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A Study of Communication Patterns in the English Language

Classroom

Seiji Fukazawa and Hideko KonisHi

Abstract.

A recent trend of Communicative Language Teaching has brought a paradigm shift in English language education in

Japan, and more and more efforts have been paid to promote communication in second language classrooms. However, against
English teachers' expectations, carefully contrived communicative tasks often do not achieve expected outcomes due to a unique
communication structure in the language classroom. Prior to the introduction of language-based or meaning-based tasks, we
need to have a clear understanding of the factors which enhance or hinder an active participation in the classroom.

The purpose of this paper is 1) to examine the social and cultural structure underlying the actions and perceptions of both
teachers and students in the classroom contexts and 2) to analyze a classroom discourse in an English lesson at a junior high
school in terms of IRF patterns in teacher-student interactions. Consequently, a common feature of highly-ritualized teacher-

controlled communication patterns has been observed.
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(a) medium-oriented vs. message-oriented
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Excerpt 1.1
A: What time is it?.
B: It's ten o'clock.
A: Oh, O.K. Thanks.
Excerpt 1.2
A: What time is it ?
B: It's ten o'clock.
A: Right. Very good. It's ten o'clock.
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Excerpt 1.1 D X ) IZFEE H OBMRAEEH &\ ) 15
WEFBOTHEET LI 20K E, Excerpt 1.2
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(b) controlled vs. spontaneous
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T: Let's try some more things, let's talk abut . . . one

desk. ..

S: One desk, two desks.

T: Desks, good, that sounds so much better.

S: Dancing, one dancing . . .

T: I'm not talking about dancing, let's talk about

the flag . . . one flag, two ... ?

S: Two flags. Johnson (1995: 12)
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(¢) Sociocultural variation
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When I first came here, (The United States) I
couldn't believe how much Americans talked in
class. In Taiwan, students never speak in class
unless the teacher calls on them. At first, I was
afraid to talk in class because I thought I might ask a
question that I should know the answer, or I might
say something that was already said. I was afraid
that what was interesting to me might not be

interesting to the rest of the students. I kept
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waiting for my teachers to call on me, but they never
did. Then I realized that this way of talking was
what teachers expected, and so I would have to get
used to it. I think I have talked more in my classes
here than all my years of schooling in Taiwan.
(Tohnson 1995: 53)
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BRL, Tz, FOLIITHETENICIHEEX
IEHREFR OGNS,

(d) Teachers' vs. Students' framework for under-
standing communication
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Teachers' Control of
the Patterns of
Communication

Teachers’ Frames of
Reference
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Patterns of Classroom
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Language Acquisition
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Students' Knowledge
and Use of §

Students’ Frames of
Reference

Students’
Perceptions of the
Patterns of
Communication

Students’ Frames of
Reference

1 A Framework for Understanding Communication
in Second Language Classrooms (Johnson 1995: 8)
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INITIATION ACT (teacher)
l
RESPONSE ACT (student)
!

FEEDBACK ACT (teacher)
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Teacher: Where is the cup? (initiation)

Student: On top of the box. (response)

Teacher: Right, (evaluation) the cup is on top of

the box. (emphasis)
(T moves cup) Now, where is the cup?
(initiation)

Student: In the box. (response)

Teacher: The cupis...? (initiation)

Student: In the box. (response)

Teacher: The cupisin...? (expansion)

Student: The cup is in the box. (response)

Teacher: Right, very good, (evaluation) the cup is

in the box. (emphasis)

ZoRDEDIX, BRERTHERDOREOR
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Teacher Talk, S = Student Talk, X 2 X2 [\l# D &
L, 287.)

[ Review ]

T: Has Mrs. Hill been to a Chinese restaurant? Yes

orNo? (initiation)

S: No. (response)

T: No, she hasn't. (Emphasis)

[ Comprehension check ]

T: Put into Japanese.  “Be glad to.” (initiation)

S: [9 L] (response)

T: OK. (evaluation) [9 1L \2] (emphasis)

[Communication Activity ]
T: Do you like studying English? ( X 2)
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Procedure Excerpt No Initiation Response Feedback
Review
3.1 Y/N-Q (E) laconic Emphasis
3.2 WH-Q (E) two-words Emphasis
33 WH-Q (E) one-word Emphasis
34 ALT-Q (E) one-word Emphasis
3.5 Y/N-Q (E) laconic Evaluation + Confirmation
Comprehension checks
3.6 - one-word Evaluation + Emphasis
3.7 - one-word Evaluation
3.8 — one-word Emphasis + Confirmation
3.9 WH-Q (1) sentence Evaluation + Emphasis
3.10 WH-Q () sentence Emphasis
3.11 WH-Q (J) sentence Evaluation + Emphasis
3.12 WH-Q () sentence Expansion + Emphasis
3.13 ALT-Q (2) sentence Evaluation + Emphasis
Communication activity
3.14 Y/N-Q (E) sentence Emphasis -+ comment
3.15 Y/N-Q (E) laconic Emphasis + comment

Y/N-Q = Yes/No Question, WH-Q = WH Question, ALT Q = Alternative Question, E = English, J = Japanese

(initiation)

S: No, Idon't. (response)

T: No. You don't like studying English. (emphasis)
O.K. But, Mr. Maeda, I think it's important to
study English. (X 2) (comment)

(2) HREEE
ZOBEIZENI TR COBMIEED S > ¥
7 varEamL, HBEBICHETLIERIOD
X% b, FDOHFT, Excerpts 3.6~ 3.8 HEE
DERFER T - 720 T initiation BB T DFERT &
EEZ Tvlan,
COREREED LI, TOBETHOII S —
Say - RNYVOBBICONTERY[To T
LI B, AEEORSWE L TEENERFED
32— ayETORELHEL Wb o
72DT, BMAFAEEOII 22— a VIIRE
LTHIMLRER, LTO400BF#IPE LD
N5, 112, FRAEOKE, &FL L THmxst
BFENDII2=r—3 a3 Y IZBWTIRF/SY V48
BARICENTVWEOWbh 5, Lad, ZEALE
A Excerpt 1.2 TR S N7z X 9 72 8 — A& — 550
D1H A4 7V THED>THBY, BE—Excerpt 3.12
WKBWTREMDPF 2 — 2B L2V ENES

5| & %9 &35 expansion VR, 5 17z,

21T, BEALDERIZIDBENE OIS
o TWBIENDhIL, BIHFEOEEERET
1%, Yesd 5\ idNo 724 ®laconic answer % 5%
ZIFEZVWL2FEOEAEAMIDHADBRENRE
FICEBRZEOBECIEIAIEZIIRShE0
TR ORMANT L A EERTAH L EF T display
question T TH o722 &, FEEIFEEIZT VR
LT izZ e itL A0 Bbnb 72721,
I3y —va iEBE b o 72 Excerpt 3.14,
3.15 TIXEETAYE % Tl T & 72 V> referential/real
question 2852 5N TWB Y, &IOS OKILH
INBRDOBEIZE F o TWd, ZHICIIFRBENS
DBREFEICHEINTMRERELVIEFICES T
DRHELZRIRTITONABRETHLI L L KREL
FELTWAELEDRS,

3, BHE,LLOT 14— F Ny 7 OFL L
T, BEALDGEN, BEADLODEERTD
FERLLT, £FOEZHE, HRAOLDIIED
BT HEFREONTWS, T3ar— g U iE
g% a5 o 72 Excerpt 3.14, 3.1512 BT, BiE
XEfE o RAPEMEALDOIT XY PELTER
LNTWAEY, Thlll, 2332=2r—Yarn
ERSE L) E3THHEMTESR SN,
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CDXIRGFHEREERERT, SHOBTED
CONDOREZEZTHERV, T, HERNT
2= —3aVIIBITAIRE/SY Vik, EFL &
W) HRIZBIFAEEOMEBITRER LI X
{ETBICRES LD DOTH Y, 4B LARR
TALIZED RV, B DEFEDIT L ALV ERRE
HET, REFE—DL Ty oS LTI,
B BN EEOBEP S OBRNEF %
- BREREIOHET A L EBHEN LT
BWTHH), 22T, LHBEEMNRIEELT
X, IREOEA DBRIZBNT, HETOHDII a2
Sh -y a VRO FBIIL TR HEET
DANTZ EREZLLENH S,

9, HEBEBICBOCIBHOBREERLE
ELTHhD, ZOIEEREICIE, WEOEE, &
HEXEFEORBAERNEEVEERE, BEHO
EREDO D DX FEIER), KROT LO%, kel
BEAEZONS, AT EEMOBEANT I =
= —3a vIZBIFAIRFNY VX, FREFIAD
BEHTENRSL EFHEINSL, FDOIRF/NY D7
4= RNy 2 3EBFHEBITB W CULIEROFHE A
FTRbLBZENE VG, L L, EEFEENIC
RELIDETAENINLTIREEN T AV M
RPEBEYTHATIFMOIE ) FEEN 22 I 2
Zr—TavEREERTAEELHEL LD &
THEE, YVEBECRZLEEZOND, FOT2
DIz, BETHRIBMOFEES, B — £
BOEEIC LD HEEE, WFEFEHOIR, FEH
DEREFEOEFNERBLL) ETHITDOA
RIEAFR, F-HEEAS, WELZBEL TEEICEAL
FEDITEIELTVEONE, SBEEFHRET
BETELENDHS I,

X512, FNFNOIERRETORM L EED
Av¥57ar 2B AIRFEEOHT,

N OE R T

initiation DB HEIZ BV TZEE 2 5 O BERICB »
T display question D VELIC% B Z & & &S,
BUWER R ETEROEBEZZRE L 2L 5Kk
ATy V52528, iz, BRERLEL
7> referential/real question ¥ 5-2 5 Z &2k D, £
EOBZEENTAZENTEL), ZOB, &£
PODOEFIBLRRPRORS IR >TH, B
FHOBNEZFMTHRETHB, T, EENDL
ORISR T ERHRLEDT, 74— FNv 7
BRELLEHBOFANBEZ ONDL, EEIPLOR
BT A0 E LTHEE - BN 74— KNy
7 &2WhY, SEAMNPAHRER T 2 AN
BEZOoNBB/ENE V. TR LT, EFEOH
HIHTE2EENIA Y PREBLEEEN 7 1
— KNy 7370 I NGHICBWTRELTW
HEHETEND Z EDBV, HEIRRIC TS
FROFEMETAETTRL, EROBEN 22
Ranfy - a VEENESDORREE o T
EFEOREIH L TCERLEMEZT) L2 B
TAELENRDHD, E512, FEN T4 —FNvy
BEEOZ L EDOHRE ST, BHEORE, HE,
FHLREDEEILLELALOTHY, BEW
HREBICEOIERE - FEEEICBVTO
BRI 7 4 — FXy IFRTRTH A9,
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FRFEIZ BV TIE, HIREISEFFEIE
BB L8 s EFEOBOII o — Y a viEE
EPHRTHILNTER, (EREOBMEZ D
BIZREIZIRFO/)SY VIZEBELRTVIDOLLE
ABETHAH, a3 alr—Ta VEROKEE
BORKILH S b DIXRKEDOEFLER IR
SELE2EE/EHETHD, VINAREETD
SR BEROAEBEOHBERBEIIRETLHI L
BHEETH DL, SHIE, HETODIAI =T -
ay Ny UEREROENIIGE oLV
CERRIEM LTS, BHZ2II 2 =F—
TavERETLIELELRLTHSLH, FDOHO
F2r2HELT, KRBV TR IRFEED
3L, BEFEPLDT 4 —=FNy 7 IZ5BOWED
FHAHBEBbND, Thbb, FEEELZME)
a3z —a VEERRE, TRLTHH
SERBLYXRBEEN 74— F Ny o &, HEE
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BILBULERYEESELLS, LWEELRE
BAYTyMNEEZ, TYMT v PERBIEHBTA
DOBHBT 4 — FX9 2 0H 1 HFIZoWTHEE
FPHRENEICL DV ESOREREOEHZH *
TOVEPD 5,

053]

FHERIIE B RERAERERBEETNRFOFK
SEERY [HBEEROME] oBRIIBNVT,
KFEREE (RILEZ, FEFETF, TEHF) &0
EFEMEE LTERLZDDTHE, T2, &
WERE LT, EEXERBEREPERO/INAEZE
FERP OTFRSEEDPERMEZIIBVTO
WIFAREDOE 74 R UEA TR ORME T 72,
1) Sinclair and Coulthard (1975), Johnson (1995)
TIHEETCDII2 ==Y agy - Ny O
v b % IRE (Initiation-Response-Evaluation) & 4~
FHLTW5BA, ‘BvaluationlI/AFITIXETE, BE,
A - ML, & LB ICEROEIDES DOIER
12 X BPRFBOFFMATE D &{r72®, Feedback 2T
EHEENBLOLHBL, Lynch (1996) & FEEIC
IRFOSEZHRA L7,

Appendix
[ Review ]
Excerpt 3.1
T: Has Mrs. Hill been to a Chinese restaurant? Yes
orNo? (initiation)
S: No. (response)
T: No, she hasn't. (emphasis)
Excerpt 3.2
T: Where has she been to? Which restaurant has
she been? (initiation)
S: Japanese restaurant. (response)
T: Japanese restaurant. (x2) (emphasis)
Excerpt 3.3
T: What did she eat? (initiation)
S: Tempura. (response)
T: Tempura is. (emphasis)
Excerpt 3.4
T: Was it good ornot? (X 2) (initiation)
S: Good. (response)
T: Good. (emphasis)

INF DR

Excerpt 3.5
T: Emi said, “Can I make some Japanese food?”
(X2) (initiation)
S: Yes. (response)
T: OK. Allright. (evaluation)
Excerpt 3.6
T: Put into Japanese. “Be glad to.” (initiation)
S: [N Lvy] (response)
T: OK. (evaluation) [ L L>] (emphasis)

[ Comprehension ]
Excerpt 3.7

T: Put into Japanese. “Be glad to.” (initiation)

S: [9 L] (response)

T: 0K. (evaluation) [ 9 L L\>] (emphasis)
Excerpt 3.7

T: I'll miss you all. (initiation)

S: [&& L] (response)

T: OK. (evaluation)
Excerpt 3.8

T: Worry. (initiation)

S: [.ER] (response)

T [LET 5,

{confirmation)

( emphasis) 0.K.?
Excerpt 3.9
T: I'm glad to hear that & Hill ADERZ TV F
T, SHITEIVIEBEKRTL LI »?
(initiation)
Sc:bhblzliZFoz BT HiIRLW
(response)
T: i3y, (evaluation) FAEZZFDZ & ZEWT
MLV, (emphasis)
Excerpt 3.10
T Emi SAEHINSAZZBIZE T, ALK
2o TED ATT D1 ? How about you, S
(initiation)
SO L) o7z, (response)
TIRDOLHZLE->TwE T4, (emphasis)
Excerpt 3.11
T: AR DOLVEES>TVAEATTH ? Miss
Sugiwara? (initiation)
S: 2&%b%EH, (tesponse)
T: %9 CTF 1, (evaluation) SLR5E2FHD
A2 By, This is the most important sentence.
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VW T A, It's hard to say good by.
(emphasis)
Excerpt 3.12
T: Miss Nishihara, Emi £ A3 &) EZTVWET
A (initiation)
S: B L2\ Ts (response)
T: LEEL7Z2WT, (emphasis) I'll be ... ?
(expansion)
S: all right. (response)
T: all right. (emphasis)
Excerpt 3.13
T: ERBLEE>TWVBATTD, EXZ0E
EoTWABATTH? (initiation)
S: 5%, (response)
T: %9 1, (evaluation) BB EEoTWE T
12, (emphasis)

[Communication Activity ]
Excerpt 3.14

T: Do you like studying English? ( X 2)
(initiation)

S: No, I don't. (response)

T: No. You don't like studying English. (emphasis)
O.K. But, Mr. Maeda, I think it's important to
study English. (X 2) (comment)

Excerpt 3.15

T: How about you? (x3) Mr. Kinoshita. Do you
like studying English? (initiation)

S: Yes. (response)

T: Yes. I think it is important to study English.
(comment) OK. (evaluation)
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