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In April 2012, junior high school education in Japan began to be conducted based on the
revised course of study produced by the central government. In the section on ‘general policies
regarding curriculum formulation,” teachers are expected to foster in students ‘a zest for life’
through educational activities. In particular, teachers should be committed to fostering students’
ability ‘to think’, ‘to make decisions’, and ‘to express themselves'. English teachers are expected
to think about fostering learners’ language skills to think logically and express their ideas and
feelings effectively in the target language. The author argues that, initially, students need to
understand and be aware of coherence in English passages and conversations. In order to
contribute to this, a diagnostic test for evaluating learners’ discourse competence in English,
especially in relation to coherence, was developed and given to 498 junior high school students.
The results of the survey indicated that the students lacked understanding in some areas of
discourse competence. To remedy this, instruction and teaching materials should be more
oriented towards making students aware of coherence in discourse, and they should be given
more exercises or activities to develop their logical thinking and to express their ideas coherently
in class.

THE BACKGROUND OF THIS STUDY

Since April 2012, junior high school education in Japan has been based on the revised
course of study produced by the Ministry of Education, Culture, Sports, Science and Technology.
In the ‘general policies regarding curriculum formulation’ section, teachers are expected to
foster in students ‘a zest for life’ through educational activities. In particular, teachers should
be committed to enhancing students’ ability ‘to think’, ‘to make decisions’, and ‘to express
themselves. The focus should be on developing the language skills necessary for learners to
think logically and express ideas and feelings effectively in every school subject. English
language education is no exception, and a lot of good practices following the new directions have
been conducted in the classrooms and reported from all over the nation.

Language Ability and Language Skills

As people think, make decisions, and express themselves, they use languages. Unfortunately,
a lot of educational reports, including the PISA (Programme for International Student
Assessment) survey conducted by OECD (Organization for Economic Co-operation and
Development), have said that more care should be provided in Japanese school education to
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foster students’ ability to think, to make decisions, to express themselves and other abilities that
are necessary to solve problems by using acquired knowledge and skills. Therefore, the course
of study encourages teachers to enhance students’ language ability so as to foster ‘a zest for life.’
In the context of foreign language teaching, teachers are expected not only to improve learners’
L2 ability but also to enhance their fundamental ability to use language for thinking logically
and expressing their ideas and feelings effectively. This language ability is often equivalent to
one’s learning ability in a lot of European countries. This ability should be acquired through
every educational activity in each subject. Consequently, teachers have now been thinking
about fostering learners’ language skills to think logically and express themselves effectively in
all the subjects at each level.

Fostering Logical Thinking and Improving Discourse Competence in 1.2

It has been discussed for a long time what sub-components one’s foreign language ability
consists of, and it is now agreed by a lot of researchers that it consists of several different
competences, such as grammatical, sociolinguistic, discourse, and strategic competences (see,
e.g., Bachman & Palmer 1996, Canale 1983, Celce-Murcia, Dornyei & Thurrell 1995, Savignon
1983). Of these sub-components, discourse competence has the most to do with logical thinking
ability, as it is the ability to combine pieces of information together over the ‘sentence level'
Celce-Murcia et al. (ibid) describes its importance (see Figure 1) and explains it as follows:

Discourse competence concerns the
selection, sequencing, and arrangement of
words,  structures, sentences and
utterances to achieve a unified spoken or
written text. This is where the bottom-up
lexico-grammatical microlevel intersects
with the top-down signals of the macrolevel
of communicative intent and sociocultural
content to express attitudes and messages,
and to create texts. (p.13)

LINGUISTIC
COMPETENCE

STRATEGIC : : :
W when discussing discourse competence,
namely ‘cohesion’ and ‘coherence’, but the
FIGURE 1 latter should be paid more attention when

Schematic Representation of Communicative it comes to understanding and producing a
certain amount of utterance or passage. In

There are two aspects to consider

Competence by Celce-Murcia, et al. (1995)
keeping with the general policies stated in

the revised course of study above, students
are expected to understand and be aware



of coherence in English conversations or passages. Celce-Murcia, et al. (ibid) explains coherence
as below, and shows an interesting example:

The most difficult-to-describe area of discourse competence appears to be coherence, i.e.,
the degree to which sentences or utterances in a discourse sequence are felt to be
interrelated rather than unrelated. It is obviously easier to describe coherence in written
than in oral discourse. (p.15) (emphasis added)

The picnic was a complete failure. No one remembered to bring a corkscrew. (p.31)

The appropriate interpretation of the example above will probably be “No one brought a
corkscrew and we could not open wine bottles. So, we could not drink any wine and did not
enjoy the picnic at all.” Unless the listeners (/readers) do not have the background knowledge
that we need a corkscrew when we open a wine bottle, the utterance makes no sense to them.
The most important thing discussing coherence is whether there is “shared information”
between a sender and a receiver of communication. It is essential to increase the knowledge of
vocabulary, grammar, and word usage, but it is not good enough if we want to foster learners’
logical thinking ability in the context of L2 learning. We need to raise their awareness of
‘discourse, especially ‘coherence.

THE STUDY
Developing a Diagnostic Test to Evaluate Japanese Learners’ Discourse Competence in English
To evaluate learners’ discourse competence in English, especially in relation to coherence,
a diagnostic test was developed. Tanaka (1994) suggests six different types of test items to
assess learners’ discourse competence. Four types of them were used, with one other type
added, to create the diagnostic test to evaluate students’ awareness and understanding of
coherence (see Appendices 1, 2, and 3). The table below shows what question items the test
consists of:

TABLE 1. Contents of Diagnostic Test for Junior High School Student.of Japan

Section Questions Point | # of Qs | Sec. Point
A Choose appropriate connectives 1 4 4
B Predict what comes next 2 10 20
C Guessing what connectives miss and translate two 9 3 6
sentences
D Add two appropriate sentences 4 4 16
E Put sentences in correct order 4 1 4
Total 50




The Survey

The developed test was given to 498 junior high school students in one prefecture in Japan.
They were from 14 classes at nine different junior high schools. The survey was conducted
from November 2012 to January 2013. The participants worked on the test for 25 minutes.
There were five points the author wanted to examine in this study:

(1) whether students could choose appropriate connectives to combine two sentences,
whether they could understand the context of a passage and predict what comes next,
whether they could understand the relationship between two sentences without a
connective,
how well they could produce a coherent passage,

whether they could arrange the correct order of sentences.

RESULTS

Table 2 shows the descriptive data of the survey. The average score was 29.31 out of 50,
which is 58.62% correct. The average score for Section D was 7.93 out of 16, which means only
49.6% was correct.

TABLE 2. Descriptive Data of Diagnostic Test for J.H.S. of Japan

A B C D E Total
Points ) (20) (6) (16) 4) (50)
Mean 2.86 1249 371 793 231 29.31
S.D. 1.39 5.33 215 5.30 1.98 13.10
Max. 4 20 6 16 4 50
Min. 0 0 0 0 0 2

Table 3 shows the percentages for correct and wrong answers for each test item. As for
Section A, two-thirds of the students got right answers to all the questions. Question 3 of

Section C was the most difficult since only one-third (34.7%) wrote correct answers. In Section

TABLE 3. Percentages for Correct and Wrong Answers %)

A B C D E
DA @O[D]|@Q|O|@O|E OO O[]0 || |0]|@|6|@

4 25.1]26.3|209| 21.3( 57.8
3 155(14.5|14.7| 157
2 52.2|729|655| 645|622 |464|739| 71.1| 681|478 759|71.9|34.7|265| 24.3| 19.3| 255
1 [695]69.7 | 80.5| 66.5 221| 06]281|11.6|106|14.1| 108

0 [305]30.3|195(335(47.8|27.1|34.5|355|37.8|536|26.1|289|319|522(219|275|624]21.3|24.3|31.1|26.7] 42.2




D, where students should add two more sentences after the given sentence, only one-fourth or
one-fifth of them wrote two appropriate pieces of information.

DISCUSSION
Overall Review

It is often said that participants will answer around 60% or more correctly in good diagnostic
tests. The average score was 29.31 out of 50 points, which means 58.62% was correct. Therefore,
we could probably say that the test had the appropriate level of difficulty. However, in Section
D only one-fourth or one-fifth of the students added two appropriate pieces of information to
each given sentence, and the standard deviation was rather big (5.30 in a total score of 16). One
reason for this result may be that students are just not used to the format of questions of this
kind, as some junior high school teachers mentioned in the feedback comments.

Section A

Section A examines whether students can choose appropriate connectives to combine two
sentences. It has four multiple-choice questions, but there are five choices to select from
because the author wanted to maintain the reliability of the survey. More than two-thirds of
students got right answers to each question.

TABLE 4. Percentages for Choices in Section A

(Shaded cells signify the correct answers.)
(0T 7 T B 6 I B )
when 78 | 28| 805 | 60
or 58 5.2 3.2 5.0
because 74 | 69.7 44 | 141
but 695 | 72| 42| 72
) 88 | 145 | 70 | 665
others 06 | 06| 06 12

However, a little more than 14% of the students could not understand the relationship between
cause and effect properly in Questions (2) and (4):

(2) I don’t like him ( ) he is not friendly.
(4) She is always nice to everybody, ( ) she has many friends.

It sounds illogical if the reason why she is always nice to everybody is “she has many friends.”
The fact that “she is always nice to everybody” should be the reason itself. It seems like the
students need more practice chances to think logically not only in their L2 but also in their L1.
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On the other hand, four-fifths of the students (80.5%) chose “when” to refer to the time of the
event. We may say that it is not so difficult for students to understand the reference to the
‘time.” In summary, we could say that Japanese junior high school students have knowledge
about connectives in general, but some students have difficulty thinking about the events
logically, especially the “cause and effect” relationship.

Section B

Section B tries to assess whether students can understand the context of a passage and
predict what comes next. The test items were created to find the following questions:

(1) (2) (3) whether they can understand the logical development of a passage,

4) whether they can get the main idea of a passage,
(5) (6) whether they can understand contradictory development of a passage,
(7) (8) whether they can guess a cause or a reason for some event in a passage,

9) (10) whether they can understand resultative development of a passage.
The questions in this section were all multiple-choice type questions. Most of the question items
were made by modifying the ones shown in Mikulecky and Jeffries (1997). Table 5 shows the
percentages for choices of each question item.

TABLE 5. Percentages for Choices in Section B

@ @ &) @ ©) ©) @ @ @ | 10
a 7.6 72 | 655 | 124 | 127 | 145 | 137 | 120 40 | 143
b 259 | 124 | 171 | 645 | 135 | 120 42 | 711 | 681 | 478
c 52.2 74 | 100 | 131 | 112 | 464 | 739 80 | 161 | 217
d 139 | 729 72 96 | 622 | 265 74 84 | 112 | 155
others 0.4 0.0 0.2 04 04 0.6 0.8 04 0.6 08

The mean score of the section was 12.49 out of 20, which means 62.5% correct. In this paper,
let us discuss Questions (6) and (10), in which more than half of the participants took the wrong
choices.

First, the test items dealing with ‘contradictory development of a passage, namely
Questions (5) and (6), seemed to be difficult for students to understand. In particular, the correct
rate for Question (6) was the lowest of all the questions (46.4%).

(6) What happened to Lisa yesterday? She wasn't in class. Bill told me she had some
family problem. Do you know about it? I called Lisa’s home, but ---

(a) she was at home. (14.5%)
(b) Bill doesn’t know. (12.0%)
(c) there was no answer. (46.4%)
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(d) she has no telephone. (26.5%)

There are three people in the passage, Liza, Bill, and me. Therefore, it can be a little complicated
to understand the whole idea of the passage. Those students who selected the choice (d) should
have noticed logically “If she has no telephone, I cannot call Liza’s house.” However, more than
one-fourth made this wrong choice.

Second, more than half of the students made the wrong choices in Question (10). Only
47.8% of them answered correctly.

(100 We are going to have the autumn festival soon. It's one of the biggest events in our
town. It has a history of more than 100 years, so everybody is now very

(a) healthy. (14.3%)
(b) excited. (47.8%)
(c) old. (21.7%)
(d) lucky. (15.5%)

About one-fifth of all students (21.7%) answered the choice “old.” Those students read the
preceding sentence and might have thought everybody was also “old.” They should have
understood that the big event was coming and guessed everybody’s excited feelings, but they
could not. If we want to predict what comes next, we need to understand not only the preceding
information but also the whole passage.

Section C

In Section C, students are asked to translate two sentences adding an appropriate missing
phrase, so that they can demonstrate whether they have understood the relationship between
the two sentences without a connective. As the purpose of the study is discussing students’
awareness and understanding of coherence, they did not get any points even if they correctly
translated the given two sentences separately. As a couple of junior high school teachers
helping with the study said in their feedback comments, students are not used to this type of
question item. The mean score was not so high, 3.71 out of 6, which means 61.8% correct. Since
more than 70% of the students appropriately answered Questions (1) and (2), namely 75.9% and
71.9%, let us examine in more detail Question (3), in which only one-third of the students (34.7%)
interpreted the information logically. The two given sentences were:

(3) My best friend Aya moved to Tokyo last month. We can send e-mail to each other
every day.

If we want to put some appropriate connective so as to reach the correct interpretation, we
need to add some contradictory phrase (such as ‘but,” however, or ‘still) in the L1: My best

friend Aya moved to Tokyo last month, but we can send e-mail to each other every day.
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However, a lot of students interpreted the information as follows: My best friend Aya moved to
Tokyo last month, so we can send e-mail to each other every day. They should have noticed
that we can send e-mail to each other wherever we are. Those students should have paid more
attention to the word ‘can’.

The results of the survey indicated that the students’ discourse competence had not been
sufficiently cultivated. To remedy this, students should be made more aware of coherence in
discourse through classroom instruction, and given more opportunities to develop their logical
thinking and to express their ideas coherently in class.

Section D

This section asks students to add two sentences to the given information and tries to find
how well they can produce a coherent passage. If they write one correct coherent sentence,
they get two points. So if they add two appropriate sentences, they get a full mark of four
points. As there are four questions, the total score for this section is 16 points. The mean score
was 7.93 and the standard deviation was 5.30, which was rather big. The junior high school
students of Japan are familiar with translation work from Japanese to English, but it is often the
case that they are not given enough opportunities to express their ideas freely in the target
language. Actually there were quite a few students who wrote only one sentence or no sentence
at all.

However, a lot of students tried to express and produce their unique ideas in English. The
following are the examples which some good students of English wrote on the answer sheets:

(1) I am very sleepy, but

I must study now. It's very hard for me.
I must study for the exam tomorrow. So I want to drink a cup of coffee.
(2) I like tennis very much, so

I want to play tennis now. But I can’t play tennis well.
I went to see a tennis game. It was very interesting.
(3) I want to be a cook, because

I like to make dinner with my mother. It's very fun.
I'm good at cooking. I often cook for my family.
(4) I like music very much.

And I like children. So I want to be a music teacher.
I love singing songs and playing the piano. I can’t live without music.

Around one-fourth of the students wrote well and got a full mark of 4 points. Some of them
wrote very informative and touching passages in simple and correct English. Indeed, a lot of
Japanese students can write correct English sentences without much difficulty if they are given
the information shown as examples above in the L1 and are asked to put it into English.
However, in this study around 20 to 30% of the students got no points in any task, which should
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be considered as a big problem. It seems that they are not accustomed to the task of this kind
and are not given enough practice chances to be creative enough to add logical or coherent
information.

Section E
Section E is the task in which students have to arrange the given four sentences so that
the mail sounds logical.

Hi, Mary,

I have big news.
(

(

(

(

I hope you can come to the festival.

® @ e e

See you soon.

Naoko

a) She is my best friend in my class.

(

(b) Can you come to watch us sing on stage?

(c) My friend Yumi is singing together with me.
(

d) I am going to sing on stage at the summer festival.

A little more than a half of the students (57.8%) arranged the given pieces of information in the
correct order. Table 6 shows the top ten popular ordering patterns which the students

TABLE 6. answered. There are three interesting observations

The Top 10 Most Frequent Responses about the findings. First, we usually put the global or

general idea before telling more local or specific

Number | Rate (%) information, especially in written discourse. Sentence
(1) | d-c-a-b 288 578 (d) T am going to sing on stage at the summer festival’
2) | c-a-d-b 39 78 has the most global information, which explains what
@) | d-b-ca 21 42 the big news is in this mail Three hundred thirty-
4) | c-a-b-d 19 33 seven students, which is 67.7%, selected choice (d) at the
() | a-c-d-b 17 34 beginning. Two-thirds of them thought that it should
6) | d-a-c-b 12 24 come first, as it has new and the most important
@ | a-c-b-d 11 22 information.
(8) | b-c-a-d 11 2.2 Second, let us examine the relationship between
) | c-d-a-b 9 13 sentences (a) and (c). Sentence (a) should come after (c),
(10) | d-b-a-c 9 18 because ‘she’ in (a) refers to “Yumi. This has a lot to do
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with understanding ‘cohesion,” and 381 students (75.5%) put (c) just before (a). Three-fourths of
the students probably understood correctly that ‘she’ indicates “Yumi’; this kind of interpretation
may not be so demanding for junior high school students.

Third, 372 students (74.7%) put sentence (b) last, which means just before the given
sentence “I hope you can come to the festival.” These two sentences are closely related and
considered a kind of ‘adjacency pair, and, according to those students, sentence (b) should be at
the end. Eventually, the above data results show that more than two-thirds of the students
noticed at least one of these three points when deciding the order of the four sentences, but only
57.8% could integrate their decisions.

Correlation between Question Sections and Total Score
Table 7 shows the correlation between each question section and the total score.

TABLE 7. Correlation Between Question Sections and Total Score

Section A Section B Section C Section D Section E Total

Section A 1 557" 363" 506" 443" 664"
Section B 1 458" 668 568" 397
Section C 1 448 343 622*
Section D 1 521 383*
Section E 1 696"
Total 1

*p <01

The correlations between Section B and the total score and also the one between Section D and
the total score are extremely strong (»=897; »=883). We can say that when we want to know
how much learners are aware of and understand the ‘coherence’ of passages, we can have them
predict what comes next or add a couple of following sentences (or utterances). In other words,
good students of English can guess the logical development of passages and are creative enough
to add appropriate information. Also, the correlation between Section B and D is rather strong
(r=.668). This indicates that if learners can make a logical prediction about information after a

passage, they can also add logical information to a given key sentence, or vice versa.

CONCLUSION (PEDAGOGICAL IMPLICATIONS)

If we want to enhance students’ abilities ‘to think’, ‘to make decisions’, and ‘to express
themselves, we need to help them become aware of the ‘coherence’ of information. Some
students do not understand cause-and-effect relationships appropriately, as we have seen in the
discussion in Section A. The discussions in Sections B and C tell us that junior high school
students easily misunderstand contradictory relationships of information, in particular when no
appropriate connective is given. The scores of Section D suggest that Japanese junior high
school students should be given more practice to produce coherent passages freely as well as



translation work. The results of Section E show that about 40% of the students have difficulty
properly understanding comparative relationships among sentences. Also, the figures showing
correlations between question types and the total score indicate that both prediction tasks,
which ask students to guess what comes next, and information-adding tasks, which ask students
to put in additional information, would be beneficial in helping students understand the process
of logical thinking and what ‘coherence’ is like.

In our daily language use, we often do not bother using transitional words or phrases to
connect the information, but we can still communicate with each other well as long as there is
some shared information between the people involved in communication. Students should be
given more exercises to be aware of ‘coherence’ in and out of class and to develop their logical
thinking and language skills. The test items used in the diagnostic test of this study will give
foreign language teachers some ideas about what exercises or tasks they can use and develop
when helping students become better communicators in the L2.
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APPENDIX 1

Diagnostic Test to Assess Discourse Competence

for Junior High School Students of Japan

[A] Choose the most appropriate word for each blank from below.

(1) It was raining. I didn’t have an umbrella, ( ) I had to go out.
(2) I don’t like him ( ) he is not friendly.

(3) He was reading ( ) I saw him at the library.

(4) She is always nice to everybody, ( ) she has many friends.

[ when, or, because, but, so ]

[B] Choose the most appropriate information to follow each passage.
(1) John never drinks tea in the morning. He always drinks coffee. But he often drinks tea in the
afternoon. He drinks tea and eats a cake
(a) at 9:00.
(b) at 12:00.
(c) at 4:00.
(d) for breakfast.

(2) Do you have any milk? There is a very hungry little cat here. It doesn’t have a mother, and it wants
something to
(a) love.
(b) fish.
(c) do.
(d) eat.

(3) John came to work late again. He comes late almost every morning. What is the problem? Why is he
often late? Doesn’t he have a
(a) clock?
(b) bus?
(c) bedroom?

(d) desk?



(4) For breakfast, Bill often eats eggs or meat. He always has bread and fruit. He drinks coffee or tea and
juice, sometimes he also has cake.
(a) Bill doesn’t like to eat a big breakfast.
(b) Bill likes to eat a big breakfast.
(c) Bill doesn’t eat any breakfast.

(d) Bill eats only a small breakfast.

(5) Ms. Brown has 15 cats. She has some gray cats and some brown cats. She also has a beautiful, young
white cat, but she has
(a) no brown cats.
(b) no little cats.
(c) no brown dogs.

(d) no black cats.

(6) What happened to Lisa yesterday? She wasn’t in class. Bill told me she had some family problem. Do
you know about it? I called Lisa's home, but
(a) she was at home.
(b) Bill doesn’t know.
(c) there was no answer.

(d) she has no telephone.

(7) These shoes are very beautiful, but they are also very expensive. I can’t buy them now because I don’t
have much
(a) time.
(b) power.
(c) money.

(d) shoe cream.



(8) Mary is getting a new dress. It’s very pretty. Mary is very happy, but her mother is not happy. The
dress is very
(a) pretty.
(b) expensive.
(c) old.

(d) long.

(9) There are three people in Jane’s office. They all want to use the computer a lot, but there is only one
computer. So they must get another
(a) car.
(b) computer.
(c) office.

(d) worker.

(10) We are going to have the autumn festival soon. It’s one of the biggest events in our town. It has a
history of more than 100 years, so everybody is now very
(a) healthy.
(b) excited.
(c) old.
(d) lucky.

[C] Translate the two English sentences into Japanese by adding an appropriate connective phrase to

combine them.

(1) ’'m hungry. I want to eat something.

(2) We cannot go on a picnic today. It’s raining outside.

(3) My best friend Aya moved to Tokyo last month. We can send e-mail to each other every day.



[D] Write two English sentences to follow the given information.

(1) I am very sleepy, but

(2) I like tennis very much, so

(3) I want to be a cook, because

(4) 1 like music very much.

[E] The following message is an e-mail which Naoko writes to Mary. Arrange the sentences (a) (b) (c),

and (d) into the correct order.

Hi, Mary,

I have big news.

( @ )

( @ )
( ® )
( @ )

I hope you can come to the festival.

See you soon.

Naoko

(a) She is my best friend in my class.
(b) Can you come to watch us sing on stage?
(c) My friend Yumi is singing together with me.

(d) Iam going to sing on stage at the summer festival.



APPENDIX 2
Diagnostic Test to Assess Discourse Competence

for Junior High School Students of Japan (Answer Sheet)
[ A]

6} ) 3) “

&) (€] 3 (C)) (5) © ™ ) (&) (10)

[C]
1)

(2)

3

(D]
(1) I am very sleepy, but

(2) I like tennis very much, so

(3) I want to be a cook, because

(4) I like music very much.

[E]

Grade ( ) Class ( ) No. ( ) Name ( )



APPENDIX 3
Diagnostic Test to Assess Discourse Competence

for Junior High School Students of Japan (Answer Key)

[ A] DOx4=4
(€8] but 2) because 3) when “4) SO
[ B] ©x10=20

) &) 3) 4) 5) © ™ ) ) a10)

[ d a b d c c b b b

[C] ©®©x3=6
) _BEPRENTHDEDT, ANETW,
I’m hungry. Se. I want to eat something.
Q) _AHEEI=v 77 R TERY, AR LITHIES TS,
We cannot go on a picnic today, because it’s raining outside.
Q) kA, BROBBPEFIZIEAGIoBiLE, THEAA—NEZEVES Z L
NTED,

My best friend Aya moved to Tokyo last month, but we can send e-mail to each other every

day.

*Students are expected to write answers in their L1.

[ D] ®x4 =16

(1) I am very sleepy, but __I have to study tonight. We have a math test tomorrow.

(/ 1 have to get up now. I should not be late for school.)

(2) I like tennis very much, so _ I am in the tennis club at school.

We practice tennis five days a week.

(3) I want to be a cook, because my parents has(/run) a restaurant in our town.

I like cooking very much and want to help them.

(4) I like music very much. But [ don’t have many CDs. I want my favorite

CD for my birthday.

[E] ®
O) @ ® )
(d)=(Cc )—=Ca)=(5>b)

Grade ( ) Class ( ) No. ( ) Name ( )
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20124F 4 D5 HEADOHFAR T, BB EEETRIN [H&E2)] 2B L) ER
PERICEOE, [HERPHKEOBEBL L HICEE - Wk - B2 0T ZHEM L2
BrdhHIElhodz, BARMICIE, [FEEE00 - BRI AGEK O HEx B SE, Tho 20
AU CHEZ RIS 27D CBELREE), ¥l ZIADEL2ELL LI, EHRMIIEFI
WO MEREEZE) 72010, SHENHEAESEL] L) RdPREN, SHEZOOE
FERNLETZEEMBEBNC, [BET) - k) - ZBIOEK] 2T 5120%, [#6hhe
] OBERRHEEZZEZ L ZEDPRNRTH S, /MaTlE, ARARZEDOIGE [k (2
OVTHIEZRA, FORKEEZRETLELEDIL, FIPOBRLPHEO—MEEZ Th b, &F
BOVER L7z T HAR N A DR, [RGERET)] SSWAr ] oFAR K26, (1) WAz [
— k5 R BI4% (cause and effect relationship) | [&fk & L COHEAIRD 5N 5 #4%5 (discourse
requiring global understanding) | O¥f#Z SICERH L &, (2) [HEEOLE2HNT 2 ¥
A7 JETHZ NI L EEYV T Y X7 ORI T ICHIBE BN Z & 7% E0550h -
7oo LY [BET] THE] 2L C&d»7% [RBAN] 2FTH20100, [—EBH] 2 X0 E
MR ELIGENLETH D, BAWMIZIE, “plus one (sentence) activity” EFEEIMTW5B X I 7%
FKIUEE), 2F 0 [RISHSEFER LV T Vv A% %z, RBSELIHE] 2 TED120% MR
THIER, FNETIRTHEMBATIRD STV B, AFEDRIETHRBEINERZ LKW 247\,
BPREBNEFITOT 5720 OMERE % HBHETITD - LRETRETH S,





