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1. REBIC :

NEFEOBMBFELRLY AL TEILIREBROEROBHFILELEINLTNS,
NOTIHERAY vy FOREREFORBFZ2Bo T\, EXENEDHERESFTOAELRY
v FOBIBHREDBIETH-/-L, FORAY vy FEHETERBRTIEDIRA-TEL
REZEFERIDOBBEIHBFE THoim. L L, EBREOEBNLEM - EFHFOFEA
ENR, BROBRGICKREREEEZRIITERTHI LALLM, HDLwaREI
BNTHowrEEMEFEFECHBRATILO 2, BEEOAY v FEREMNTE A TESICR
BRENEEINTWS (e.z., Edge & Richards, 1998; Freeman & Richards, 1993; Holliday,
1994; Kumaravadivelu, 1994, 2001, 2003; McKeon, 1998; Prabhu, 1990; Richards &
Lockhart, 1996; Stern, 1992; Woods, 1996), TDHER, 2V v F2WLWHIZEETI MO
BARLBPOHRBETHoTEEHE X, F2BLY LI EEELTVD,

TIrvary - Y —Fi, BEEEFOFRLRERLLTEERFEFD12THIN, 2
Vy FORBICL o TR ERWVWEEEVWEY, LY DITAESHBFTORETIX, 7
2vay e Y —FRNIHT IR (critical theory) ONRTFF A AREREINBH L
XHEVRL, TI2Vay  VH—FILOVTOHRCOTMEDS, SHBERTIRRLIEEE
BORFELLDORNTITLRDZZEHBLIRWY, T7¥a3ry - VY —FhbFEohiz
MRE—BIETERVENWIHHMIL, FREEBEXFTINEENRNEZREEZZOFBIZES
WTITF S EROBUTH S, TOHHTIX, FERNSEHMOICER L THETI LI,
Tr7¥ayv - JH—FORxANZ2ALE (Lincoln & Guba, 2000, p. 166) BREHHITWD
by TH 5, Freeman (2002,p.1) i3, BEFEEZREL LD LT5BEH, 0B
—BRRHITRPERIRESVW TR LEHLTWS, RARIZBITANEFORKEEFTNZ
DEIRARBRERRBICHESRZWEDIRL, T3y - VI —FOWMEFEZRNTS
EEMADOKRERIBE THD, SHIT. MEAFELRHTHIDIZE, AV y FOWET
BB LThot TEHMRAZTREN, MB&H] TRZEL., EMRXERTEZLT
WAHEDM, BloTWBDHN ZEIHENBSEL 2D (Freeman & Johnson, 1998, p. 398),
ZTLT., EEBH OFRIX., TOEBHFROBER—FHETH D,

Borg (2003) 3. [HEAMoTNBIE BELTVHI L EXTWAI L) (p.81) %,
[#Ei38 40 (teacher cognition)] L EHELTWD, AEBEHGOELZHELT, TBAHN
EBEA M (personal practical knowledge)] (Golombek, 1998) [{E5: (belief))
(Peacock, 2001) ({7815 (maxim)] (Richards, 1996) 72 ¥+ REFRREDLNS =
ERHEIN ABBLIEELLRVWEAD 1 2B, TOMRFKOELDERETHD (Breenet
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al., 2001, p.472), Borg (2003, pp. 82-83) NAEL=F 2 mnnitli% EHRSOEMT
64D I B, 7T3%I1% 1996 FLURIKBERINEZDLDOTHD, LT, THOHDOETHE
DIFEALEBESLOEME2X% L LTEY, EFLOEMOBAFEIIHEVTbATY
iAW
AESHAORNEZHR L LEFROLNT, EROXSICRETHHEFELOMEL Y
DEIICELZBIDIRWEFLERTIEHS, LML, EABANEEREBIIRE2EEE
RZL, SEHORMEEBOR VDX 2RAT S DIIBMOEHT 5EEF—F 1
ERBLVIFBTIE, WThOoBRESEZRAVIHFRLIEELTWS, EBFTF—FORED
eIk, #Ei~f v Za—330, BRKAEZTAIZERZWN, LT, SBT—
FIXBHIC Lo THEINIBRE2LBFEL. ErNIEXELIBELNH B, EbiT,
1O0HRT, BRT—FORENRRLIBRNTHEEETOh2 b5 5, X, 8
EMMCREHELZ., TLREBRCRE L, HACRESCBRLTHHIZ LICXD, XD
EBMLRT— Y INELBETZELH D (e.g., Baily, 1996; Johnson, 1992).,
BEOEHTAEBET—FEERTI LNV ATIIHkBEBT I Hb00, BEHR2GFTOF
BiX, TOWRPBIHTIERICE -~ TEEIETHD, LT, MBOXICEEDE
WHAEBHFOBRAFAETIE., WELEBERL2BROGR IR TWVARY, LdL, Bk
DOLEFHEFEVIES &, Wilhelm Wundt (1832-1920) itREB&Hh 5, RBEZPLIEBL
ERLBZEOBEN, EBTF—OANFEESDVWTOEREIBALBERIEESEEZRBRL
T3, Wundt ix, ABOITAERRNENTELZLOLEELZLOIZRR L TWEM
(Gardner, 1985, p. 103), TOHEFELZHRLIETFEFLLBH TV ICHIPRLIERL
Teledbliz, BT —F TR TBTF— ¥ ¥ERTHITHERLBRICL > TRb b,
HbLEET—ORMFEEDSIBREEZVICILT, ETHFRCAVLNEFELE
BB LEZYISRAT 201, AESHEMOBHTFRL, TOBRRLHEOCHFMEHh
BILLERKBEBBENRIBHRERDH S, TLT.BLEDX SR LIZRNE,. T2 va v -
VY —FOREPHEHELTOLLEDOHFRL, TORERRENI N AN,
AFRIT, AEEHFORIFRICBVWT, BN EHTIEFT —F 2o TRIC
EEIREHEALY. BRSO TR b LICLTE LD EXRFRTH S,
ETRETIX, FRBMEFOSHOMBELBET S, »EIWCIHTIE, EFTF—FILEE
N3EL&MOMELRINTS, FLTAHTR, TARZESJLTsBEBESOMBELEBRT
5, BBICS5HiTIX, EBT Y2 T23ROBERERETHILIZT S,

2. FREBMEOTH

HEHERMZOWTORITHRETIE, BENBEPIMEEL2E2, BERICBVHL
TE-THHIEWVDH THE (recall)) %, HBICAVWTE R, LML, BREIZL-TH
EHMENLEEBEF—FI3. TOZYUEREBRINTEL, TITOEET—FIX HR
5535 (retrospective verbalization)) 20T, EEICITH % LB AN LBEMAZEALT
BY, TAHHERILOBERELTWVWAIRENTRRAVWEWIBAMNLTHD, ZOXHR
#¥ioxt L TiX. Ericsson and Simon (1993, p. xvi) OEREZERER L R-oTWB, b
EOMARABAREZRAT I DCHERLBT 7o —FIERLTWVWAOT, ZOT7 Fu—F
BAOBESE2E-TWER, I0BDLIV BRI 2DDIITHEREVHLTES DI, T8
HERRPMEB~DT 7R E L2ThiER2o6d, SHOFWEERIHLLBHTNS, £O
e, MERFEFEL T TR, T8ERE (thinkaloud)) KREREN S, EHERIZT 2



TRTHETCEHTHILDOTES IFAFREE (concurrent verbalization)] DOF —#
EHFRATAILIOICHRLTWS, LaL, BEPOHMICAMBREELZLTLL Y ZLIRE
HThd, FLZARBRAOCHECRNREFLEAL T Lo ELTH, BELTILDIZ
ROVBABAGE Lo TERBEH~OETSBHIToh, DHBBRBER L IIMHITEN
b 3BRENE V., LoT, HERMOMRIX, SHIZLAEBETF—F0RD L
WHRFRZEBHLRRLL, boldbBMRERBFIELED 2 X2V, 2T, FEHFIIES
DREETEDZRETETTHOOTHE2ELND, TOLIREHOF L LT,
Praetorius and Duncan (1988) Iz X o THREI Nz, BETF — FINERFICB X 3 & &4
BbHd, ThiX, HFAICLHBRZ2EERTHIHEEZLTLLoB T, TOHMOBE
PRELFBEEZTHIRATLLL, EBIZOVWTHELLELTLLILWIZLTHS,
IOXIRFER, EEOBE LIRS, TBRUERE L2235 0MBE (simulated
recal)] ®° [FMAHVEE (cued recall)) LFEIENTW3E, £LT, FRHFICXBZDOX
SRBhLElEBAIC, BAMOEEIIARERBYVETIN, RESKEEET—FORY
ERRIEND EEREINDZENE N, T2 TR, RBOLABR L EENRBEO 2N
HRASLHALZRITIE, BAOEIEBT — 2 XFEIZIT Lo THHTE R EWVI DR,
HEOHMBTHSD, LHL, EETRIONESERNEINI LS ckotk,

3. EBET—sBAaETHHEeH

Freeman (1996) IX. Saussure (1916) <% Bakhtin (1981) #ZRB L2 5, HEHINE
HT B3 EEF— 2 XFEIVZTR-TVWONEWIBELRELTWVWS, £LT, F
BT —IDBECHRMEICER L, TFM72RYE (presentational approach); ¥#EL T
W3, XEiTiE, Freeman (1996) OBEIZE W20 5%, Ferdinand de Saussure
(1857-1913) & Mikhail Bakhtin (1895-1975) D E#EiR L. I bOEERICET 5 %17
HEZEDTRIFL, EET—F~ORFHRAEFITONTERT S,

EBRT— I ~DEREHENRAFTIX. FREXBEIOEMT AEET -2 XFRVZIT
L3, ELT, F—¥ORWCELT, (887 %) 3EF [F—F) xfF@ge L
THbh, Thh»d [EfE] L LT#Hbh 3] (Freeman, 1996, p. 734), —F. #£TRH
REF TR, IREIHBMOEISEZEFOEET—FRFERELTHTRICITHI LI
. ETEBLLTR-THONZITI. LT, EBTF—FIREFOLNL2E & 0O—
ERRLTIWVWAH, BEORICLT LLEENRGEEGENHI2DIT TIRRVWEELS,
BTRHRRF 2 EHBHATIX, FET —F 0 Tt (systematicity)) & THIERE
(relationships)] ~DE HBHLE L 72 5 (Freeman, 1996, p. 744),

EETF—FOMBEEELRAT S DT, Freeman (1996) 1X Saussure (1916) 28R L
TV 5, Saussure (1916/1983) 11 EFENMHEH 2 MEHICEE L. EBOERMOMK L E
& (syntagmatic)] & %% (paradigmatic)] 20 2 EIRICHIT T, EFRVLICEK L
RETMEBLTWS, BIERSEbhiz i tnicEroZ b, E3EhiIE< I L L
DXRMETHY, BEREBICSbhie L iEbhiadsfcl t tOX L TH D, HEFEL
Iz 2T, Freeman (1996, pp. 744-745) IC X A KEOKBR L __NVO EEFIZ5IH
35, “Joeistalking to Maria.” T, "Joe” ¥ “istalking” Izt LTH#BEEFT LWV IHE
HRRBEELR L L, BESICERERE 2L “Maria is talking to Joe” & DEFIMNHL T
—EDERERT, TOXIIL, EFERERCBITIILNTE2HENRBRETHS
DILH LT, BIIREBEREORIBORILTHIBENLRRBETH D,
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HEFECRIINERZART O, SHELZEHTAIAMLERET S AMOMIC, RIXTER
HEE - FAIBAMR E R RTELBERIZOVWT, LM RRENH I N6 TH D, Saussure
(1916/1983) X [EBERF LLLEVHINIBHMEETEBTOERBENLELDLEXD
DIEFEVWTH D, TOERIEIREXLNTWS,] (p.227/164)° LM LTWS, =
NIXTRLL, EEFEAFIHSNCHSOERBENLERF - HIIBEEEFRUIBRRL T,
BHRZERLTVWAREWVWHZ LIRS, TO/KE, EFORFOLEIRX, SHEERAF
FEDERBIIVWICEREINI», TLTFOERERI L EBFAF XL DOERL2L
NICBENPICOVWTOERERD, ZTOXIRBEODIZIR. EFTHABCERIN:
BROBZEGHRELRRTOTREL, HEWRREIN-ZHEROMABEL AR2TLERD
3 Z L%, Saussure XEHEIZHEFAL TV 5 (Culler, 1986, p. 63).

EEOERICHELSHRBECETEZRRBEINTNS L W) X, Saussure 7 Tk
2. HEEBFETHLRENTWVWS, Hymes (1974, pp. 47-51) X, HEOLFAICE TS
AebBMBOEEOHENFZLTVWAIRICEBL. [ A —F - a3Ia2=F 1— (speech
community)] ¢ WIBERER L, AV—F - aI2=F 4 —DHEFRIT, B2 E
BHIZLoTOHREDLNIDIT TR, &R UHRICEATNELELTYH, BES
HRIZCE»T, BTBA3ARAY—F - aIa=T4—ZTNBRELDZELHDEDITTHSD,
FIT, B LFRERETNENE - RAE—F - aIa=F o —ORBLRDAHELES
EZzDL, BMOBISEELMAREN ST THLEIC, AEOHMIZEZLOEBRORVEN
BELDHER2TIEDTED, TITBETAREIR, M HDOBI VWA —F -
A 22T A —RBTH IAXIE, AV—F - TIa=F4—OBVWEZHERIZRZEWVWSZ
L ThD, BlxiE Pavlenko (2002, p. 216) X, PEERELLMER, FHRRESLHEEL K
RT, AC—F + a3a=F4—DFTNAMhbELIZEEOFVFOBVWIZEIERLTWNE
BLTWD, e ZBRALTHEZIToTWELELTY, IEFOFNEML Y LM
RMBEREELIRLTHDHEEZDE, HREBEAOEET —FE/WT IR, EET
LR L LTRENEEREFAFLIRREZMEIZLERD,

ERET—FOMABMEIIMAT, TOBEGEEHRAT S/2DIC, Freeman (1996) ik
Bakhtin (1981) #&RB L TW5%, Bakhtin OSFEHRTIX. 22U LOoENREMTHLE
R, 2EVHEERBELEORICISE TALEICETERBRILT D LEVELIERH
Eh, BROLEERAFS i (Wertsch,1991, pp. 51-52), £z, ZThEEFWVWH L T,
[E2TORFEI, HEOFEBRTETTIRE~0 [BRE] L LT, ¥FR2IARITIIT
725 72\vv]  (Bakhtin, 1986, p.91) L@ ULNE, ZZTEbRATWS (B 2 [HE)
RELEEMEIAZIDIT T, HEFR) © TRITTIRHFE FLTLLELF
OB ORICEET S b T2y, MEFREHEROCLZERMICLELENLBALTWS
PbhENT (Wertsch,1991, p. 53). BFiZ i (HE LWV EEME D2 WhHE | (Bakhtin, 1986,
p.95) DHEELH D,

EET— 5 DR ~BRENTRT 20, kL xMEFRBELFOROMITVAZLT
b, REFMEFIIMITTELRLTHVT, HERBFTOLWEFICIE., TORFOMEFENH
ROPEWV) ROV THHTORRIIMAENDEWVWIZETHD, EBT—F~DIR
HERRF TR, HABMAEHTIEBERFOHMORIZRBETHLVIDIEIET
Liadholk, SELLTRETIHMOBAIIT, MEFLLI-oTHRAIhIRE[HRL L
T, REBREIRFELTW DI LERESN DT THD (Freeman, 1996, p. 748). L
ML, SBT—FORBEICEAETIE, BRORFTCRBEFONTHo/, HFLHR
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ZFOBRRLEL TRV BIIEIERFE2L, ZRBOHRLTIILENTES, /-, ¥
MiEHREOHEGR - BE - BELRLICE T, IRFICLDZEBET—FOMRM, B3
AREELREEINDZ XD d, REOBRIT. HEWMTATF T 47 1B (social
identity theory)) (Tajfel & Turner, 1986) TH 72 &h T3, Hall (2002, p. 34) iX. #t
ST ATV T AT ABREBBLEBOEBERLTATUT 474 DBELZEEL
TW3H, HbEREDAEL—F 3 I2=74—ORARLLTHEERLOLIRRIE:R
TAIMNZOWT, BLERTFHALZBbaIa=yr—Yarv2LTEY, AFRBEWVE
EHIBOTVENREST, SEOERSITIREDLYSIBLEBELTVWD, £, 2EH
WRPERAEETEEER SR TWVWS THFEMBE (co-construction)] (Jacoby & Ochs,
1995) OHRL, EEOBKRIIMETINIMBEY EF TR bOEEHB LTV,

UEDXSIZ, EBT—FOMBHELBREICEE LTRTIHNRA 2 LD L, EBT
—FRAROLOBEEZBRLDOBTHHLEWVWIHRE, TOETEZIT LI LI3#L
< 723 (Smagorinsky, 2001, p. 240), B OEINEFEZXFBEVICRIT Lo THTT B
TR, F—REXEVIEETIHSHICHEB LT, Foh3FRUANAOUER2 S
WoOMBRETHIEDL, FEDEBMICIoTRYUELRS,

4. ITHAZERLTIHES

B Gk, HEMOBINEERXFRISNTIZLIIMA T, §87—F B LRNICE
DHESHIZEB LIS bRETHE LB LE, TOXIRRFELD L, KENEHL
EEBF—FYOWMEFICLIMRE, HEAORBOLMHBBOMIZ, BENLSEEKY
HMELIZSS 2D, FLT, F0LI 2 CBEROBELZELL T35, LVYXEHRER
BHB, TNit. BOoOBIBTAHEZRELOLIITIToanizoNT, ABRERETE
ETRATEZONLWIRHTHD, TREMITH (situated action)) #R (Suchman,
1987) X, ZD LI REMIIBRVMATELFRLFOLIS>THIH, AMOFTANEH
DORBIZLTERFELTNWDILEVWI Z L 2R VERMRAMEL LTWVWD, ZORTH#RIZ. 178
EEABMOTI VLo TREALLI LT EHTSUVEFA~NOHRY L, 7T VETLOY
BRIHI3EENBRT I o —F2 L3 0BE~ORBRPOLRFELILLEZXTH XV, Miller,
Galanter, and Pribram (1960) AR Eh 375 EFNMIICESISFRERTIE., TA1XTH
ENEMZETAS S o nbBEHENB LRREND, EFI T, {TAHAENLODIIRT
SUEETTHLITARZT2ONETARKHEET DIl FRFRTAHAENLES
F— BET D, —F, REWTAR T, EBOTAL., TAERFARICTHHRHN
CREBICRINEND, BITAREOMITbR3 L X, THITAFICL->TESRL
W IER) 2b0THY, THAFRLIDIFHOHAIIX 78 [IKonWTo#HR] X
BAAI%] (Suchman, 1987, p.32) WKBERWERR IS, 2HTHEZAVWEHE
IZOWTRHRUEBIL, FRSMENEDOLNBREEEBEORVHRE LEBEIZ,
FOBRIIMOEET—IMLREINENDI LW AIKERLKE, LhL, DEEUTRERN
IFHRITIMT L., TAELRFRICTARCOVWTEITELMEN, HBHOEMIZ LW
TlitRB, Lo T, fTAFRLIIEROUAXEB/T—F L LTHHTIZ LI,
TAIZOVWTHREE LTI ENI LD, THERBLOITHEZVWMIZHR L THEAT
BANIOVWTHRLTWSE WS Z LiZh b,

I, ZMBEHTISET—FOLWIE, EMOBAOHFRL VI LD b, HEFH
HODOHBREZWHAIHBLTEATAINDFRTHHLAREND., MECSNTS
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i, SECRRRALRLERVWEED0ALOLMWBEY, HRLZXLHERET

TE#ELLTWS kﬁ%‘x_l‘onabr}?&é FORKE, EEBICTIIBIALNTEETELT
RETHITFI, FRNVICHRTRELZLGBRBIGEVWERZELRARS S, 5T,
EL vkt AT & %ﬁﬁfﬁo’.ﬁ’%&é@f;%” THORANRCKHREBHERATHIENORBRIEEFE S Z
L TED, EEOLABERITI, EBELEEINI3DLOLD L, BAMNIHEETCRRIZEEL
TW3, FHAB7 7o —F 2 EB L LEBROFMRAOOHEIX., TAHORRKEES
BT, LABEROBRLEEREZELTAILICE>T, FENLZEGBOIET L
OWEEXBEV|LTEL, L L, REBVITAHARICELE, ThISNEESEERELORM
PONCHERBLTHATINERTETALEDLB L LTEREWS I LIZR2B, LA
b, EOETIIE, BAORBEFEEZDVET I LIC X TEELIR TV DI,
He OBMOLHBERAY PRETHATEIONICOVWTIHALATRERZNLEWNS Z E
K225, ' A

5. SBET—IRFTHOHEER

2EHTH S THRSMEOSHOMBIL., EHEZTEITIEBFITRVEWD Z & XERH
ChPoTWBETIC, BIIRIVBEARTWHELELS, HAOBRELXEEL, £h %
EACRERRLEEF —FOWMERTI LWVWIRLGRE LANXL0BRIZ. BEOHE
TEETICEIFHNTCHS, —F., ST TRALEBT—INAETHHESHEOMEL., 4
TR -T-ITAHLEEBLTIBEEIOREIIL., AEBHMAOBMIET I EITHRET, B
TFHILERENDZEIEHE VLo, ZOBHEE LT, AR LEFEFEROELED
BSbHaN, AEBEBFTORETRERLAT 7o —FBERERVWEENZH-TE
D, SBET—FOEDHSECTAHEER T IRES T, HRATRR|ITREMELLR
RERBZEWVWHIZELHB, LML, FRUBT7 7o —FEFICWELEICERLUTWAERF
RHFRLLAVERTH D, T, XETREDO2OOMBIZK-T, ToXLER
ERTHILLET S,

i'?’3an’@%§ L=, EETF—INAETIHLUEORETHS, IREFLEHFNESE

— ¥ Dot & WE 1T o'C‘ ZDOEREEETS HEFEOR Y/ (respondent

validation)J (Silverman, 2001, pp. 235-236; Willig, 2001, p. 83) ® TERZHIZL 2R
% {t (communicative validation)| (Flick, 2002, p. 223) 21T xiX. HEF L HHORF
DEREEANDBILENTES, FLT, FRIZMEAT, BMOEHLAEEET —FIT, X
FEYOBEWRELIIPPLRLIMRNRY IHOBIBRVM LW BME, BFEE RS
EHOFABBREINRTNRERZLR Y, ATRDO KX HIC, EROBEMBHMOFRATIL, &
HNF—F L LTHEIEENBOMOFREICATONATVS LWV I DX, ¥RDZ LT
hotz, LML, EBEF—FIMLTRTHRAFRZLY, EEBET I BELHIMERE
BY2L, INMOXNLLHEMEAREORYE - BE - BRRLE~BETHZ LNTE D,
FLT, BEEHRZEOMRR, LT LLEEMCERTEIbOTERL, FEORY
LDIZONTHEDORELEDLY S ZHMR LD LRARTRETH D, FliE, BEROK
Blica Ay FE2ROBES. BN ETHEORELRAFHLZABLEIEEE L TWELLT
b, FREBRLVWERATHEUTIOREL 2h bW, £, ERMTIR2WZILT
b, BEFIETRETHo L EBIRoTHE XL L, ERICLEZ L OB OERRHE,
BERICRDLEbHIN BN, IHIC, HEABIFRFLHELIRTE, BAOF
Flic 32028 T, BARTCKRBET I bRV, £ FZVa—DFHEIZHOWVWTOFE
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T FRSMEBELOEHBELZES EEENER STV S (Fontana & Frey, 2000,
655), BEMNITERBEMKICI T, [XF) 2HEHE A TEEIEL RS, LiL, éa—g

—F~ORTHRAFE2ELEDIBRY, TR LEIEETHo7ELTYH, FriTiXHES
HERLRWICFTEND L LD, FI T, FRELTOEBT— 2T Tiakl., #h
PEHLERTIEMLEHRELLOWORFIZIAN, REOMAERVWMLIZEET—F
CRHLTWANEZETHZLICE- T, %%l@%@ﬁé‘)iﬁfﬂi%géﬂjﬁ‘é_l“éﬁt
bEETHTL 5,

SET—ANEAETHIHSHILELR 2D THEAEEHMOBATRIIV2VAE, fIBO
Freeman (1996) IZ X 29 Fl 2% i3, ZZ Tk, TAVIDELEFRTARS VER
BAZHBEERBE~NDA VI E2—D ISR VT IRAVDLIR, FLTOREFDE
ABRHTOXRRLR->TNS, Flzid, EHER, FEL TN EERERN, L xi#
BiZOWTIONRWVWEEARNLLELTH, HDEVRICLRNWESICEBHELT S
LEHALE, ELT. EBERA VI Ea— 2T IHAEEFILH L T, "it's like, ‘Oh, that’s
the way it is.’ They tell me, ‘Some students fail. You just let them go.” £ & -7z, Z#H
WZxf L CHFZES iX, They meaning ...” &, They BH#ELHELTWI30nE2EM LR, £
F 41X, "Other teachers.” (p. 753) . kﬂz_t, Saussure ODRTFEEZAWVILE, X v@EWAR
BIMEGRERTERL, 2TV LV EENREBE2ELII TR0, BERELEZARLH
PREEIAVTEOTHD, HRFFZIKEBL, oL bOBRIHNTEIRGE Y
EEERDICLTWARLITYH, TOERLEBEOHMICIIKERRERELHA LHEARLTY
%, Freeman (1996) O34T E bV, REFUAMCERE T REEENERLRSEN
TW2RWDT, SORIBRBANVULERGFTH D,

DEILAEHMTERLE, (THRROVWTEBLT2RESOMBETHIN, EBETF—FIC
MX T, BHEHRPEFEHEOTHT— I ENELTHNOHBLETAILERLD, 1HTER
L3, THEBELEERBSELE-BHO—2IZ, NBEOSIT P ERFIC{To = ERLE
EA~OHHEN H o 7=, £ LT, Ericsson and Simon (1993) o7 u r a3k Rk L+
6;;7 FOERICIIBAMLBEEORENRFELLEN, ZOBEOREICIATM»LE
BURERRITHT—FETEESOTAROITAZHALLY L LETHERLBEE~D
Eé‘?ﬁlﬁ;otu DX RLBEODEIENLEEREZ LI, HMPERTIEET—%
L TBHTF—2YDOLSNBBTRERT - 202 B EbE I LBHETHD, iz,
Kozulin (1998, p. 11) i, LE¥HRAOHZ L TOXNELHATIFEEOMIC, AL R
FBHREFEERBLTWS, 2FEY, W?ﬁ%bﬂ%"@i’é%ﬂ%ﬁﬁ‘i’étbf)t:* MO—EH BRI
LESETFT—FETELERLEY, THEIN T HLHITHEEZNLBELNIT—F
ETE2EDIORRKERELVWI ZLIZRD, EODICH, BT —F LITBT—F D
BFRIERINh HZIR&ETH B,

BRXFEEEOTET— 2 2INETIICIR. FERXTIXRTHD, BUERE L2BDL
ORETHEEOKERFAINDIS, TOEAEBERCPLRL2Z., BEERELAZELO
BETIE, BEREMAOTELTEILETHXTTILDOLDOTH-7, ELT, GEZ
RATEIDORETORELXIToLBEATHY . BEEL L TONREIIEM» LFHRE 5
EHTZEIZHELLE, UL, REMITARICESC L, MhitgHEn£L <, BE
DETHRETEINZELTH, BEMABEFICOHAATELRWITARHZI WO 2 LITR S,
FLT, 2TOITAICOVWTHATE DT TRRVWENI KT, EOITHEITHEA
by BELTWEHRELRLLECH S, EHFARETERVEAICHFEERR IS
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EbHBHDT, ﬁ%&ﬂ%%?%@@?—?ﬁﬁﬁ&ﬁbﬁé,LmL\:mximgﬁ
m&T FRIROMEEIL, RRITARICESIBAFEZORA TR, EEFXEHEL
VTR IZHOVWTOT — ﬁﬁﬁ% H%%#ﬁ%k#ﬁ?b LI EoT, HEDLE
ﬁx#ﬁén\ﬁnéhtﬁ%k%d<ﬁﬁ@%ﬁ#‘ﬁ%%®7 FRREILIIHR
ftEEstbE20Nh2, RRITHBRVICIH LA EFHEAOBAFRITELR2VR,
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