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1. BU®IC
ERHAEZOBRKOHHMET IR ADDHICENT, H5MET— <2 R0OB LSS, 39
BYICEDT — 2@ DA E>TRTOERCEDBRMICE N THEERRD L M B T Epsdh
BEigde 279 —w (1980 : 5 ) Ik EEREER, [HMEZRABAMEISRSUE
T, KEEDOSNIZEFED TR TR, #ho%x [HEl 732ETHAH.
TRbhL, KN Ok A IEIN, BRN - FERNEZFE XOEARNFRLAENIC, £
NENOPMRAB[BEBEA LR TERSETWLC EBDTH B EEHEINTN S, AlEH
ZEHIBTL [HE] TECEDBFLEAEATHEIN, KAINIRETOOEEMT I ENT
THETH D '
ZOPMRTIE, WOYWBAFHETEI LCADAY—F Y/ DEAZERCBONTHPRDZ
ORLEEFLEFBED 1 2RITRELZENIAED S, EIRBRAEHEZEICAN, TTX
E—F Y7 205D L THIREERN C—ZRI T 4 T2BACLE2BNET 5, 115,
MARMNERBILRNICERNZREL VI L0ZEIBDOTHD, YR, BEELEZHIZEILTHS,
U7 LREBFCER S, FERMMENEENRICRTINSLDTHEEbEI TS, DD,
ROEBOBROVERNT 7=y JRARELETLORENENS T ETH B,

2. ZE—FUTOERENEEEBICHIZED
[ZE—-F V7] LWHBICHLTRBLANETREBOEL D EMARETH D0, T

i3, CONRBOBIICHR S N EBAVEKRICER L. 2D, AE—F V7 E0HTAIK
BT 2RbARNERINS, ROKRBNEEFETEAIN-TEENICETHE. V4T
F—(1973 : 235—237 ) i, CEFELTERESNABEL (2 b YOREBROECHES
PIZTHEH, ZbZ2b 20 BBEELMTHRE [EL2D0TE] LIFATHS. T, EH
ROV TR, RETA (locutionary act) i, #NMEMT 54, D O RENTA (llocu-
tionary act) ¥ - TH 0, ZOBESHETFIHIRGEMBT I E, 2T VRFZENTA
(perlocutionary act) Z51 &2 Fo T 5E&, FHIZESORFBICEL L EFORIEE
BRTIZ LTI >THEL, BRETHT LIS,
Do Ehs, 2¥—Fv7% [Z2EHHTE] 05, REFMTAOERICLEZ7 41— F

Ny JETEBULOEFEHET B, 0%, [RE—-FV7] &3, NHIRTENOEREL D,
BROZENRSEO T 0 &2 E2FT, OEE L - THREIN, thBER L2245 —-Y
s VOBESZRTCLERAT 2 TEALODOTH S
NEBHBWLBIBRE—F v/ 2EZ B8, BEBEELTORE-F 7 &, Z2HEEK
BUYZEREEHELTORC—F Vv /ORBEXNLTELLC LIIAHETH 5. FIEREEL
TORE—=FY 7R ERUICBD TH D, TOLIRBEDTHIDTRAEY—-F V7 A2BHT &
WH T EEGTHL, NAEEOBEHBRBICEVTRE—F VIOEHERDANDS T ELBBHT



EENEHERTEND CEABALLD. botd, CO¥TEHRLLTORE-F V71,
ZDIERETHHAE—F VBT 520481, 2HBELTLUHHEITRVENE
WA AET - TVED, TRAMICCNERE—F VY EFRRETRIENVENSI T LICRES
WOTHAYo DTRBOTZDEKRTDRE—F v 7 DEE%E 3 DOMICH T TRNS.
1) “Ehi%-S T ry1%E] (motivational role) '
BEAETRTOAEEEBER, 2OAEBELFLLVEVITRER > THD, SN
BBRMTH DICR I ZOEREW I L TP EORFHERERNVICEBY LTEHDTH %o
[EBENZOBEBELTTALRLALRIBENEL, ZOEMSEINTOBHP HES
BNLRCEDBA TS, RAC-F Y RESMTIEHHETHAI M) EVIRICHTS
Rivers (1981: 250) ZBIAL fzte
. . . students (and the parents) feel that learning a language is something to do with speaking. They expect
to learn to speak it. Early introduction to the aural-oral skills increases their interest in and enthusiasm
for language learning. Besides this, listening and speaking are basic to some of the most interesting and
exciting activities in the language classroom. Dull indeed would many lessons be without them. Nor must

we forget that we are teaching a generation which spends more of its leisure time watching television
than reading books. To such students, oral expression seems a most natural activity.

2) HEAPLRkHyE| (foundational role)
Primacy of speech DRERLN, AHBELB LBV TCHEHEENLFESERELINDEN
X T, SERESELAV BB CESELNVEEDORBEZR LS BL, ThTIHHN
5 THBENS BRP—BHCTEDNTOS. 15, SHEHAMNLTNEAE -+ 7
LY A=V 7 END 2 DDFEHOEEIDNTIIRITEN B o
3) BFEE9EE (acquisitional role)
EEOEEMEDLIHICLTHEINIDRAECHELOEETH . H1FEHEPH2S
EEE, H5OEIAEEDBICEL TEEBAHENTE LN, W 2LORHEGIERIN
TWb. LhLEDHDOEETRTHN, 2OSEOBRALZMASLOFETROLIL, 0Ok
HERNICE » THAZERL, SHTENEZAISHOFETHNIELT 2 &0 ATIRLEL
TBHDEEZBRCEMTED. T3, CORENMAERTZRLIENLHTER, LD
ROEELBTHN, ROHLLBRAZESOREICE - TERIGEAILTAZC ETHS &
EZ B N, TOEZHFIE, PLELB 1 EBFHBCBOTEIICER S 5 comprehen-
sion 3 production IZ5EfT4 A E WA T &, BLUZ DT EATR/NUZRED 1 DICL TS, B
QEEBHIIBOTEREINT NS “compreheﬁsion primary” (Steinberg, 1982: 190—191)* @
HxEHOPEFET 5. 20BN 2R, FEOMPEBICBO TR ZAE—+ ¥ 7 OiE#H %t
FBCECED, BRAUIKRE-F /7 DNEGEDRBRANEERNIZERTELE0IbD
THbo COFET BEZFOEHECHEDL ST, BEHEFRI ERL HEEOILLEHERT 5.
Zhid, ETENE I SEEBICOVLWTRING —BRNER, XU 2EETRICET S
comprehension primary FEZ M E > T B UM TEZ DO TH Bo THICDNTEMIZD
BEBILRBBBEIL DRI OIS Ebh{, Re—F VY IBROEB S RENZA
LT ALV EERBIEFTOCNE L LA T TRERAL T S
PlE, 300D OEERBIEY 3R —F+ Vv S OREICDNTHR~ I, FhEEEELT
DAY —* V7 OERM, EEHICNAT, FEBECSTIABNEEEN) bOATERTE
ez liCk-T, SEEBECBT AR —FVSOREMNEEZPOLICT AT ENTERER
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He AE—% Y SETE BB SEMICHA S C & AR STLUTH B0

3. RE—FUIOERNSHT

2= F VS OR/TCLEREEENT o —F &, HRXEBEFENT T o—-F42R 5. GiEER
ZHEONHEICEF 30 2Z2HH5bDET2L, BERRFZOANBTHOOT 0+ 2%RK
b DEVZ B Ew, WEICHT 2L (sentence formation ) & Z DA RN TORE
(utterance) & BRI, PTEH SEAEICHLTRITS b, MICHED S RINEICH L TR
BHUTH DLV BIETARISOHK—HIBERICH O, ThEHZINWEATICL > THWT S
DI3, RE—F VS OREKEMA XD & T 515 O RERP S RNIZOY, SFOfHici P
DEZI. D207 7 u—F%2kAEHIE, BEFERE - T ENBBREOSTEHERR
EHREHEL TV EEIH Do

FTOHEEENT 7o —Fh oY 5bo Clark and Clark (1977: 4)ic ki, LESEED
HBRIERD3IDOTHb. OANIEDL I BLMBEL > TEAMBBERLT 2bDEH &, FEEL,
BT E20THA 0, QAR EDLIILLNIBEREED - THETOD, @FHIIBEHOH 1 S5
AVEREUPEHI T L EFEREEEDI HEIRIRE & 5 Do

Clark and Clark 12 £ D ® % production & £33 T30, ZNRECERLIZE—FV7
OAHFEICEDL LD ERTIN. TORE—F v 7 DUERL % 55 5 production DRIEHICX L,
DHEERZREDX S UHERERRL THWE0ERICRS.

XEHDOEF MICOOTRINE T, BREREIIKS bD L, SEFLEEZHET IV ES
—2=D7as7IVIREEDENS M, VTN AROEROLIEERE LTDETF WV
EREVHEV. COXHUAEMIA, BREOBELRT N KBIRTRENI & DIC Schlesinger
DEFIVHSH b THEF VL Schlesinger (1977a: 169—170) I L 5 EIRD &L H123 %5 - T
WBo '

The findings of current linguistic theory are such that no psycholinguist, skeptic or otherwise, can
afford to disregard them. Computer simulation will have a place in testing a theory of production and in

further refining it. But with linguistics at the back of his mind and with the prospect of simulation in
front of him, our theorist will have to concern himself very seriously with the little that is known about
human processing of languageA and the little that one may plausibly assume about it. He will gain perspec-
tive by considering not only normal processing but also cases where something goes wrong, as, for example,
in speech errors. And, finally, he has an additional set of considerations to guide him: how does the child

learn to be an adult user of language?

Z L THOEF VIR TIRBM & 20RFRICK s TEDb I 5o
COEFNIT, FEE (utterance) DFEEZTEAR L T 3 EHRAIF R CEIEHNICHEEE DI - T
ZIBFE LT 1-marker (Input-marker) & 0 ZROFTIC, -marker 34 &1 N2 B IKE B[
SEW A RHEIE & W DTS E RS (cognitive structure) 2/ E LTS & T AR S 1S
% 5. Cognitive sturcture 7» > I-marker ~ D ZEH % < H DA I-marker selector T, ZDEiE
% coagulation & £ T B. ZDOXHIC, B EEFERAMEENCUI BN >THIENE
TAHIEHRAEETHY, BRRILCENST 4Ty F— (1973: 235 ) IKRDEH IR LGNS,
[bibfil, 205l T, BEREFRBCHEC—HTI2HOTR RN ENV DR
WGET 5. BRUZ, SEMBEITHEEIC, 403 b <DBOLTETNESDTRE. Fh
24 H, By v —TRELOBOFREEZE > TVEDERK, &0 BBEAMMEL
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Fig. 1. Components of the production model by Schlesinger (1977b: 89)

k5&T3Ex, FidEARLIC, BOF, Vxve—, ThOBR, dOLOIREL, Hih

EoTWVBCEE, RADOTIRIIV. FiF, TOOEHAL-L 21T, BED 1 DOTHD

BHTRBEDTH 5. UL, fhid, ThESHED DA TRE~ ORIEICHET 5. BEE,

SRikH BLEELL, TOEEPERICENTRMA4OHELD SR ENITCKTHS. |
L# L, cognitive sturcture & I-marker OBRI, U4 T v F—DZ OIEHU LD EEZBA
<0, Schlesinger { 1977b : 81 )3 ZHNICDNTRD L H I~ 5,

In addition to this sequencing discussed by Vigotsky, the speaker may choose to omit certain aspects

of the situation entirely; for instance, he may abstrain from mentioning the way the boy was dressed,
the fact that he was running, or any other aspect of the situation. In general, the speaker has to select

from any given cognitive structure — from what he is aware of and intends to talk about — to what is to
be included in the message conveyed.

CZDEFNDSD 1 DOMIL, BWHFRTH S I-marker 28, 5 EMIHEBRIIERIRTS
B 53EA & EBYL (realization ) XN AR, £NEHEL HDELT, BWHALILOLAPLR 24N, T
BAHFRITHE EOUMA I DAL communicative considerations DI % R EL TV AAILDH
%o I-marker 73 propositional content & %S DICxf L, communicative considerations {3 illo-
cutionary force 2R HIDTH 5o

RICHEEERNT T~ F 2R L 5. FEONE THRINI XM DOREFEE LU THE
FEOOMSHINGE, LbELENRZOFEOHBT 2AE—FIIa—=F 4 —DPTD
RIELLTOMEBESIAZT 3. LOBBILCEZIE, BEBLXFZNICE S I la=y—v s
Vi, 120 EOX A Tt A= F I a—=7 4 —ohiEEINIEOhTRES, &
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WHZETH B COXIBRBMCUHAEEFOHTSH, AE-F V7 LEGEHICHEY
% DA communicative competence DL TH 5 5 . Hymes (1972: 277-278) 3T DHeN %,
WD TRETVDOET RE TR, HL, VD, 2T, FARRAIL, MEETETHS
MIEDNTORENTHZ EL, XOFERAERICH LT X0 (appropriateness) (C2U T D
MBEBRTIHOEEHRL TS, 22T, XOBYWIEL, chxeXEHmeiFe o
BB THAIONIBUMESE, ZhidE8H NG LAECOER EX EDOREIIKE T 28
HEEXINUTEZZORBERTREOVTH A D FiAd, HRCENDEOLHICENIEK
DEIEE, BRESTOIWEMFTALALVLEE LN REEOENE EORE T XICET
CEBTELZDENHBHRTOHRGMEEIT, PROEOBELILSIKCEDNE. E5FTH7EL
BB BT BEROBEMEL illocutionary force I DWW TDHIEE, BEHICE 25 DTH B0
PDEDOERIZ, WInb 2 BRFOSELRNCEERBRINIANE D ELTORBENSLHS
B, THEEBENTREV, FHCL->TRTEDTERNGOE LT, HErmEs,
7T EEEFIANED 2 2%H T D HoUMAREELE, ZORE—Fa I —=T 4 -8db3
BELBOLOE LT - TWBEFEDHLS, MOELR, TEHEX, ARG - B Lot
DR TH 5o /¥7 SEPHIAE S, T3 (tone of voice) , FHES (kinesics), #7134 (proximics)
BEARLE L TR INPASOHICEINBEZDRAE~Fa . —=F 4 —ICHEFRLDICHLT
OMIRTH B0 CD 2 DOREIZILICABNLEII 2=/~ 3 V2 RET ZRUINEHLENL-T
WBo. TOD2 DDA TIULEIME (cultural knowledge) & &5V %,

HEEEXMT 7o —FTRY LF o bDRTRT, FEMRFICELT, Mib-THS
DEPNTOBEE - BIEICH L TOREETEIHICELN T 360T, chi3TT, RKiE
DOREBREOHAEDATNTITL WS EBER - T3,

SN EMEE
PEDZEH A —F VA RSBIEECANLBG TR SROER E LT, THEERR
L7zt

S s . 3

P Internal semantic process

E (Coagulation) Appropriateness

A Internal communication process | <«<———— | Illocution

{< (Socialization) Cultural knowledge
N Realization process (Inweaving)

G || (Encoding)

7/

Fig. 2. Indispensable processes of speaking

Internal semantic process {3 Schlesinger &7 /LD coagulation I M T2 HDTH B0 <
A THISEMEBRTH S cognitive structure 70 5.4 B b 0AME L, 2NEEWHITICE
TTABRTHBIDTTDEERMO B, Schlesinger i X 3&, I-marker (385 & BAOHEE
%o CWVBH3, cognitive structure | BB THAEE LTS, ZOBRIL, DL ELRES
KHENTRABONBEEHRACLEEINEHDTH 303, RBFICIKD Schlesinger (1977a: 180) D
CEHBHHETHAI.
Frequently it is not a single word we are looking for or a particular syntactic construction that causes

trouble, that is, the difficulty does not seem to lie with the application of the realization rules. Rather,
we are muddled by the more general problem of how the thought should be formulated, that is, how to



coagulate. That this should happen frequently is to be expected under the assumption that the form
of cognitive structures differs from that of I-marker.

ZDEH1E, BRVARVTULOIELEIEVL DAL DL S RFERFHER ( BRI L <V TRD
ER)NEROEFTITL L EVSHEER, AEBHBEOUELLRERBLDENLEXHITH
Bo D%V, COBETIE, H5DIHICHES: cognitive structure I3 LTDH & DA, St
NEREBZ ST CEBMBETHD, ThhEfET, WOYWAREBDENEND ODEZEKIT
ANBINE RSB OSSTH S, oiCEt, I o=l —vayO—RBHEAIELT, EE
LREFORIEET 26 0BEFTNEBVE, Z0MTa o=y —v a Y OL)HITTEDbN

BEBULIZNLEGOSTHRULEVDN S, ZLEEDLES TS LVDNAEEXLOBRR
A&, BLEEDLRINHED SN ENSTERATIE, T cognitive structure XL TOM D
BLIICREUTENHELLIHICEDLDN S, BLIDHDICBEAMNAEHELEST OSEFIFEL
72135, BRADAREBELETIBDTIRITNT, B#LEIAALGHBE LTRSS
(A

Internal communication process|3, ZEFEDOIMEBIE~ADORIEL, ZRICHS X OB, 5
FERIT A, XALKIRERD S QMW 2 NIEICE D ATEIEZ W T, ZHICRES X HICsCeilE

C TAERE, DF D XNOBRETESBIETH D,

Realization process i3 1 DORFDIHITERE N, ML oh&HoIT~TEHKEL, £
ERBL, OBETENT 3BRTHS. COBIRLSRIEN, HEN, SHEOTSLEEA
TED, 2OBRRITNTZOSEOBRANOKRCEREN, HhhtTn b, ZORUDKRE
grammar & 3 5% &, e bA L O grammar TH Y, grammar [ HE S X L EHBRLUTIHTL D
BEFSILENS T Ltz B,

CZTHEELREFNER SN R 2 TRENICDDIE, FEEROERASENZTHATOMN
BORBREE - THENDIENICEEZRLTVWBEDTRIENENSZETH S, L AEKRE,
BREOERRBHEEKENTTSH 3L 0E 5. ZLTEVEDLXERBRTHELT, HLL
EVEHTEVIBRILCEZIDDTHD, 2oz &id, 1 >OBEOZEEETITIC, ROB
BOBERALTHEZEERLTVS. AE—F Y 3T TREZ B A2OICH LIS SHNT
BONSCEEELDEHITBRETHDEEDLNIFHLUTH b0

THAT’S SPEAKING
UEDZEDSRE—F v ENHTALZRDTERT BERDE SIS,
HBEAEC—FII2—=F 4 —D, KOERKEET 320X LoRicEE s 35 nhic
BOT, Z2Ch oo BBNICH S22 0RIChESY, B OREFEDIRT
L AEEETDCHERL, ThEDRL, £2H OABEEERIER & ZOMOBIGREERL,
BERETREREL, THICHESTERZNGE, NEEERAAN, TUEEKRNICDH, i
B, FHOKBEREOBOES, RAUOERKHE - THE(TET L. -
mmw(w%:m_%)u,%%t%ﬁ@%%%&ﬁdwaﬁaé,10@mmmmhde
- & LT SPEAKING & WS HAXFHECEL T S RUBBICEDESR, chETRTE:
R E— #/7K%bf@%ﬁ@ﬁﬁ%t@ﬁ%méqfﬁmmmctwoﬁxi WKEEL TR
Lzl

S: Situation

P: Participation



E: Encoding

A: Appropriateness

K: Knowledge

I: Hlocution

N: Notion to be examined

G: Grammar
1, ChIT, PRCZONEGOBHNABZ B LT AL AN, RE-F v SDigHE L
WAL EEREZDERDE DR ANLELY - TL %0

T: Teaching

H: Hearing

A: Acquisition

T: Testing

S: Strategic competence

ZEHEONWICKT R E—+ 7 OREHDEE (acquisition) 13, FOIRINCITIEDH B <L
U PN TR 5180 (teaching) o Z LT Z OHESOBIRITHICE U OEHMETS -» THERX
NEBFNITE S0 (testing) o T 72, b EXVEZTREFOES CLEHEMSRTNETL ST
U (hearing), Strategic competence {3 Canale Vand Swain (1981: 33-—-34)iC X - T communicative
competence D—HR & L TIRREN TV A HDTROL S IKEHBIN T B,

This component will be made up of verbal and nonverbal strategies that may be called into action
to compensate for breakdowns in communication due to performance variables or insufficient competence.
Such strategies will be of two main types: those that relate primarily to grammatical competence (e.g.,
how to paraphrase grammatical forms that one has not mastered or cannot recall momentarily) and those
that relate more to sociolinguistic competence (e.g., various floor-holding strategies, how to address strang-
ers when unsure of their social status). We know of very little work in this area (though see work by ... .).
Knowledge of how to use such strategies may be particularly helpful at the beginning stages of second
language learning. Furthermore, as Stern (1978) has pointed out, such ‘coping’ strategies are most likely
to be acquired through experience in real-life communication situations but not through classroom practice
that involves no meaningful communication. (The dotted part is omitted by the present author.)

AEEHBOIMEDIS, K CLRBA0a Y bo - v TE2HEHBAOERBRICOERL Y NIE
1L 5RNOICHL, BT ERBH L FTTHAOTHEHEAN TS C EHBTEBE S ATHL
CEEDBELWEEDNAY, COHAL LS, CCTIRRINIEENDEEL 415, Canale
and Swain |3, COENEHETRTENHELNERRTNED, CRATHEEVHIEKRTR
HBFNL, P ELEFERLCOIIBENER DL LI T AENIEZ] S5 HEE
A HBCERRENERNH 5 EBDbN S,

&b

PLEEBNT, A=+ v 72EZ DBRLZORENBL XS DEHT LIz, —RiCHERE
BBEEEZ W, TOEEPIULOENICETEEMT 20RURDT ETH A, ZOHIHEE
LT, RABALAMTH S EVHRENIERZFE > THB T EEZFMLTHE . £bX
LAEZEOEEI CNBUCHEELS D TH S, T DIBHIL, FlAIE, Schlesinger D1 cognitive
sturcture 3% 5@ #, Briére (1980: 91—92) DU 5 communicative competence DL BHI I & 73



S TERLNTHNEDTH S,

T, TOXHBRE-FVSOLKBOHBT, AEZEEZEAFOUE,» S, &£ ETEIFHOR
HETEMENS T EDEZRFINITIES . FlAIT Paulston (1974: 354) 13, BEOEWH
communicative competence {3, FOEEMNAEMICEIN TV AL TEET 354N R LE
TIEWERRTINE, FERICH, RHEZELIA O communicative competence 2524 1CHETx 3

DI, BHEAZBL TH->TOWEHEBDTAF VYT 47 4 —2BET 2h, RBRUHBIEMBAE
FEREBRFZLUACIERIBENCETHE. BODTAT VT 474 —2FbTIKHARED
communicative competence ZF B4 3L VA DIE, £-T, £D competence {3 H 5 EHKTAE
BRI EF/NZ LY, TNRENTESETHSEEEZ L TIRE K. £LTK
I3, DX 575 communicative competence SNV H EDBEINDEDTH LM ENDT EMNE
HENBFNEE S0,

GE)
1. FEHREEDOELHR . The Andysis of Speaking Ability and Communicative Competence: A Psy -
cholinguistic Approach (1974 ICB W TRRB DA E—F Y S OEHRE L TBH, sz
REBIDIERERNL > T B, BRI TIE Paulston (1974: 347-362) 138159 5, Rivers
FOEEZEEEICK > TEEIN T AEWK T D communicative competence {L[EEDHDEL
TRE-F VI DRENEEEL TV EITIE 5. MEOEREDREIZEBTLINENESHTVD
T, B XTERELILA Y-+ 7 D8E 1% “spontaneous fluency of linguistic competence ” &
HUOEZBLERLE T, AC-F VI EZWDTIDNHTOEKRTHES CL &L,
2. T OREEIR Steinberg BIRELTNEHDTH DM, BILLBLEEZNMELLORBROBY T
Hbo
Postovsky’s (1974) ‘Delayed Oral Practice’
Winitz and Reeds’ (1975) ‘Comprehension Strategy’
Asher’s (1974) ‘Total Physical Response’
3 ZIZTRHMHOBFFLNZLDEFEMBUCENTE . EHKLINE, 2OT v —FRK
D& 5 IR Do
(1) ERFHEYRME: BoOMBEOBNMANIET 21 DHRT, HHEECELTOEINS
5
(2) FRAIRNE  ZRYIBEEDS BRICRIBEREABITT 5 & 0D FRICTERGERIII U,
(3) MRKIRME : FEOBEETEBICEB O THEESEZRICETT 5L nH 2 &it20T, BRE
DEOMH D,
@) ek ERTORSNEFHROFERIC OV TOSIT LD O BH 5.
4. I- marker i B BERHIEINT, HAIT “David was painting with Robin’s brush.” & 5 XD
Ba, ROEDITRIN 5.
(AGENT—ACTION David, (INSTRUMENT-ACTION (POSSESSOR—POSSESSED Robin,
brush), paint))
4 2 v JIKTRENT S DS protoverbal element EFE TN 2 E D T, BhiZH - TV AN
HEHER - TB 0T BRNICIEEANEERZINSLBDTH 5. AXFETRINIERNEFREZC
DEZEMBICRIILTWVWEbDEEDHLL TS, DF Y [-marker &3 protoverbal elements & %
DRNCHRIL L THARFRP SR EN TV 2 BRIIRTRTH D, BFNICEBEINTHS60DT
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Hbo 1217L, COBITEABEPHERTERNEKRLTH S,
5. Hymes OHXFERRDLHIKIE>TUW 5.

(S) Setting or Scene; (P) Participants or Personnel; (E) ends; (A) Art Characteristics; (K) Key;
(I) Instrumentalities; (N) Norms of Interaction and of Interpretation; (G) Genres
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