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HROF_EZAVF 27120, a2 AT 4 v I7BEB/m IV FaIb T

17

A ORKFHEERET 2,

1. AVF 2S5 LNEHLEERTE

AV F 2T AHEROELRIZE L, Tyler(1949)
»5HE D, Taylor and Richards(1979) T
B hilz, FEFVEHE B TH1970EMR
WA THBHICAH VY F 25 LB (curriculum
theory) OB E -, AV FaTALEWVD
g, REOHERBEORE 07 A0EKE
(B, BEREBERAV F2TF4) 2IELEY, b
SFREDOHE (EEPLHERE) OFETHFEBEXIIE
BARBEERLIZDT 5, BEFHBCBVL T,
HVF2TAEYTINA LV AESRAZENCH
wWoh3ZedbHs, FETik, Hf (1988:
97) L[EfRI, MEEZRXFL, I 7NARBAY ¥ 2
7 LD—EEERL, FENFFCEDE TR
SohlehY Fa 7 LAO0NBHEEERT &F
Zbo

—fRiz, BLEBIV ¥ 27 AREESEOHE
BHEEHEOLKEZIET. AV Fa T AL,
“What can and should be taught to whom, when,
and how” (Eisner and Vallance 1974: 2) #7773 %
DTH 5%, What TEHFRE %2 FL, Whom,
When, How RE X FoLE&EICET20T

Hb, BEEPROBEERTONI )V F 2T AR
EWH D, ZhoOBEESR I Why (BEER)
PAAGMZ R DHIER SRV, EECIE, »Y
¥ 2 7 AOBRERIZ, (VBH, QWE, (VFE
ZHTdohs, &REE, 2V F2T7LEEHL,
ZOREREITHET 20, ZTOERBLY Fa
FAEREIZT 4 — RN 7 &N, HVFaTL0
wEEND,

AV F a7 AOBREFRICEL T, Breenand
Candlin(1980 : 90) i%, (1)E#¥ (purposes), (2)
J & (methodology), (3)5E{fi (evaluation) ¢
3DEFETFTCWE, HL, [HE]l oz [RE
(5 7R)] bEBTW3E, KRBT, NE%R
FELOHI &Y, 2V F 27 A0BRERE,
DB/, 2N%E, QVhHE WML T%. RE%:
HECARIZY, ARZP-70 T30, [HW
| PEETHIBE TR EHEMNE L R VLILFI
BFIONDZDSTH D, HiFHNY FNAEEIRT,
BEIY I NABER - FRIRICES %,

EEkIC, ZVF2TLDEED [HW] 2EH
T35 (Al CEERZELBRSUSH
%, HiBEDRFETH 3 Johnson(1967 : 130) i &
g, AV F 274k EELEh—FHOER
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ENEEORRE] LEEINTWS, Tikbb,
AV F 2T A, AEREETIY, A2ERTS
TLEERLTWAL, LwIHwIEETIEX
DZETH?, BT 512, HEAWEZODHEN
BOFLIEESTH B,

Rz, BHEDOERIZ, HHUCEZETSLD0F
(2 - EER) REEL, HEAEOLKE
(B, HENE, B OEE LY, BER
BiY) CEHABEIN TV S, BHEOIMHON
ETHHIEHEBA Y F 27 A %EIBL -Galyean
(1977 :66) i X hid, AV F2 7 LRBNBEES
nNTWwsh, HIDiznwktEBbhTwaERIcED
 HHPLHNFEERMCHER I 5 —HOFEERZ
BR| LEZEINDG, Ea—<F=RTF 47 HY
¥ 25 ADOIBIL T, FEEPMDLED
D, @YlweE>ERIE THEEES] THY,
HORET 22T hL LR S,

2. AV F27L8EH01)  HEHNERME
1970FER» S FE -T2 A VU F 2 7 LAEHBIEIRD
3 ODARIEDb > T3 (Taylor and Richards
1979),

D EEEIN = D E R FNY:7.N: oL
4 FAaF¥—rHEORE

@Y ¥ 2 7 AEREFROMSL - BHY, RE,
ik, FHE

BV *F 27 LB I RENA Y ¥ 27 AFFE,
BB T AV F 25 ADET, HV Fa
5 A DFHE

T3, KRTEFERLTORVAY F 2T A
FEIZOWLTRUAI LR TE,. F_EEFI ) ¥
Z AT, [H2EERE] & TRERMmERE
#| CThEE NS, AV F2 T L CHTH
RIEFEAE (R BRI ORE
L, ThdH VY F 27 LOHBRERCEELSZ
3, HFHEAERHRL N, ThLIHT S
RD 3 DDEE - HARBO» SHET 5,

(1)7 b 3 X4 (atomism)

ZhiEsRaRe - FRaitRgich s, 71
I XML DAY F 2T AHHRIL, BHBENEERL
REBH AT, SLREBHOBBEABTZ/INE
REMISEILTOL, BESHEERANRAMICS

L, RSEREFALETFRCET T2V 55HE
Fia LT #EEE (discrete-point method) %
RT3, ChidF_SB/HABBUERTER
# (empiricists) VDI TH 5,

@755 <5 4« XL (pragmatism)

ZhiR ANBOEBREHR{ET 2FEXEREL,
RENAEREHAT 5, FBREL7 To—FIZ X
2FOEBOREE L, ANAEZHVTARO
RERESTT 2B ERET 5, 7hIXAKKK
ZRFLAERRLDZSERTRL, WEEH
&L, MERRAEEERREAE L, IhiBEH
“EEHECIIEEEES (rationalists) P03
BIHHET %,

(3)7k—1) X4 (holism)

INRTRHEETEL, b5V
—ERL LA L > TREBD Ho T EH
23, REBEE WAL IEBZ RV T, &
ERRT BIDCAY T 77—, 4 A=Y, &,
Mgy, SER7 Fo—F2HVw3, £, [
FARRED X O ZEFEHIRFIICE S kv, F—
W=V LTEBERZITAN, FEE%
D HENTLSEFREICBLTEELLS LT 5,
AADEELRER, EE0LETEIZERE
OFaxR] (] 1995 :45) 22 LiRX 3,

iz, F—V XL0EE - HRBEZFLT
WwaHs, ZOLI>%3D20TF¥ - HFREH,IS, X
D5 >DFEEMEMMYE 2FELE T 5 (Eiser and
Vallance 1974 2£1),

(1)EB&mB%2 (cognitive processes)

BEEA Y F 27 ARTPABRORECHD
b, FHOELBEEITOERD SNIHEARAETD
EECHEDOTIR RS, HERREEZSICDOU
%, SRHIBRE R RREX YD, BFUARESR, O%
BT sZLThsb, B_ESBBEEOFELEN
X, BESEOTEEZOLOTIERL, FHORK
BB SEOZUHEERIELETHE LT D,

RS I T 4 XLDFERZITEY,
=k - SRERYAITE: - RIRERREHE & v D AR
BErEHRLLE7 S u—F 2K 5,

(282 %=3] (self-actualization)

PREFR (22Tl #BEHCEE L
Bz, AV FaT7L2BLTEEFROEBICAY
A, HYUFa2Tuid, FERERALTHID TR



M2EOIBRRBRESEZ50TREL, FEEOR
EDBR « FEERBECBWTERDODZ HDTR
Gk sk, EEEHEER, PRICHTS
fHrzCciRkEL, [ScoT) ¥EENEESET
ARTHIENTELINLEVI ZLBEBHT 5,

INRR—-—YXLDEZHETE, Hif (R
M) CREHRTOLD (2] ik
52k) BAMTZILEREOELLT S, D
iD BMicECOEEZHboE LI T L

SRHIEE L EEREOHE R EKRT 5,

( V(SR B SR/ BE 4 (social reconstruc-

tion/relevance)

ZNRAFERAVF 2T ABREBITRELESD
= —XEEHT D, AP RIBIEAT—Yar -
Tl L5DEDZ, FEEELNNAY A NVETL
I EWIBERBENTV S, ZOHE, ¥V
YAV AL, SHEOSKHEDLDIZ, HEicB
FAEEDOFERE L TCORENEE > T3, #
SHRERMLL, BE_SHEAB LU 2HEHER
BEHEINIFHRICAS L, a3 az=)—var
VI HEN=—XDFHRVERSINL LSk
2, ZDEZFORET T T T 4 XADEH -
HARABBKBENTVWS Z EBS05,

(@)% SIBE32 (academic rationalism)

I HHEOHE L LBORA BT EHEN TS Y
FaTLDATHELFEZ LD THS, 191
Bk, E-SHERZOEESEERDERZXE
ANDZETH D LI EBOEHTIN LS h,
EHNE_ SR/ B EKERNIEFHE LA TH o7,
B D E RIS OB TR % 2 R D BRI B
HEHERTZILEL, TREHERFLLTUE
ETHIL8EREL2, BESHELSHEEHRL
EREERIISEL, MNEREEERAT L
25, XEERAEE R A - - T T u—
FORZDIFDORETH S,

G2 H Y £ 154 (curriculum as tech-

nology)

Z DY, BEEFROMENZER A
T3, Lo T, @EZEE Izzh, BB
TREZEARYL, DD, ifHEZSNRTY
250D RiL, EAEPIRIZILEEERS, 1960
FERICRIEEIFENIFFEEITEAICLD, BEAY
V&aFh-T7u—FBBALEX12H, RE
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WWEE TR 2 alhett L RABER SRS &
5o TE, BELEFEEEOBRILIZFREE
DFBOSEACEMRT 248, FRAMEL L EEH
BoHEH L TiRENTH S, BlEbE, &
iy, AMRERZHRL, ZEEOMEMED
EEEEHELCLE S5, RAmoaEbesE{k
EWIDR, 77T 4 XADFELFITIHL
TWbDTH 5,

ZDE I, FEENEARIZL > TERRAY
F2TLDEREENS, FHTRET S ba—<
ZRAF AV« AVFaT AT, BEMTIZR—
VX LA08EE - RBE, ThicE I HEER
LS TENERAEICE T, BL, hoTEH¥EN
EEEE L THRL, REOTFENEREZ T
HBET L, RO3IDODOEKRELRT I LTS,

(VECHE2ERI LT EMATI L, 5%8

LTWBZLDEEEEZRE->TLE D,

QFRHNEEERCBIZ X3, ABSKEDK

BEEZAVSEE, —HNTHE>TLE D,

BEBHIELVA Y F2 7 AR THI L

BTEBELELADE, ThEBE#HOHLER

By, BOAM, ttSfEEEmELTCLE S,

BT 5z, bIREOTENERMCIIHL,
oW HEEAEDO R W E 2 5 2 LBIZIG U T
DANB LI FFE{E LRSI, 2D, K=V
RXLDEBLFELZDTH D,

3, AU Fa27LEH02)  AENMEGDTR

HENMEERRELT, 1. Ttz —<=
Xh, 2, BRER, 3. EBERISTTOH
20, 7V F 27 AMERBERLOBE» ST X,
HHPE 2 —~v=X A1 [RE] &, BRE&EIE
T8/ &, EHFERIR [FE] ©, ThZThE
HEEVWTWS, 23LTC, ERNIIZ3IEED
Bholeh V¥ a7 AR ENE, KL HEE
FTE2ba2a—R=RT 497 AV FaT7AsiE, &
AR RESEREIRFL T 5,

(I)FHpIE 2 —2 =X LD

ZHIZRD 3 DDRHER>TW5,

ORTDHROEE & XALDIEE L HERF

@=x Y — b D7D DIREHIHINIEEST & BLHIREE

HoFE
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QRENEE T 3 ERFABC L 2HBEDOFELED
HERY

2T, TOHHEHE a— =X LIZETLAHY
F 2T AITIERD & D BEHESHD 5,
OHEBOHWIRAAMENEZERT 5L
Thd,

QSEMEEATL, MFEOBRERZHFEHAL
T, TS5 oA LRBEIEST 5,
Q@HES EOHRIF RO B 52 BH &
T2E5Eohb,

@HITE O BESERRO SR B 2 B
RT3 CHREEIND,

®7 7 ADETDFEHEHNE UCHETHREZ
M Z LOAREE LD,

@#F I LERA L B OEREE L HE
L, #hzflfasnlXikob AL, RE
CHIEHZED I XAROPTHERT %,

@FHE A TE T, F B DO ROEFE A
OCEFHOBERCHERT %,

@RERITFH L T AHRHIN L TRENS
EHYFHAEEZHET EWIBALOF LI SN 5,
Znkdiz, HHEMEt a—<w=XAIETN
R ESIRISCERRAB@EThY, F2F
EHY)FaIFAIBVTIR, ERANZEESE
aIa=fy—yvarBREFHashsdIeidnl, X
EEDHRREROTHBICER U, HHENE 2 —
2= XADRIESIZ29H %, 3, ZYV—1+OD
T2 D DEEE L —BRAROI: D DERANERFE &
AT B R, HARTEREIEFOET LR S,
Riz, ERABBREREO»IC, BESEOBK
EROFFELBHET NS, BR (EEEE)
PHEALTCH LM (BEEEMREN) CikRkESR
v, HHE 2 —v =X A3, 7 I XLANRE
FBTLEHOE L 245, ZRIWEEERNS
FENERE LD D BSREDOTH S,
QEREEHR HETEEHR)®
hIRETEVEC L RERRET 8T
EDLVIERNREEAT AT —-TH 5, £t
S - BT - A0 - KRS 3 & TEN -
SEINCEHET A I ENTELLEZ DL, T
TSI T 4 RLDHZF L RAEE - HEE
B L o e EREERAESRBEATNRS, &
DYRIIE, EZFEY — MNEE L O ERER]

EERER VI HHRPE 2 - =X AT 3R
Bby, HER, HECKELOTEE - TA
ez LT, ETOHRPFFICHEINS X
DIVWHREANET 2 LOOFERLARENS,
¥, Clark (1987:15)ix, BREEZOTE%®
RD5 HET T3,
QHLEFEXIERBIT LI ZFHBEINLEE
PHELTENEERTSHIL

@2 TOHEDFELMEHET T

QAT ITELLIEAECETE, ThEERK
T3 HDOFRICET 2V EHEILE
@EFOATHY F 27 A ERENTIRRZ 7 A
Yo L BENEREE

OMEME I a=r—Ya v EELTERS
h 3 ERRUCERHEOEFEORHE
BOEERBIBLTR, #HEH=—XKES
MG s eERS N, F1 KERLOHEED:
WA 2=y —vayind S EEHE
Eh, BRXEBOMEEERTLIIAS Y —-
S—=vIBiRBEI N, BREZROAY F27
LREESEANTHY, TOBEETHITENG
BoEREZEE L. EEBHEFCBVTL,
Hi « FEL&7 7u—F (‘ends-means’ approach)
MR, FOEBLOLZDODARO—DEL
TRAI Y —» S—= VI PRBERLDLYTDH
2o THITIEEERIA Y ¥ 25 AL BEENE
HELEboTWw3, 2V F¥27 4088, 17
BicBlT 2 AECEBRE N, FHEOTHCIBY
ZBEARERER LW BlA» o HENTERE 1
78(9)0

Rz, AIa=r—varvERICLS THEE
H - ®E-tHMtROALSHEEREZED, —FE -
B—REPEDEIIEL, COER, 232=2
F4 7 e AV FaTLDEHESN, BFEELT
X, A—In 7Fu—F, HEREN/GENE
Bk, BEDLHOEERE, BSHBRRBIRES
BEIxhz, 2VF25h TP VIZELT,
A=) 7 Fu—FTR, SEIHROERFLL
SEAE»SThbh, HRIERR/GHENEEEICS
WTIE, FFEDOBHEICBEL - YRI5 & EE
LERET ZEENBEHR I Nz, BERLRIRZE
T}, BEOEERROIBHNHEFAIN, £
S - BEERBERE TR, BEOTFTOIRD SN



ERPERL, FRTLEE
ahiz,

HRERCNT 8L LT, Flig, AR
EEEZL>THHZR DD EWIEHTH 5,
FHREHIR, HHEME2—<=XaLERE, A
WMEFEEBCL>THHRLIOTHY, ThEH
DANTERINT 2D Ried, A%, ¥EL
Ty — A RCEE LT EwI=—X
WG L CEBHEONE TRAL T 3D LR
RZ 20, [ECOEEECIHZEFEOBCHREL
WIS Z S TREFEEL RV, B2k, =—X
SO EOBEEINEWVI I ETH D, HiR
EREDH ) ¥ 27 ARARBFEFFEDO=—X3HT
Dot b, =—Xi3, FA4AVETREEN=—
X (Bedarf) & F#8M=—X (Bedirfnisse) I
Srondys, BREREFRFECHECHEDY,
BELHCORKC—BERoIUohbs L wiHE
EERFELELTWS,

(BrteHERD

ZDEEA FTAuF -}, FEEPLOREE
2EAL, ANTHEENZ=—X 2o EAL
LT, 8oREESNEELLT, FEHOLEY
REPEHEL IS LT3, EEEIZEA (whole
person) k#F Z 6h, Atk - FHEEOEEE -
BIEREE2MELLEEL LTRE SRV, B
R—HOBE s EEDEEAR TR L, %
BEBEHODGN TRV EERILBTEDLSH
EThb, EFFEHEHICL-T, HRZHNRZD
DT L, AEENRERRORENTH S,

Frz, HETIRIEUE TR L, FEENEVS
PEIBEOAEETH D, FEOEE - (B
HEThHD, —H, FEEREFOEHNSINE
LRan3, #£HFEERHFIZ, FHrHavsIE
£y, FEBBLEHEAEREOACEALE DS
TWw3, FEE*HSOTHE (subculture) &
HEZHAY P79 -2 2 BT 22 TELH
CRENZEFEREHEZEF X 3,

ZDLII, HHEOEELEEIR, kA
R EMTIEREZBLRI L TH D, 222, F—
Y XL0E%¥ - tRE Lz, BEEREWIE
¥REAY L OBIEESED S NE, &5, F
ZERBETR, THEDOSNIHECHEUTSE
HIBREBREXEET 2 I LTI, ADBESER

HIFEROERVEE
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BES1 % b o TIT ) ERNERAEEB L EET
LOEERMTBIETH S,

ESFERMT 2 HEHERCOVTIR, FFES
WPEGEDEE=—ADHMCRIT, 5EF

BELESEE»S, KESTEHSEEEDLIS

HEERG, FBEOFHESHEOFRENIRFICHE
DOREETIRELEL L 2EHT 5, A
ZCIG U8, FHH MG T 2%E
BHAROBR, HE0¥F ety 28T (B
%) OBZROBRCELEDZ, &5, BES
BCOREKRL VEEOBEE, TurRX « vy IR
DA, BIZFER BENEH OBZREEA, 4
X—=YVave.e77lu—FOHALVSIHFLWE
Bzbl5 L,

AVF2Th s THAL BT, 7OLX -
77u—F (CEFBREEREALTIHR) BERA
&3, Stenhouse(1975: 84-97) HHER L Jz€ T
NMEBWT, BoSEEEREEEE Y B
HEIFDOFEE (principles of procedure) &%H
B FHICHED B DIIEILD By I8
DEtak (‘light syllabus’ specification) 2> 5p8 YD
Lo T3, ZO¥FIREFIHO—BRAIFEEIZR
DHEYTH 5,

OHEMEIRRT 2 BB 2FHHHET %,

QOFFEMERE RO 2 Z L8 TE 2R

HEEEEZ %,

OIRHERIEL, EmESsHIoicdin

FB1IREREERT 282 HET,

@HESOEREZR~ID, EOERZIEIEL

2D, H@mET->1DT 3,

CHMI T 2HELRES RO 0okt &

WITEHZHEETI.

OFBHCHAORREIRDIES R 5,

QEEIRERE TR, VY —RickdEwn

SHFLLEREEELET %,

UEDEREIZ, Forvoni-BE - NE-F
Br~rofRbbiz, HK - IEE - Hm - NE -
HRZEANBRERGEE T2 & 5 RBEEES
ZEBWHOWTH D, FTOREINLHEFEHEDSY
FnREehnid, BEOFHNARAIREREE
FBECBOLTURMNLEEEBELC S, 22T,
REWIE U FRLEETEBELND & 5 I
WY INANRNEEIR D, BHNCRESNIFE



22

HEL Y I X132, BAORERICES LTEEY
BIENTEDLIREROLDOBFERELT
FRENDIAE 2, FfDH &L, 7ot X -
7 7u—F Tk, BT LR X 2z E
HL, BlE- A vy a— - HEKE- T -
VE— Lo TEADHEHRNED NS,

4, MR 2—7 =X LNDIRE

FRFEZ LES TR, IT0ERUREICBWT
FHEPOER, HENFEE, &5ikka3a=R
F4T e ANVFaTAh, AZa=ATF4T TS
u—F 2R &, FRHC, RO XD ek
Mzt EAE Uz, SREENIEEE», K
MiEYHLEGEEEL, ERILHBESD, W
5 TSR THE, COALBHIEVLD
THEERENIEENSRLT, AbBbEWS
BENBEEBEADERER 2 LEHDH S (Miller
1988), & 5z, FERFBHFEARICFR-> T EH
Tz LC, RAEELER
52 EBHETDH S,

ZDXSRREERE S - T, EHFEREXLR
LEds, TRERBESELFLLVEERTH S
(AW E 2 —~=X4 (Modern Humanism,
YTFMH EET) ] ERIBLIz W, %—amun%{ﬁ
IBVT, Ea—v= XA EWDBEARNBRE R
TNz R ATz Stevick (1990) 1, Ea—<v=X A
LI EOHRERERD 5 DEIFT»5,

(1) (H1) BfE: BHORELENBEEOW

HEEL,

(2 (H2) =8Bk © KEFLBRZEL,

FhEHEET S HORENT %,

() (H3) FfE: AHyRIE - #tH -

T REEEEDDZIETH D,

(4) (H4) %tk . m3 - 2k - B2 S0,

Bl 2 FEAEE & MIFEEh 2 B T %,

(5) (H5) HO¥EH . HEOLAEMNRZIX

TEEROZ ETH B, FAMLE D ELEE, F—

ML O MBEHEERD S,

H3 L H428BuEE=R%KL, H1 -H2 -
H5 REBEER EHAERERERLTwS,
D5 DDOERBEREHET 2E_FHEHRFRRD
5 DDHREBEMMERFEHRT 5 Z L 2BIET,

FTIEZ

RBRORAM R T

(182 FE—1t (self-identity) : ZEERMLRE
FHRIEPHB O/ -V +V 7 4 —FiE2ERL
Sk¥sct

(2B (self-concept) : HEORATLHE
T 2 EERNRBSEES I ERE->TH
CRERCAR TSI L

(3 HBERIE (self-esteem) : HOHE ALK
RiCWa I EE2ERI EHEFRELH, HH
NHHLAETHIL

(4)xf ABI{% (interpersonal relationships) :
g e FH LY, BPHNEREERTSIL

5V EIDEFE (subject mastery) : X S5 h
5 EARERICD, XEBLTWS EAREE

(BESH) wbBET L
ZOMHDBHIOE: b 5y sy, AT
WISEER L HEEHEESHA SN LTH
3, DIz, REMOMRENITE « BEOFE
R, BHENOHERRICBWTERT 2HE,
DF VEHHEOHEERETRL, THEHEMHK
35 ERBOIFEBR 1RV, 23 LT, HAH,
AR, RARETEROFE T 5 BRIHE
T 30TH2Y, ZVFaTh THFAL VK
LT3, ESERLERKE, ToAEEOL
VF¥asarEALL, FEAZIKEAL TS,
TBWYINR] 28AT 5, ) F 27 A53FHE
DR DOVTR, ESERERES BILMHI
HOLH, HHta—v=XALEHREERHE
BRLEWTHEIG U TEHAMICERY AlLs,
XTC, MHIRIMHT AL 2—R=RTF 47 *
BV F 25 a0k, OEESEEECHET Y $2
SA1, QEASMESABMRICET A Y * =2
SAI, QECERLHCORECET I Y ¥
SAMPSRYILD, AV F 2T 411, HARN
Ea—~=_XLBIEEMrSDEFICLPH
BrgiEsoz L Thd, EMeHLBT L
BEETHY, EMBEENZDLIDOTHLILD L
S IRERERENS, 205 DEFER, £
NRITRABREHETHILIRTEY, ¥18
BREEL K Z & D LI HBRNERCHRIES
5ZLHTEIRG, FH»rsDEER, AMTH
2Dy -V, Bhl, FENZEEEIAL
TWwaHLoTH3, #VF2TAI1IE, FERER
DI L - EFSme T ABREbLY, Ihid



WS ) * 274 (latent curriculum) & b IEE
13 (fAH 1976 1 59), &EFHEOHDOEROHEER
ZDEE », EFFRICBLIESDEES%
E2 BBRENOSMOER L, BiRERICHE
C2HSMRECELL D TH 5,

ZOHEA Y F a7 ARECFHE LYY EY
ZWERIEHY, ZhBFVF27 410 (HEHE
BErHOHE) LERNCEN-Tw3, T4b
L, YVFaFLNBARTH S Z LSRR
HEZEESIDIZHLT, 2V F27ALIMBZARTH
52 EDOEANBEEERDS ., FHEEV—ADAH
ELTHROBHC:2HRAL, BCEHEDELR
BEHEAL, LU TESRAED LW TR/
WICH L TR R FEEZ RO Tw <,

5 KR

WTCI, FEFJIVFa2T7L - THL 2D
HAFE L 2T ENE Y L BENEERR %
dubicigdB Lz, K@ TRRARLzEa—<=X
TAvZ AV F 2T ABEE, F—VXALLL
> - HRE, HESERL VS EENERNE,
ESFRCBEEERAMLBEANE 2 —<=X
ABFOERET D, Ea—RoRXT 49T oA
V¥ 2540 [BH] 3, BCEBRLEEEHD
BRThD, 20 [NE] BEEMEREICEDL
WEZ Y INARERT 5LE8H B, &5,
D [HEE] wowTik, HEHE - StABFZRD
% - QSN B SEEREN) 0BE
RPEBMICER T 2 IEHEEHRET 2, 2ho0
AV F 27 AMERBEFROBYERTET 27201,
HMERFHAAEEERE LRI RIS R0,

[E]

(1) XF3TIE, T8=8&E] w5 HER, 4E
ZE (foreignlanguage) | & 552 EZE (second
language) ] O LS E R THEL L THW
T3,

(2 TE#®) 2EEAT 338526, BARZ[Tr—
ADEHEBESE] (Bloom, Krathwohl and
Masia 1964, 1973)3fF s h, ZNEHE_F
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On the Fundamental Principles of Second Language Curriculum Design:
Focus on Philosophical Orientations and Educational Value Systems

by
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The paper presents the results of an analysis of curriculum philosophy based on curriculum
theory. The author first categorized philosophy into atomism, pragmatism and holism; and used
holism as the basis for the discussion of curriculum philosophy. Then, the philosophy of second
systems. Philosophical orientations of a curriculum may be one of the following five areas: cognitive
processes, self-actualization, social reconstruction and relevance, academic rationalism, and
curriculum as technology. According to its educational value systems, curriculum may be
categorized as classical humanism, reconstructionism and progressivism. Based on this, the author
thinks that humanistic curriculum is founded on self-actualization as its philosophical orientation
and progressivism as its educational value system. However, the author modifies progressivism and
gives the new name modern humanism, which differs in progressivism with the integration of
cognitive and affective dimensions into humanistic curriculum.





