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WEEERTE OBMBERPIBEE T 212H 2o T, WHERMY authenticity % FERT 5 HEEIE
£ D EHRPHBZENADLLIAThH L, e DHEETHEIRY BoTHD E, £ D
FHEIOHTEY, COLIZBELHIZTHMARCHEET LI LRIXFED
authenticity 2B 5 2 E122 D%, SHEGEY A=V F ORI LT, FHENEW R
I5HE 5252 L3 4ARTH S (Harris 2003) 7%, BEEMHIREZIRTH 2 L of M+
SR STV, BRL LD L3 AREICHEDD 2 BHER(E Y 2 7V RBHR 2 &)
DHERISTOA LT AEROREIHELXSZ AL L LD, KFONF L ZHEEBRII:
WA, W BEEBEOIRTRE T AT THLEBFHEOMEMR 2 RET 2 L L OHUMPEFHET
HEELTWADTEEDS ) B JAS Y Z{REORICI AR 2 HROMRITN LA L% (Do
not put your students into the world of darkness when teaching listening.) ] & & { b 575,
HFEEEDICEFMEEABICITR T L, FEHBENLIY VA FIER LERSRES RS
BEBEAEZIIINTITELETVS, L L, SNERBRHEFIIBWTEARR L V) SRR EIR
T AT ENEORERFTHRND 2000 TiR, FREENLEHESTHREATES
T, TNOOBOLNLHMREL - EEHITLZMLENDEEER B,

1. #HEEFRERARBR .

Fax NHRHEEFZLTBY, HSVENTEERL, Mo5r0fH L oMby 2HICELLD
LAEFE LTWA, SOMELDOEbLY 280l dH7zoT, I3 2a=F—Ya Y2MAWHIITIC
WHEDTEETHY, 2033224 —Ya v OFRE LTERIAEELZEZRLTWAZL
BELIEDLLIATH B, LiL, BrOHEEROPTERUIOERBFHHOR Y &I
BUTRRELZBREZRELZLTWEOLHETH S, HIXIE, Mehrabian (197D 22 I 2 =4~ 3
Y DI3%IXIETEER (nonverbal) b DTH B E L, Lobo (1984 : 42-43) 135582 L 5 (verbal %)
DDAB~3B%TH Y, FSEMLLDIE~T0%THbE LTS, HIREICL > THSHELD
DIZ L 2HEAOBRBRHGORFIEIRLE 55, W4 PEEINOBRICDERITKETEL
LAOHEEEZE-TVWHILZEDTVS, TR, Wright (1989 :137) i

When we try to understand someone speaking we normally take into account not

only their verbal language but their appearance, the sound of their voice, their behaviour,

their relationship to others, the situation and the setting. If we are reading we are

affected to some extent by the appearance of the book or newspaper or greeting card.
The non-verbal information helps us to predict what the text might be about, and this

ability to predict helps us to recognize meaning more quickly than if we had to sort it out
solely from what we hear or read. (FH#iZ&EH)




BN, HEFREIRICBVTO COFEFTFEERE D T B L TIRETRELLFEEL TV A,

fb s, db (1994 : 263) 13FKAMHEEFOHTED L D LEEEHVTHEREE TV EINL
WOBREDS, ABIAPFRZME L THBZ2E2HREIRKIN X H 12 [H83%, F11%, F3%, [
2%, $1% | THhD, LWVIHIHELBAL TS,

1 ABTHIERAFEDOLS

ZHITINEE (1989 :5) A% [HEMEEL AE—Y] LWIRIOPTHERTWS [HELIZT~
TOBHRIBDH] LI FFE HIRT—HT 5,

INLDZLiFEDTALE, RAZAFAFEOPTHELZB L THBROLL 2HBTEY,
ZOUREROPFTHLIHEFEICLZ2DDLI ML N ZNI ERGhb, ZLT, TDLX) tt&k
HOEREZ LMY ERE X000, HEFRHEOBMARCELELTLIILRIRERETDH
bo T, EFHIVA=ZVIZORTIIBNT, HTAEE HEEBELTA-TL 250 E T
BRI AWML REMIEED T 2 CEFTS] L )il (1996 : 19) OiafHkizdEwc
RIBIZE L,

2. HEEVAZVJHEEBICE T REBERORT
21, YAZVIEMOEZERBEREBRORT

FMBARRIRRL T, SUICESEORYE BB 23752813, ERE~OH
BT RIEEOMREHRT S L TRTRTH S, DI EIZDWT Ur (1984:27) 13KRD X
NIRRT B,

Tasks should be success-oriented. This not only improves motivation (if students succeed
in one such task they will be so much more willing to tackle another) but also ensures the
effectiveness of the listening practice given. Listening exercises are meant to train not to
test; and the best practice is obtained by having learners do the activity more or less
successfully, not by having them fail. Thought should be given to appropriate grading
both of the language and of the task type so that they are not too difficult.



F7:, COBERHIOEEIZEbDL 5T, Rost (1991 : 11-12) XY A= > 7 DiEHIcB VT
KDL L5020 ENRHBE L, HEEREOLOOBREFEHR (EV270) OoFAIZOWT
ERLTWwAS,

The main techniques of adjusting the ‘level’ of an activity are the following:

1. Make the ‘input’ language of the activity simpler or less complex.

2. Create pre-listening activities that give a useful preview of the content and procedures
in the activity.

3. Give visual support for the listening activity.

4. Break down the steps of the activity in order to provide sub-goals.

5. Decrease the amount of oral or written production that is required of the students
during the listening phase of the activity. (TF#tiZ&EH)

2.2. NEBHEICEWREY 17VORRENDIER (RITHRAOBEN)

INETIZELDOMRENE V27V R— POEERZIBHL TWEY, ZOEILIHTFT—¥
BELRTHTHEHLEREL RV TRETOWRO—HE Z Z THAL TRV,

ZONHTRDAELRLDDO—2IY, Bransford and Johnson (1972) OEEBRTHAH, 2D
TSI EGEHMODERZ LT, O3 b0 EDH Serenade’ & LTHSHATw
%o (p719, [Appendix A] 28) BYLTFNAEEE 27 VORTE L, TOFENIE
DHMPLRBORFICED LI ICHBEL 52502 EREIBEREOFFETH HHETIT
b, UTOS7 V=725 6z,

1. The No-Context Group XEZFE L DAT, &3k L

2. The Context-Before Group XE#H B, XLz IET 282 RE5

3. The Context-After Group XEZBEV-#IC, XRILZIRET 282 RE5

4. The Partial-Context Group XE#% B AT, HOMLTRILEIEET 282 R 5

5. The No-Context (2) Group [ UXE % 2EIH2¢ 5
EBRORRE LT, FEIGEYRERMBLLDET 2T VRS X7V =Tk, 047 v —
TEDLHEMLEROBFICE L TBEE - CTERLBEEZRLAEHELTWS, JHIEFMESE
PROBERMBOTEEAL (schema activation) %#23, VWhbw 5 ‘advance organizer & LT®
BREEE Va7 VR LEEEZ NS,

Mueller (1980) I3 KEZFE B2 (the United States Air Force Academy) DOF#E KA ¥
4% 1 Visual Before 2. Visual After 3. No Visual D327V — 71240, #3005E 0305 % [
e, EERTHWOLNE Y 2 7 VIdNEHE (simple line drawing) T& Y , OHP TSRS iz,
FRIZ L OBFICE Y a7V ERE NV —THFRIBVERZBEDLLMELTWS, &
I, SEFEFBHEOFREL Y Va7 VOMAOHBICE L Tit, MIRECHLTE a7V
PHBE L VRESEALL)THIEN, EORIMEOLENLREL TS,

In summary, this study reveals that appropriate contextual visuals can enhance listening
comprehension recall for beginning college German students. The study points out,
moreover, that the effects of such visuals are closely related to the students’ level of



proficiency in the language. ... In short, the effects of contextual visuals seem inversely
related to the listeners’ level of language proficiency. Other studies should be conducted,
however, to examine this relationship. (p.340)

FhFE (1987) 1, SEERBRICLAZVA=ZVS - FRA VOB ELEBETLZINLE LT,
BEEER (U M) 2L, ThERRTIEGL LEVEET, HREORFEMNED
EHERT EHERR e —RTFAMCEYVEEL 22NV =T ORFVEED S B, 17 V—
FIHEE LBIRBE O X E R, S R 2HREERESZ, ) —FHOI V-7 ThE5 250
TIZRTFAMafTole —RTFTA FOBMRICK WD LR E TS, ZKRFAMD
BREZRARLEZS, HEEHOH 7NV —TRBUEBHO LIV —T L) b BB L Tl
DEEDEEB LI EHME LTS, Tz, AR (1992) & [HEHMIT) A=V FHEOE
EIEEL LTOREFFEDZOHRORBEBRIFICEID] LWwHRFHELT, HRAZEZ D
TO4ODEBTIZHFT 72,

L EHEDOARIR (F)

2.EHELZOYEELBEET AHEHMORE GF - )

3EFEEOFHE LEMRLREEIMORR F - &)

4, FE L ZOHEAFEROILR (&F-H)
ZOREE, EAIE, TREEL QISPHMIE [F - B<E5<E -HiI<EF - Bl &%y, HEHFRI
FIEEY 2T B D50 h 5B T2, TOETIEL » ARILIT o R 2L BT,
ZOFHEOMMAY [F<F - E£<F H<EF-H] EAREDoTEY, [HENMAEFIC
BRLLDTHA D) LERBRRELDOTHSI) L, TOROEREFICMO»OEELEZ Ty
HILERBTAZHOTHL] LBRTWHDIEE THHEERN,

% 72, Omaggio (1979) 137 5 Y ABFHEEHNR L LTE D 2 7 VORAICHET 5 EBREZT-
720 WEREIWC L WEOREICHT 248, 2. WEOPOOWMyEELIE 3 WEoTRES %
FLAE 4 WEORDLY IS EHELKE, 04 ([Appendix B) BH) 2857 Vv—7
IR LAZE TS, 2.0 [MREOMDORGER LI 25220 V=T OHM e R bREL
2L TwS, ThidY —F 4 Y FHEEOWTORETH LA, FALZEHETHLYV A=Y
FIZBVTHIERIEBFABOILNBELLLEZELOND,

2.3. FEEVRBORREEHERH

S DFEBRTKE BB L5 2 72981 Nature 51238 E 7z McGurk & MacDonald (1976)
MNdHbo TOEETHE, Huktkowfg BEHE) 2RRFL, FXITERMIC [bal Lv)EE
% [ga] DBEOEFHETHRYELEIELLIS, ZLOHBENINLPIND [da]l LWV IHIF
WCHZ AR EMBELTWD, B, INSOEBRTICEEOFTORBGEFARICIRT S L, [bal
A (ga] OTHOMERY BERICZENL, 2D &) BT the McGurk effect (F 7213
the McGurk-MacDonald effect) &IEiEh, SHEEMIBITLEHELBE BERH oHEMH
BEBELMIL, A DEEIMIBRDOE-F2HoTITLRTVAILEHALTWSE, £
D%, ZOWMRBETAIASOMAERLHERY 7 o7 ORBEIC AP SH, —HAEO%Z
VBRI RIS ERMICEE L5 2 5 (Wright & Wareham 2005) £ O#fEDL H 5. 7275, &
B OBETIEEERICSIM L ZEEFED X ) LBFEFP DIV TT A MREEZHEW», 72



BHEROARIZI o TED L) BRLE (RE) REGHOBERH - 2d, & EOHHRIIE
TWEWDT, TOE~NODERIBEZLZLET S,

3. £B&
3.1. HRE®
NEZEYV A=Y BIIWT, SFEBGEIRRTAZ LR EOBRERBLRET L2 ZHL I
T2, BARMIZIIDTO2EIZoWTHERE T 5o
Br7eiE (Research Questions)
(1) FEVEORRFIIER (WEER) ZRET LD
(2) FEWZORTIZ, FRFOXERNICHEDL Y LA NEHEBLRETIH. (EFD LD
RYGERREOEEHENCEEPEORRIL X )RR WD)

3.2. EEBREBINE
EEOYHERETOURYEEFEENBOZHETH L UTOFENFEFISML 7,
R, EFERGEFRIE2EE (UT, ¥R 434%
WA, AWAEEFRFEIEL (UT, B - 4) 4834
EROZHEPIIZNZEN0RBT O THo72A5, RIBF— 5 0H 154 (FF9R) RPKE
BedE (14) IFHERRED 5B,

3.3. EEBRBMBOHEEES
HEOMBERTIE TOEICP 2 &FERLTBY, ERBMBORAITIEUTOLIICIR-T
VWb

®1 ERBMEOREFHESH (TOEIC A7)

Listening Reading
A Ty BEERE TYS BERE
- 43 2465 440 2249 484
- 43 251.3 370 2427 433

W NV—THOEEFAEOSARFHBT IO, Fv—7 (-8R & [H#- 4] &,
Kt (Listening & Reading, U TFLERKETHALHS) D2EROSEST 21T 272,

ZFOWRE, INV—TOEMREXREER IR R ok fo TRV — T DEFEITHEE
KHbLLTHEBRLREN RV LR IN. 28, HEBEXBVWIIARLEMRMBR oI
[F(1, 84) =848, p< 011,

3.4, EEBAHEX
3.4.1 EBRFE

ERFREIVUTOIIITo72. 7, BERBOHL37HEDORFCOHERK (3217
Fr—) PSR L7: DVD &M 23RIHE S, RICZONEICHT 55200 (HAEE) 12H
KETELEED, TOBE, 12D V—7I2I3DVD OFFEL & HICEEMGEEIRRL,
DI NV—71ZFE L DVD #M 2 HERDH (=CD) ZH»E7, ‘



R2 ERHE

## 1 : Asian and African Elephants ## 2 : Lincoln and Kennedy
I 4R DVD (F5 +35& W% 2009. 5. 15. CD (FFDA) 2009522,
A CD (FFEDA) 2009. 11.11. DVD (F75 +&5H %) 2009.11.25.

(LT, DVD %&£ T % Audio-visual 7V —"7, CD &% T % Audioonly Y V—7EERT25ELH 5, EOMOPIIE
BERE 25 T.)

3.4.2. EBTHWE=H4 ([Appendix C, D] ZJR)
Dynamic Listening Comprehension (by Patricia A. Dunkel and Phyllis L. Lim. 2006. Thomson Heinle)

Unit 4: Comparison/Contrast
Chapter 7: Asian and African Elephants: Similarities and Differences (W TF, &M THE&L5H5)

Chapter 8: Lincoln and Kennedy: Similar Destinies (MATF, KEFHEBITHEIHS)

®3 HETIHEMICONT

MABLERSL | Z3E5WEM] | Flesh Reading Ease Flesh Grade Level
Asian and African Elephants 409 345 497 93
Lincoln and Kennedy 403 34 368 115
4. KERHEER

4.1, RQ (1) IKBILT (EZREOBTHIER (WAIER) ZRETIH)
[EEHIEOILT ] PR EEET 2 MO WTRHET 2010, 2007 V=725 LT,
DVD THE S ¢34 L CD OATHEMR S EEEORLEARIRTTY A=Y FIHYHAT
bootto UTRZNF A MERTH 5,

®4 BHERFREOBMNIKDTA MFROEE

DVD CD
Ed 43 791 1.82 7.42 2.04
KHroE 43 6.95 1.45 5.66 1.85
| ——& —o x|
10
9
8 ———
7 e
6 = -1
5
4
3
2
1
0
DVD cD

M2 HMERTRHEOBMIKDTAMIRAOLE (n=43)



WEROEAMIZB VTS Audio-visual 7 Vv — 74% Audic-only 7 V—7DFHE%E LAl o7z,
DIERERERET 572010, M LR EO2EROSHASW 21T o IR, WHDE
EMRE SN [F(, 168) =2397, p< 01, F(1,168) =10.38, p< Ol]o LA L %A 6H, ThbHd2
BERIZBIAREEBIRAEETIE b o7 [F(Q, 168) =215, n.sJo £Z°TC, THENRDOEMIZ
BMLTIERAEDENCLEENDIDEHEIDLLDICtREERT oL T A, [H] FHMIT
OWTIIEEZRMR I N Do 7208 [£(84) =116, n.s], TKHH] EMIZOWTREEENR
Sz [t(84) =359, p< 011,

4.2. RQ (2) ICALT (EQ &I LEEBAEOFBEDICHEERERORTIE K WRIRND)
KIZHEBEDVERE BT 022D B2, ZREFADIV—T% TOEIC D) X =
7 2a7 (TAEE200~250 80 & LA#R250A L) T, S &iT- 7.

4.2.1. EKFEH[HRETEE-OWT
FERIZBMLEE N —TOTHEOEFENOREEZTHERD L ) I ko7,

®5 TRIOXEEMESN (TOEIC A7)

L R
A PEA REEAE P BEREE
&R 17 226.0 17.7 206.5 355
b1 21 2236 132 23338 279

THEO T V—TRORKEN, LibIT) Ay eS8 2 RETE012, BLLY R
SVTRAPBENEZEZ ONL200H L TORBRELIRE, REMWICE - R=17TA, B . £=21
ANEGHRHERE Lz ZLTON—T L ERO2EROGHMOGFT 21T o0 FOBE, -7
DEHROBEEMER SNz [F(1,36) =374, p= 06]c T2, KEEAPEETH -7z [F(1,36) =
813, p< Ol1c oT, HMEMROMER4T o 2# %, Reading AT 7B 7 V—T0x
hEVBR OIS [F(1,72) =1088, p< 011, 72, ¥ - RIcBIraHEOEHREMSR SN [F(,
36) =701, p< 0510 %8B, VA=V ZIZHLCRAIENH P EHRT L7200t BEZITo72
LIA, FN—TEIEETIE Dok [1H36) =47, n.s.]o
T, TEOEM EIREGOENZIIATA MEEARIE TS L6, 3D XS 2o

RE6 BEMERTREDEVICEZTAMIROLR (TGI8

DVD CD
% 17 723 1.78 21 6.95 1.80
RiH 21 6.76 154 17 5.53 142
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9
8
[ N
7 @_N_—.. —
6 = r—
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5
4
3
2
1
0
DVD cD

H3 BMERTREODBRVDICESZTAMIRORE (Thd)

EBRTHVHATEL T A MORITICHLT, EHERFEFEO2ERDOGRGHT%21To
T2AER, RFEOEMENR SN [F(Q,72) =620, p< 011 o« B, THOHD2ERIZBITS
REAERREE T ed o/ [F(Q,72) =396, n.5.] o

4.2.2. REEBHMELEMEBICOWVWT
EBICBMLAZE N —TOLNBEOEFEDIORBEZ T2 LRIODL I 1Tk oT,

®7 LHuBOREEH (TOEIC A07)

L R
AE P TEREE  PHA BEREE
B 19 2875 256 246.8 52.3
A 21 2819 27.3 2471 50.6

Efi#E (TOEIC Y A= ¥ 3 r250m A L, 3 - fR=19A, H - £ =21ADEY) O/ V—TH
DWFENEMET 572012, 2EROFHIN 217072 ZORKR, HROFFHESRAON: [F
(1,38) =2742, p< 01l LB L, ZNV—7 x HROREEAPEE TR o7 [F(1.38) =017,
nsle BB, VAV ZIZHLTHRIEND AP EHERT LDt REZIToRLET S, T IV—
TEIEETIIEh o7 [£1(38) =.65 n.5]o

EBOHM LIRRE/OBNICES T A MEHERET A LES, H4D X )Tk o7

®8 BMERTRRMOEBWMIEZTAMFROLR (LL1E)

DVD CD
AE PR BEEE A# T REEE
ES 19 863 157 21 7.76 223
K 21 719 140 19 6.32 2.06




[——& —o— x4
10
s —_
8 —
7 B= =
S ——
6
5
4
3
2
1
0
DVD CD

4 BHERRREOEBVMNCEDZTAMIROLE (EHIEH)

FM LR HEO2RADFEGH 24T o LHER, RAHEOENRVFRONA [F(, 76) =
1217, p< 011o E72, ZKEMEADFR SN [F(1, 76) =444, p< 05]c D72 DHIERROR
ERAToE T A, - RICBT AT EOEIRI R >N [F(L, 76) =1566, p< 0110

5. ZR ’
5.1. [EHEBRKORTHIER (RBIER) ZRETH HI RQ (1) IDOWT

Research Question (1) Th 2% [FEAPUFORTRHITER (WEEBMR) Z2RETHH] 1IonT
DERZHDPVHLT 72012, RERICBIFLHEMET AL - Ra7OFYHITEREE2 L TF—
FEBEHELCALE, #9, K5 DLz b,

#9 FTHROLE
% REEH
DVD CD #% DVD CD #
ST 791 742 049 6.95 5.66 129
TS 7.23 6.95 0.28 6.76 553 123
ERRETA 8.63 7.76 0.87 7.19 6.32 0.87
ffk - Tl -0.68 -047 -0.20 -0.19 =013 -010
k- EfEE 072 0.34 0.38 0.24 0.66 —040

EERBMBELRDT A FEEDOFHEIZDWT Audio-visual 7V —7 (DVD) i3 Audio-only 2
V—7 (CD) %, S#HM TI3049, KMAHM TL2Z L L o7z, #HEFEDOREICBVTHIR
REEDENIE B EHME [F(, 168) =10.38, p< 01] AR SN, FHEBUROILRITIER 214
T5ZENHRENT, BMORNIZE 2 ERRBR SN [F(, 168) =2397, p< 01] DI,
W GRED) OBHEESREFWIZIZIZF U THhHo725%, Flesh Reading Ease % Flesh Grade
Level (Z3ZH) KR OIS L) ICKKBEEMBREM X ) b RS ENEr o722 EHER
ThhHLEZEZ LMD, JACET3000I2 X 558% Y A M CHERL TAL L300055L XV F THIER
RN TI13829%, BEAMIIT6% Tholzo T2, IWREMDEVIZE ZFHHDEN
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DVD CcD

K6 AHBHEMIOVWTOEGRDILR

LEM (049) OFIKRBEHEEM (129) & HRTHEDo72DiE, Audio-visual 7'V —7T791,
Audio-only 7V — 7742 HBHBEBETH L b s, HETORIMROTEEDHER SN
o Fix, FATRLA L IR EM D Audio-only b T TOEBRSINE A HELS - EWEESE
BB FETHY, Audiovisual Z V— T TOEBRBINE L DEROEVISPIEIME LI LE
PAY (N

5.2. EEBEOIERIZ, FVHEOEEHRDNCEDLV L ATEREZRETSH. (EDLDR
RIEBMHEOSBERICEEMEORTRIUHEND.) RQ (2) {£D1WT

FAMNEEOFEHEIZE LT, FMHEEIZDOWTIZ Audio-visual Z )V —7 (DVD) % Audio-
only 7 )V—7 (CD) %, S M Ti2028, K#HEHEM CTL2UNIL LEo7ze —75, EMEFTD
Audio-visual Z )V —7® (DVD) 7% Audio-only 7 V—7 (CD) %, S¥H & KEBEHMOWF
TO87TT D L5720 72, it LOMEIIB VT LIRRFEDBE NI L 2 RS EICHL
TRHN ([F(Q,72) =620, p< 011 [F(1,76) =444, p< 05]), FEHEBURORRIL, EEBIMF
EOYVA=ZYFHIIEDL LT, THEOADIVRE RREFLRIET S EBHEI N, 72,
RRFEDFENNI X B HMOED, TABICBY T AMEEMIc S THEF BT (1.23),



FRBIZBNTIEREMIZEL Y AL (087) TholzZ ki, EEFHREORKEFEIIH
LT, BH0BESENEVIIEEEREORRII VAN THLILEREL TS LDLR
bhb,

5.3. AMAHLSEZLLNDSGEDRE

aaa (1) HEEEEL
GROFERIIBEFEPIATDONIOTHENRED Y, b 2 3E§ DR S B2 £AE T,
&MY 23RS OHEIR LY, HERKEZIE, 55WII2MICR6 LB
AE BRI L OREEERAE S B D ALY AL ED D Do

RRA(2) BMOBIEERSRE & REEEE

COEBTIRDL 1) LITHOHREBRIEIE/2S, EERETOY A=V B E LTII3S
BEITHESTN ER) EvoZBlar o b E8ENITIEIRYE (RRE) THHLEX 5, B
B OREDFEEMEIRR L EREEOHRIEEL G2 A0 ) HES ERMWMREHAR
RELENDH LD, £, EBREMOFEELERTS22012, SEIL (AR - i Lvw5 3E
Kix% (internal structure of discourse) ZFO#EFHEBM & LTHV2S, o v 47 (FIZIE,
Chronological order, Listing, Categorization, Cause and effect 72 &) TRIEDHEI B LN L
BAHTHY, SHOBHE LTEIN,

FEQ) Eofth

BEET A P ERER T ABRICEMOEIILBLAATH LY, FMRLAELOERHBEESL:00H
BHEVPRETHZLEN D5, EEORSEMOLEE LML L TOMRZ HICHIETE 2 1k-
e, EELRLDOTHo/LBEVYLLRTELR Y, 127, TOHIZED LD 2EE - #Hizo
WTHERAHILETHY, HEVLOORELMIY - HEREZWEw, T2, SEOERTIE
WERE TH L2 2ENEM ONERR (W) OLDItERII BRI E2FERIDICLED, FL
THEOELTED L) 2 L0HMIRE GREVROFEIZL Z2ARER) Tholed, L L DR
BETVWRVOT, L)EWHENRABREE2ICEIOHEOENTE®T HLENDH S,

6. T (BEHTR)
RIHORSGEFOEERZIRY) HoTAHAL L, MOLIOBRENRE L HICHEREZIToTW 5,
SEFSEZIZBWTE V27 VOPRIRBAMENTVDEY, FEEORE L IZEENMERIIELT
LEERRDOIRIRPAN TH 2 2 LA, AR TR SN, & Dby, HFETREOEVEY
FHIIN LT, BMOBHEFEVIEEHEEWMEORTIIL VA TH S, A—FV - 33a2=
F=arilBwIT4ars 7 bOBEERIILEAATH S, €54 - DVD #M 2 Tt
ME DR (L) DIEHRRH) 2T LIl lo THRERET L L2, HMZEEH
CERB L7z, T, HR28HUETHo THHEEHMDOH S (CD TId% ) DVD #M %
WRd 2 EMARNRE ICUICEA v, FRRIHEFEEBEO) A=V VN LEO7
DOFEFER P AFEOUHRIHETZ I LHFTERRIENOEETH D,
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Appendix A
Bransford and Johnson (1972) O%ERTHWSN2#& (Serenade)

If the balloons popped, the sound wouldn't be able to carry since everything would be
too far away from the correct floor. A closed window would also prevent the sound from
carrying, since most buildings tend to be well insulated. Since the whole operation depends
on a steady flow of electricity, a break in the middle of the wire would also cause problems.



Of course, the fellow could shout, but the human voice is not loud enough to carry that far.
An additional problem is that a string could break on the instrument. Then there could be
no accompaniment to the message. It is clear that the best situation would involve less
distance. Then there would be fewer potential problems. With face to face contact, the least
number of things could go wrong. (p. 719)

Appendix B
Omaggio (1979) OEERTHWSN-#E

Tllustration (1)
Single-object drawing depicting the title of
the story

THustration (2)
Contextual picture depicting action for the
beginning of the story

Hllustration (3)
Contextual picture depicting action for the
middle of the story

Tllustration (4)
Contextual picture depicting action for the

end of the story

In the case of this text, a possible schema, or script, may have related to a small boy who buys
a flashlight, is fascinated with his new toy, plays with it incessantly, generally annoys people
with it, and ends up losing it or losing interest in it. As the story is read, this type of generic
script is either confirmed, altered, or rejected. (p. 107)



Appendix C
##1 (Asian and African Elephants: Similarities and Differences) @ X2 1) 7 b

The African and the Asian elephants are the largest land animals in the world. They
are really enormous animals. The African and the Asian elephants are alike, or similar, in
many ways, but there are differences between the two types of elephants, too.

What are some of the similarities between the African and the Asian elephant? Well, for
one thing, both animals have long noses, called trunks. An elephant sometimes uses its trunk
like a third hand. Both kinds of elephants use their trunks to pick up very small objects and
very large, heavy objects. They can even pick up trees with their trunks. For another thing
both the African and the Asian elephants have very large ears, although the African
elephant's ears are considerably larger.

In addition, both animals are intelligent They can be trained to do heavy work. They
can also be trained to do tricks to entertain people. In other words, they both work for people,
and they entertain people also.

As I said before, the African and the Asian elephants are alike in many ways, but they are
also quite different, too. Let me explain what I mean. The African elephant is larger and
heavier than the Asian elephant. The African male elephant weighs between 12,000 and 14,000
pounds. In contrast, the average Asian male elephant weighs between 7,000 and 12,000 pounds.

Another major difference between the two kinds of elephants is the size of the ears.
Asian elephants have smaller ears than the African elephants do. The teeth are different, too.
The African elephant has two very large teeth. These teeth are called tusks. The Asian
elephant sometimes does not have any tusks at all. The elephants differ in color, too. The
African elephant is dark gray in color while the Asian elephant is light gray. Occasionally an
Asian elephant is even white in color! The last big difference between the two elephants is
their temperament. The Asian elephant is tamer than the African elephant. In other words,
the African elephant is much wilder than the Asian elephant. As a result, it is more difficult
to train the African elephant to perform tricks to entertain people. That's why the elephants
you see in the circus are probably Asian elephants ... not African elephants.

Yes, there certainly are differences between the African and the Asian elephants, but there is
one big similarity between the two animals: they are both fascinating and enormous animals.
(409 words; 3:00)
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Appendix D
##2 (Lincoln & Kennedy) ®ZX 2 1) 7 L

John F. Kennedy and Abraham Lincoln lived in different times and had very different
family and educational backgrounds. Kennedy lived in the 20th century; Lincoln lived in the
19th century. Kennedy was born in 1917, whereas Lincoln was born more than a hundred
years earlier, in 1809. As for their family backgrounds, Kennedy came from a rich family, but
Lincoln’s family was not wealthy. Because Kennedy came from a wealthy family, he was able
to attend expensive private schools. He graduated from Harvard University. Lincoln, on the
other hand, had only one year of formal schooling. In spite of his lack of formal schooling, he
became a well-known lawyer. He taught himself law by reading law books. Lincoln was, in
other words, a self-educated man.

In spite of these differences in Kennedy and Lincoln’s backgrounds, some interesting
similarities between the two men are evident. In fact, books have been written about the
strange coincidences in the lives of these two men. For example, take their political careers.
Lincoln began his political career as a congressman. Similarly, Kennedy also began his
political career as a congressman. Lincoln was elected to the U. S. House of Representatives
in 1847, and Kennedy was elected to the House in 1947. They went to Congress just 100
years apart. Another interesting coincidence is that each man was elected president of the
United Stales in a year ending with the number 60. Lincoln was elected president in 1860,
and Kennedy was elected in 1960; furthermore, both men were president during years of civil
unrest in the country. Lincoln was president during the American Civil War. During
Kennedy's term of office, civil unrest took the form of civil rights demonstrations.

Another striking similarity between the two men was that, as you probably know, neither
president lived to complete his term in office. Lincoln and Kennedy were both assassinated while
in office. Kennedy was assassinated in Dallas, Texas, after only 1,000 days in office. Lincoln was
assassinated in 1865 a few days after the end of the American Civil War. It is rather curious to
note that both presidents were shot while they were sitting next to their wives.

These are only a few examples of the uncanny, or unusual similarities in the destinies of these
two Americans — men who had a tremendous impact on the social and political life in the
United States and the imagination of the American people. (403 words; 3:00)
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ABSTRACT

The Importance of Watching a Speaker in L2 Listening Comprehension

Keiso TATSUKAWA
Institute for Foreign Language Research and Education
Hiroshima University

The purpose of this study is to investigate whether watching a speaker on a monitor
screen improves listening comprehension in a foreign language. Eighty-six Japanese university
students participated in the experiment and listened to three-minute lectures under two
different conditions: (1) listening to a talk and watching the speaker (audio-visual condition) and
(2) listening to a talk without watching the speaker (audio-only). Under the audio-visual
condition, students obtained better scores in a listening comprehension test than students
under the audio-only condition. The data were then analyzed by dividing the participating
students into two groups based on their English listening proficiency. Watching a speaker
helped both of the proficiency groups, and the students in a lower proficiency group derived
more benefit than those in the upper proficiency group in comprehending the short lectures.
The results of the study suggest that providing visual information by allowing the students to
watch a speaker talking improves L2 listening comprehension, even if there is no other visual
support for the content of the talk. Some pedagogical implications are also discussed in relation
to developing learning materials for L2 listening.





