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PRI U — T XY P D—FER
— T AN HIBITLFEL T —U A A (NSSE) D38k —

R AR

1. FUBHIC

FHEI V=T X v M4 (National Survey of Student Engagement : NSSE) 1%, 7 £ 1) /1 TRi%g
SNT, HRMIZEBBIN TN, TAVIORELERS 21~ 74 7 FRFEPERBEM
Fric L, Zofifx, Ay 7—Y 22 & (Student Engagement) OlEIZ LY, 2F Lw
FEBEE SO THERKREOTEHZHL 2L T, FEREEFTO L VWEREFHLMITLE
ERBEWMET S, ZLT, FATY TV AL MEIRFOHIZOWT, 200EELRFIHEZ RS
Bo —OUE, FHIZEBFRL EEENIHENGEIHICEATLIRMEENTHL, b)) —2iF
FHEDPEEMICER GBS 27200 RKFA L 2 EHEOR %kﬁu#l7A%%“&A®ﬁ
MILTH D, FELUV =V XY POBEIE, BEREOL L THEREZEFTHH LN TW
Bbo 72k 2R, ¥FEWHIIRIEHERE (OECD) 12X 2 [EE0FEFEETA (PISA) | TIE, &
Iy =T A (THEEOFBRAOEDY | LI TVS) (X [JEWERTOEEOFRUE
WX BB RFRAETGENO SO ER] THWLNTWS, ZL T, BHOEHL LT, KO
RSN T D,

ABEDSFRAIHRT LT b DIRIB R, FROAMME % 725 % FEG DV T D [ Psychological (s
HEY) | BHRE, FRIGENOSHNZDO VT [behavioural FTEINY) | BEEPSHHLD o> T b,
DHMERTIIEROBBEERD 2 VIFRANOBEEPEHINL DS, T, FRIZBW
TR ZDMDO N2 12T ANLN, FHSNTnE I L2 EOREREREL TV E 2L nI) i
AEBRL TS, LEWEREDL ) —20MEE LT, EEDSFRTROEREE HITS 2 LI
EZENTWEHREI D, Thbh, HEPESIZE > TAKIER LR OREENICEILD EE 2
TV, LW BEND L. FRANOIRIEEMRD 7 {, FROMME % RO R VEFEIZOWT
Rk TIE LI LIE [alienated (BEAVE % FED) 1 & 5\ [disaffected (AN, NMEEFD) | &
wom;ﬁ@bnfwéo%&«wﬁbh B ABIMOERE, FEANOME, FEHORE

DFEFT, BEEANOHRE, NOAR—Y RO 7 T T~OB 7 EOFERIZ X > T
7 515 (OECD, 2006, p.16)

MERFEBEFICBITLEROL Y =T 2 2 P THHEBR MR IEDO720DFRIT L B0 A

* BB RAHR L SEE S~ 5 —TIJE R



172 K oF Wk H4TH

WBEELERETH L, LPLEedS, FEI V=V AV MARICBIAEEI V7=V AV D
ELRFIE, HEODLRIEEDRH L. TIUL, 12, FAEPFEIIERL THRMPLITE 2 BT
LTLThHbD, LT, £, FEERLEMT 2HEHERFIIRD LD ETH 5,
F1IE, FET 7= A 2 M T0004E5 52013412 B U7ENSSEN & F v — 7 & F OFHIIE
HTH b, FAEIZBIL-RSE, AR L L ONSSENY v — 7 LIHEN L B & Fifi S be %
g, 428EH D5 7% 555 D100 HOBNTH Do KA, NV T~ — 27 O % EPRFE L I
BL72) LT, BRFOHEZMRPUWEIHAT 5, F72, HHRAFHICHHAT %, 58 L1, FHRE
OKHE (LAC), REENEE-WHEE (ACL), “#A L BB O (SF), F v /S ADOIIRERSE (SCE),
Z L TEILYERE (EEE) Thb, TNOTHOFMIEB L, % SEE0EBEEIZO>VWT, £
OITEN O MR 2 ME T 50 7o 2 RFEBEOKE (LAC) OE—FHOIHHE, ZEOHEIC
FrRoF R AS, ZOMICH D, N F V=7 DR, T, F ¥ v/ SAOLIREYE (SCE) THAED
EREHEL T b, LrL, ZOOLHNEROGHEIREPFHEROEMIENS S5WIEA
NTVW L % 72TRLEH EFERPBME &L OXi % 72T RLEHPO L OOIIEIHF L T b,
TAVADFELY =AY i, &9 L CHREOITHOMEZ EHT 200, 72, KFIZ
L AFBBEORMEZER ST L D0, ARTIE, 77— (Kuh, 1) OHREZT, FEI IS —U Ay
FAEOBETH IS L72~vT—3 v 2 (McCormick, A.C.) 5 D20134EDL [FEL Y rF—
Av b FERRBEEORYUET 72000 L EEROGUE] 2HET 5. ZOmMIHS, FHE
IV —=T Ay MREPBELHSERLEFET V-V X Y FOFMIREIL, T A A
HEILVr—=I X0 MESOEBETER LB ]E AL, & 5I20134FE0REZEOUEIZV, NSSE
NV F 7 — 7 IINSSEFHIHEIE IS RAT L 720 2 2T, NSSEFHIHEEADZEILIZ D W TR T %,

2. BEI -V AL MREODHSER

<3I—3 v 75 (McCormick, A.C. et al., 2013) (2L H1UL, 7 AV I OEBEHFIZBWT [F4T
Y=V AN OFEFHCLENL L) o DIFI90FEREKETH L, TOREERIZE, 7
AN OEFEHEIIBIT LT O AR T 2LENOEE ) &, REOED A FIZOWTOR
WOBEDND L. PEOIZLIUL, 200N AEG, FEI Y F—I XY bOM&E LS
LV r—D XY VREVRET 2HRERETR L7,

(1) 7OtERBEOLEMH

19894F, 7'y ¥ a R ESOMNDHFL, BIROEEY I v FeN—V =TI vy—av ¥
JVCRAfE L CeEZEILE HZ (National Education Goals) % 3R L7z, HEDOZERERHE O H
JintEERBET 2T AU NICBWT, LEAREOGERREEHN TS 2, €0 R, 2
HELBHEZES (National Education Goals Panel) THRT S, 1994412137 V) ¥ b ¥ KARHEIC
Lo T [20004ED HIEE = 7 2 ) AHETE (Goals 2000 : Educate America Act) | & L CHilsE &7z,
COFHNET A1) I OBEEH20004FE E TIZER T NEGODOHEZED 72, TDIT LA LI, W
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F1 NSSENFv—7 LFHliTHE
FHPEOKE (LAC : Level of Academic Challenge)
THE) & St
| ZZEO MM ER L TR (P2 A%, B, S U= i y)
2. BASRIE T B ATk R B RF 2 2 TR il T
3.RECTHENE L LT SN HENRE, FE. BRES0K
4 ANFSLRHE OREE 1 20 X =V BLE
SAFLRHE OBELL 1 5 =T 5 19 =T
6. VECRHE DOFRELEL 1 5 <~ — VA
7. P CEAM Bl KRB R EERNER SN S
QI TEM : Bl&. Wi, L L Ee ity 2
9 ZFETHEM « HH. Him. TEG EoffifHk %2 3 5
10 323 CTE - B ME 2 EEOMESH L WIRAOISH T %
1. F ¥ VS AOBBEIINIRERLMEIL  ORMAZERLT I L2 EHRT S
REBE - hA%-% (ACL : Active and Collaborative Learning)
THE
LIZETHEM LAY, FMmIcEmT %
2EECTLEYT—va kT D
DO T OV 2y P THOFE L F R
VRS ARG S EOF X TOVAT SYNEE <y R ¥
5.Fa—%— (FEA) &Lz boEEER DT 5
6. BEO—RTHIBICHE L7270 Y =2 MIBINT %
7 HEMERCHENDO S F S IR AL DOBERIIOWTHRT %
S L E L %S (SFI ¢ Studsent-Faculty Interaction)
HH
R REICOWTHIBE LS LA D
Y ) TERIEICOWTEBE LFE LA
CREREREEOB IO W TIREIMIHIRB LFE LA
EEOM (FES, A v T —vay, FAEEEEES) CHEIRE L8 <
5.5 IOV THEIME D SBHEIZCHERET 7 1 — NNy 7 2 %1F %
6. W70y =7 M FIRE LI M
X v YN ADOIAELREE (SCE : Supportive Campus Environment)
Foo
1 F v VR ZADOBRBIFEDORINLE R RS 2
2. F X YN ADBERIIFENOEY (HFERRIER L) OMLZ T 5
3% v S A OB IIH AN L RIS E LR IR R T S
4 MOFE L ORIFRDOY
5. KA & OMtRO Y
6. KBS &L OBIROE
B HERER (EEE: Enriching Educational Experiences)
THE) & St
L 7% 5725058, B, BUAMRBECMiEBIOFE L X565 5
2. Bl o e NFER RIEOFHE L &5 5

B R

3. 87 o 7oA, HS MESRREOT % b oF4 Lt kg0l L
4, R EEAE T A7200BTHMAEFMT 2 - ROBETH 7T ANOE
5408 =0y TRT 4 — IV FEEER

6. I B R T > 7 1 TiGE)

7. FMEREEE

8. Wy s

9. HEWIFER H CAEIT 7872 (self-assigned major)
10. fAAFEREE  (Culminating senior experience)
11. Y MEED (Co-curricular activities)
12. 5738 LA A
i Benchmarks of Effective Educational Practice (http:/nsse.iub.edu/pdf/nsse _benchmarks.pdf)
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HEHRICEIPHTONT W, LL, WAV 7T ¥ — L EEFEHIZOWTIE, &E 23
WEE, a3a=F7—va ] MEBR % ORFPEEZORBLIINIOWT, £EEF
LEHEOBENICB W TESEHE BT HEERANOERE €= — T LEIPELZ, 2D
VBN, SEEHEHERE S AT 4L - 2% — (National Center for Higher Education Management
Systems : NCHEMS) @4 —7 x)U (Ewell P.) 5%, [ X WEEOIRIE (indicators of good practice) |
R [ 70t 25 (process indicators) | %5, @EHIE L L THE SN ROE RN 2 Mo B
FICET MR RELBEST LA HHATE LM Lz, B/ —T 2 veETda—r X
(Ewell & Jones, 1993) 1%, 70t ZADOHMEIIIHEEDFHIA S FH 234 U724 (context) b Al
HBIEDNTELHENDHL LR LI WHIET AT 1 ¥ OFEFHE OB 3 2 gL 5]
AL, [HEROIERIZTTIE, #E % LEICHET2ERP 2 Wr I, FEHW MR TE %
v (Astin, 1991, p.126) &5 L720 2F 0, P LEEBEHEO L WERICHED L 70 L ABEO A
DHEYEIITHEYTH Y, BAEWRESE OMED, RFCLLZBEEUED DD ADEN
PRS2, 2 LC, BAFOFAFATIE, ERFIR7Y 7 F 4 (Cooperative Institutional Research
Program : CIRP) & KFAREERE MM (College Student Experiences Questionnaire : CSEQ) 725X\ k
FHEOSEIELMEZRAAL T 5 LiE S/,

77—, N—=RA & x A%~ (Kuh, Pace & Vesper, 1997) X, RFEAEREBEMMKO S FSEFL R
FLEREOT =5 2 fio T7u v ABBEOREICMY AL, T LT, Fyh)rrbiiny >y
(Chickering & Gamson, 1987) (2 & 2720 [F LR EREIZ BT 5 L WHEED 72D DA (principles
for good practice in undergraduate education) | 7> 53 D DFFHE (424 & RFHIRE L Oz, FRMD
W, ELCT o747 7—=7) RERLTC, FHEOHTUHEIZL 2 —HHEF, HNFRE,
ZLTHAB L OHEN 2 56E L ORREMRE L7z, O OfRMITIRO L) THh b, RFAERERE
FOIHB I Z 2 LR E O L WEERO O OEICHATE 5, £ LT, INoOEIEFEED
HUORE LS EHECRE —E L2BRE R,

(2) KRZEZ>F2ITADRH

b)) =20, BHEOHLZTMTH2HME LTHEEL Y=V XV PRBYLIZERIE, T2V
B CHEMN % [REDHE (college quality) | DFE X HITHTH2RMOEE D ThH b, 19804EKH 5,
US=a—RA&TJ—NVF - LR=1MZ [72) DDOHEKE (America’s Best Colleges) | % FEFITER
TRTRET VX VO RIED 2. T X 7121, REONIDLEL C ot e oh
2o L22L, ZRUIHS—KICIE=ZIFANONT, 2L T, Ty F 7 EUKkd, FEFEERLER
BRICBNTHANC: 5 720BBROLF % Lz, K¥ET Vv F 712, Z2OTERFEmHICE D
DD D, RHPTORFEEBEOMZ 52 L DORVAR L, FAPBERLER 2 WALAICL
T, RFOEEHETOFHRHEASNLERELEAL CHET LI L Tholzo BHEDOT 2 A
1, ISALORAHAED Y, BHEHEINOLDERLBEICEE L TWLEEXTLH o7,
ZNHIE, Wi EARLID S LY E L AT 2 RAEFORH, a5 B85 OESPEA
5 5 EIBUG DIEFE, FESLRECEEREORE A E ML TINBUY, BERRAL EoFE
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TES 2 FEOEIFIIET 2R, £ L CREFRFERIT60% A CTEH L Tz,

=2k ML, Ea—FEE LT A MFICHME LT N4 — >~ (Edgerton R.) 2VKFT ¥ F
TNEb DM OB A — 7 2 VIR L 72013, F S22 DORF19984ETH o 720 A ED KT
JEELE, JEITIIZE CE F L WARSEEE O BUE & OBEDSHGE S NATEICRBEOEN 2 .02 %
TETHole THILTHALY =V A Y MREOREENSHE SN, ZOREFEOEKM D3
Gr021%, RFERBEMMOZEM ZRHCBIE LD THS (Kuh, 2009) .

BT U=V XY NBEOERZHS 27—, FET V5=V X Y NOEESEOSEE
BICEEZERE LTLE Y HIF, HASNLIEREOERLHAOFNICL2T v F 7LD b IEYS%
KEOHEDIETH L E LTz ¥I—I v 7 BIlE NS, 77—k THEEL V=V AV ML
HEHREOZOOWED), DF )8 EFEEOERDI2DIZFEDTAT L REE LG8 % HET 5
I LS TH 520 L72dS> T, FAEBOMNS, FEL =T X ML, RFEH
BOBWEUHEETHEVI)EN, 2L TREOHIINT IHE—HORTEEZDLENH LYK
WEMEERICHDb o T ZENHD, TAVIOFEI Y —I XY MREICB I 554 v
F=T AL POBMEOFEAEEKR L ASERTH L, LrL, FHELV TSI 2 0 MY, BWz
BT AN N OEEZEMEOFEMIYELA L DT ONT WD, FALYF—T XY MNF
X, REOFMNTE L HUEEELGUMETLHETTLH S,

3. BEI VS —TU X2 FDERBRIRE

vaI—=3Iv 5 (2013) IS LIUL, FEL VSV A Y ME R BRMES TIE R v, LA
REFERFEREIHELY 5 2 D RFETORBRIZOWTO—EOMEL )V —r & § 5 a5 B
9 % HEE (umbrella term) TH Do FIUL, HEWICHEDNRIGEIISINT ARED, FHLEEY
YT 5 RFBRBEOFEIC L B OME S & (Kuh, 2001, 2009), L22L, Y7 =T X b
OESALD EFIE, FF LWRFEORTE L EIEMIRE OO (IHEBRRRICEREH TE), T
X130 UMY, ALy D - A 2oy ORI EFRRIS, (G, R, BEFERY, &
L CFEERICIRD o T2, TV —=U A2 FOMEICIE, KREFEEBESCRKFEDEE O OER
A 238, BB QBT 2 HHIEEREHEO KA 2T, FEOFZEDOMER A D B
O, ZLCEERHECHETIIHET MRS, oo BTomMEmiEdbains, va—
SVIBRENDIFFELI Y =V A YOMEDONV =V T HDIE, LUFOSAOIIEE LS
DHFZEHE L L COFLEETH 5,

(1) 245 —ND%ZEEME (time on task)

YI=3v 7 5Q01DICEINE, FEI VSV A Y FNORERNLZ V=YX, 1930FEROT VT -
% 4 J — (Ralph Tyler) OZEIZM B, ik, EIREEOVEEE & KFDOFIEL OBREIIZE L
720 ZLTC, ANAFINIKFTOS 4 T —DHFE, BHEOEELFEOFERFETUET L
ETHY, TOMFO—BRE LT, KRIIFEPFHEIMREHESL Lzh, FEIHT 23R Eh
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BWBhEE AR [EMIFZE (service studies) | Z &M L7z, ~*—2Z (Pace C.R.) S51HD
WRE LA T, #1471 EFED/ =V F ) 7 4 FEZ I T 2 ERHFMAEBMZ B2 (Social
Science Research Council’s Committee on Personality Development in Youth, 1957-1963) T#H R &
EERHRREOWMRICSI L 720 ZOMRIE, RYEOREH LD O RFOBRN L HL 2T
THEDONT, Z LT, BARE, RFOPCRIIIZELZTOMETIEIZ (, © LARFETORE
2L BAERTH B EffiamDT 72 (Pace, 1998) 0

(2) RX=ZDBHDE (quality of effort)

KEFOFIEERIE D A L REENICEN 2 HTH I LI, R—AOEELIEHEIC % -
720 LT, MHIZKFOBRELY MG 2¥ERHEOEAMMEHL SR L. ¥4 57— OWO
JECREMAY R RS B & SN R (time on task) 1, ~X— 2 (1980) 12X 1) &MAYIZHFZE
ENTze R=R1F, HEFBETHVEETHL00, BROEOWENEELZLH LU 2L
T, FHEEREZIAT L PO0M LRI, REPRET 22 AT 259E0 [0
(quality of effort) ] TdH 5 & L7z,

R—A1L, BEEREEETLITHTMARE L TOSE (student agency) DFEENEZ R+ 5 H
L LCENOBE Iz, KFAERBEMMROMERIZH 0, ik, F#4E0%T) (student effort)
* RFEOME Y FIHT 2B XL o TERIEMICER L. U, FEPZVrF—I 2 0 FORE
EHRNIIEZOND LT L0 THAS (Pace, 1998, p29)o ZIIOEOHHMEE, LA
BRI ICI ) bR, LD EEREVIEIITHEIT VTV S, R—APFR L2
Sk, FENLIV S OB EHAL, BEWICARHE, 728 2 I XFEFEICHET2FMICONT
DFERRHBIEB &£ O3, T L TFEE LA L2 BRNIRRIICHT 22 818146506, F#4E
ERFETORENS LNV S EREV) ZETHD, EERI LIE, WHIIEHOHEZ B ERD
Al RS AOXBIL-ZETHE, TNHRBITOBIZEGEINEDS, BIHOBIIH LHFES
N7 BRI CIR (educational context) [CBWTHERILZDTH Y, ZTORS S HERUIRIKET 5,

(3) 7A7 4 >DE5 (involvement)

FHRIVP—=U XY ME, TAT 4 ¥ (Asting AW, 1984) OFIRRIZO V=2 03H b L, B
5. (involvement) DI L o> CRFAEDFEEHGHEMEE L2 B L&, [FENFLEIIERT
PR B L VOB 22 IE B ) OFESEE (the amount of physical and psychological energy that the student
devotes to the academic experience, p.297) ] Th b, Z LT, FEDORETOREED O OFEILEES
Bl %, ZoBSIE, FHETY, AT, RINEBITOH D ) b, TAT 4 Y OREIZ I
E, X0ZCHEGT25AE, LD ERETHIT 50 %iE, HGOMSIIEKkEUTnsZ L
ERODLY, MELZXNT L, Thbh, ERILGINIRETH L, BGITEIz&A TS,

FHEI V=AY FOBSTEEICIE, FEEM, $HoH, L THEEOZELTMboT
Who =2 (1969,1980) &7 AT 1~ (1964,1984) 1%, &5 5 R L FADERHS
B LTRFENTHIE, LG S 0EELREELEHT L, £ LT, FELZZHUTSR
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(passive subject) & AL H L v P-4 X7 NOETINVEIIHBITH L, 728 213 — A (1982) i,
A% B0 H B OFE OIS (active participant) & A5, Z LT, FAEDOFHEERD D -
EOEEGHEERIL, RFEOBBFEFELCFEARI LA T 2 EOREN2ZME T 5,
N2 (1998) 12 &MU, WOHFEORFRIL, TELER, FHEHR, €L TEEDHH & AF
DFEEDINY — L IZDWTO [ AR BSE (natural setting) | DBIREZ ZERT 52 L THDH (p.34)o
TATA ¥ (1984) &, [Wir7k 2BEEBROR L BT 2HL T REOBORRLEERO & & H#E
WZBItRT 5] (p298) Labh~, N—2 LD S HIZHAR, KRFOERLEEZHAMIZL TV 5,

(4) T4 > FO#HE (integration)

BRIy =T XA FNOFEMBRTEOL ) —oD NV —21F, T4~ (Tinto, V.) DFtH
(integration) DMETH 5. MADOHEIHIRT DX, F4HED (a) KFHMESLF K EBEREE
FIAETSH, (b) KREOHENHHAIRPEZNOLEZDOEETHS (Pascarella & Terenzini, 1991;
Tinto, 1975, 1993) 7 4 >~ b (1975, 1993) (&, B7 &40 KD 6 O HISH) 72 i % S
B2 FHNB L UCHANMAEOMEZI—RE L7z, REmaeFEL v XA L OB
L ORI A AT L CER T BIREIC L 72 ESIHE L1, NSRBI~ OB SO AL 5T,
EO)%E’V)?(%@%E B & OO L RS 20 FRBIRE &1L, FLEDOFHEET, K
FHIRT B HLEAOMEYL, ZRYHHBEON L2 BEHRT 5. 71 ~ P OBEIE, BRI
FHEZTTHIRFELEGT 5L LAERNOBERO VLD THLD, 714~ (1986) 1%, B¥E
DKED S QBB 2 AT & A AR A BRI & KRZEORIENRELY &5 L9 I1I0B
B Sa7, ZhUE, WAL KFEORF %2 ANDL 202 [HEEHEFREH (“interactionist”
theory) ] LRI EN D, T4 ¥ POWIER T T, AT V&= X2 v ML, F4 LZRRLHIH
B Loz, ¥ACL 2 REOHEREOFHRLIIZE L I TV A EORMBOEETHUES N
TWa,

(5) WZALZO—MEARETIV (general causal model)

INAJ1 L7 (Pascarella, 1985) O [FHEDFE LBHMIEEEND S SE L RFRFONRE
S5 % 720D —fHFET IV (general causal model for assessing the effects of differential college
environments on student learning and cognitive development) | F721%, £ 0 fHii2, —REETIVIL,
T4 Y P ORISR ORI L FEOE T OB & A AKR, FHMRHREEL D % C OPER LA
U TR L7726 DTH B SAT L T1E, FEONFRORFENIRFED S A4 7 EAHHIZE L
TBY, TNOLORFOEESLCEMBLTFELME, 2L FEa LA to—TY = DM
HIERZBEIL L 720 NAA LT, FHEOERD, METLEHEBA T, FEHLBAMFEEIC
EEMREGZ D2 EbRBD2. FEOBNOYHEEDT, RNAH L F1E/—2 (1984) DFEED
FHRIEIZ L 5 THEEINZSN (active participation) 2SEFHBRIZH o L BEETH L L VIH) Ez
ERERE L 720 732 L 213, BT OEDPFAEDE RS NFHIOR M, Ry0BsE, £ L kst —
Vs PEOKRPOHEEEZTHE LT T4 Y MO AA LT, FEOKRFTOMENER %
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HEHLTBY, REOMMERLHE, Z L THELY 7y =Y 2 Y M OBBEKRICICENE 2244 217
BEEHT L, TAT 4~ (1985) OA—BE—BRET NV, FLEI-E-OETNVENAHL T
O—MRPEET VL, EBLHFEL VT =T A0 bOWIZETHEDIL TV, 2L 2L, SM 7k
27— (Pike & Kuh, 2005) (&, #EBHMIZT AT 1 ¥ DLE-OETVDORKEDRFEOEFZ L /AN L
FORBETNEHNT, RFETOFRRIED &) IFE—WAR L FE WAL DR A TIEFE L
EICHET D0 EBEEL T 5,

4. BEIHF—I X2 MRAEBDKET : NSSE N> F 7 —%7 H 5 NSSE FHMEFEIEA

0B FEDFEL Y =D X 2 FRED S RAETFITE2UIUET SN, NSSEXY Fv— 71
NSSEFFAffifiafR & & A > 787 PEEIBAT L 720 F20 X 912, NSSENY F~v—7 D553 HiE, ¥H#
M, FREDOFED, BB EORE, ¥y N AOBRROAGEEEA V87 P EBKRO6ODFERK
HEVZ T S 720 NSSEANR Y F 7 — 7 1M 2 Bl 2 SRR L o A3 - 72 (IR T,
2014), NSSEFHAMTEREIL, %9 L7o#atOHEM PG 2 727210 T L, DENERIZOWT
FHRI P A Y POBERERLTWD, ZLTC, HILWHEBICFEL Y 77—V X Y ME&D
BB ZIIRL TV, Z20UE, FHERPLFEZXNVEOLHWER BT 52MoM8E, 21T
T VAOETH 5,

F2UXH L NSSEFHIRZE O FFMIEE & &4 /87 NERTH S, BITHIIFERETDH 4,
FEEMOZMIFROPERICOH ), BEERLHETHL I LIZEDD IE4R Vv, LA L, NSSE
FHBREOEB IO TRV, Bbo THW LN TWAEDIE, 1LERFE, 2 XENE -
REWEE, 3548, T L CAHENERTH L, TOENLD, FEOTHE V) LD IEE
ZIHTA2HETH L, £LC, ZHUIHLZRLETIERC, MELZEZIIHETL2HETHL, K
FHEIIBVC, BMSHE2MbIT AT 2SI H S5, 72, FITHFOHME L ORERIC
P SNSRI RN R IEEER Y, BFEOUELRTEETH L, F2HTTHOFRKEDFVTI,
NSSENXY Fx— 7 THHFE L T 7zReBhH L iR E 2 SRS ICHR L7z £ LT, NSSEN
VIR DEDPLEERBENS6 LR AL EOFLEVOIREE S L T, FREDFTIIH
770 F77, NSSERVF =2 DF v VX ADLIEEETHAFE L TV 29O & 1037321
WX, ZNEIMEA 020 ORI 5T Hitiz, NSSEFHITEIE 07224 & HUK B L O, 9.8
WOE E10FBIBEEIL, T4 ¥ MRS AHD VL IPEMTH, FELERFEOAN L RPEEEEE
FAMEERE 7RIS L IRETH 5,

WRIZEA 30 NERIE, BBT LA 02ABIIEREVD, KERA V7 V252D
EENDHHEOH LHEEETH Do NSSERY F Y — 7 TIREDLHEREEO T AHEEICH - 72
A%, NSSEFHMEEE Cl3AlH o fHik & L Tk S iz,

FHEL V=D A Y MARICBWTHFEL V=D 4 v MIFEOTEI ZHLE T AMETH
5o MEZOURIHRD, TOEZFITERIZ RV, L2 L, NSSEFFMIFZEDH L\ IgIEL, 178)
PR ThHLFEDEE, TN EEELREZZET 5, T LT, NSSEXVFY—7 TIHFLZ

I

e



S Zi2®E (Academic Challenge)
1 B kEE  (Higher-Order Learning)
L CEM - ERNEESCH L WIRA~OHEE, HiG, FEZ2eHT 5
2. BECHEM BB, oMY S TRIRETT S
3PS CHEA R UE, HHE RS 2
4 PFHECTE T LWERLOTERS S5 2 Bl E B A EFET 5
FAAMFE - A5 (Reflective & Integrative Learning)
LABOFH DR LA EDE THEE 2 5
2. FETOFH M ZOMERHEL BT 5
3.4 LT (BUh. 3. NERRE, Wk &) 2 EOHRPEET
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L AD AN ZHM IZ D W T TR CHEFET 2
2. BT FEAZHI T 5
3 MEOFA L BMIZOWTEER L2 . T A THERIZES 5 2
4 EOTOY 2y FRIE TS L) Mt
Lk A% & OFE L4V (Discussions with Diverse Others)
L7 2 NFER RGO N~
2. 87 BRFFHIERONA
3. 8% B EHIE SO N~
4. 57 L BRI RO N %
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L¥x Y 7EEICOWTHEBB EELED
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8 W1 70 1% 5 F2H:  (Effective Teaching Practices)
L 3230 B R E O 5Tl AL e 4 BIRE I3 5 2
2. BRI 2 MARIL L CH B
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* v > INZDOEEE (Campus Environment)
9 ZZHME  (Quality of Interactions)
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10 4% EESE (Supportive Environment)
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BHRI V=YX Y N OLENEROEBIEENZIVHE ORI ICER S, NSSEFFITRIE S
BWC, ATV X MOMEE, TEOMEDSHLTIED S205, (LHMWER, L) blri
A B E DM &2 RIS AN THIR S M Fze AR, FEL 7=V X Y P OBEITF B R
RFEETIFA Y OFEZHHIEASNz, ) LI LWERET W Lz0, ZoHE), &%
BHEICB VWM A BB ERICEET 2N EAL LTHRELCE 10159, &8, W
FEROREENS, FELLF =T XY MRABICRFENERLTHBOM, HAZOERCEET
A V=Y a v ELETRLERES D, FNOHIENYFv— 27 REFMFEOEBIZITHW S TWY
WA, BETIE, IS ORM THEEDEIEDMEIZE L TREM R, KFEIT$ 2058 Bk <
— DR, FHEOEE N T L MES % & A2 HET 5.

5. #&&8

AIRTIE, TAVIOFEL P =T A NRBIZBIT 25 7= 22 FOEOF %
R L7728 R/ %2~ 3 — 3 v 7 O Ce MEHIRES L7zo RBIZEOR L, T2 A OFEEL Y 7 —
TVAVIE, ) LTHEOFEIIERLTHMRTE F BT 200, F72, KDL AFEBEE
DM EFEWUT 200 TH Do S HITH L < Mihl S A7zNSSEFFHMifRIRE X, NSSEXYF~Y—27 5
EDXHITEAL L R L7z,

19904F DT A1) A EEHEHE L, ML WREREICBWT, fFai2o0fE Lz T,
ZO—D2 3 EEHRFLBEBRICET 2 7Ot ABRORBETHY, ) —23KFET L F L TICE
b5 EHIREDOBSE TH 5o BEOHEFRENS T AT 4 Y OEKFIRT T T T L L R— ADKFRE
BRE MR & LTI o N7eds, FBEHYL LA — 7 2 VASEALZDIE - ZOMEZET
BHo7ze NR—ANTFEAE BEENICTEB) T 5174 F 1K (student agency) & L7275, FLt&TH 5 [ %
NOENET A 5 — OWFFEIZ 2 B I E R X A TEIO B CRIEICER SNz, g,
BB R ATB D T NI E 2 B ViR 7Z O CTh 5o Tz, EEEE IS HEOERE % B
MNCHE T 238, KFCLDHEUEFEOWRE, TLTRET VX 7ICEDLAREL LT, #
AEDBR TR LITEO AL D EBN TR ANS Ve S HICHEROHRF DS ICHM TS
o LbEG, FHEILF—V AL VREOFTETFIIAN— ZAORFEREMMAEL b LITMER S
Tzo TN, FAT V=D XY MREOKE, TAbLBEOPIIIFESEEI TR TR R
ITEY DSBS 2B AT L7 D LT AT A4 Y O®FEIRTE Y T A% ERICRAEZE 2B LTV
L, B TR LR FH IR (OECD) I2& 2 [HEDOEHBEEFE (PISA) | OER
DI, FEIVF—V A0 N OBRSIIITENERZT TR BBERRSESE, WHIINT
i 2 & LEER THER SN TV zhd Ltk v,

LrL, YI—=3Iv 7oAy =2y MIEOWISEE L, FEL VY= 2 bO&IE
T AN OFEEREMFROMOIIEHE, 7AT 4 v OM5RT 14~ bOME, TLTSANLT
D—HRRETNE, ZONV—UTHDLEVI), HDIE, R—ALETAT 4 yBEL L L FEELTE
B RSMEE LTELZTBY, FLMEeTHEIENOE LGN ELRLI L 2RO L, T LT,
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T4 Y RRNAN L IHPEMT AMHIAEMIL, NSSENY F<— 27 Osd L #ikE & 0% (SFI)
RF ¥ YN ZADOTAEBE (SCE) ISHARENT W2, T2, HESATIRIHED EF VI, TATA
YDI-E-OETNWRNSAAVIORRET NV EHEFEII L TnD, 21U, FEZ =T A2 Ml
RS, BRI/ ENEIN— Y R IET D L) T TR, KREOFMIE & BE EEE 4457
HAETIZNH7EA 9 o FIUINSSERHMiTREE OB FS I b K S 17z,

0134FEPENFAEL Y F =T A v FEOREREIZWUET SN/ £ LT, NSSEXRYFV¥—71id
NSSEFHERIE & B4 > /37 M EBEITBAT L 72. NSSEFHMETRED S — 0, #EOEERBE
DHETH Do FEDOEELRBEZIZHET 55%MIE, RELFICBOTHMASH2EBLTHHTE
LUEEMEN D Do TEOREMIE, NvFv— 7 TRHHFEL TV LEEEOEH 2 H 0
EICHmMEINZEThb, FEIUF =T AL FOWAIL, FEZOWE] & NSSEFHMIEEAD
BATICL D, ITEIMERICOHENEROME 2 5D TR L7z £ LT, TEINER L OHNER
RHEEIL L 720 FAEICIE, AL DA =Y X Y P OAICFRBRRRETYA L O LR
LSEAL, 2LTC, #EZ V=YX Y NOGRNLMEEFTEINER L, FEOMEERR
RENDWTOLHEROMBBESIC X o THEE L7z 29 L72BILIZFEMigE & B8 i w42
WT2ETO—EERDLI LN TE D, b, FMTET AV AIBITLFELY =V A MR
BEORBERFEL L rF—D A 2 MESORBE TR L 72 ZRIZO W THETE 5 L FRNRE D 1
L7z TAVATHEEL Y F—Y X 2 MREFRE L 2ZRICE, EBERERSOZEPIRA
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1) EL (2007) OFUI% By, KFETldstudent engagement® ¥4 T > 77— X~ », National
Survey of Student Engagement% 57 tE L0 7 — 2 X ¥ bl E T 5, SpEL V=D A Y MAR
(&, 7 A A TI999FEIHATIA DM S 4, NSSEDH A M L AUX20144F A IZI3T16K5:
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DIAEERE 3307 FVTH Do BUEDFEAET Y =T X ¥ MRAEIISMAEA R © Al
LCwd, BHFITHEBII X 205KEH 7201500 V257500 FVTH S (p.89)o

2) McCormick et al. (2013) 1%, FHEL Y X =T XY FOBHEIZOWTETO L) 12T
% o “student engagement as a family of constructs that measure the time and energy student devote to

educationally purposeful activities - activities, that matter to learning and student success” (p.50).
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3)  McCormick etal. (2013) &, T 7= XY bOBRSALDOEIRIZOVTLUTO X 9 ITHBRRT W5,
“Central to the conceptualization of engagement is its focus on activities and experiences that have been

empirically linked to desired college outcomes™ (p.51).
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A Study of Student Engagement: the Development of the
National Survey of Student Engagement in the United States

Soichiro AIHARA*

This paper examines factors that formed the features of the concept of the National Survey of Student
Engagement (NSSE) in the United States (McCormick et al. 2013). Its research questions are: Why does
the concept of student engagement in the NSSE is so emphasized the behavior and time spent by students on
academic work? And why it so emphasizes improving the learning environments of college. Additionally
examined are the NSSE indicators, which were newly-organized in 2014, and how they changed from the
NSSE benchmarks.

In the 1990s, higher education in the United States faced two societal challenges. One was the necessity
of developing the process indicators which could monitor the achievement of the National Education Goals,
and another was the necessity of developing the metrics which could replace the college ranking issued by
U.S. News & World Report.

Two preexisting student surveys, the Cooperative Institutional Research Program (CIRP) surveys and
the College Students Experiences Questionnaire (CSEQ) were proposed to meet these challenges. Peter
Ewell was in charge of the development of the new survey selected the CSEQ. Robert Pace who developed
the CSEQ operationally defined his central concept of “quality of effort” by the number of behaviors and
student time on task. These social challenges and the academic lineage of the student survey are factors
which formed the features of the concept of student engagement of the NSSE in the United States. The
NSSE was revised in 2013, and NSSE benchmarks were reorganized to NSSE indicators and High-Impact
Practice. The first feature of NSSE indicators was to measure advanced thinking such as the indicators of
Higher-Order Learning, Reflective & Integrative Learning, Learning Strategies, and Quantitative Reasoning.
The second feature was the fact that the items of the psychological elements those were coexisting at the
benchmark were reorganized as their own indicators such as the indicators of Quality of Interactions and
Supportive Environment.

NSSE indicators extended the concept of student engagement to include the psychological elements
such as the advanced thinking of student. And, they structured the behavioral elements and the psychological
elements. Academically speaking, the NSSE indicators incorporate the thoughts of learning theory and
teaching design to the concept of student engagement and construct the comprehensive concept of student
engagement with the behavioral elements and the psychological elements which come from the student

interaction and cognition.

*Research Fellow, Center for Cooperative Teacher Training Development, Aichi University of Education



