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1. KRARDER (ATHAROXRLEY)
11, AI 2125 —2 3 VEENOTEREEE

ALEIFERE O FARERBE 2 IZ DWW TiE, 1960 SEMRDIRE, FEICE  off%es (2 2 TIRERIE
1Z5cal, Hymes 1967; Canale and Swain 1980; Savignon 1983; Canale 1983; Bachman 1990; Celce- Murcia,
Dérnyei, and Thurrell 1995; Bachman and Palmer 1996) 28 ZNZNDOEiE%E L TW5ADS, TETIE
13129 b A5 &, [Linguistic Competence (5 & W HEJJ) | [Discourse Competence (7% &% HIRE ) J
[ Sociocultural Competence (ft: 4% XA HEJI) ] [Actional Competence (H§HE M HE 77) | [ Strategic
Competence (HFHEMYEEN)) | &bk SNb L EZ LN TWS, &) bIF, REDOTHTHEIEE
JIWZB LT, Savignon (1983) IZLLTD X HICZFOHEEMZFHL T b,

Strategic competence is present at all levels of proficiency although its importance in relation to the

other components diminishes as knowledge of grammatical, sociolinguistic, and discourse rules

increases. The inclusion of strategic competence as a component of communicative competence at all

levels is important because it demonstrates that regardless of experience and level of proficiency one

never knows all of a language. The ability to cope within limitations is an ever present component of

communicative competence. Whatever the relative importance of the various components at any
given level of overall proficiency, it is important to keep in mind the interactive nature of their
relationships. The whole of communicative competence is always something other than the simple
sum of its parts.  (p.46 THUIEHR)
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[#75 =2 —VI : REQUEST]
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ZORBENLSLT D LD i RE2H57,

®1 CSHFIJ—RIDEER

CSAHTITY— [T A Kk
AVOID (1-2) 36.9% 59.6%
COMPENSATION (3-7) 54.2% 92.8%
TIME (8-9) 38.8% 82.4%
MONITOR (10-11) 13.4% 70.2%
APPEAL (12-14) 55.2% 90.9%
REQUEST (15-19) 40.2% 80.2%
RESPONSE (20-26) 43.2% 88.1%
CHECK (27-30) 28.4% 64.6%

S 41.1% 81.2%
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(1) ®B:, HODPEBICKETAT 2T AL MNT S (AoofEEE)
(2) HHOFEL TV LAY LT (RN 2 5LENH L (REOLENR)
(3) HAOAEFEICH Y LFT (BRI #2Twb (ZRoOHKE)

(54T 5 HFIZOHAE DT 5)

E HEY WV EHhEbER Y RRH b LThdhb
ERaRlidiiL i 1 2 3 4 5
FeED LT 1 2 3 4 5
FRSDIGIE 1 2 3 4 5

BIZHEROBEIGIILLT OR 2 N\IR ) Th o 720

R2 SIRWEGEHEO CS O [ER] [HEMK] [158] OEHKE

CSHF Ty — i H DA i B
AVOID 3.05 2.91 1.92
0.92 0.76 0.84
COMPENSATION 3.71 3.55 2.82
0.59 0.52 0.76
TIME 4.13 3.67 2.95
0.77 0.89 1.04
MONITOR 3.80 3.88 2.89
0.87 0.80 0.99
APPEAL 4.08 3.79 2.81
0.83 0.74 1.00
REQUEST 4.16 4.11 3.20
0.68 0.65 0.87
RESPONSE 3.65 3.55 2.48
0.71 0.69 0.81
CHECK 3.51 3.38 2.40
0.78 0.78 0.91
SEY 3.76 3.62 2.70
0.57 0.47 0.69
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I BEHPBIROLEEZE LS, ERORENHL <, AR EL V.
- WEOLEMEMKL, HELENTESHT, [VTOHHREIARLEEEZONS CS
AVOID |23 5 CS
CHECK D¥gE) CS
() - HFEDH ATV D% HED® S “Are you listening?”
MFIH Z 2 TS 0% D % “Is my voice loud enough?” 72 &)

M# : HREFHIZOBOLIEEZE TR ns, EBROBELE L, BRELS Y,
— HEOLEEIZKND, BRICEHGIZIhSEEZONS CS
RESPONSE DA 17 CS
(] - B 280K L (repetition) |Z& BI5%)
REQUEST DA 7% CS
(f8] : “Pardon?” “Can you say that again?”)
TIME %> APPEAL O ERIELBL % v % CS
(5 : “Well, ...” % “Letme see,...” “Whatdo youcall..?" 7 &)

Maf - HRIEROVEEZIEL, EBROFHEL LY, BED LAV,
- HEOLENEDRL, BEDBLRTVEERLNDLIEANE CS
COMPENSATION - REQUEST 2[4 % CS
APPEAL - TIME - RESPONSE D% [¥) CS

Vi ZBREROLERZEE T 2hY, EBEORENSHEL <, BHEPHEL W,
- REEZECD, FHEOHY ICEEMIHELEEZ LIS CS
MONITOR 123 % CS

3. CSHEEDEDHDIINA - EFTIVORE

HEiTOZ V=753 % b &I, EOQOREE S LI/ER L72[CSHREY F/NA - TV
VBRXR=TV DK S TH b,
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2 T2k % (APPEAL) | TH b, ZNEFERC, MTIC [FEEE0KHE - WIREL - MR %
EERFERTDL] 2L THAH) (REQUEST), F72, YEFETORMIZOEREITIZINSLL D
Wz LEE L, 20 [HHZERT L] 2L RVERTHIIMHITwEETH S (TIME),
ZOH%IE [FEROBKEFEY)BZ 2D, 566 % TS 5 ] /il (COMPENSATION) RA1FD
FRICH LT [ Stz - Nz ECTigEd 5] kb hEs 2> TL % (RE-
SPONSE), & 512, I3 2= —a VORBIIMY X0 I2R 5T, [HFOMBEOWE % D
5] e FIfHF 72w (CHECK) s BEELNHLBE LS ->TL b E, )AL= RME
A RAET 572010 [FERNR S VIR RBIE] #3578 (MONITOR) %2z 52 L b i
YThHHHo 7272, [FHEORLEE] [FEFOTH] KOoOWTEEFREHTRELZVE WS FIED
HY, YINRMEDTLBIIEEEZ T LLENH S (AVOID), MDD Gz &



FTNAIZED B VRENPITDONTIE, BROTIPNLELEIATHD, LLLENS, TOCSIidik
LTREZDOTIERL, SHEHOBEOEN (production) ICHWARWE TS, P L bk
(recognition) T&E % X HIZIZIFE L 72wy,

AME DkE FEH - hikE SR LERE
(Fh4) (m#&) (KE&)

AVOID >
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COMPENSATION >
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HIEDHEEE)

TIME -
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v

MONITOR
(EARMEEVRZ IBIE)
APPEAL >
(B - FIEMNZER O ER)
REQUEST >
(R1E-PARE L -FEEE - BB O RE, REFEORBBBIRICKEFER)
RESPONSE >
(RE-EVRZ - 1FHEM-HERICKDIGE,
BEOEEDHDEE, IEEDER)
CHECK >

(FAFOEFEOFER, SHEANELLNORER,
HFENECZTLDN-ENTLD O DFERR)

K5 CSHEEDLHDISNA - ETI

F72, AWZETIE [CSTHEIINA - EFNV] A7) =G T TR LD, 1DOD%
TI)—NIZBWTOHEBOES % CS LW CS, 2V IFHEEDO LW CS L#HEL W CS A3
RAETDLEZ D, BlZIE, BERRBOLDDOIMA T T —D 1D TH5 RESPONSE (I%)
WKWHEHLTALE, AEQICBIAHEBOE#RIZEL 5, 6 (KR—=Y) IIRTHY TH D, 5
MEIZ A~ 2 72285, 6 29RT L 912, RESPONSE (JB%) L WwWHHFITY—DHTEH, St
Z (rephrasing), #f#¥ (confirmation), JCfH (repetition) @ [FFEDLEEM | # W HBIZIE L
TEY, Tz [EBEOHRE] SHMWICIZAIRE ) L LTwWD, —J7, i (rejection) 12
LCIIRMEMNZERVHEZ 5. INHOEHROPFIZIE, CS OHIRIER T 2D FH0 D
VBHbEEZEZDBIENTEXD,



#£4 Response h73U—ICHITRHENDEH

fEH W EiiEs

20 | repetition 4.11 3.60 2.69

21 | rephrasing 3.97 3.92 2.79

22 | expansion 3.68 3.58 2.38

23 | reduction 3.59 3.35 2.39

24 | confirmation 3.92 3.74 2.56

25 | rejection 2.77 3.12 2.12

26 | repair 3.56 3.55 2.40

x5 [#EMH] [TXB L7z Response I &6 [458E] ITXE L7 Response I
BIIBHEEH BIIBHEEH

(FHMED G~ Z.) WL (FHMED A~ Z.) 5
25 rejection 3.12 25 rejection 2.12
23 reduction 3.35 22 expansion 2.38
26 repair 3.55 23 reduction 2.39
22 expansion 3.58 26 repair 2.40
20 repetition 3.60 24 confirmation 2.56
24 confirmation 3.74 20 repetition 2.69
21 rephrasing 3.92 21 rephrasing 2.79
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97 CSHREZRZ X ) B L2 BRI B L Twa,

(22, p.89)
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COREBEEHCDLHREVAVA LT RE LTHEMFHLS E)ITFEHT L

(RS SEAL, p.120)
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Appendix A: Celce-Murcia, Dérnyei, and Thurrell (1995: 28) ®/R L7z CS ) X

AVOIDANCE or REDUCTION STRATEGIES
— Message replacement
— Topic avoidance
— Message abandonment
ACHIEVEMENT or COMPENSATORY STRATEGIES
— Circumlocution
— Approximation
— All-purpose words
— Non-linguistic means
— Restructuring
— Word-coinage
— Literal translation from L1
— Foreignizing
— Code-switching
— Retrieval
STALLING or TIME-GAINING STRATEGIES
— Fillers, hesitation devices and gambits
— Self and other-repetition
SELF-MONITORING STRATEGIES
— Self-initiated repair
— Self-rephrasing
INTERACTIONAL STRATEGIES
— Appeals for help
— direct
— indirect
— Meaning negotiation strategies
Indicators of non/mis-understanding
— Requests
— repetition requests
— clarification requests
— confirmation requests
— Expressions of non-understanding
— verbal
— non-verbal
— Interpretive summary
Responses
— repetition, rephrasing, expansion, reduction, confirmation, rejection, repair
Comprehension checks
— whether the interlocutor can follow you
— whether you said was correct or grammatical
— whether the interlocutor is listening
— whether the interlocutor can hear you



Appendix B: Ji#&(D [JEEETMEREI BT T X b | (FEBICIE 30 HEIZ EH 555, ZO— % k)

Strategic Competence Test for English Learners
ZETICABNER D 5 EDLVIEFEZ (a), (b), (¢), or (d) DHALED %R S\,
(1) Topic avoidance (7§ % [Al#E9 %)
A: There’re so many motorbikes left around here. We can’t walk!
B: Generally speaking, regulations on vehicles aren’t strict. Don’t you think so?

A: ( ) Do you have any plans for the summer vacation?

(a) They say, “ First come, first served.”
(b) Let’s talk about something pleasant.
(¢) Long time no seel How have you been?

(d) It’s my pleasure. That’s a small thing.

(9) Self and other-repetition (#: 1 & L, RAEIZ & o T 25 <)

A: Before you leave for Australia, how about if we have lunch together? For example, this Friday?
B: ( ) I’d like to, but I don’t know if I can squeeze it into my schedule.

A: That’s OK. It’s not important. We’ll do it after you get back.

(a) Yeah, our trip will be really fun!

(b) Sounds great. I admire you.

(¢) Lunch--- This Friday---

(d) OK. Let’s definitely meet on Friday.

(14) indirect (H#EMIZTEBI %2 KD %)
A: Hi, Ken. How’s everything?
B: Not bad, Rob. Thanks for the nice mail, but ( )

A: It’s an abbreviation for ‘as soon as possible’. We often use those kinds of short forms.

(a) Ididn’t understand the last phrase, ASAP.
(b) You didn’t say any time limit for this.
(c) Idon’t know how to thank you enough.

(d) Icouldn’tread it as I use a different software.

(21) rephrasing (FWi 2 CTINET %)

A: Joe, we’re planning a surprise birthday party for Naomi next Sunday. Would you like to join us?
B: Yes, of course. But is it this coming Sunday or Sunday next week?

A ( )

B: OK. I think I can go.



(a) This Sunday is too soon for me.
(b) T’m always busy on Sundays.
(¢) Imean on the 24th not on the 17th.

(d) You don’t have a part-time job on Sundays, do you?

(24) confirmation (FH FDFEFHENEZ ML T 5 Z LICXI DISET )
A: I have two tickets for the movies, Naomi.

B: Oh, I wish I could go. I’m afraid I have to finish my report by tomorrow.
Az ( )

B: Well, I guess not.

(a) Who can help you with the report?
(b) You like the movies?
(c) So you are free this evening.

(d) Then you can’t make it?

(26) repair (FAf# % VT 2 72 DIZFFE A BIE L TRET 5)
A: This ring was a really good buy. This is for you, Sayuri.

B: ‘A goodbye’? Is this the end of us?

Ax( )

(a) No. We shouldn’t meet any more.

(b) No, but we can buy it anytime.

(c) No. I can buy you more any time.

(d) No, no, Sayuri. ‘A good buy’ means a real bargain.

(29) whether the interlocutor is listening (Fl FAE TV B0 &) 2R3 %)
(On the phone)

A: Then I went to the police to report the accident right away.

B: ... (silence for several seconds )

A ( )

B: Sorry. I was boiling water and the kettle whistled. What did you say?

(a) Hello? Are you still there?

(b) Did the police say “Silence is golden.” ?
(c) Did the police say anything about the kettle?
(d) So, the police called on me?



Appendix C: #1#@ (EBIIZ 30 HAIIEDH 55, FO—E% Piky)
[VEEEB B2 XNRE L7z CSOMEMEBIZICHT ST ¥ — 1] BRI

II2=HF—3av - AMNFIFIV—RZOVTOFHEZOM, RO (HIY)
[M= B¢, W=Z2M2FL 7]

ACHIEVEMENT or COMPENSATORY STRATEGIES (GEJi - #iff{ D72 D JHk)

(3) Circumlocution at word-level (M2 FfETE TV A WEEREE, 3 - HETLZLI2X-T#
DEREILZS) (e.g., the thing you open bottles with for corkscrew)

[ZREDRR = KAALORE, FI4 THICERPL ==y AN Z %]

M: Satoshi, look at those greenhouses over there. People are growing tomatoes.

W: Where? What do you mean by ‘greenhouse’? You mean the ‘green-roof” house?

M: No. It’s a plastic house used for growing vegetables or fruits.

L Bv HEY AW EhhEhER R0 2dH b LThdsb
H 53 O 1 2 3 4 5
TREO LT 1 2 3 4 5
T OIRE 1 2 3 4 5

(YT HHEFICOHIZDITFTL 28 W)
*LIT, MO DI 72 8 12 [0 2500 1 24 s

(4) Circumlocution at sentence-level (&FHDH 5 MFHEN 7 X x2HW5)
[FEOWRM = ZIEIL I A LIAT & 720ds, 20 LR B ONIBICAENTH 5]

W: Excuse me. I’d like to wash my hands.

M: There’s a ladies’ room around the corner.
W: Thank you.

STALLING or TIME-GAINING STRATEGIES ([ % 5 <723 D J5l)
(9) Fillers, hesitation devices and gambits (S FH 2 H W THM 2K, 2056w, L) (eg.,
well, actually ..., where was I ...?)
KEHORI = KA LO&GEE, PR V2 — V2R LT 5]
M: Are you free any Saturday evening next month?

W: Well, let’s see ... I don’t have any plans on the second Saturday.

SELF-MONITORING STRATEGIES  (FEBiUE % M5 % 7250 O T AR 72 J7 %)
(11) Self-initiated repair (F & 23 EARMIAEIET 5) (e.g., [ mean ...)
KEHOIRI = A L 05, IE B MDY expire this week® &9 RBLOBERD 55 5 7\
PHHNZVE RS Tn3S]
W: Would you like to go to the movies this weekend? I have two free tickets.



M: Thanks, but I have a part-time job. How about next weekend?
W: These tickets expire this week. I mean we can’t use them next week.

INTERACTIONAL STRATEGIES (55 [ O HAEH D42 THIV & Bk 4 72 J51)

Appeals for help (2B %KD %)

(14) indirect (HEMICIEBY 2 KD B) (e.g., I don't know the word in English ... or puzzled expression)
[&FEORM = KA L 0%EE, [80 Bl & v BRA K BT & ]

M: What is the climate like in Hawaii?

W: It’s around 80 all year round.

M: 80! ... That high?
W: Oh, it’s 80 degrees Fahrenheit. That’s about ... 26 or 27 degrees Centigrade.

Requests (#KHH)

(15) repetition requests (#: 0 K L #3KD 5) (e.g., Pardon? or Could you say that again please?)
KEAHORI = M DT W AR 4, ZHRFIRBNIERE & 5 — 5> T L v]

M: Please check your final draft one more time and hand it in by January 26.

W: Can you tell me the deadline again?

(17) confirmation requests (FERENEDIEGE%Z KD %) (e.g., Did you say ... ?)
KHORN=MDPETW =J5H, HHZOABBREELTVE00EHEIDZ]

M: When is your shop open?

W: We are open every day except Mondays. But when we have special sales, we do open our shop on Mon-

days. At the moment, we have our Christmas sales.

M: So are you open this coming Monday?

Expressions of non-understanding (#EFLfF D FEH)

(18) verbal (FFTE CTVWARWI & 2 SiBIC L WER BT 5) (e.g., I'mnot sure I understand ...")
[SREDIRI = KA L0 &GS, B "landlady’ O FEIRASEE T & 7]

W: Kenji, this is your landlady, Ms Hamilton. If you have any problem with your room, just tell her.
M: What is a ‘landlady?’

Responses (JI0)
(20) repetition (FEFGZ#E Y B L TINET )
KON =B E O FREZNDO THML L) & LTWwd, ZMHIEHMEITHED 2 R% S
W5z 72w
W: If you take a train to come to our school, you should get off at Saijo Station.
M: Which station?
W: At Saijo Station. Sai-jo. (slowly and clearly)




(21) rephrasing (W2 CTIB& 9 %)
KHORP = WS AR L, P20 gl c A B THd 5]
M: Does this train go to Kure?
W: No, it doesn’t. You have to change trains at Kaita.
M: Well, ... At Kaita?

W: Yes. You should change trains two stops from here.

(23) reduction  (1i§# & %Ay - #i/h L TIBET %)

(SRR =K AR LO&EE, § L FokH 2 MIEHMETIC [Emily 252 € — F#ETS

TTHOEEERHE S Nz] L) FERIZT 2 B RME L T 2]

M: Did you hear anything about Emily?

W: No. What happened?

M: She went to Brian’s place for a party. When she was driving back, she was stopped by the police and
fined 50,000 yen for speeding.

W: Pardon? What did you say?

M: Emily was fined 50,000 yen for speeding.

(24) confirmation (FHFDHFHFHNELMERTH I LIZXL VINET 5)
K OIRD = KA L0 &5, BUsEENZH YoREHEEL T 2]
W: Keiko, can you do some shopping for me? I’'m sick and cannot go out.
M: Sure. What do you want?
W: Well, I need milk, bread, and two apples.
M. No problem.
W: And one more thing. Can you get me some eggs as well?

M: So, to sum up, you want four things: milk, bread, apples, and eggs. Right?

Comprehension checks (& TFOHROF = v 7)

(30) whether the interlocutor can hear you (T2 HG OFREDH Z 2 T2 02 fERET %)
[ZFE DKM =R OP TORKER LOEEE, HHEOETEPKRESTILIHIZEW]

W: Will it be rainy tomorrow morning?

M: The music is too loud. Turn it down.

W: OK. Is it quiet enough now?

M: Yes. What did you say?

W: Is it going to be rainy tomorrow morning?
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Developing a Syllabus for Teaching Communication Strategies to Japanese Students
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The purpose of this paper is to develop a syllabus for teaching students communication strategies in
Japanese secondary school English courses. Communicative competence consists of several major
competences. One of these is ‘Strategic Competence,” which is utilized by the use of different
communication strategies (CSs). Numerous studies have been conducted on the uses of communication
strategies by different language users. Different features have been found, examined, and compared
between native speakers and language learners, or between good learners and poor/slow learners of the
target languages. However, very few suggestions have been made as to when and how those
communication strategies should be learned or acquired by students, especially in Japanese junior and
senior high schools.

The author of the present paper has previously reported on the strategic competence of Japanese
senior high school students and university students (Tatsukawa 2007a, 2007b). The survey was conducted
with 264 Japanese high school students and 245 college students, so that the results would show us which
specific strategies are familiar to Japanese students and also what differences are seen between the two
groups. Further research was conducted to analyze Japanese senior high school English teachers’
perceptions of their own CS use in English, their views in relation to the necessity of providing CS training
to their students, and their perceptions of the actual CS instruction they provide in class. (Tatsukawa 2008).
The two major findings were (1) the above three components are closely related to one another; and (2) CS
training is not practiced in class as much as expected.

Based on the above findings and obtained insights, a syllabus model for communication strategy
instructions in class is made for pedagogical purposes. The model shows four different categories from the
following perspectives: the ease of acquiring specific CSs by learners and the necessity and difficulty of
providing CS training in class. This syllabus model can be very useful for secondary school teachers of

Japan to make their classroom activities more practical and communicative.



