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Significance of Designing Questions to Enhance Reading Comprehension
—Through the analysis of post-reading questions in senior high school
English textbooks in Japan—

Seiji Fukazawa

Abstract: The purpose of this article is to ascertain what kinds of post-reading
comprehension questions are available in senior high school English textbooks in Japan.
Very often these questions play an important role for English teachers in checking and
guiding their students' reading comprehension. By using randomly selected six Government-
authorized senior high school English textbooks (reading) published in Japan, all the
comprehension questions placed in the textbooks were collected and classified into five
major types following the category by Nuttall (1996). As a result of the analysis, the major
findings were: 1) most questions merely require copying out the words directly contiguous
to those being repeated in the questions; and 2) all the textbooks carry some questions
requiring inference. Thus, it was concluded that the reading comprehension questions in
textbooks were not adequate and sufficient tools and sources for English teachers as reading
managers. Finally, the types of comprehension questions that teachers need to prepare to
supplement the current ready-made textbook questions were identified as a pedagogical
implication.

Key words: reading in English, comprehension questions, senior high school English
textbook, teacher questions
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1. B ® b =T YT E D ROGRBRIC BT, ]

ARIFFEIE, FEFFRWGEY —F 1 v Z kPO
Bk & 50 - AT L, SERICIEE D X9 R
PHEEN TV PEMGE L7z LT, SOy
532 72005 EEY o mEM: & RFEHAICE > TO
HEMEY OB xR LEANET %,

PREFRMISEEIC B W, B O3 HE O EEE
FE Rz v, B EEO X9 I2H b OFFE
R, WEE, BIETEXARA%RE, £ oW - h
MIFEEBREFICE ST, T =T VT hHERR

SO MRIMERREL G2 5N 5 T NN TH
bo ZIUIE B, HAERLETMALRIZ, EDL
SWHIRTE 7220, AWV EDEFICOETTWTIE
MERFMICE S TV RVOR, ZHWE H50IEBH
T HOIATONAEETH 5o

Z OB, FRRHEO D OEMIL, BERZHEYT S
G, BIOHH LTV AEEE, o852 5
N2%5, UREROERBZ T, Hovidaefr i
T WAL BRERMNIE, KT REIC BV
T—2ODR—ARA—H—lhoTVEEEoTHHBE
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TREZWTHA ). TH THE, HRERMORSG
WIFEHRET 7= 7, 55 WIZIEEEFE OB R A
F9 5 EF2 L) ARTIE, BUTOEFERILE) —
TA Y TEMENOREME SN T A LIZED, Z0
FHICOWTHH, BEEZ1TH. 612, BEZIIL
LT BRI BT, SRR & B R
D720 DFEMWEY O R 2R L 72 LT, £D
L9 TR ER RN AL, H5viEiEL Ty
A&, FEMEY DH Y TIZOWTELET 5o

2. FATHAOBIER

(1) FRRICH T DHLBER

AFFEOHT, ThE THRDILHIHZEENS L S
TEZDII)—F4 7 THH) . Pk HHEGEZM
b —F 1 Y TIREIIB B EMIIOWTER DI
HleoT, B EDL I INED T L2092 E R RT
X% 5 v (Widdowson 1978; Nuttall 1982, 1996;
Grabe 2004)c €D )b, BELIHAFICR D720
B, )V —T4 ¥ 7R T % 14H8E O FRE)
% Brown (1994) XKD X HFIFEL T b,

1. Discriminating among the distinctive graphemes
and orthographic patterns of English

2. Retain chunks of language of different lengths in
short-term memory

3. Process writing at an efficient rate of speed to
suit the purpose

4. Recognize a core of words, and interpret word
order patterns and their significance

5. Recognize grammatical word classes (nouns,
verbs, etc.), systems (e.g., tense, agreement,
pluralization), patterns, rules, and elliptical forms

6. Recognize that a particular meaning may be
expressed in different grammatical forms

7. Recognize cohesive devices in written discourse
and their role in signalling the relationship
between and among clauses

8. Recognize the rhetorical forms of written
discourse and their significance for interpretation

9. Recognize the communicative functions of
written texts, according to form and purpose

10. Infer context that is not explicit by using
background knowledge

11. From events, ideas, etc., described, infer links
and connections between events, deduce causes

and effects, and detect such relations as main idea,

it

WLy

supporting idea, new information, given
information, generalization, and exemplification

12. Distinguish between literal and implied
meanings

13. Detect culturally specific references and
interpret them in a context of the appropriate
cultural schemata

14. Develop and use a battery of reading strategies,
such as scanning and skimming, detecting
discourse markers, guessing the meaning of words
from context, and activating schemata for the
interpretation of texts

(Brown 1994, p. 291)

SOHICIZY) —F 14 v 7 ) B O R OB RE
BENTWD, Thbb, HiE #Y, LEkLos
R R OB S, AT O RAHERL RO
ML, 2FSEFolRERCHREIITbhLI LR
RLTW2,

PiiRE T AL - FHlioBE OB L LS & L7
Koda (2005) &, FffiCBId iM% ko 3 20xt
VBEEICHBL TS,

1) Fakaxxf7as s b

ZL DYt ) =T 14 v T OB\ CHR L
AFLTFA T EOMEEHOMR (product) & 5
RENTW5S (Johnson, 1983)s Z LT, V=74 ~
J ORI RBREICRIES N, SATIEZ0HG %
BT A PREBBRIRTF A P LI WIRRTHI L
W ho FZICIEHATOREIEE R ERE Fio,
CHUISK L, BRFEEINENEDED L) ICHES I,
HF SN2 EHT L 7O X (process) HLD
TR —FHREEL, 2 TIRE &R % R
WCEEL, TEBIRLE 2 L OB ICE N A R T T
%o HfMAEEFRGET A 720121%, BEZE (think
aloud) 7% EOWBlE:EH WY 227 2L T
VDD 5o
2) ¥ o#EA (sum of parts) *4fK (a whole)

PR D 2 EA R R SRR E W R B0
(holistic view), @ %\ 3 % 1258 S 2 Wi 2%
B DHEAE LR Z 5 H (component view) & 3 5 HE
SRR H D, TUIV =T A Y TIIBITFL Ny TF
7Y, REAT vy 7OWM7 7a—F EHPUL Tnwb,
L2 LaHs, MHEEEEIHTT5b0TRL, bk
HETULR, Fuyy oL RS, AN
BfRICH B L FZ L9 (Koda, 2005, p.229),

3) WREOEAV (degree)
BRI TRY 7 N AT REANE F o HR—T

— 170 —



e A S 2 JE MR ) OEEYE —EERIGRY — T 4 ¥ T HRE T O M AT 2l LT —

%, HIRWEEENICBWTRELZ, 2095, M
LAFELNTWDLOL, FFEL N, ¥ 27 OFBM
Aff, HAOHMD 3OO TH L, Thbb, H
B LSOV O EIREE D O BB & OREE E ATV & D R
BRE, T 7 A MR 2 58 S BRI
FRNEOREE RS o HADP L/ VHA LT,
V=4 Y TORMIZE - T, ROOSNDHEDORES
WIER L2 HDTH S,

DX ICHFRENNEIZ K OEE P ORIK SN TS
D, RIS AN B X OCSKMIZENR S O TR
HEMEL TOu2RIE% 5 RV,

(2) FRREBMOEE

PRI B VT, AL Z OFFAED YR S
NTVEY, WOTEDL ) FEEEZRHFOLOTHAS
I Ao FIHAM 2 SR OBREEE 2 5 L, 13T
ToO3DICERHEINLTHAS ) (FWE - =G, 1987
AL - Uk, 2000) o

F—L, HlliEERBEOROOEAS Y552 v a v
OWEFRMEVINT 2 E2H D, —RITIEITHM 24
LA V5523 ary0ThY), HMZEs—HY
HHVERRORE LT, BMEELZ2WEOR
D& MU TIREREITOT Y REMEY T 5 L
S, HENIT RV OBRIEDEEZ BN,

B, ¥RHEOMRELMERT A D L. &
EBITFAMNGHIZBWT, 77 A MDEDOELSH
HETETWAEY, HLVIZHATE TV ARwWD %S
WiL7z0, EREZHWT A EDRTED, ZDIEFD,
HIZFHET>TC0ANEI DTy r35ILD
THETDH 5o

EZo%ENE, G EEOREERET A2 TR
{, TOMBITHAL, RN —F 1 v eI %
D, MET I ETHDH V=T 4 YT EETET
LEBEEL, EDXH T A MR LT HE LR
Jiws & A3 @D D Do B 2 FERIEHIC A 2
LZHMEEBELT, F2AM2LDHLHEWENSD
reading to learn 7217 CT7% <, HE - HEIZAbLEL
Wt N learning to read A TE L L H I D T LI,
HY LA T2 ECHLETRIBEELRIETHS ),

PR DTN, BIHICE 2R EDHRALT
JANDPHRETECVw LN a2 F 2y 73 A5ZLEHN
ELTCEDIIHL, I bidEnE )T 7 A
ORI TES L) %diAixaHBCH 77Ut AEMD
PR A MZ T LERH L TH A9,

(3) FEEFEEOMBER i

PH R A B X O ANBIC & B BRI, 2
NFE TR TELEFE) —T 4 ¥ T IREORT- 23 S
ENTVEZLENL v, HHFEFEICL2HEHKM %

GIHT L7 K, FEE AT Yes/No SER L1338
T, NREREEMISC (wh- BEMISC R &) X HARFETAT
MDD B L, T ALORRIIALT NS
ZOEZBEOFTIMYIEL DO THB L, W45
EhTnsd (BE 191, AXHORHABZOF £
JREN R B FBIMED R T KER R T Wz, Kb —
W HEMER L oo TWDE, LELENS, €212
FRD X9 B EAAET %,

.-+ they [comprehension questions of the traditional
type] seem to require from the reader merely the
ability to lift the answers from the text, where the
phrasing of the question is identical to the words in
the text. Thus, what is required is merely copying
out the words directly contiguous to those being
repeated in the questions. (Lukmani 1982, p.221)

BB ORI G 2 DL E R0, FEHh
CEHEENCHERSEBr T0E FHhHEM T2 T, 2
E0 [E25] X0b (30857 EENPLER ST
LEHZ Ll b,

T, FAEIERI BV TR B 2 IR 55
B3 AT S D OHEN Z FET B HMNIE ED X 9 RRH
WHDDTH? )Mo HFEAZ GG L HERD 2
MOV Z R L IAER, HEdw sy A 7 AR LD
St T A MRERDEMIC I o7z T2HEDD S
(Shimada 1992). % 23 2 %M OBEFKITOWT
Widdowson (1978) 1%, KD X 9 IZHBRTW 2,

Use, inferential question, on the other hand, focus
the learner’s attention on the value of sentences
rather than on their signification, on the propositions
they express and on the illocutionary acts they
count as in context. In brief, they are designed to
direct the learner to a discovery of how sentences
are used in discourse. (Widdowson 1978, p.102)

FURFERNIIN L CTHERR 2179 2 &2k ), Uhodr
BEIFTL L0, LA LIHSOR TR S
TVAPERRTLIEITEL LN TES, Ihn
LOPFEHAL, L VRIRWRY —F 4 Y TR R
B, HV.L7ZHAFEETTWL DI, mffssi
OFFEBLH AL, SR RET 2%MEY O
FEIZHHEE L 2 X% 52w,

(4) WFEFRE

AWFETIE, TRETORGHY —7 1 ¥ 7IREICE
B EREMOEREEEH OB AR E 2, kb
75O e UTREFRERBFFLZIY L1
%o LNFTIE, JEERERF IR S W Gnfisemas &
OREE, ZOHMWERZZTOIOTH L0 EMEEL TV
o BARKINZ, RD2ODMIFEMEICEZ TV,
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1) BWHEARIER) — T4 Y THERFILZED LD
Gitte A HE ST S h

2) HHREEM AR 7200, Lo k) YT
ZAEBLTED B B o

3. &

OR-

RIFFIC BN THNRL E L2&rHE, DT
124F BERUS S R EGE ) — 7 1 7 #0Rk 6 fl (G5
HOT VT 7Ry MEB X OWHY) Thotze T
NS OHR I AL ORI D BT S FIRL,
G LML ERITIFNEDL o 72,
HRHEY R b

Crown English Reading (Sanseido)

Genius English Reading (Taishukan)

Mainstream Reading Course (Zoshindo)

Polestar Reading Course (Suken Shuppan)

Powwow English Reading (Bun-ei-do)

Voyager Reading Course (Daiichi Gakushusha)

(2) AEFIE

YRESTONE, FRIELToMY Tdh o7z,
9, BIriEoz e (E1) 6, By T
EFDH3IODIA TR (1, T, M) L7z %
ITIFZE I, w3 - &t (1987) O 7508H» 6, 20
320 3 FE THD B, HeawCarli, Fitkkz Kk
OLHEMEEATYSERE, XM EHERL
Nuttall (1982, 1996) %A L $5Z LIZL 7z,

FNT, TOREA T T —I1HE-> T, FEICL D
R OARELLTDL ¥ 4 TG L7z Gl )ik % B
{)e Nuttall (1982) ®5->D% 4 FI2iA T, Nuttall
(1996) Tid [Wtfip g% ik S8 %] (how the writer
says what she means.) & W9 A FITY —HA->Twn
L0, RXONHEIFEAPE 2 0RELZD 55 &
DY, Sz, DL EiELEEEL THROREL
T ERSELHEMTH D720, SHOREICBNTIE
TS A TIED LT,

(1)

Type 1: Questions of literal comprehension (X5

38 D) O PE % KD B FER)
Ex. What is the writer’ s favorite island in
Southeast Asia?

Type 2: Questions involving reorganization or

reinterpretation (FFHERK - FHER % 2K 5 FEH)

Ex. Why have goats become a threat to Giant

Tortoises?
Type 3: Questions of inference (i % KD % FEh)

it

Ex. Why did the author think of making a skirt
for Akiko?

Type 4: Questions of evaluation (G %2 K& %%
i)

Ex. (Not found)

Type 5: Questions of personal responses (il AfY
7 B % 3R 5 F8 1)

Ex. Would you like to follow the advice he gives in
the last few lines?

CCCTHEMBEEZEOAEZGHMR L L0, Bo
KPR O KB EFMB. L7 type 1 (Questions of
literal comprehension) DFER (3Ll 1) DO BLHE % 5K
DBHIFEM) W B7:DTH o7z HFICKELTIE, 2
HOGMBIC L > THBEREBLZbDZ2HAL, &
MR L > T A T R g L7z,

4. BREEE

(1) HRIEZRFEORA TRFELER

M AT 72 6 OTEGE) — 7 1 v 7 ¥EETR O
RO 5 4 TRHIBEEB X O EhEhoHR#HNT
DA THILRIZRDE2D L) THoTzo EHITH
HEMORBEZIT) 720127 7L L7z D™ 1 T
%o

SR XL, FREMIE ORI ERE SN
TWDAY, b tffax i o % FHRHE & ik b i
M DOZ D ERETIE 8 UL EDOEND 5 DD hH
%o ELICDHEBETIE, SAWEMOME EDO T
BRVDT, TNZ&EH 5 E300MHORMAHZEESNT
W7z,

(2) PIREER

INDSDFERS S, SRIGH G L LzdsEY —
T A Y THREROTMHENIOWT, ROLH %
EWBABTHA).

12, 5 OOFMHEMOPT, type 1 (VKT
FTOEZPALHICRENTEY, £L YA, K
XHICH L HEE - KBETOT ITHE MRS L %
%) BEMPEEMICKE RHEERLTVD I DD
Hbo BhwvboT565% (FHAHE) »5, &K
89.2% (A#FLHE) FTOWMRH Y, FH3IUIH M
SDZ(762%) DM T4 TTHHI LN E L b

B, BISHBUEE KW D & LT, type 2 (L
Hio 7oA TR T %) ORMIZITE A L OHF
ERHEOEETHLDOICK L, FHEEEDAD 4
HIREEE, ZORMEHRE TV ODEH SRS, 13
12, type 3 THI%Z#E ¥ %) OBMIZNITIELL
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G IS B FEME Y O —

WY =T T EREE T OR

ozl < —

1 FREMEZA THREICETSRTME
Nuttall (1982,
FH - =i (1987) FATE (1990) FH - I3k (2000) ° 1399;) Koda (2005)
Type | 32 % 3i it & & | Intra-sentential Q 1. 050 O HfiR .
§ Textually explicit
1 % (130 L RS D
Inter-sentential 2. ¢ - IR
T}I]fe HipzEzsE5 I(I;;Csin) ential Q %;kfjiﬁk P Textually implicit
NREREG S Appreciation Q Hemm a5 3. #EmmzEskd b Scriptally implicit
(AR & 5FAM - #t B L LR s .
HeHmiciEEE 5 . ) P 4. FHliERD 5
5. fH AR 72 S %
T i S5
Type 1% A i 5 Kb %
Il | sk a ik~ S+ 6. FEfEITE & Bk
) S H*
M NE & RS
* %

K2 GEEROHEE)—7 1 JHRIEPOTERRE

DEA TRIE LR
Type  Type
TBK Typel Type2 Type3 Total
4 5
132 2 14 0 0
TBK-A 148
(89.2%)  (1.4%)  (9.5%) (0% (0 %)
63 5 7 0 0
TBK-B 75
(84.0%)  (6.7%)  (9.3%) (0% (0 %)
102 12 16 0 0
TBK-C 130
(78.5%)  (9.2%) (12.3%) (O %) (0 %)
155 6 34 0 3
TBK-D 198
(78.3%)  (3.0%) (17.2%) (0% (1.5%)
70 6 20 0 3
TBK-E 99
(70.7%)  (6.1%)  (20.2%) (0 %) (3.0%)
13 9 1 0 0
TBK-F
(56.5%)  (39.1%)  (4.4%) (0% (0 %)

v (5% ~20%) 2%, ETOHFFFICE SN, 2

W23t LT, type 5 (FiATFOMANZRIEZ5] & 1
F) ORI 5 EET, 2MoHRFICHLNL LD
D, FNEFENLIS%, 3% E T DI PRHNRS LT
Wb,

BEZE LT, SHHAPWRELRE W) T2 A N OfE
HICX WD EZONDLD, SN OME, XEEX
L2 FEFBEAER N R o720 2O ERPD
HRHEER O CTARLGEIEM OVERIZ 13D 5 FEEED
—EHMOH D EDEDND,

MxtE T, 1 OB R, &
% 5 HOHR T FEE R MWL S OENICH D
59, M) o, LElsrdsEE2 L),

T, 20X ) BREEES) —T 4 v TEREOR

TBK-A S \\\\\\ ::::5\\ \ \\E\:\‘ }é}\\::::\. X\\\\:\
TBK-B | n LN
B AT AN
TBK-D R N N N
TB-E N 1
TBK-F ] N N
0 W 0 B0 o0 0%
[OType 1 BType2 OTiped DTyt Wiypes]
B1 GREEOREE)—7 1 VIV EREROGRERM
DEA TRSERE Lt
B EeEINz0THALI 0. £3, TOLI) i

MIOEY R3S E LTEZ LN D, FERED IC
BsLCid, Aho—fo iRz My L, £
NeBZOLETOTIFHLT, CORirza h%%i
X RMENIE I W Z &2 D0 RLOTHFHEELLS

Tid, £ OHMIER 21T 5 2 &7.‘;““(‘% b0 TO

X o MO BEE BV EOWRIC
m&kﬁm?éM®v«whAb&t
LED LI REZRTWIEMEERS Z L DTG

H5ILBEZLND,

AR

WMRELZIEDLILERL) 2O,

FRERH
H R o 4 2
Rt

£

KOTF 7 A DOFNRLEXDORD) BT 2 3¢
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589 mra—OVEBE DL, EXoH TR
RE BB S 20— A VEBOIE ) BHLPITEZR
FTWwEFX LI HlfilCE>TH, DEREFOLH %
BTk, V=741 Y7 OREFRVIIEIERE98D
OFRMPHE SN, P T NEERISM T o R
ENTVRZ LAY, BHORETHMIEMNEZE 2
STMPET S LIl 5, Mamd U, BRI
type 1D &9 %, KIHh OB HFEET 2 &S g
%89 %M EL CHELT, 2ofthh, type 28
Feo> X9 7 SN ER ORGSR B R IR S 1
T2 ELTOBFTTIELVDTIELDS I b

5. #ERHE5ND RG]

(1) FEFEBE LTO type 1:2EDIHTE

AW TIE, PHVH U TVETIEDH LB HARD
V=T v T HFREOFRIEIIE type 1R AT
BICE W L ERiER L7z 2077 AWML LT, %M
ODEDRTE, FLEZEZRTEINEITONG, /-,
FNEBLT, FEEVHFELTRALED, DT
DD ERHRELTF 2y 7 THIENTELILY
ZOREELTEZOND,

CHIH LT, L DA FAMPEZ SND, T
UL, HMTROONINEDOAREZET L) L AF ¥
VIR R BT ER, EHIXTIANDRIKEL:
FACHIGT BB D Do ZDZ L IZEEROM
EENAREEL20DAF LN EHAR, HED
HE ORI AL WEDT RS0, HDH ik
5 D% 2 L Oxhic & 28 EiA %R & %2479 F %
VARLDRLETBHWHENED B B M EML T,
AbET7AMeoxdifziliz, LYikENLR) —
FA YT ANEHEL 2D, IR REAIAT D
type 1O LY 1L L OB OBMIIEZZLSEE T
EWWETHH ) o T T TREHIBIILEL SNDD
&, BB IS A AT R, B ERET S
L) BFRMEEYIBEENTHS ),

(2) THRAZHERT D] BEADLDS, [HAZRET S
REN—HIHBRROEERD S

WS AT ST, BORATE2E TS
PE) =T 4 Y TIREORERPETH L. KA
7 TSSO RO - BEE BN T 572
FTHRL, My 7Y Vi REA Db 72D,
HBHRREOBEEMIHIRL SN,

LAL%H5, AMBZIGRD, TERBEREICBWT
b, wAEMHET LM A B L T RAFEM Z IR
THI LR TH D, HDREMBEKTITDI
FEBEIPOZOB TS,

v,

{H

if
(HRFEOARL)
Ken:  Ratna, look at this.

Ratna: Please read it to me.
Ken:  OK. “Only about 400 Sumatran Tigers
remain in the world. They will disappear without
our help. We are studying them and protecting
them. We sell cards at the zoo shop. Buy one, and
help us and the animals. (5 v 7 %)

RIS FESORE S New Crown 2, Lesson 3 5

P 2FEEHORELMEDDHLL v AV D
M TH Do Joib (BREE 1991) L2k H1C, HEE
BAENRZ I L 2HMITEEAT B, RANIAES FM
ML TRD &) REEMSLTH S,

1) How many Sumatran Tigers remain in the

world?

C AU A S E IR 2 MR T 5 2 L %
RS BMTHLD, LORLHDTF v 7RI -
72—, L3 ‘only about 400 Sumatran Tigers’
BZH/VHL, BRI ERTENE, ORI
IELKEZDHILIITE S, LML, Zo&MZTT,
COXFERRDPEYFTE L LT, NEMS 22 L
LTOBWBDES S s

CORFEIXORY LY s, ZOMEHEE I TR
ZoTWhEHMSND D, o Ken IFWFETHETL
T TV D D%, 7%+ Ratna i Ken |2 “Please read
it to me."” LA TVAHDH, Ken ® 2 [0 HDOFEFED
BRI 2R HNTWE DR, REDREMEEZ
LI ENTE D, LMAMREREZ T VIS 2T D0
HIHART, LV BRVERES AT ELTHRTI LI
By, Gt hPHOT 7 AN EFETRIC, Yok
I CHERE ODBRBEDLHRATHTIEL VO EZRT
ZEIZEY, BmAEREL, X DEROEEEANEENT
WX BRMTHLEEZ L. 20X Ritw%
R FEMEZ WL ODET S,
ik o e il

2) Where is this conversation taking place?

—»BZL YR EEDbNIS,

3) Why did Ratna ask Ken to read it for him? /

Why does Ken speak in English?

SR OENPHAFETHEINTH L7209, H
KEEAYSH B 72\ Ratna D 72912 Ken 2595k
WKHE L THATYS,

4) Why are quotation marks used?

—ZNOHFTEIR/RL TN, KenDEz L L
XBl§ %729,

— 174 —




e A S 2 JE M ) OEEYE —SEERIGEY — T 1 v T HRE T oM 2 L < —

5) What will Ken and Ratna talk about after this?
— (DS F SF 2%

COXHIHEMER LY, ROBGERHEz F
BELNTHILILLY, ALZDHDOHFEAE S
WCERFLLDEHGFEINS,

s 2 TR IIINA T, SOICHONEL Y
LR L EE L7012, AT THLFHAEDOMA
72 Wi - filiZe L 2B &L, 727 A ML otz
Ry &9 LRBEPEZSNE, LOBHYWETO Ken
& Ratna D56 T, [d LEHGDSEDOLFTIIWZS ],
(B IREREFICOWTE Y EI 2] DX )R
HZEMEZELT, KON —T 4 Y INERE
LI EDBWHETH D, 2L 21X, RO LD RIEM
BEZLND,

7) What would you do if you were (£AZ) ?

8) What is your opinion about the zoo's activities?

E2ICbFMES R e BRINE R E Rt T ¢k,
RO &S M THAEDO BRI Z H2rE5 2 & D
T& 5,

9) Do you agree with the author?

10) Do you think the article is effective?

FHTYEEE (English for academic purposes) 72 &2
BwCi, SCHICEARZD, G5 L 3R L 28 0H
LOBREHENZVTEIERDOEN, F4T714 ¥
TDIOD) =T 4 Y TIIOBRIF T T ENTE S,

Vbo X951z, Zhh o oRELmICE, Eko%k
R E R 200, FREMS 25 LMK, HZL
PRHATEFTHZDOIL, WHhICHEAZRAgET S X9
BHEMEIT) LB TEED, Lo 25 RD
LNHTHHI,

6. #&

2

AIFEIL, MEFRIGEE) — 71 v I HRE PO
MM EELT, &2 % oz MEd 2 %M MNE
ENTWEPERIT A2 ZORMOOEDE L
J2oA—F N3 a=F—3a yPEHINDIHT,
HARDOEFFEHEIIBW TR, V=T 41 Y 7 OFD
BENIEETH L. BMEFLIZ, HFRFTEIET
T&ELN, T/, FEEENIE LCOREY % & 2IE
L%, BEZTHDRIER SR, RifsezELTh
Mozl EIZRD3HTH S,

B, WM OYFREINTIEH LY, £
DFERD S, BREEINIEREALHICHRENT
W5 HEER—IONEDNTDF FMVICHT 25212
AL GHEOLDTHEIENL VDD I 5
720 HBFHMEMROZTM Z, FHIEM & L CHEAMIAFIH

T 52 AR R HROIERIZE TS, X )RS
THHED, RMONEEZZOFFRTLIEIZ ALV,
ZFREP ) 2R W2 2 L, HAilck->ThH
i A vt (de-skilling) Td VD, FNIMKAF L2
M2 4T O EET, & HICI3F N O FIRATEIC
LREBREEERIZLPRR NI & D ERT 2LED
Hbo

B, BRHEBEMPLT LI THEEREVWES
9 i, FBMOL ) AR L LToRESIT%
LHILERTHDTHAS ). HRHERMPVDW S
literal questions TH 5 Z &h 5, HHHIZ X 55
ENEBZ725DOTHRINIER S v, e d
D, TIAMRELGANY, FHLOWNTEERT DO,
EHICIPH R AR L REVRAFEECL 0%
fED M52 &%, HAMoFMIE LTESET LD
H5bo

BEIS, V=T Y 7IREICBIT AR DI,
YFEBIZ & > THMYBEREZRTEDTH L I LW
Fxhe V=T 4 Y IIHEIIBWT, FEEZEANS
W5, W) OMfFERD L2 TRL, FHK, #
i, MLEZ 285, HAMISTHEEL, WmkE
1%, BRZSbEL, 2LEIZ0RE, BEMICY
A7 ELTAT) X0, ERPHMANOZRITI L LT
WA MM RS EE Y PRI L) TH Y 72
Vo F7o, FEREICESTH, FELAMICE ST
ATE DR EREICERZDH DD, ST hh
HOTEENATTWE (strategy) & L TR V% B
B2 s, BEMETADTE L TRERIICHEHTSE
A3HE (skill) X% b 2 ENHEND,

Rt BRHERIM 2R 2 V0% E D IERE
ELCOHRMEMEDHLTHSH. ¥, LOHFE
12 FE OO BE X AME - TE VO, BFHE
fi#E L UCoOHEFEEZT TR, BHREEK
HELT, RVmAaFrETCL2—E LT, mizi
AT ZFEMEY OBZEZ B L, HRHARSES O
WBE, WECHAHE MEOMER 2T TR, RN
RO EER L2, e L TOURFIERE
DEFTIENLEENL,

[E]
SR AT T, AR S A (LTSS

BEREGE) \Siniziiniz, ToEEY TR
WL,
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