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Effect of assumed-competence of college students on help-seeking style

Yuko Okamoto and Kei Nitta

Seeking help when necessary can be an appropriate problem-solving strategy. However, 

dependent help-seeking may cause interpersonal problems, and a consistent failure to ask for 

help may impair problem-solving. In addition, an individual s self-esteem and evaluation of 

the ability of others may influence help-seeking style. Thus, in the current study, we 

investigated the relationship between assumed-competence and help-seeking style, using the 

scale of help-seeking style (Nagai, 2013). A questionnaire survey was conducted with college 

students at national universities. Data for 282 respondents were analyzed. Hierarchical

multiple regression analysis was used to identify individuals with a low assumed-competence 

adaptive style of help-seeking, and individuals with a high assumed-competence positive 

relation with help-seeking avoidance style. Individuals categorized as the unsure type also 

exhibited low self-esteem and assumed-competence. The results revealed that the help-seeking 

style of the unsure group exhibited a significant correlation with confidence in others. 

Specifically, we found a significant negative correlation between avoidance style and 

confidence in others. In contrast, we found a significant positive correlation between 

dependent style and confidence in others. Therefore, the current results suggested that 

relatively adaptable individuals tended to exhibit successful help-seeking, whereas unsure 

individuals were often unable to ask for help.

help-seeking, assumed-competence, trust, adolescent

, ,

1

― 55 ―



, ,

(help-seeking)

, , ,

, ,

, ,

,

( , 2016)

, , ,

,

,

, (2014) ,

, (2008) 

, ,

, (2013) ,

, (2013) 

, ,

, ,

, , ,

3 ,

4 ,

,

( , 2016), 

, ( , 2011) 

, (

, 2004) , (2014) ,

,

― 56 ―



, 7 ,

14.6 , 21.2

,

, ,

( , 1998) , ,

,

, 2

(2010) , 1 , ,

, ,

, ,

(e.g. , 2004 , 2010) 

( , 2006) 

,

(2008) , , ,

, ,

,

, ,

(2013) , ,

, ,

,

, (2004) 

, ,

( ,

2004) Hayamizu, Kino, Takagi & Tan (2004) Assumed Competence 

Scale second version 2 ( ACS-2)

, ,

( , 2012) , ,

,

, ACS-2 , 4

― 57 ―



,

, ,

, (Figure 1)

,

,

, (2013) ,

,

, ,

, , (2012) 

, ,

, , ,

, ,

,

, ( ) , ,

,

,

Figure 1. 4 ( , 2012)

, ( ) ,

, , ,

, ,

― 58 ―



, (1995)

, ,

, ,

, ,

,

,

,

,

, , (a) ( ) ,

, (b) ,

, (c) , ,

, ,

307 , , , 282

( 138 , 144 20.61 , SD=.81) 

2017 11 12 ,

, ,

,

(2013) 

, , ,

4 , 12

, 7 (2013) (2016) ,

, , 2

, ,

(2016) ,

Hayamizu et al  (2004) ACS-2 , ,

― 59 ―



, ,

,

11 5 ,

(1982) Rosenberg 

(1965) 11 5 , ACS-2

4

(1995) 24 , 6

3 , , ,

HAD Version16.03 ( , 2016) 
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Table 1

Factor1 Factor2 Factor3
 (α=.90, ω=.91)

.905 .032 -.040 .790

.882 .056 -.017 .721

.795 -.052 .063 .686

.780 -.030 -.014 .641
 (α=.86, ω=.86)

.116 .865 .014 .627

.042 .796 .103 .561
-.064 .725 -.068 .618
-.145 .700 .022 .632

 (α=.76, ω=80)
-.104 .063 .814 .670
-.220 .077 .697 .554
.221 .014 .642 .436
.141 -.299 .528 .513

Factor2 -.651
Factor3 -.052 -.253

,

, ,
,

,
,

,

,
,

, ,

,
,

, ,

Table 2

Factor1 Factor2 Factor3
 ( =.83, =.83)

, .740 -.001 -.054 .592
, , .690 -.054 .112 .360

.652 -.150 -.045 .333
, .599 .287 .114 .606

, .572 .203 .134 .452
, .523 .065 -.251 .543

.349 .202 .012 .259
 ( =.81, =.81)

, , -.029 .821 .001 .639
, , .017 .716 -.102 .603

-.094 .614 -.056 .328
, .077 .579 .075 .370

, -.102 .564 .158 .214
, .257 .468 -.187 .617

, , .030 .427 .002 .201
( =.85, =.86)

.157 -.010 .819 .564
, -.164 .083 .735 .633

 ( ), -.113 -.035 .735 .669
, , .069 .085 .732 .451

, .287 -.066 .723 .400
-.040 -.096 .528 .359

, -.121 .074 .446 .236
, -.245 .109 .441 .303

Facter2 .728
Facter3 -.532 -.410

, , ( ) ,

t , (t=5.33, df=280, 

p< .01), (t=3.20, df=280, p< .05) 
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(t=.17, df=280, p=.86)

, Table 3

,

(r= -.21, p< .01) , (r= .24, p< .01) ,

(r= -.13, p< .05) ,

, (r= .25, p< .01) ,

(r= .-16, p< .01) 

(r= .22, p< .01) (r= -.33, p< .01), 

(r= .389, p< .01)

, 4

Table 3

, , ,

1. 1.00
2. -0.57 ** 1.00
3. 0.00 -0.25 ** 1.00
4. -0.20 ** 0.24 ** -0.05 1.00
5. -0.05 -0.13 * 0.06 0.08 1.00
6. 0.25 ** -0.32 ** 0.22 ** -0.30 ** 0.34 ** 1.00
7. 0.14 * -0.26 ** 0.28 ** -0.07 0.56 ** 0.67 ** 1.00
8. -0.16 ** 0.39 ** -0.02 0.40 ** -0.39 ** -0.45 ** -0.35 ** 1.00

** p  < .01, * p  < .05

1 2 3 4 5 6 7 8

,

, ,

Step1 ,  Step2

Table 4

,

(β= -.43, p< .01), 

, (β= .52, p< .01) (β= -.32,  p .01) 

, ,

, ,

(β= -.30, p< .05), ,

, (β= -.19, t= -2.39, p .05)

Figure 2
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Table 4

-.110 .128 -.295 * .028 *
-.431 ** -.046 -.179 .048 **
.523 ** -.316 ** .232 .088 **

** p  < .01, * p  < .05, + p  < .10

β R 2

Figure 2. ( )

,

(n=68) , Table 5

, ,

(r= .34, p< .01) , ,

(r= -.40, p< .01) , (r= .50, p< .01)

,

Table 5

(n=68) 
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1 2 3 4 5 6
1. 1.000
2. .501 ** 1.000
3. -.355 ** -.134 1.000
4. .340 ** .281 * -.211 + 1.000
5. -.397 ** -.236 + .503 ** -.666 ** 1.000
6. .061 .172 .164 -.054 -.011 1.000

** p  < .01, * p  < .05, + p  < .10

(Sears, Graham & Campbell, 2009)
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