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LT THEC OANEBLHIZEMIRBINTE 12, DI LA ERAMRICET 2583
BI2b0THol EoTOBIETREL . 2OTER, TEROEHEVTAMPTOR
THODICKEITS 3 BRI IE > T Be 8T, b 5 H DO P T Audio-lingual Method
(LT ALM &B89 ) i3, ¥t AADIEHE, HICPER TOREIRHICA S NESIER
Hbtﬁﬁ&fééoAu4m,§%®$Eﬁi ThHH LT IBETENEFHRLE, \MoE
BB - BOARI Y - THITX 2L T ARHEHRNFBRECESS, B &L
T EEPLCTE KRGS OHBOBREAFERCEZ 2 Lick - T, AHZEOTEN -
MR E — v ABEAT 2 L REREBOTH S, £ OE, ¥BHIIEYH 5 mim-mem
%> pattern practice Dk 5 IS TD oral practice ( OTEFHT ) A EbRIcRE o 5, DYBEHOD
PEROBEETH, XEFBKHULEEOESERBR LT T L, HEHBOBEBEL
TESZOoNTE. LbL, BERKDE 1 FEEZHAITHE L, £ OEEBSFEEKROIRIC
ET A2 TREFNML, BEANOHEE K - T AEEMENTHREEE VI RDOHK
FHCHd 2 BRR S WLO ORI HEATLE W, DDIREBOBENEEBL T . BT DS
SsTWADROIH UL TEZROROEED S Eh UIBEICED - T 5. EXNWHRADEE
ZHETIZEVIHIEROT, HHOBMEALBEA TS, Chdhi o TEELZRGELOLD
KLTWADTRIENA DD, KL, PE | FELEEBEELTAHTR LI OL D 1uERME
B - B HRAE L, AFITOOEMBRIFELANE T IRIOHL OE & ITHlE
0T AMBRKBO TR ED X IRETRHNEI L 0dE, EHENPCTHTT 2EBBEK
EBULLB0OERLILODTH S,
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AIM 3, HEEROBAN S, FEHRRYYL SEPNOEHTLEL CEEFIVEE
FETCEEERT B LD KUICHBNT, production-oriented approach ThH b EEA 5. —Fh, %
FTRABFZZ I SABOT CLIC X - TERNEZR,, TR+ ER A8 T TR
FIORETRNETEEZI bHD. 2H0I3, BEBENEHRE NS AICBLT, comprehension-
oriented approach ( LI'F COA LBET ) EIF5:C & DT & B, | '

i, TO COA DB U>NEFEREBA4DEBEEDDDH D, TOVLEDK,
JJ. Asher IT & o TBIR S 17z Total Physical Response Approach (TPRA) %%, Zhid,
HETD D SNBSS L THREHE DD - - B CRIET 5 C L1tk » THEBEEZFELT
WSHET, ChETIROe Y TEE - BRE  XAR4 VB FA VEBESELRRICUEEFH N
{ODBAINTV S, HRESTFHOLOAAT THRATHS. BEMIKIE, BAEEZMICEh
W, i Tarcd &858, FEERAEBCHME Lo LrRID. [H0] EEDbINIE,
2B—FKICEL, Tof, R~ [Eil (bl s -8Bt ERichsng, £
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hsEt ERICR, EMRELTEREL BT TRET AL IRKRDOND. HEXD 1EDL
52, IEERPBILE(NE ST ELT, LROERLBEINTHRL—XICETTES
£S5 BE, SERGSERTRICL - T, ZMPhoLiEL2EnrT L IKED O S, D
BETHHD TEHEINEELET T LI E01EH, RLTHHIR INILH. R & EEL
& DHBMIEHRTOIT, H< F THAEELZH ¢ EBEBERZEEHICE 5 T3,

H.Winitz & J.Reeds {3, Optimized Habit Reinforcement (OHR) Method &5, RIFERRLE
EPEROANBBEDLOFBHELHRL TS, HRIZKPEETCHESER VM1 VETH 5o
OHR tit ¥4 ViET [H] O LT, COEBREOUHBERBMIIICRLTNS, 2% 0, £H
FHRE P4 VEORELAHOT, T EHIHOBRICEAATATNER 7 Y- VICELT
INBREBUEDFBLEABERINBKEFTH S, X7V~ viR4DicEIcohTE D, V&
SORZIHLTLDDORNBBBEBELE AN, FHERED400ohn 5 1 DIEL W
ZRUBTCE T s TREOHBES TR FEN D, 220, EIHERHBEYENT, 1 DORIEIC
LTS 1 DUhR &0, ZFEBHELIONT2D, 32, 4-HLkoMsstEz, BROWE
BILEDS - T, FEREOERBRBICEC LT T, AiEE LTOREFELEMIE
FIEN G- TNDH, BRAICA - XNELAL TN o | DOREEMET 5720 DFER
108 T, LRHRZ, BEES M VEBELZHO TR A—-XRBETX3LH NI TP
200 5Rll, D LS REHERT ALENDH B ETFRIL T 5,

V. A.Postovsky 3, 805X FEFIAT 3 E Ik > TAFIHO—EMHOEEELES
HEAHEAHDO TN DG, LT, TOBEHE, B HY 7 +,0=TiCHD Defense Language
Institute, West Coast Branch ( DLIWC ) TfT o 7:52E& (Postovsky 1974) 1k 5 TEIEL T B,
PeEAE Y DLIWC @ou v 7iEa—~2 (1 H 6BTI218MH ) KBMU718F 0 524F DEAT,
HEIREE EREICOT o, HEEEHZ, T EED ALM KX 3JEZ T 12 DF 0, JIEE
BRESY 0 5 BIRER £ SUALKPHL OGBS TN, —F, EREI, ZEMOS 5
OERHID 4 B, 2ROFHEIEZIT, 2BHOBITHHOS EDOEED 6 BRIIHFIE &
B U< ALM Tk 2FRERZ G 72 0V THREE T EERIEINIEDO 4:BMIE, $TH
eItk » TRIBT 3L ICkp oM. 6BHBEI2BMNED2E, 4EEEhEThOR:E
AR 2707 R MOEESNI, £ OKR, TWHDT R MCBOTRRESHEHE LD 452
BT RTIBOTT SN TV e £DHTHEET AL, 1EEDOT R T, RFID 4 4R
SROFM B LRI 180 - 1 ERBEOHFN, T oETNICOEEEH 2T CEHHELD
AL —F VIS OBBENRP 72 ETHA Do

Zofof& LT3, #34D R Gauthier Tk ofﬁﬁﬁént Tan-Gau Method ( Postovsky
1974) BHF ohd. ChIRFKELBEELTIETHEICT 7 ¥ REBEAEKZ 5 10 DEIBIET,
RERBICHDRBERANOL ETIR, HWR 7 7 v REAZ T, PEEIBEEQEE TS
4 5 &S Z IR Bilingual method iR LT3, X 5, J. Olmsted Gary (1978) 2, A
WBRU723 20 E.S £ { @& LT, listeningapproach & SEILE DTN B, TDL HIT,
COA LE-Td, ZDERERN A TH L, AHEFHOAMBPICEWTIE, BFEHOEKIC
HEABANRELZEVSATRERS—RL TS, £ TRIZ, AHAMH CRIERICELAS
B TROFEOD, ZORBEEZITHEI, '
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ARBE L EEERL, B (comprehension) L3EA] (production) D2E%A S » T 5,
Lirl, EENERINZBEICE T, BEMSERICETYT 2. Thb olRINCET
TBLEVDNEG TS, BRIORKENERINRET I DDOBBEFHLL > TS, 2O
BRETORAIR EEFE—ROHET, BEHE 5’\\@ DS, Fi, FEENTHOEG
ATOLRADEHETH, HitAoh 3, 1t iid, BEERBOES, RO LE%EET
?K,@Emmab®%@%kkwcédéﬁ<c&w%@brw%b,wb@%%ﬁkb#

TEANVBEOTFHTS, XEMICHZDEREXEERTE 5 EHE SN T 2 (Winitz
and Reeds 1973:296) , —fitic, REEDHES, HE6 7 BIIEESERICEITTZL b
fmé(&mm1W33%)ocmﬂ%tﬁm®%§®zv%ﬂl EREICENTHHETN
X EVIEIFEEK, BFLTHELOVODTIRIE L, 72 & Z1E, Palmer (1919, 1968: 46-49)
B AEEFEICE T 3 incubation period DEEAD, TN EAEBERETICOBERTENKE
WA S, RDK D EREEFT- T B,

We would suggest that one of the essential principles of all methods designed on the ‘natural’
basis should be never to encourage nor expect the active production of any linguistic material until
the pupil has had many opportunities of cognizing it passively.

LinL, ZORBESEENRET 2B THE LN/ speech primacy DRI EEOIEH
WENZ S LT 2B EDHNT, BT ORANT speech primacy nFANC—HWT ZICIL »
7o ZM¥5HR, listening, speaking , reading , writing DONFICIEE L TFT< ~2 & 77 & ¢ 5 natural
sequence  DEZHEEEN, T HIT, ELWEEHERK - BEEE I LD IRBEIXFERET
KHEREGICL BFEEET ONREIELENIUE, O, prereading period MR 6N 5L DI -
72o Linl, T natural sequence DEZ(, BEZEOFHAEARELRBMICE SXATHAEICT
&9, BEETORN» ST, MBEII0ATHS, COHEHBIEELTHA DI
Chastain (1976: 279) T, RO X SBT3,

The decision to include a prereading period at the beginning of the language-learning sequence
no longer seems to merit the relative importance that it used to have. On the other hand, it is
logical to assume ihat the receptive skills, listening and reading, precede the productive skills, speak-
ing and writing, in the language-learning process.

%7z, Benson& Hjelt (1978:85) (3, decoding & encoding DX HIT K » THERSETD
JFAJZRD & 5 IKHBL T3,

. language learning is an mtegratlve process initially requiring contextual decoding of the mean-
ings of new utterances before meamngful and creative encoding can take place.

X 5IC, Postovsky (1974:230) (3, decoding (351 TEEk & 2 recognition knowledge
DEFEDS, encoding ITH TR KL 5 retrieval knowledge ODORZFOFHELRGLELZE
ILEFFEORBEEEAT, BRSEMICETT 2T LLMAL TS,  Winitz& Reeds
(1973:296) 2, BRISERICETT 3E WIOFEERAMBOKROBENSE CH-T, S&
EBLEOHRAITHZ LEZ TS,

@) EEAAIREMALEBEL THEILEIN S,

ALM Ti3, S asetofhabits LA EN, SHEFBRBREXKOBELLTELAS
nTH3. Lrl, SEEPEETEBOMELELIKONT, 4B Tk, S aset of rules
L&, EFTBLRADEE - RIADK D HZ Lick 2 E5EH#AIoNHEIL (internali -
zation) LS ERHDTAIGHILBERELTESALGNBZL DT T, 3T, COEFEHRAOD



WEALIE, C&dAmET 38R TETTS60THY, EABEBICRESLENEVSD
75 COA DFEIETH 5. ALM TRAEZEOERC ZABEZFIAOLEHTHHEEXLNT
W 3h%, COA TidzpL A “anend result of complex and mostly covert processes which constitute
linguistic competence” ( Postovsky 1974:229) &#», H B0 b o LIKHIC  “aresult,nota
cause of language learning” (Gary 1978:192) * B INT 5, '

CDE I, CEEOEMNEEHNOATELICRESBELEVWCEEEST2d0E L
T, Lenneberg (1962) OEMGEEIBET AHFAR LD LN TE S, Thid, £RH
BREBRBEORBOIDELFTCEDTELN 8 FDOBOFHIREA S XN  BEFMSEE
fgsxﬁmuotamﬁﬁif,nn@@mact$ﬁmm®ME%¢5&mo%ﬁrbo

y BTCERMTUSMETRENC EEAEMICERHL TS,

m AW%(@DE&E@%@T&éo

AFHICE O 2 OGS TIL, - 7BICHERNICERBD 3170 TR, BRUBEEOPTO
| Le FBRRECHABOEEEN OnES. 2T I, DEFEERND ST T o
12184, FEHOHONBPTHET T 2L TBEMMEEILTLE 5. BN, BA»L,
HEELAMWTEET A LG TEERICETCELEREN S L, 2HBREN(OE
CERADDIEOSKRREZOFTH L OXORBHREHESICE b, XROBHTH 24
DXDOEHRITDH 53X EHAORRNER T TESRLIEV. T, DEFEEEZT T30,
FEERBEZONLEEMRAESICELTE S X5 KA OEHARIEOhITHD TEhiL
TRIESI, ZD®, REECENEIEZ TBAESKT, AEZEOETIBIERICEE
18185 108, MK C&EFET LM ICARICHREZEDLLLFRIENE SV ETED
DERAIEP, MOEEDRITHE D BEOBWABEZEEZHET LT 2D LEHX PR
HIRL TEHEATERL,

%ZK,AH%T@DE&?M&@%ﬂ%@*%%@E?5@mﬁ&éoEl%@ﬁﬁW¥
KRWAEREEEECE, BEROS BIINCE OBEES T OMLTHOTLES
LWIERL, BEEHS0FBo—ME LTI Moh T3, EE, CoBONRES
EHREZEEOTONLZR, CUANEEBEEEFTRIEE RSO3, 230, BEHEO SOTH
REFEL D HEARBNTECALNEDTH S, 2L T, COBOBRITFEIT Tl
X, BRLSVTCEEDHOWIHEICEBNTROILS, TXETAHRDOOTHEOAEE
ZEBSETHIE, BEORILFLE-TALCTHSTDSHIT, FTIKHEEBEL TW2EHE
BONE -V ETONTLESIDTDH S,

F3ic, AFHICEWCTOERBLTS &, FOBHEEDONHOWYW S classroom dialect H3EE
LTLES. ALM TR, &M0oe7TvE2HB KT TEC, BOLEDEFOREFELHC
ELEE listening FEYE HLIN TS, EBE, ODFEHEBEHS AL SN AEEIENT
12, FEBREMOEFVEUEICAS I bWBETHEEOFEE B C &itiss. Lol,
A OSEEEORER, LT BEEN SOTFEOFE > THERIEHBOEHINT
BY, RIS classroom dialect B EN 2. £ T, AFRICEBOTOESEEEZThT
T 513 LR O classroom dialect Z2BHEIIFRINT B LS5, T classroom dialect Hi—
BEELTLES &, BRMIET native speaker i€k » TEINANEE BB T 28I,
ZNDMELL >TLE o ZOKE, ZETHCT 2ARER R L — XICHRTE 525,
native speaker DIEFTAEFR, LA TR OABTHCGBHL IO TH-> THLA L BR
TCEROEVSIFTREHIET 5 TK 5o



(4)  Speaking readiness DFFELE

VWO BEBTHN, TUBRRNTH 2101, FHEORIKZDIHD LT 4 3 2h
FEREIN T TR S0, Ch3FEECEOSKAITH D, & THEICL TH 5 DA
B THATIRE L, TD/RCDNT, Olmsted Gary (1975:89) i3RD & S IKBRT 5,
In order to effectively speak a language, children or adults must feel “ready” — both perceptually
and psychologically. Perceptually, language learners must have some comprehension of the language
system they are trying to internalize. Psychologically, they must feel comfortable about using the
language productively. Thus, they should not be forced to speak before they are perceptually and
psychologically ready.

Z o speaking readiness DR AIBSHARICTF ON TV B EFE LT, Olmsted Gary 2, 29~
€7 ET 7 VNDREROIALETE Lic NEFE Sorenson ORELABAL T, 20H
HFirEni, zoHRORERDMH TIIMREL G IGETRAISHEIIGE (ST
3o ZOWLH, NEFELFETIHE, ROV SOABREEEES L3, 1ML
TEEFIEHL, AEHEOREFPXER T3 TRL B LB TED S, Lirl, —BS
EEZLF LY EE, FCERERDLOMBICET. —R, HooREERBELFET L
SRR B, i3, NEEORGEEAGHAGMCERINTOENHTE, THMBOEL
TRRENRD ML, AEELETOERAY, bIALKEBEL D TELETOTH
3. BEHETBEDOEATH, ChB3ERETREVLY, FRREMOC LIZEZETETR, &
BABHBRLTORWESS D, BEORANBET LTI - EBELT, K2~ R{Z
DEFTBLEIELTNEDTH S,

4 COADHENMSOFPIERIEHOREL
(1) AF3ic#17 % Listening Comprehension () E ‘

COA TRIAFIAIC B 28 % LWEHEEE LT receptive skills D% E, TohTHEFI,
listening comprehension ( 2I'F LC LB8 9 ) MEBEHIN TV 5. boEODEROEA,
(NEFEL PR T THET 8B TH L L0 o, SEEBEEENLD, FHLY, 5A
120, BT BRENN, CThIEHREI CERCRONEC ] (PERIEHENEER
(BBEEIP. 3)iICiio T3, 2% 0, BYINLL 4 2Di58E /T v 2 X { BificisEHL T
W ZEILREHSTED, RO H IKRALEH 5. :

listening listening 1
speakin speakin,
bt 1 p g WM P ‘ 2 BRI | ooeeeveees
reading reading
writing _ writing

L, WA B ORRICFALLANBEEBLPTNENSIT &0, AFOF PR (FHHE
B BER - EHRE ) OFHM, BIUOEICEIRIIBE ST OMILLBELERL TOK
BRTHAI4, COA DMBHOAIEE, ROX SUMESALAT. 37, BESERICE
TT5E0IFBBEICAILTHIEL, 3@IchhicOBEFTICE >b 2KELZTHIENE L
EHTERL, SR, BREBRAORI-FDHEH, 2F 0, bhvbhiI BONERICHE
SCEDTEZCERLULEDCEEERRTCEDIEVIEELEE LOEBLERL TS, I
21y, PEHABNOIIER L ERADERIBNEEZI AL ENTXEnb LNV, BEE
BROBATH, WHhWAERXU N SANL OB O ENICH IS DB HERT



X3 EMAMONT IS, LA, BEZBICL THHEZEICL T, FHEHAMIDSMER
LEADAVRAEXODOTIRENS DD

ZOAIRSTEE, COA OX> AP 22BEHE LC 23 ICRET N, OF
HEICE DD AHELTNTRIBTE G TR, FAbS 2, & A, ¥REODHA
ORENEH sh, ZOFETNBEIND Asheretal (1974:30) Lk > THEESNLTNS
£91C, LC H ofthiod 3 HEAOEBMBR O 5. MOERORTHES C LIS LHENZ b
LRPBEE S SBAE N, SECEBICBNTS 3, BRT LI TIOOT, WEkEinng
RESROSEMINIELENG. S5I, LCHEK, BFOa(az=y— sV iCEUE4E
[T speaking L D HARX <, SHITETERINSIREEKAETH S0

%7, LCHLoORBEHEEMTINGELN ST, ZFESZHNICEEEEZL5DRED
BNTH 5B, Em{ LC 13, RBHES 72T %2R T passive skill & A3 ENRBIEHs, FERIC
MEFOHDORTIRET o TH Z0IED THRIHEIET, activeskill LHEZB5ETHD
"(Rivers 1968) » COA DML H B Benson & Hjelt (1978:88) {2 LC RN & D ICEHEL
T3,

. . . listening comprehension is a highly integrative skill whicl{ demands conceptualization of the

phonological, grammatical and lexical data into an internal competence or an expectancy grammar

(Oller 1974). This competency is an essential prerequisite to oral communication and appears to be
. tightly integrated with all language skills, both receptfve and productive.

ZDL SR E b0 LC ZHKBTIREL THHE, &ML, FHEENLERENEE
CHZAG 20 TR, HTTERICEHNCSMTE 5 X5 ICEEL L3 U373 5750,
FEEDYREEIEERE S - THAEELBEERS X ILIRLETNEE SIS0 TD
i, Asher @ TPRA TR&GHICHLU THETRIGT 5L 5EA D3, Winitz& Reeds &> OHR
TRIBZE DD I RIEHR ENHERDS, &5, Postovsky pFER 3 — 2Tl dictation %
BUXEEE > HBRERBAC SN TNEDTHS. BIELTHT LR S%E  Asher etal

© (1974:30-31) B3RO K S ITHAL T 5,

When language input is organized to synchronize with the student’s body movement, the second
language can be internalized in chunks rather than word by word. The chunking phenomenon means
more rapid assimilation of a cognitive map about the linguistic code of the farget language. As the
code is internalized, it acts as an “advanced organizer” to facilitate the storage of information as,
for instance, in the naming stage when the student begins to ask questions.

% 7z, Winitz & Reeds (1975: 24 ) i3, [ERoE% “the most effective procedure to teach
the internalization of grammatical rules” &:Z% T, Postovsky (1974:238) {3, XFAHE
ST Ltk - TAEEEOXEHBEOFENMLIN S AEHBAL T 5. REDRETI,
INSOFEEELL, D, BEE, BEY, EHUONVWTHORDEEDERICOEZLS
N3LDiC, BHIELC BFHERBBAL TOME L TINESIIN,

Q) BRDIDHOZEFSCD

COA MRINT A7 iTid, FEEDEBNICEICBINTE 52X 5K, Bk LCEHE
BT B & LARFIC, EDXDBEMEZERECHOEIHNEEL R Y PE1E5, B
544E 4 Hicrs 1 35ic COA AFERMYITER L THIM, S TLRBLIBRHS 5. T Olf
b ot &3, BTEREL COA ILACHVTHNENE NS C &Kot BITHMER,
4 BREMIG IR ORITE - T, B ~ FEFREL IS EBANB S OLETIHEEL, 20D
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T~T% produce TEBETIFT 2L BERTESNTN S, TOEKT, BTHMER
FRADO-DOEM T, ZOHIKEFN BFE I T T active vocabulary TH b EEX 5o

—%, COA ItHW\WTIIEZEELHBROBMKICHDICLICE-T, BUIKLANIKLE
B SEMESEBAEIED S bIdEREN B, 1o&ZXE, TPRA OBE, By [T
Ep TRR] EVo i T BB GEXsELN 2L, FHERBL TH5304%ITEd S,
[N O TERDSH LI DEHZENEE. | &b [BOZRAZNETI ORICET, | &
W o F2EERRIIC O NERNIC b 0 13 0 SR S PN B, Tk HiC, COA T TR
PHERBEVD ONEBEDD ZRFIEBIETICENTES. £LT, ZNOORELHEL
TV BET, BESEOXHEERRMAEILEINTHLDTH S, blL, BITEFHEOLSIC
ZHEMET ZEEMEBED TR ON TV EEE, XHEARONTEILICAETL generalization
b categorization HIBZ DAl V¥ a2 —HEREAZHE, BREOKSRE L TOC EITHFER
TN B0, FEENBINBRIKA G OBERSEMHBSLELDTH 5. A
i, BATHME (NEW HORIZON Bk1) & OHR REMAZBIICHET 2L ROL KL S,

HE B ¥ X (R:E) oK ElE
' 87 BRI 30 4>
HEW HORIZON ¥ 360 #3630 (5043 3 [Ex 3538 )
- 3 104 88T 36 53
OHR 198 (F22 L MBI —E%) | (108X 3 104[@)

BOHMIBOTHHMEOMICRbBWBE SN 3. BiTHEHZoH4, FRIhiEop
T, DEDOBABICHLTTE 2105 OTBIEAERT S C & X - THIHIEXD
EEZRBOAHIELTNE, IRLTHITRDO LD ITIES.

BEX EFEX
—Eﬁﬁﬁx —&ﬁﬁ-‘i)‘(
HAMXI EREERIX HAME I SRREEMIX AKX |-
P BRERRIX PSBRERRI
I I
ete ete

—J%, OHR O##, Winitzand Reeds (1973: 299 ) i3, HMMRBLDOEES E2RD & 5
BBL T3,

Our intention is to limit the complexity of sentences to base structures, as defined by Chomsky
(1965), for example, until a considerable number of vocabulary items, perhaps about 3,000 content
words and all function words, are learned. Our only deviation from base structures will be the follow-

ing: w-questions, prepositional phrases, conjunctions, pronoun substitutions and adj + N.
S%D, EARMEREB B EL o005, BAMKICH L TEBEEOA DD TTS
21 E DPIXERT CERL - T, HFIMXOEELRLSIE LT 5, BEFETR,
ELL0BNNELEOMLALY, LEBETHEHEOFEKLE, EEMHBABNICZL WY
T, FERDLEOBRIENCE 2 EBTRIN, LEUEIBEAZEBEINLOTIRED
5D
@) ZEBFEHEOEKRR



Femn i REO B ROLEMBEROEN O, RERFAEEREZNEEL 00 5H0N
DOREL SO TH B, 4AEODERFEISHIEHARETICH /- Tid, [IEEE - RN
HEICHET L] & [SEEHOEBERICEEZ—FBER] T5C &0, AEEHKET
OEAFEE SNt COTEDSD, PR TORTEESIEOLBE3< D EFMLTH
B30O0nEbh s, B, $RIEEEFAOAREN0BEobhTR, MAEEEZERL, AH
ETRETIHBOARENZES] CEESbhTHn 3, KEROZERBEothTR, CO
HBE e, PEEARIESEAMWDELD, MBHREEOXERAKD, MEBHL
BEAAOTXEENIDTEEHE, SOIFELCEHBAINTHS, 2Dz Ehn, FHiE
HEFOD TR, BROESNE L5005 EEMICAY SN THE T Ehshbhr b, £
T, PEEREHADEDA LT S EEFEHOAB LR, BiH (V150 BEFHEEZRAL

EEEUNTEXRHEEZAZLEBTED, 2F D, SEMHEREINLEBEZHTH 5.
CZOEBAZED D, ZBTIRATEIET X TICHI- 3 VBN EEEZDH » TOEEEEGLE
B&sh 3,

Zhit LT, COA TREROHELSDY, SEMRLO T L ABBIERICETTSED
HSERFHOLEN  u 2@ o TE Y, AEEEAHNTRAL-ICERTELHCZ,
SEEHORIBTHLEEIONT S, COREBAERI 10, ZAETHRZENL LC BELE
BIEhBZ &iTii3, £LT, 2D LC I OBRETEEHEC L » THEIL SN - SERAIC
Z, BORBSENIZEEZ OGN TV B,

&sbHOHIC

AooRER, H< T THERETH > T, AFIBICET 2EBEHEZELTHL LTORA
DOF 1 BRI LT EE0. 4%, COA OFEIAHRBTOREDHIEMKIEL T 725,
ETCOZEREIENMAANERBIETOLE L TRE SR, 2E2E, BEELH SHEANBT
LT Did, ZBHBBOEORABRE OB L D». 2O, —EKEDL S uFMELENK
3, EDEISREZITOTELODM. HBUE, TPRA ITLTH OHR iTL THHAKDE
FEEHRICL T 308, BROHFERDOL SR BAROEEEANRICLIZBATORILLS
REIFEBIPRFTE 300, X5, EREDPLOFEES T, REFERDARORELEICTS
WE—T AN—V 2 V5252 3LLBTEX300, BEFRERELOMESBEINT . B
£, ChoDMBEOREE RO 21 HDEREHENTHD, TOXBRTHEAT 38 DrEK
IKBHNTW5, EERUEKOBRIOIESITY, bhibh 2RO T RERTTETHLLLD
225D, EROBBEEREDILIEHORALEHEIN>2H 3. 2DHhiEH -T, 22T
AN L1z COA i3, bibhiCHEROFEICARD 3FHL OHREHABH L T< 3 0TREnS
D D
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