CCHBRESHTFEMARLE] N34 (2004)

Data-Driven Learning ® E 2 —/V5 A 5 4 ¥ I EB~DE A

HIBIIRE  ERFEZ

1. FEREDFTE
11. EXA—NTAT 4 o TIEEHORK

ERERTEITo /&5 (iR 2001) & F#5F%E (Bloch, 2002; Fedderholt, 2001; Kitade, 2000;
Lee, 2002) 28EILTHE . EA—NTAT A VT BHOSEHERVCEEREOHMELUT 4
BIRELDHHZENTED, (D [BXREREEFCEIAORTWAEEERDE), @ 15
474 vV BHOHEH L FEXCERESELNBS), @) [T4F 4V /ERICHT 5 2TE
DEBHRBELZEEIELNDE), @) IREFTLRICATIERLEVEICFLEXISED
NBBl, TDEA—NFTAT 4 Vv TEHOFROPTHREIZ O ITOWTHMIARBILE W
LBEbhD, FEER. B2ELZELTEZ2RYIED (Kern 2000t 259), HAODIEHDOR
REBEBL-ER. EBFETCHLTELER IR EE48H B, B TH, B LOIKE
e NS EEEP LRBEFEFREALEFLBDIFEEDBWVADT, TOL D LEFEICN
LT, HERVNICHIET 0B BEERD, EA—NLVTAT 4 VBB EALFEIR, £
AEREL, HENERLHI0, EEEIEIETORE) b TLEI Z LAZ, #
MISTDOMELZERLZET, M ISEEROE) BHckbowd, FEEOEEFEFEBICH
THOEBOGBEZ Lo LRELT, ISEBBHOBIELTHHRIED NS L SICREE
DIEEL TV HEXRH B, | '

1.2, AHEOHRA

EA—NFGAT 4 TEEBOLROFBEBELIER, FaTR, FEZENE A —1VEER
TARICHIZ2 209, MEMERLTHEX D2, FEXR TRV TARBAICER
THRIEELE, EA—NATAT 4 7EETIE. FEHIX, HERLa R LEDS ¥ —2
v FEOESIZFRICHATIZ LN TE, HIBEEITANOERERRAZHE TS Z LA
k3, EZAN, TOMRNRIEEE2BRBLENGE A—AE2EZ S L LTH, BEFICLE-T
BESNEELL, EEEFEROSREFOAT, BEFIREREZTZZEBH D, Fiz, KAl
DEEICL, FEBEOREV R LB 2TV, EHITHEAELTHD L, Ferris & Roberts.(20012
170 OEFHICLHD LI, FEEILL-T, B, (U BFE0EWS, (2) XoEk. (3) &
ORR, KHEZBLTVIBEREVLSICES, TI T, AR TH., HFeBBEHEBOH
Tb. CALL BHE T8 TE OFI A 44 5 Data-Driven Learning (B{F DDL) ##A4 %
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Z&iEEH L, DDL &_Gi\ a—RAF—FEFALT, BESET— 5”8%7’27)’ Bn’ﬁB’JL——?—
B aEHOILTHD, ZOEBHEZELT, FHEER, R R2EFOXME—EIMAEL, *
—T—FDELNT2EETDHIERTES, /=72, DDL T, BRECBVWTRWERELL, &
biZ, FEEEIRYOEFEARLENERD DI LM b (FREF 2003: 254-255) . BADHH A
HLVESTH B, THASIC, KR T, %H T, (1) DDL 0HEENERE¥ERT D2 L. (2) DDL
BEANIGAT 4 TEH~EATIHEEREETHIZ L. 028280 L L,

2. DDL DHERIE %

AEITIE. DDL BT B ETHERBKT S, ELT, EA—ATAF 4w ViES% (S5
BOF) L LTEMKED T —HENTRL WS Band, DDL OHEHEREERT 3,
£, Dodd (1977: 13D lKftv, (D) H#FEF— aﬁ%%uﬁbnniﬁfa54a(4yf/
k> authenticity A3EVZ L), (2) FBHEIRRFBOBEANEIONDZ L, D 2 >DOHEEK
EAT 3, UTFTH, 20 2 20/EICSVT, HICERSEBRSLCORVEBERY LiFs
Bo, EREFEHTW I LETH,

2.1. authenticity i % PR . : ' o

_authenticity DERIC OV T, BERABSLNDH, 147 b authenticity] ZEERL
Tb‘é%"‘?ﬁ‘@b‘ EEX D, L, BRTHR, [FBEOLHBIEEO authenticity) 128
L 7= Widdowson (1979, 1998) DA DDL #HET 5, Widdowson (1979:165) ¥, =23 =
=HhTA4T . 77"!:!—‘}"0)_;%775)6\ SEERAMOHNES GERRNEAETERTD) ©
& D authenticity \ZEB$ 5, € LT, Widdowson (1998:711) Tik, HEANT, FHFEN
REICHETOHE. I TFEEEOLHEREROD authenticity) IXERTER2VETE, Lo
L%M5, Gavioli & Aston (2001) X, MEZE#H & LTOIHE) TED authenticity BHR T2 &
TEIZEZFERELTWS,

. This, however, overlooks the fact that there is an alternative way of authenticating
discourse, by adopting the role of an observer. While the participant interacts with the
text as an intended recipient, the observer views this interaction from the outside,
adopting a critical, analytic perspective. Observer as well as participant roles can
allow learning: observation allows such strategies of interaction to be noticed, while
participation allows such strategies to be tested. Corpora clearly allow many
opportunities to authenticate discourse through cbservation. As already noted, unlike
the examples provided by textbooks and dictionaries, the samples of language
provided by corpus data do not immediately illustrate particular linguistic patterns. A
concordance does not make sense in itself: sense has to be attributed to it by the
reader, who must infer patterns which will as far as possible account for the data. In
other words, a concordance can be viewed as a text provokes a pragmatic reaction” in
the observer.  (p.241) '

03I, DDL A%, 33a=747 - T7u—FOIHNLEE meémiﬁl&iw’ﬁ
WV, TBEFLLTOVE) B 33a=/r—2a  EBHEEADET, BRLEVEBITHY,
ZOWMAT, DDL @%{*E’J“%’?Eb‘tb‘% > &Téf&l’o@?“fﬁli{tﬁ%kﬁ’é‘é ¥iZ EFL IR
DHEE, EROSHERSBEIC E&%ﬂé LBz, DD, FIX . EFARREE
MALEEERY, BESONE TEETH/r— RS, $72, BRMOKCL, 20 MRES

D] T”‘””Té’z%@xﬁ%%wbé CITHERD, 2 LEELH 5, Ehit, luunﬁ%‘iﬁ
o g LENDZERARE. #lnuuﬁ%"@%é—i—gﬁ‘ﬂ‘ ﬁﬁ%’(b‘fﬁb‘_huﬁ?))ﬂjf <5

“LThB, !mué%‘b 55 SO (K - Bk - #i8) %, W B 2 B ARO—IE R
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RET T, FEESORICHRT 5 ORELIRD, TORYRIIERL T, BYREL
#¥%K5i1m<%§ﬁ%ér -

2.2. E@T—40SHEEICET A S o
Hunston (2002: 65) i X3 & 7—# 2BRT 2K, [BREOCREN) & TER B RDH5
naL+3, LT, AETCPFRLEKRRN-EEE @ﬁﬁ%kmwﬁfﬁﬁb6h5ﬁ
RpdeT5, $bi0, [BEEOREN L fﬁﬁléi‘ﬁEPFB’JIJEU'FH’T»”%‘X.T%‘%&
$EHKiL, E30 NHEFMEE (syntagmatic relations) | &< T EBME LB, EN
Aston (1997: 60-61) i, EDEINTMRT, r-f-ﬁ'ﬂ’]ﬁﬂfff‘ (paradigmatic relatlons)J ldb =
BEEAHCBERDHDE LTS, TOLSIK. EEF—F2RBEE. BARRENHE
6oﬁkﬁﬁ%¥%k0wfﬂ\/7F¢ITTﬁTL¥ET%5#\%%ﬂAﬁ@Emk@k
% (FREF 2003, F L 2003), BMHIIE, FEFORICWPERLNSRHF DDL ##L< &4
TWARRTHD LEXBND, HBEOME LTix, FANCSHEHREEZHEL, 2845574
BERELLY, ROESGERBLARYE G, EREOZEMRFER (B - Bk - #iik) oz
RRSEDIRENEZR, B L FICFEERT I NOESRELAI> TV LERH D, £
BEDLVAVEBBICANTZET, RBOKE SORE] & MROFRSORE] Lo BE
RIEEA, DDL # 8 A4 5 ECTRFEICKENICRS LBbh3,

23ImLLZ§&%ﬁk%?5EE
AEITHE, FEEICEL ST, &@l?&%ﬁ#DDLL%%M%&éhé@b% mmé
RUEBEEOMENOELE LA (1993) 0BEREPLICKIEL TV, #HicksE&, DDL
IHERENIOWT, LTOLIICHERTWD, _
L, 2—RSR A LEREEE TRE R HDRMNT Ta—F L oT5
EEIET A MRS A 6Tz, M”%E%#%n%%ﬁTé&“9H”%ﬁéﬁﬁohm
FEEBICBWTIREEST A I EEHEREIN T, BORCHE T — 22 FERBRATES X
5@&%%5ﬁ§§1%%#5 ERHFINRTWS, FEEEN, SoEBHFTHAERE 2D L
WO BEFHZE L TEORANT 1FE) ERdZ EITR3, MBROBEBLVWOIEVWEETh
[l @é%““fﬁﬂ&d%khb%h%ﬁ&kéﬁé ERBEYHTHoT-, FHIZHL. &
MOEE TR < B BETRIETAHI LITRD, MBOBEICEEER AN E
HEANCBEh Y, FEEBEPABELEALANTOTHD, FEEBHITT —ZIZESTHAME
PRBEEZIDITTHIN, F—FE2 b LIt LTI U245 LRREZ —ZR{LT5I2E. 5
BREOEMROICH - SUEMSWAREREND, 20, RHIRESBEOOREDES
(R TIEARVY) ZITVRNRL, BB SRF- TWAEMREERT S LWV ) FEEH
BﬁoTwéltuméoﬁ%%&?jn—%h;oTK&ﬂﬁ@m%@tbLI&@b)w
ﬁ%%?émtﬂ@w RHRICEEERBTHIXZAMTDZ kkiofi&ﬂﬁ@%%
DEREHEEI LIV RIS EEZONSD, (p.106)

&Oﬁﬁtbbéim;Imwa‘%mu%%u&Ta:&f ﬁwm&m““%ﬁw&
M, FFHC BB - TODEMRATERTS LV ) EBEDHITo T L EhD, Z0
AU, FEER, RANICERRED 2TV, EEERICLRETHIT TV LERX D,
FHC, FEEITR, EEMICAREBET SERNCINENIT I L Vo LB RN DL E L
2B, [EROFBFHFIIZEL TV D) LT5EXH8E (Gavioli & Aston 2001 242;
Hadley 2002: 111-112; Hunston 2002: 171), %7z, [BLOEBIIHE Y ETIIRLRVDOT,
RAUNEBEATLO 2L ABRLTDIEBADFEEBVD L bENTH D, LEDI LMD,
B EROFEEZNRE LT, [ERM2EREZEDS) L3 LA, IBEEMESOKRE 2
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Bw5 ) BRITHAT 2561, DDLASELTWS L EX 5,

T, TBEEBREOEMEZEH 5] ik, — DX 5 RRELRDIEZS S5 H, DDL @é?ﬁ’é”ﬁ
OEE EHIZEY T TEXTAS &, Langacker (2000: 1-63) DR 3 (B AR
%%/ (A Dynamic Usage-Based Model)| I2E-3< S55EEBE | 88E12/42 %, Yamanashi
(2002) TiE, ZOBHBICOWTUTOL I ZBRICE LHTVD,

On the account of language acquisition based on UBM, speakers acquire an
appropriate set of schemas or templates through exposure to actually-occuring
linguistic units in a given usage event; speakers then exploit these schemas or
templates to sanction and incorporate an open set of new expressions. According to
UBM, there is no demarcation line between grammaticality and acceptability (.e.,
the judgement of grammar and that of pragmatics (or performance) both belong to the
judgement of usage events in communication). (p.108)

iz, KB (2002:230) %, [EEEHIESEIERRIEACIZILNBEXOEETHS
LWz n, BXEL, BERLERORGEENL, HRAOBETER GGLEOERE2ED) &
EERAEFECMNT. £ LEEAZ L EICRAF—< (b2 ToTEEREDONDLEZD L
NAEHEETH S & L, UEDHEIZ, B (construction) AF—<hbLRBH Ry MU —riEElcn
STWBETHEZXF 22HALTVDS, & fb&:\ (hF (2003: 3) 1. EEORIEHRBRD
BE. RAOER, TBARA A-VOWREEE, 47T ) —DOHK, Ko ThEFXY
WHEENEL, B BHICEE b_ﬁ.EﬂE:ﬁ & L'CHEK.Z) LIXRE LGiT"IHu'C&)Z)J LL, ¥E
FRIEFOCEBARE BB LTOS, ZOSRIC TOh BHIVBERALRAL TS,
BLEREBEEX D ETHLRBOMBORNR 67?1:%') #IZ Ellis (2002)TiE. Data-Driven
HOSFBBEUTOLSKBRAL TV,
Psycholinguistics and cognitive linguistic theories of blanguage acquisition hold that all
linguistic units are abstracted from language use. In these usage-based perspectives,
the acquisition of grammar is the piecemeal learning of many thousands of
constructions and the .frequency-based abstraction of regularities within them.
Language learning is the associative learning of representations that reflect the
probabilities of occurrence of form-function mappings. Frequency is thus a key
determinant of acquisition because “rules” of language, at all levels of analysis (from
phonology, through syntax, to discourse), are structural regularities that emerge from

learner’s lifetime analysis of the distributional characteristics of the language input.
Learners have to figure language out (p.144)

UEn XS, TBAEERET V) KESCEBEBBICKD L, FEEI. RELLET
5T, BEROBANRMEEZOBED LTOBEL T, WAWARIBEHNREF ¥ —
(30 A#RWEBL. TOBND, SLIHENAREY RWHT 455X %L 5, Thig
oL REICHETD TRE)BRET O L [BROE) OBEMSEREND, ZOLBITIOBE,
B L LTI 2 EEDS T TOERELTEERL A0 2 UL OEBMRORELY REDE LT,
DDL #8ALTW RERH B Z LICRD, BICTEMRICE LTI, Mgt o s L~
LTHMREENR 2Fo COATERERD Y. ThE2ERMICHL, ESHOCLERALTY
SRR H D, TORREBEEXTLT, DDLEZALAHEBICI - T, FO X 5 ICBEERRE
FERIEZIREDICELTHFTEELL T T OBRHRAIEAS S, IARELDIFFENIL
BN T2 X2 PO EORBIE LR L TV K5 2B FE LV EBbh s,
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2.4. EH . o :
ULOFATHEN? S, DDL OHENERLUT S RICELHDH I LNTES, (1) BEEHIC
Lo THBICHER SN EEBOT —F 2 —EIEEHETED L, Q) 2072 #HET
B, R xFFES BEFLLTOUSH) THoTh, (¥BHEOLWRREHD
authenticity] MR B2 &, () EEZEBIIRCLELEND (RREY) 0BB5XH
nNBHZL, WiC, EEOREE S -VERRTHILNTESI L, (4) WENREE 5 —
Vb EMEE LTl T 3885 b3 2k, (6) EADOEMREILET 5151
BRBTE, EL, BEALLTUTIABERBLTEL, () EFCMI 5L, < T
T [BBREOME] ZOT, BE (RUEX) KB 35BE0ORMEMRT 3R, HEABmLE
HHETWEORMEEE 25, (@ IRREE] OBBEALRTVALIEESTH, L&D
FRHEUSN L, BULVMERL 25720, BFOKE SORE] & HROFESORE] 21754
ExHpHIL, B F—U—FIBELTIR, 2BEOTNE TOETBRLERBROSHEARE L
BELELT, ¥ESORSMMEHERL. TOARELEOL I BRI IRENHTEIES
ITHLENHTL BT L, ' -

3. DDL m#EAE
3.1. DDL OBIDIRTE & Ak : _
30 DDL O#EWNESE L BEA LMk LR, INEE DDL) 3 # 8 A+25 = L 25EET
HoEEbh3, TLT, BRI, $EEREZLT DDL #5452 L 2BE L TEAT
BHERD D, TINEEA] @ DDL OBE&IE, ¥—U— FORENMLEEL 2D, EbIT, HEFNx
—U—FERETHHE, EOF—U— FEFBHORKICADRZVHEENRDHY . BTERCE
BT 3EREADETLE Y BANH IV BEOTEERLETHS (Hunston 2002: 171), E 7z,
FEEORBMROMEEZETHREL T RENEZHNBYERHR LMD, FEEDE A
—ACEBTARZEICLE, TOE A—LVXEED, FEEa—IZAEZHEEL, 20505,
DDL #i L CH¥ B R&X—U— FERETHHE & o=, DDL OEAFIFEILUTOEY Th
B2, (DEA—NTAT 4/ DRELER, Q) ¥BEDE A —NXu2BEa— 2k, () %
BED E A—AXIBIT 3BFADEREAL . @) *—U— FORE, (6) NX4E DDL)
DEKHLZEANEORE,

32. EA—NTATF 4/ EBEEALLEE

4y #—%y NEEE] EWVHEBEOTT, 2002 EEEIIC. ATKEORELERD 2
B 36 RERBLLT, EA—NASAT 4 /EHEEA LBE2{To7-, CALL #=% 1
BRI E A L CREELERTo R, &5 7 EIDEERITH Z LAHKE, E A—Nid,
BERCEETIILREAE Lz, T—<id, HiERLOEODILETmRRD, BkiciIey
ENHBICROONB LI LE, T RUTOREY ThHD, (1) HEEMN, Q) kFEEICO
VT, 3) F—aR—VOEN (D). @) F—bR—ZDER (D). (6) 7 Y A< ADEMITOV
T, (6) BEOEFILONT., () BlF—<, ZOL I ICERF—<iZRA2 55, HFCES
DEFLEEET D] LVOIRERTEL LRALThoi, Eh. EA—ATAT 4V /EHD
HIFRESRTILH 20~30 T, A—/LXOE R, 1 BRZICERNT 3 HORNEELE L TT-
oo VEERIL. 22 a—F OBRELSMIEREIEL 220, HERMA L TEXOEEIR LT
WARLY,
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3.3. T“ﬁ@gﬁ&/\*ﬁ'jﬂf

T EHEDE A—NXE 1DCE LD, 97z@W®=—Ax%1E%¢mLto%®t
T, .I~ Yy 7ilE THEE, FEEMNE 6 EE,. LT —F2RnELETHET2 A4 7Da—A
RAEEHLE, FLT, ZhoBH I FATDOa—RRApHI, HBHEL OFEBEN L ER
LTWA—EmRL Tz oBFOERABRMERRB LE, SWICERLEY 7 by =7, Scott
(2003) > Word SmithVersion.4 BRCh o1, BEMALZFIEE LT, £, V—FU R NafE
Bl 7T A2EDa— R MIZBIT 2 ERBREOEELRAS, ~REFEAO P THEDZVIE
F—U—=FEREL TV ok, £OB, ThEy 7O a—R) & EEFEJDa—1Z ) %
FFELT, BEL-BEACHERRREZE ) AENS LR L, £ LT, £9FAOEMHEMICE
LT Word SmithVersion.4- B iR TZEEE (cluster) Zr4THERE) 4 ZFIA L7236, IHEE .0
U OHBURE 2R Lz, REIC, TOHBEEYN, BESNEZEBFOHBHAEOS
T, LREFOEEESHDTNDIONEELSERTHAE L, S

34. ¥—U— FOREH
3.4.1. BiFEEDOHBREE DN
S ORRRRIC LIS T ADT 7 4 M O¥FES (tokens) i1, 12,558 75, R72 U 754 (types):
. 22113 Thots, E£io, B2 5EHE (TTR: Type / Token Ratio) . 17.61 Tdh-otz, -
HRBE DBV D, LA 20 3 (2D 0.10%LL 1% &b 5 AEOH) BUTOEY Th 5,
¥ lemma LEE L THIH LTS, F7=, do. go, have, ® 3 FICH L Tit, —iEHEL
LT&%éﬂTwé%wtﬁ%ﬂ%kbto . _—

1. BAHEHEOHBEE LFERAK

CEEE BE (%) | A% (%) i HE (%) A (%)

A®. think 83(0.66%) ' O get 21(0.17%)
© @ like . - | 76(0.61%) .| 28(77.7%) |© @ come 21(0.17%) . 15(41.7%)
® @ have 73(0.58%) 26(72.2%) AD study | 20(0.16%)
© @ go 72(0.57%) 26(72.2%) |© @ know 18(0.14%) 11(30.6%)
OAD see 61(0.49%) 22(61.1%) |© @ enjoy 17(0.14%) 13(36.1%)
© ® want 39(0.31%) 21(58.3%) hear 17(0.14%) | . ..
@ look 29(0.23%) © @O take 16(0.13%) 11(30.6%)
© love 26(0.21%) 18(50.0%) make 16(0.13%) . | . '
AQ tell 23(0.18%) find 14(0.11%)
do 22(0.18%) AD live 13(0.10%)

©:WEH, A: Py ICL ) MRBECHE) KRONGHE

b 20 EAL, YO by THEBMRED 2 < bR TOEESE [ ey 7Blna—s
A] BESTBELLER (THEAD My 7 THEE 02 LEThhokBELBRE) . Olike.
@have, @go, Gsee, ®want, ®love. @come. @know. ®enjoy, Mtake, ™ 10 EIRS
iz, b OBFARET, W (B LEE TLEbNABFE Y LTARENTYS (Leech,
Rayson, & Wilson 2001: 126-143), 2D Z &b, EA—A DAL T Y v REGHERS 2SR R
TWBLERD, £z, HED My s THRAESE - BRSSP ML 2ot (1
5 58), Hl2iE, Othink i, 7 V) 2~ 2 DEHMICST) T 32 E(38.6%), [SEDEFITD
VT T35 EE2.2%)D 2 FBED Py 7 T Rbh, BRERDONZESVDRVF—
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DHEICELERAEINDZ LRG> TND, £, Gsee i, 17V A RDEMEHWT) T
25 E(41.0%). @study DHEIL,. [KFEFCOVT] T 16 E(T5.0%)RoNEI &b, k
By DRHELERE LRI 2GATH S LBbID, [FFEHDO—AR | 2T, fEA
\/«\/v@%”?@{iﬁﬁkﬂ&m LR EAZEBE LW L LRI, FEHC L - T,
EETHEBMED fxﬂfzrb\é%m\nm (14&), BESh ::é%:lo{,{iﬁmﬁémx
fxb\%fbb\t 24%), D <‘:75>E: Ferns&Roberts (2001: 177) DiEMHIC ‘B:Kb%’)lv? 2, E
R=NFAF 4 27 DEETH BADEFEASEAZS 11 BERTHS = & AR l&n iz,
S = LT, {iﬂﬁﬁl#@ﬁb@bﬂm §<0)/\;{§E%énfb\5& RSBV S IE
ﬁ%ﬁ%éh’(b\éo i 2 1E. Gsee L ®want TIE. 61 H & 39 HT, FREEICERRON
AN CEH Lt)\;ﬁfzti %n%nzz% (61 1%) J: 214 (58 3%) Tliifﬂb*}:l#fébota

3.4.2. iflu_l%q:"uk LIBBE D547
Word Smith Version.4 BRRIZL S . f Eﬁﬁz\’fff%ﬁﬁxsj Zi’ﬂfﬁ LTQF% U\'F 3 fi*ﬁo) ’5_’ =5
%mﬁ%?%@ﬁkbé emﬁxta ' o

MoK B AL Lt

E 2 ' Bz L :%Eﬁk%@ﬂjﬁiﬁﬁ

(1) TREPXEERE) :
®see (61) see you: 23 (37.7%)
@know (18) you know: 10 (55.6%)
(2) TERBOIFAERTREL : .
@like (76) = . I like: 51 (67.1%), like to: 9 (11.8%)
®want (39) I want to: 28 (71.8%) : S
®love (26) - - | Llove: 15 (57. 7%) Id love to: 6 (23 1%) :
() IERREE - ﬁﬁ%ﬁ?‘fﬁ] S
®go (72) go to: 28 (38.9%), Igo tor 12 (16.7%), I went to’ 12 (16.7%)
- ®have (73) . I have: 36 (49.3%), have a: 29 (39.7%), I have a: 11 (15.1%)

. *ﬁ*wﬁili (25 2AeEDa—1_2) Vﬁ]@tﬂﬁﬁﬁfi’&ﬁﬁ”‘o

IALDENEE B L LTRIGE, [SV) R.ISVO) OBFABRLER SR THEOHR-
b, £l IREFAOLFIMAEZHS SVO) OFX (Iwant to, like to, T'd love to) X,
CHERSZOLOO, BEEEMELA TS, BAFICELTIE, F—s&bhn<, 8
ERBYTERBRELE - T, HEMICHEY B ok bOIFRONZN 7, -

3.5. NIRgA! DDL) O¥HAL : »
' utm:&WB\Kﬁﬁﬁﬁént10%&%@%%*&&L:ﬁﬁ%%%k LEEOMG
 EIESE TV HTDDL 2BATEFENPRENTH S, ABE T KEEDHEE, TSV
ISVO. . [REFADLFANMBIER > SVO)] OHEXEANMERE L THEBHESLTLT, T
CITHEZ B EREMENE VY, T 5 LIZEBOBmEm» 6 SE0 NEFENEER] < TRSIMBE]

FREEEDLSICRTEEBREFLERLRDTVES S, REIE, SEF—228BLTR
RUTEBMREE Y — 2B, BEAKL &5 — T — PR lfmIc g LT (3R
BRI TERH S, Fa REXED LS 3 BECRREE TV T ERRIERD, =
DEf, F—F RO L DIBTEB LA S5 p0RMEL 258, HET, BEA-ATL
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bhé%i%ﬁm&ﬁé%;iﬁ%ﬁ@é&tﬁ%;%wﬁiwﬁﬁmﬁ%%ﬁitb\%ﬁﬁ

FTHEHDTEHE LTV EDRNES S, FlziE, Qlike 2Flict &, IREFAXED SVO

B AEBFHAL OGH~DIER] &) ERENEGEYER L-EETEENRTITONS,
(1) liketo AN — (@) ara—F o ZAhb like to see ZHITRR — (3) like to

see BAJ — (@) ara—FU A0 like to see you ZEITRERE — (5) like to see ydu
realize that future R — (6) like tosee + O (\) +V +0) & HhtH

. (COBUILD Corpus Concordance Sampler % ¥/ L.T:fz%ﬁ‘-

%ﬂ%&lﬁ%%ﬂfﬁ Lichike LTI, BEAHETE LK G, f$;’i’§ﬁ®¢%§ﬂﬁ@ﬁi¥£%{¥ 3
SVO #XA 5 SVOC ({RIRKRE) HRA~DILIR] L) BEEXYTH I LBFARETH S,

(1) like to A L. Tliketo+V] OV ZEFAEZFAREED — (2) ava—=F X
M5 like to ask / be / come / do / get / give / go' etc. ZENEFNEITRER — (3) [like
youto+Vi ERBLVIZREDL ) REFEANL 208 &E3 (SVOC « FHERR~D
ER) — () &biC, F—U—FE LT want ZEAMOMTEDY LiF. want youto ZA
H & GRIIBIETR) . Twant youto+V) D VIZL 3EFEZFAREES — (5) like you
to +V] & fwant you to +V} D2 O0DHBE T, ELLTHHBELNAGHALZRRAS
B XAREBG I TN, BEOLELLEE RFEDLOREF OBV OVWTHEX LS,

(British National Corpus #F|fH L7-154)

%#3. likeyouto Daa—F R

AndI'd like you to be there, too — because_of your experience
I'd like youto be thinking about the output of homework

Iwould like youto become a member of our reindeer team

Iwould like youto become mistress of the Chiteau de St Denis

Iwould hkeyouto become more aware of your own achievements

some might like you to believe ’
they normally like you to book a few days in advance
they like you to book for those cos it takes the nurse quite a time to do

& 4. wantyouto D a—F LR

because I don't want youto be too late tonight
Sol wantyouto be very brave while you listen to it .
I wantyouto believe that
wicked people who just want you to believe what they tell you
Ijust wantyouto blotouteverything about that morning
Now somehow I want youto break out_of that and to
I wantyouto break the news gently to Gran
I wantyouto bringthem with you
I wantyouto buyblankets, food, a portable heater

¥ RIRVFRADa vy a—F oA ZO0WTHE, WNEEa—R2xy hU—7 1 2FA L THRE
L. (http://www.corpora.ip/) . FERZITRFRELEOBS ZHIRL TEELTWS,

FERTEa— 1 RAF—FIZELTH., —EECEEORRZEEMERE S ¥ AL, it
BEAICIRR LTSNS bORENRT Y, HEREEERLLT., i, HEREUSAOR
ROSTEOLOPIHREELILRTE, 2I0b, SORRBEYT, F—F2B&E
=0, BB IESEE ) LTV 2L bEEL 25,




4. 5% 0OBRE
A?&UJ»%EE& LTk, (V) SEOFEEDE ;<—/lxs‘chioh‘Zaﬁbﬂa){i}ﬁ{tﬁr‘léftﬁwy7;«7)
ATHLREETH L, (2 AESMELELL, HRAREOF Y MEFLPLE (O3 A R
%O?‘.ﬁﬁﬁﬂ)ﬂﬁrﬁi%ﬁ)ﬁéﬁﬁﬂ‘é:&; (3) NN&A DDL) THEATHINRI— 2 ELICHERL,
ﬁﬂ@fiﬁ%ﬁ@&)fxﬂiBﬁ*“ﬂ:l/ﬂ‘( &, (@ NxgA DDL) L?TT%-?—E’%O)ELFC%
M - IVAW@%Iﬂﬁorﬁjaw9ﬁ5m61¢LTw< o
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