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On-line English Writing Materials

for Japanese Young Adults

by
Joe Lauer

Institute for Foreign Language Research and Education

Hiroshima University
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Hiroshima University's

English Writing Help Center

On-line English Writing Materials for Japanese Adults

by Joe Lauer, Katsumi lwasaki and Hiroaki Maeda
Hiroshima University's Information Media Center

P1#% : Basic Level
1) BOEYZELEDICEERZESEH (Writing Good English Sentences: Important
Grammar)

2) EOBWEIRG VS5 7 pEEF (Writing Basic High-
Quality English Paragraphs)

3) A=ty -zt %EZ S (Writing a 1-Paragraph
QOpinion Essay)

4) ERKADEDDETEE XA —NVA#IES (Hiroshima
University's English E-Mail Exchange! (Bulletin Board))

5) EREDEDDHEFETF ¥ v 1 (Hiroshima University's

English Chat: A Fun Place to Bel)

Tk (BFEDOHBERF->TVBAK) :Intermediate Level (When you have
specific tasks)

1) A7 —<VRFHRSCE A—NVDEXF (Writing Informal Letters and E-mail)
2) Tr—<NVRXELZEL L TOHRERELRIREY ZL (Important Style Rules for All
Formal Writing Tasks)

3) EYVRRVEZ—DEXFH (Writing Business Letters)

4) BEEDEEH (Writing Resumes/ Curriculum Vitae)

5) BB HDEFHNEEXS (Applying for a Job)

6) BEEENDEEXF (Applying to Study Abroad)

7) Ya—FrRAM—VU—%REZS  ffEEENEMLEER L 5 (Write a Short Story:
Improve Your Fiction Skills!)

8) fEXREDE BN ERVE X 1213 (Overcoming Writer's Block)

& (THFIv7 - 4T 4>7) : Advanced Level (Academic Writing)
1) Writin inion Essays (A Typical TOEF

2) Writing Thesis and Research Papers

3) Create Your Own Web Page

4) About This Site 5) Other Writing Internet Sites 6) Give Us Feedback!

Copyright 2003: This course was made possible by a grant from the
Japanese Ministry of Education. _ ) ]

TRBEERKELEF L SA VBRIEES AT 1« VBV ORRBERT1 45E
MEMREMBS Hi (C) (2) —#&)
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B 2E: RUVEXEZE{ LOICEERXEIER

(Writing Good English Sentences: Important Grammar)
Grammar Introduction

“Thou has most traitorously corrupted the youth of the realm in erecting
a grammar school--- It will be proved to thy face that thou hast men
about thee that usually talk of a noun and a verb, and such abominable
words as no Christian ear can endure to hear.”

From The Second Part of King Henry VI

William Shakespeare

BEANTSV—RH— N EBUTECLT. COEOEEEEEI 4T LE
SRZEIR. BELLERAOEYN THZ, WOLAAPBALY. U
NEECZEOENM (I BVE2ELWERABECTEBEEA, B
FAOBDICEEBLNS LN, BEALEANBESS,

PAy—AtE B3 NELE] RIEOEZOEB. Yvvsd - 74

ks AT,

Translation by Hirohide Nakamura
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part 1: A/ The/ or Nothing [ZD W\ T D&HEA & HEME

A / The / or Nothing?

al the DELWEWHAEFRATERICDLLADELLS !
“A” [TRDLS BFEETHELNET:

1) 2EAEHZ 356

man mountain

2) KEDRTALNZEBNZEIDELDH

| have a dog. Her name is...

3) BRI H 2 1 BEOMPAEIEL THERD EECHFELNET,

A butterfly is an amazing insect.

4) B, ARPEEEHLDT LS

100 miles an hour 5 dollars a pound two times a night

“A7 [FEBEOLFACEFLFICTIEF IEDIAE LA

“The” [XRD&L S BBFRIZODNDLIET:
1) BEDYPALEIET =

| see the teacher standing over there.
the Saijo train station the American government

2) KEOHRTITICTTELLDAIET LS

15



The dog likes... (* L& (2) OFIXDDTE)
3) BEFIIHZ 1 FBEONPARIBE L THRD L E(CEFEONET
(*kEE (3) EALTY.)

the butterfly is an amazing insect.
4) EEVEDUIEELZBRVWEDEIET L E
the most beautiful woman the sun
5B. #B. F. HEVPLURACEFEOLZHN (BROWLEZIhIEHED EFEA)
the Mediterranean Sea the Black Forest
the Philippines the Himalayan Mountains

6) EHDMBOESTTETLSEDRE

the Netherlands the United Kingdom
AE FEAELODERTEIBHAELELE LEFHA, (TRED<A/The Z21E
ELBRWEE>SE)

A ¥ THE Ao WigSE:

DNEIONBVWRFREZET LS

jewelry water sunshine
water people money

2) BENICEDOIELEETHE

Cheese is made from milk.
Lions eat meat.

3 EHELETFOTWLEREDELE

People
HBE. B M. L. B KE. & CAERCOBEDEDDOLITEIET

16



s

Jupiter Fiji Island Lake Superior
Mt. Fuiji Canada Antarctica
Yellowstone National Park Milwaukee

S)RDESBIEHKICTTL B EAEIET L &

prison school college church
bed court jail sea
home |
#ix: He went to bed. She’ll be in court. | attend college.

LA LZhoD&iAIBRAERELTIHEEHNET,
Example: | bought a bed. (#z23%22&DTEZREH)
| see the church. BEDEDEIET L TDEE)

B I

BE 1: XPTELLK 2WBIOESEATHARST

1) The happiness is a_quality that comes from within a_person.
A B C D

2) The nigh fore last, there was the cat outside the window.
A B C D

3) Before leaving the office, turn off computer and lock the cabinets.
A B C D

17



4) Issues concerning the distribution of income are among most

important.
A B C D
5) The reason | don’t want a car is that | don’t have a money.
A B C D

6) Humans have been fascinated with the Mars for thousands of vears.
A B C D

7) Honduras, located next to Mexico, is 2 democracy, headed by

A ‘ B ‘ C
larly el resident.
D

8) By time of the Hernando De Soto expedition of 1541, Arkansas was

A B C
inhabited by a variety of tribes.

D
9) Indian Qcean territory of Christmas Island yearly exports 1.2 metric_
A B C

tons of phosphate to Australia and some other Asian countries.
D

18



10) Plato pondered why, given a lot of power,_person would choose not
A B

to use that power for evil purposes.
C D

Explanation of the Correct Answers:

1) A “happiness” ¥ Z S h i WEFR LD TERIEBER Lo

2) C “acat’”. HISNZLANEFEPXELCYHTTT Ef= & &E."the”
Tlxm <"’ &E>o

3) C “the computer”. REDWPALET L EI"the"2BL %,

4) D “among the most important”. {EAMKRRTH D,

5D “money”[d¥Z 5hARVEFABRDTERAITBES W,

6) C HEOLZFICEBRAITBER,

7) D “a popularly elected president”. #z S>h3LAN—KHNRENE
BT dLEE"TEMES

8) A “by the time”. {EANRRTH S,

9) A “the Indian Ocean”. @E%%ﬂ(:(;”the”&fi% o

10) B “aperson”. —#xEy&"E b ”7&%“% LTWaEH"a"&EBW 5.

RE9RE 2: the, a, an,OVWFThHELLEDETHREBICEEALGT L.
(FhEADBWERIX M- | EBERIV.)

1) There was ____ terrible noise coming from my next-door apartment.

University of Wisconsin has about 45,000 students.
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3) Cebuis anislandin ________ Philippines, 500 kms south of Manilla.

4) I'd really like to go to the top of _______ Mt. Fuji some day.
5 ___ table that’s in your kitchen is nice. Where did you get it?
6) J-pop's mega-selling band, Smap, came out with a full-length

double-CD album.
7) Mitsuo Ogasawara found Tatsuhiko Kubo with an inviting free kick, but

the tall striker's downward header slammed sharply into the ground and

bounced over bar.
8) | hate telephone.
9) Hikaru Utada, who first became star at the age of 16, had a

husky voice that was unusual for her age.
10) He went up to a policewoman and asked a question, but

officer didn’t understand what he said.

1) a ¥zohs4HE (BEE) PXCBACER LB 2K S, ¥
—7— F; “There is/ was...”

2) The EBABER. ¥iZ"the University of ...” L REIN %,

3) the HWEOEFAD SERSNTVWBED"S TR 2EE I the” &
DlF %, #l; the Netherlands, the United States, the United Kingdom

4) FiiE FEOWL (BEIE) OBRICEHIZHNZRN.

5) The RBEOHBICEETIREDT—7NVRODT the’ 2%,

6) EREH LZALHMEROLALCIDEBHINTV IR EFAXANRN,

X 7=, "J-pop”ix”Jazz” % “Soccer’ L HRICE DA THEASINLERETH

20



%o
7) the HED"barZEL T2 DT "the” 2\ %, “the top of the

goalpost” = BIFHTHEADPESHE—DBHD

8) —EIIRDDEIE L. BAONILHADOHEELTH 525, BFHNRIEHR
R LTIE"a" &b 37the” 2 W5 DB — R TH % . #; “A telephone is
good.” Tlx 1 DDEEFE L WS HIG % 23 55, "The telephone is good.”
TREF BE2ETHRZRIT %,

9)a HALhBLADEEEHSXEFIHOTERTE L EX"2ES.

10) 2ESXEFTCHIBE L ELFARZETLER"the’2AV 2. EE;

policewoman = officer

BEE 3: ELLWEZAERUARIL.

1) Badagry, Nigeria was slave ports on the African West
Coast.

a) first ' c) one of the first

b) a first d) one of first
2) | had never heard , yet thorough, explanation of any kind

of theory in psychology class.
a) a such understandable ¢) such understandable

b) such a understandable | d) such an understandable

3) Just after World War I, thirteen out of the 14 leaders of East

Germany’s Communist Party had education.
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a) an only elementary c) the only elementary

b) only an elementary d) only elementary

4) This is a list of wetlands of

a) international importance ¢) the international importance
b) an international importance d) an important international .
5) My daughter, Lissa, , tries to keep the family’s moral

values strong.
a) to play the violin c) is an excellent violinist

b) an excellent violinist d) the excellent violinist who

6) It’s freezing in here. Please shut

a) window c) a window
b) windows d) the window

7) I've got now. Would you happen to have some aspirin?
a) headache ¢) a headache
b) headaches d) the headache

8)Weneed__________ for tomorrow. Can you pick some up at the store?
a) rice c) arice
b) many rice d) bit of rice

9) students in the class passed the exam.
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a) Most of c) None

b) Most of the d) None of

10) The newspaper headline read “Man Killed

a) in Mountain ¢) on Mountains
b) in a Mountain d) on Mountain
Explanation of th rrect Answers:

fE e

1) ¢ Tone + of + the + (first, best, etc.) + EEIEL D&
PETH Do

2) d Tsuch + a + BEAH + &1 ZOXETEEEH
DU THRE>TWA D an”Z AWV %,

3) b ZhHPELWEETH 5. 7. "education”id —fzH)
REETHEDNTVWSEH'CTIEBRDTH S,

4) a Tof + &z + M54 Hl; “of great value”, “of

little interest”
5) b “b’HEKTHTCHAINIELVWETZHANTWS.
&) "an excellent violinist” D&M “who is...” BERI N TN %o
6) d BMEOREDOEREIELTNSERED, "the’BLETH Do
¥) “b”® windows ® “the windows” T #HIUXIE LYo

7) ¢ “to have a headache” BAMERRTH S, £z 20D
wECIH B RERE (“Nnow)DETH 5 2. "b"IRBEYT TR,
8) a “rice” Z¥ z Enﬁb\f%%ﬁlf“?’é%t&bﬁ%ﬂlidz\gﬁ

Vo "many” iz 5 h B LFICKH L THAWNS, "c"id"a bit of rice”
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ETHNIEELW,

9) b #FETH2, F) HEAZLSHEE-ST""2ERT
%o, "a”lZ"Most students...” & THIXIE LW, "d”iZ”None of the
students...” L T H5RETH 5,

10) d “on”HDBIELWARIEFRTH 5. EHEICIL"on a mountain”
THHD, FESEORHLUICBWTEFAIZLIELIEEREI NS,

Part 2: B & EIG
CDEDODHEA :

1) FeasH L BIF DB

2) HFEMIRE

iz~ -l

CDEDEEK
1) FeRE. BIF & (2 fEH
2) AR EBIFREFE o =X DB
3) L<HBMEN
4) BRI

R, BIFR LMD

1) ERFRIEA e REmIHhND £, Whatkind of...?7 or Whatis ... like?
EVWSHEWDEZIZHEDFT, ChollBE. OB EEDTCRHIICDESE
ER
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% : Sachiko is a beautiful woman.
(What kind of woman is Sachiko? &z : She is beautiful.)
George has a fluffy kitten.
(What is the kitten like? &z : Itis fluffy.)
2) BIFEIXENEA . FEREA. & LK IZMOBIRRICAMD £9 . How...?& LW 5 R
WDEZIZHEZDEDTT, BIFAEINMHIDEEOMECLIELE (T EVS
DIFTEHDEFRA) —-ly TROBIETHLODIET,
%Y - Doreen cooks well.
(How does she cook? Z&x : Well)
Dennis skillfully played the piano.
(How did he play? & x Skillfully.)
Pon-chan is a pretty big cat. (Pretty (IR big Iz/h b FF, )
(How big was the cat? %z Pretty big.)
He finished the work rather quickly.
(Rather |32 quickly (Zh b £9)
(How quickly did he play? % z Rather quickly.)

fix: AN |
good well
bad badly
careful carefully
interesting interestingly
sorry -
bored -
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S HBEEN:

Note that if a word follows a “special verb,” and that word modifies the

noun before the verb, then that word must be an adjective. These
“special verbs” are:

RDE S BRFFARBERAICODCEEBICTERELTLEXI VL, BFADHEIIIH DS
AEEMT D EEIERHICEDET,

be appear feel become seem look
remain sound smell stay taste
B : She was angry.

Your hair smells good.

They stayed calm during the earthquake.
LEdoT. s LpakHhEE> TEIFEEMEL “Your hair smells well,” & 1
3£538XED(LBA. TOXDERIE TERXBEEOTVT., 2552
ENLEFTHS) VWS BILABRIECR>TLENET !

5) Bad or badly?
BARDLERANMBVLEVS ZELEEVEVWGE. ERAEEVET,

Ifeelbad.

(I feel badly. L ZD DN s, COXDBE. HREIEREH L&
WSEBRRIZAR>TLEVE T, ) |

B TIIRERREBHMHTIILERITHNTEZT L,

6) Good or well?
B4Rz good L FERR TIN5 Ifeelgood £H 5L LET,
LHL“l do good” & or “l see good” & W5 L5 [ZENVWTIEWF EH A,
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htm5“do” L “see” X LB DRHHRBBFATIEARVWASTT . TIMHEH
AxEMHT 25EILEFE wellZEWE T,

S 1: EREEpAE L. (HEERESOTHLL.)

Note: Sometimes there are no corresponding forms.

2 Bl
1) magnificent
2) seriously
3) good
4) neatly
5) angry
6) daily
7) big
8) always
9) fast
10) early
Answers:

1) magnificently
'2) serious

3) well

4) neat

5) angrily
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6) daily (Adjective = a daily newspaper. Adverb = published daily)
7) Nothing.

8) Nothing.

9) quickly, rapidly, etc.

10) early (Adjective = an early class  Adverb = arrive early)

B 2: BEHOXEAEHLETI DOXIZEZE LRI L. Be as concise as

possible.

1) She ran.
She did it quickly.
2) Scott got a job after graduation.
The job was exciting.
3) Rie speaks Spanish.
‘She is a good Spanish speaker.
She speaks French.
She is a bad French speaker.
4) Darwin learned how to categorize animals.
He did it accurately. |
5) Columbus recruited sailors.
Some of them were experienced, and some of them were

inexperienced.

Answers: (Other answers are sometimes possible.)
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1) She ran quickly.
2) Scott got an exciting job after graduation.
3) Rie speaks Spanish well, but she is a bad (or poor) French speaker.
4) Darwin learned how to accurately categorize animals.
(or) Darwin accurately learned how to categorize animals.

5) Columbus recruited (both) experienced and inexperienced sailors.

Part 3: E)&:A
ZDEDODHNE :

a) BRI DOLTOEEA
b) #&&E RIE

L B2

NEFEOBRDT CEICHROBANT TS EBA. ZDEDOEFHEE-ing 2 (&)
Z5) RBRIFIERD FHA, ZOREOBHACIIRDLI REDHE
EFNET,

admit avoid consider delay deny
dislike enjoy finish imagine involve
mind miss postpone practice regret
risk stop suggest

%l : “They delayed starting the meeting until she came.”
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2) MBI AN EHAORECLBEANOSEET,

B
give up put off keep on involved in good at
happy about used for left without apologized for insisted on
forgive (someone) for congratulate (someone) on
stop (someone) from accuse (someone) of

X : “Bob kept on trying hard.”

“Lissa forgave him for being late.”

3) BEDERDT CEIZMOEBAMNTT ELHE. —DBOEBFSETER -
to ZabhFhEhDEFHA. ZORECHAICIXRDLS>BEDHEF
nE7v,

afford agree appear arrange attempt dare
decide fail forget hope  learn manage
offer plan pretend promise refuse seem
tend

%>z “Jill failed to hand in the assignment.”

DI 5ICHZBEDEATIL INgFEETRER-to DAL ZHNET

begin continue hate intend like love

prefer start
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HERE  AOXIZESXDIEEETD a)i o hYOFMNSBU, 0EDDX
[ZLladly,

1) It tends

2) Christopher Columbus risked

3) She admitted

4) | hope

5) There appears

6) The dog

7) They kept on

8) It’s hard to stop

a) to become very rich.

b) making noise, even though we asked them to stop.
¢) running into terrible stops.

d) smoking once you start.

e) to get cold in Saijo in February.

f) taking the money, so she was arrested.

g) to be very sick.

h) to be water on Mars.

HIEEE2 . ROXDOHRTEE->-TWB /A= MNZEBZEDIFAEI L,
‘1) Recent theoretical and statistical studies based on dynamic models
A
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tend prove that gverly broad patents not only reduce competition but
B C

also reduce innovation in the software industry.
D

2) Research shows that engagement in school extracurricular activities is
A B

linked to decrease rates of early school dropouts in both boys and girls.
C D

3) Vitamin D regulates the absorption of calcium and phosphorus and
A B

helps forming tooth and bone.
C D

4) New Zealand rugby coach Dave Rennie, who heads Wellington NPC,
A

says that he is relieved being able to keep his job for two more seasons.
B C D

5) Jones said he_had fallen across Ross and had got blood on his clothes,
A B

but he denied to take part in the violence.
C D
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Part 4: if X
ZHDEDARA:

1) if &fE > =X D WL TDEEEA
2) MEBHE

If

if 25 XIZIXRD3DOELH D FT:

1) Rk—

5| A-- If | have money, Ill buy a car next week.

(TR lFrohXXhaIiEEICR258EHNET., WMHEDOESE
FEZBLICHEBELELL D, )

% B-- | won’t eat if ’'m not hungry.

2) BE—(RETY. EXTIEHVEEAL)

5 A-- 1 don’t have money now. If | had money, | would buy a car.
(FE9IZIE L WREE T be DENFRIE were [T& D EFT, LA LEERETIE
was B LIZLIEEDhE T, )

%) B-- 1 am hungry, so I’'m eating now. | would not eat if | were not hungry.

3) BE—(RETYT. BEXTIEIHVEFEA. )
% A-- | didn’t have money yesterday. If | had had money, | would have

bought a car.
%1 B-- | was hungry, so | ate yesterday. | would not have eaten if | had not
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been hungry.

HBHE (For each question) If you made a mistake, go here.

B 1: $RAELWELCELGRT L.

1) | can’t understand you. If | (can) understand you, | (be able) to answer
you.

2) He didn’t do the work. He (not be) fired if he (do) the work.

3) She studies every day. She (not be able) to pass the final test if she
(not study).

4) Women are discriminated against in Japan. If women (not be)
discriminated against, they (have) better jobs than they have now.

5) | (meet) her at the airport tomorrow if she (tell) me the arrival time.

6) The company says it (move) to Mexico if the Canadian government
(stiffen) pollution laws.

7) If you (come) into my garden last night, my dog (bite) you.

8) If a little more snow (fall), skiing (be) very good tomorrow.

9) The prime minister (do) something this instant to improve the
economy if he (know) what to do.

10) It was a tragedy. The victims (able to see) how to get out of the

building if the lights (work) properly.

Answers

1) could/ would be able
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2) would not have been/ had done

3) would not be able to/ did not study
4) were not/ would have

5) will meet/ tells

6) will move/  stiffens

7) had come/ would have bitten
8) falls/ will be

9) would do/ knew

10) would have been able to see/ had worked

BiZE 2: ELLWEZARBURIL.

1) If electricity ________ plants grow, perhaps the electric potential
across the soil helps the flow of ions in some way.

a) will help c) does help

b) helped d) would help

2) Generally, no class is waived unless students _________ mastery of
material.
a) will show ¢) show

b) showed d) would show

3)t _________ nice if there were some simple solution, but there isn’t.
a) will be c)is
b) was d) would be
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4) If an advanced civilization a time machine many

millennia from now, they would be able to venture back to our time.
a) will design  c) designs

b) designed d) would design

5) It’s not likely that they’ll become famous _______ in selling more
CDs.
a) if they succeed c¢) unless they succeed

b) when they succeed d) unless they don’t succeed

6) Harumi Koyama probably a Japanese record in the

5,000 meter race if she had not trained so hard.
a) would begin ¢) would have set

b) would not begin d) would not have set

7) In this coed volleyball league, if a team has only five players to start a

game, three must be women, otherwise agreed by the

other team’s captain.

a) when c) if
b) it would d) unless
8) If | to hear Tomohiro Okumura’s concert the

other day, | probably would not have realized what a good violinist he is.
a) had gone c) wanted

b) had not gone d) had wanted
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9) Beauty Direct your user information to anyone unless

you specifically tell us you want us to.

a) gives C) gave

b) will never give d) would have given
10) Do you think Shingo Katori would be a star if he so good
looking?

a) was ¢) had

b) weren'’t d) has

Explanation of Answers.

1) ¢ The second half of the sentence is in present tense, so the first
half can be too. “does help” just has more emphasis than the simple but
correct “helps” |

2) ¢ Same as question 1: The second half of the sentence is in present
tense, so the first half can be too. “Waived” = &2

3)d

4)d

5) ¢ Remember: “Unless” is like “if not”

6) d

7)d

8) b

9 b

10) b
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Part 5: EEEMBIENIEA (should, might, can, must &)
COBOHE:

7) EBHEERIC D LT DERER

8) MERI=E

ixBhEE (should, might, can, must, etc.)

1R3R. RE. BEETORIEEDRT:

May, could, & might ([F3¥5 < 5VDEEITELLWEE (ELIFELL
BWEE) OFEMEEH LT EEIIFEDOAET,

%1 -- it may snow tomorrow.

% 2 -- She isn’t here. She may be sick.

%) 3 -- A: Do you think he won? B: | don’t know. He could have.

%14 -- It rained yesterday. He might not have gone.

RO 2DODERE|AEEIMBELELID2DULHD FEAS
Must IZBBLZEENPEBLZFELL (H LIFELLCARWN) & ETOTEEEYE
EHOLDT EEEDNET
%1 1 —She is very intelligent. She must study a lot.
(UL, 525 HIEEFNDEEOLNAL LSS, )
) 2 -- The grass is wet. It must have rained.

(LI U ZNEBZ5KHEDIDTIRIEKENMITULE2EZDESS,)

Can’t [N DERIZEEAELW (H LFELLARN) S DM
HobTEELELNET,
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%) 1 —Sue doesn’t speak Japanese. She can’t be a Japanese citizen.
(L L. B35 HERIEBEATHSZ S, )

% 2 —1 was with him just 5 minutes before the murder occurred. He can’t
have killed her.

(L L. BZS L RIIBLEDTHS S, )
2) ThBIEZFADRBRVWTATT7TOBVWTIATTIHIDEELON2H oD T LS
(ZEVNET, :

Should, ought to, had better, and be supposed to.

% 1 -- You shouldn’t smoke so much.

%] 2 —She ought to have listened better.

AE: Qught to REEXICIEH S EHA. Be supposedto [ZLIELIE
H3L—-ILEBETSH(E LI LAN) EEIZEDNET hadbetter, have
TR L CHRIT R EFFEOIET,

%1 3 —You’re not supposed to smoke here.

% 4 —He had better not have gone out with another girl. (£ LA ZS
T306(E, FEBEZEYVSZEZ S, )

WERE

M&E 1: ELLBROEERBUREI L.
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1) Satomi failed the driving test. She ( ) studied enough.

a) must have c) wasn’t supposed to have
b) must not have d) ought to
2) Ray isn’t here yet. He must have ( ) about the appointment.
a) forgot c) forgetting
b) to forget d) forgotten
3) Scott did a terrible job on the project. He ( ) tried harder.
a) should have c) must have
b) must d) wasn’t supposed to have
4) You make too many mistakes. You ( ) more careful.
a) shouldn’t be ¢) ought to be

b) couldn’t have been d) might not be

5) You are supposed ( ) in the office from 9 to 5.

a) can stay c) stayed

b) to stay d) staying
6) SMAP’s Goro Inagaki can sing in English very well. He ( )
English.

a) should like c) must like

b) should have liked d) mustn’t have liked
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7) By cutting government waste, the economy ( ) better
sooner rather than later.

a) shouldn’t get better  c¢) had better have gotten

b) may get d) must have gotten
8) If you had bought a lottery ticket, we ( ) become miillionaires.
a) might have ¢) must have
b) should have d) were supposed to have
9) You ( ) done the work. Why didn’t you?
a) were supposed to have ¢) might have
b) must have d) can’t have
10) | saw some glass on the floor. You ( ) vhave broken anything!
a) ‘d better not c) mustn’t
b) couldn’t d) can’t
Answers:
‘b
2)d
3) a
4)c
5)b
6) c
7)b
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8) a
9)a
10) a

HBRE2 H5REORAIZ RNAREHIFRERELT. ROEREZFEL
XEEDRET L, -
should/ shouldn’t/ had better/ ought to
%1: Your friend says: “I’'m really tired.”
You say: You ought to rest.
(or) You shouldn’t work so much.

(or) You should take it easy.

a) Your friend says: “I need some money.”

You say:

b) Your friend says: “My stomach hurts.”

You say:

c) Your friend says: “My boyfriend seems to like another girl.”

You say:

d) Your friend says: “English class is really hard.”

You say:

42



e) Your friend says: “My girlfriend is pregnant.”

You say:

& Z DB
a) You should get a part-time job.

(or) You shouldn’t waste so much money.

b) You had better go to the doctor.
(or) You ought to take some medicine.

(or) You shouldn’t have eaten so much.

¢) You should talk directly to him about it.
(or) You ought to get rid of him.

(or) You should have dumped him a long time ago.

d) You ought to watch NHK English programs.

(or) You should study with a friend.

e) You shouldn’t have done that.
(or) You ought to have been more careful.
(or) You should have an abortion.

(or) You had better get a job so you can take care of the family.
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Part 6: BTEEZRT
CDEDODAR:
1) EEDERRA

2) RERIE
EE

Barely , scarcely, [ TIFE A &2 BV, ULNMLEEETZI &EVWS2E%E
BrRLFT,
%1 1 : She barely got to the post office on time.

Means she was almost late (it was going to close) but she did get
there while it was still open. WS XIE TEZIIFAEE CHEFTENEDN
BAEDHVWTWSESZESZENTERL EVWSEEZERLET,

%) 2. | scarcely understood what she said.

Means could only understand a little of what she said, but | did
understand a bit. & WS XIE TFAFBEOVN I LEZEEALEETER
oD UIZEBETZIENTELL EVWIBERKRLET,

%) 3 : He hardly did any work.

ELSXIE MRIFDULEFESEE LR EVWSBEBRRLET, RIE—
ERMBLEZ CVWSEBRKRTEDD FEAS |
Rarely, seldom & hardly 12 TIFEAE - - - BV EVWSERAHD ET,

#: She hardly ever goes out on dates.

RE &
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& 1. ROTHRBIZAZELBYLEDERTRET L.

1) | had dreams last night because | was just too tired!
a) not C) none
b) scarcely d) no
2) MAC users have with PC viruses, 99% of which will

not infect a MAC.
a) problems hardly any ¢) hardly problems
b) barely any problems d) hardly none problems

3) There are differences in politics, religion, race, tastes, child-rearing
philosophies, age, height, weight, and the one that we _______ give a

thought to, hair color.

a) barely ever c) not only
b) hardly any d) practically scarcely
4) Please keep calm: the Saintsare _______ three games into the season.
a) not only c) only |
b) hardly any d) barely any

5) Occasionally while running the program, the sound "stutters" or there

is sound at all.

a) no c) any

b) none d) not only
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6) The energetic Asashoryu

opponent.

a) hardly had any

b) hard some

7) Hanshin Tigers left-hander Kei Igawa

a) not only

~b) none

8) Ask the teacher,

trouble defeating his sumo

c) scarcely any

d) had bare

allows any hits.

¢) did not

d) scarcely ever
another student.
C) none

d) yet

comprehend what he said.

a) barely
b) not
9) She could
a) yet
b) hardly
10)
a) Any
b) Scarcely
Answers
1Hd
2) b
3) a

c) none
d) no

none of the work was done.

c) Hardly had
d) Had hardly
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4)c
5)a
6) a
7)d
8) b
9) b
10) b

Part 7: BiIE::N

BB
COEDODARA:

1) FTERAOEWSIZD W TDEHER
2) BIBFAO—&
3) #HERIE

BIBROENES

BIBAZELKES CLIIHBETESD D FRA, FLACORERNIE
DEHEEEVWCDONEDTVENSTY, HIZIE. at &S EFEICIE1 88
DOBSIEVWELHD £T 6
T UEeL>aEnFEahdmEREHDET., HZ(E. “in the
morning,” “on Sunday mornings” & “at night”’ & & TY,
MEREZRDICE>EERVDEHEZS L FIBANEDL S REFEELE
CELNZDEMETEIETLLD RDY R MIEREDSL GRELT BHIE
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ADEVNTERDEEDTT

MEHEODY R b
INSFLCHBRAE LTHELNZEELRATY . HRELEFINSNEDL
SEZLTEDIZIMDADETN?E L. LK ODSRUDTHAE. 2O

O xH haSECTIN. FIXDELKIAE > TLWIHEESR

~

Do

about
above
across
after
against
along
among
around
as

at

because of
before
behind

below
beneath
beside
between

beyond

by
despite

down
during

for

from

in
in spite of
into
like/unlike

near

of

it

IRTHEL &

off toward
on under
out until
out of up
over upon
since with
through within

throughout without
till

to

TE: BHNBRBHEORNZRLRZHODT, £ POIVBINEHE 5.

afraid of (&

I’'m afraid of snakes.

& 12 LB D-ing )
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She’s afraid of speaking in front of others.

agree with (B#9:E
Jill agreed with Steve.
agree on (RVBENET7AT7, EIEXEEID-ing 72)
They agreed on a plan.
They agreed on doing the work together.
agree to (EhEEx=(X&5)
He has agreed to help us.

He has agreed to the proposal.

angry with/ at (A)
He’s angry with me for being late.
angry about/ at (#%)

My mom is angry about what | did.

anxious about = worried about, fearful of
There are plenty of adults who are anxious about spiders.
anxious to = excited about

I’'m anxious to see you tomorrow.

any of

Are any of us really safe?

apologize for % 7/=1%: sorry for, forgive (&£ +) for
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She apologized for not answering the letter.

arrive at/in [E: to (Z@EYITIEAW]
We arrived at 7 at night, and immediately went to the hotel.

The ship arrived in Osaka yesterday.

ask ((FE0Dk b 4) for

I'm not done with the paper, yet. I'll ask the teacher for more time.

astonished by Z7=(& startled by, shocked by, surprised by

| was astonished by how much she’d grown.

bad at

'm bad at math. Can you help me?

because of

My world is a better place because of you.

believe in

| believe in miracles, and dreams that will come true.

borrow (BE#JEE) from

My friend borrowed some money from me.

both of

50



Both of us are trying to be strong.

bump into Z7zI& crash into, drive into, run into

| often bump into him at the train station.

care about = consider important

We care about our customers.

care for 2 DDEmNH S: 1) like, love; 2) take care of, look after
| don’t care for natto.

We need to care for our parents when they get old.

clever at (1T7&h) #F 7=1% bad at, good at, etc.

Miki is clever at solving problems.

congratulate (%%t b) on (BkTh, ZERX)
The Williams team congratulated Damon Hill on gaining the pole

position for the Canadian Grand Prix.

crash into

The car crashed into the barrier at 35 mph.

depend on; dependent on; dependence on
Baby, you can depend on me.
University students are still dependent on their parents.

This questionnaire can be used to check the patient’s dependencek on
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nicotine.

LM U independent of; independence of/ from

die of

It’s hard to work with people dying of cancer.

different from/ than
People are different from each other.

Morocco is different than any other place you’ve ever been to.

difficulty with (% %4%); difficulty in (Eh1%&:)
Senior citizens often experience difficulty with hearing.
| have difficulty in initiating conversations with members of the opposite

seXx.

disappointed with (% % &t k); disappointed with/about (% % %)
& =X disgusted with/about, pleased with/about
He was disappointed with himself.

| was disappointed about the ending of the movie.

discussion about/ on/ of F7=l&: to discuss (% %%) = GBI
HELRLY,
There will be a discussion about issues related to software.

disgusted with % 7=1&: disappointed with, pleaséd with

52



| was disgusted with the show. They shouldn’t allow that on TV.

divide (%% %) into

You should divide the work into manageable chunks.

dozens of

The company has dozens of branches in this part of the country.

dream of = think of, imagine
If you dream of awakening in paradise, come to Guatemalal
dream about (while asleep)

I used to have dreams about ghosts.

dress in

It’s fun to dress in a Roman toga.

drive into  Z7z(%: bump into, crash into, run into

The cold wind drove into my face.

each of F7=l%: any of, some of

Each of us is unique.

effect on £ 7=1%: influence on

The drug had an immediate effect on the pain.
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either of % /=1&: any, some

Have either of you seen my glasses?

enough of (K& ELIELFADFE)
I’'ve had enough of this job. | quit!

every one of

Every one of the products is high quality.

example of

A squirrel is actually an example of a rodent.

explain (% %4%) to (B3 )

Nobody can explain what happened to Amelia Earhart during her flight
across the Pacific.

explanation for/ of

Here is a good explanation of what it is.

a few of

A few of the books have torn covers.

get in(to) / out of (a car, a small boat BE)
| just got out of the shower.
get on(to) /off (a bus, train, plane or ship)

About a hundred people got off the train.

54



half of

Half of your computer memory is not being used.

hundreds of % 1=1& dozens of, hundreds of, thousands of, etc.

The earthquake produced hundreds of victims.

the idea of... (B3 x=I3E45R)
The idea of the game is to surround your opponent’s stones.

The president of the company didn’t like the idea of hiring a new worker.

ill with

Lissa is ill with a cold, so she’ll be absent today.

impressed with/ by

The head of the division was impressed with this geometric design.

independent of Z7z(Z: independence of/ from
The committee is independent of the Department of Justice.
Mexico won its independence from Spain in 1821.

LD U depend on, dependent on, dependence on

influence on F7=l%: effect on

Her wishes had a great influence on his thinking.
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insist on... (A ILEIREA)
She insisted on it.
You should insist on getting more money. If you don’t, you'll

never get it.

interest in F 7=1%: interested in

Recently I've developed an interest in classical music.

kind to [EE: *with TldaWw]  Z7zI&: nice to, polite to, rude to

Jogging on hard surfaces is anything but kind to the feet.

(a) lack of

td lack (no preposition)

to be lacking in

A lack of jobs has been cited as one of the causes for the rising crime
rate./‘

He lacks imagination.

How do you motivate a student who is lacking in confidence?

laugh at F =1%: smile at

The students laugh at him behind his back.

less of

Less of something is sometimes better.
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a little of

If a little of the water gets dirty, the whole experiment is ruined.

look at = point one’s eyes at

Please look at this diagram.

look after = take care of

You should look after your physical health as well as your mental health.
look for = try to find

| looked for your house, but | couldn’t find it.

many of

Many of us have been devoted followers of Seiji Ozawa.

get married to % 7/=1&: marriage to
| got married!

Dennis’s marriage to Doreen will take place in June.

the matter with

What'’s the matter with you today?

more of

We don’t need any more of your assistance, thanks.

most of

| think she wasted most of the time.

57



much of

Love wasn’t much of a friend of mine.

name (B#JEE) after/ for

New York’s Columbia University was named after Christopher Columbus.

neither of

Neither of the children want (wants) to go to bed.

nice to (& b) * =13 kind to, polite to, rude to

You were very nice to me during my stay. Thank you.

none of

None of the suspects has (have) confessed, yet.

participate in /=1L take part

If you would like to participate in the research, please call this number.

pay for

You should pay for it.

pleased with (%%t b) please with/ about/ at (H3%)
= satisfied

He looked like he was really pleased with his performance.

58



polite to

Are you always so polite to strangers?

prevent (Br9:E) from... Bj43

The army tried to prevent the media from covering the protest.

proof of

Can you show me a verifiable proof of God’s existence?

reason for

Did you ask about her reason for leaving the company?

red with (anger, embarrassment #%: &)

He turned blood red with embarrassment.

remind (%%t ~) of (&)

Amy reminded him of his mother, so he married her.

responsible for F7=(%: responsibility for
We feel responsible for every product we sell.

The terrorist group took responsibility for the attack.

rude to (%%t ) % 7=1Z: polite to, kind to, nice to

How can you be so rude to someone you love?
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run into  £7=I% bump into, drive into, crash into

A truck ran into the back of my car.

search for = look for
search [iE: #iBFZ»ER W] = look through, look everywhere in/
on

You can search for, and find, anything on the Internet.

The police searched the house for the suspect, but could not find him.

several of

Several of the workers were sick yesterday.

shivering with cold Z7z(d: trembling with fear, rage; shaking with
anger

Trembling with fear, and shivering with cold, the bird was about to die.

shocked at

| am shocked at myself that | didn’t see this coming.

shoot at F7/=1&: throw at

The police officer shot at the fleeing man, but missed.

shout at [REHARIRE. £ hDF 3]
shout to =communicate = call to [& MZEIZFT AT t%d)iiﬁ]
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The teacher shouted at me today. He was really mad.

We shouted to the people on the other side of the river-- the people who

were in North Korea—but there was no response.

skilled at... B)%& 57 Zx 7=1%: skillful at, bad at, good at, clever at

Are you skilled at using a computer?

smile at F7z1%: laugh at

Liz smiled at them as she rose to her feet.

some of

What are some of your favorite songs?

speak with/ to F7=13: talk to/with

Could | speak privately with you for a moment?

succeed in (L FILB)RH) success in/ at,

in/ at

Hiro succeeded in handing in the assignment on time.

She is very successful at anything she touches.

suffer from

Is it possible to suffer from too much happiness?

(un)successful

surprised at/ by % 7=(%: astonished at/ by, shocked at/ by

61



| was surprised by most of what | saw.

take part in F f=1&: participate in

You will be required to take part in a series of meetings.

talk with/ to

She talked with her mother for one hour.

think about/ of (&% =(3E&FH)
the thought of (&% =138%&5H)
| can’t stop thinking about her.

She is thinking of quitting her job.

Just the thought of centipedes makes me shudder.

throw (B#E) at [IREHIZERITZ & EORHK]

throw (B#JEE) (in)to [ —LTR-—LERITFILERELCHEDONER
#] % 21%: shout at/ to

The soldier threw the grenade into the building.

He threw the ball to second base.

tremble with (rage, fear & &) Z7z(&: shiver with cold
The queen again asked the mirror about Snow White, and trembled with

rage when she received the same answer as before.

typical of

62



This painting is typical of the style at that time.

write (to) [iE: to (ZEBRTZE 3]

I'll write (to) you soon.

wrong with F/=1%: the matter with

Something is wrong with the engine.

The above list of words is adapted from: Swan, M. (1980). Practical

English Usage. Oxford University Press. (Grammar point 485)

wERIE

B 1: RO TRBLEADIREBNLEDEZRT RS

1) Endeavor can stay in orbit until Sunday, but the shuttle has
enough rocket fuel only four more landing attempts.
a)in c) by
b) for d) within
2) Spanish tenor Jose Carreras performed __________ a concert at

Cambodia’s Angkor Wat, a 12th century temple believed to be the
world's largest edifice.
a) by c) to

b) over d) in
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3) Atlanta Falcons’ quarterback Michael Vick ran ________ 173

yards in an overtime victory against the Minnesota Vikings.

a) despite c) for
b) along d) through
4) | feel like I'm going to die sadness.
a) of c) by
b) at d) about

5) The first climbers of Mt. Everest had a lot of difficulty carrying
the heavy oxygen tanks.
a) of c) for
b) by d) in
6) The boss is disappointed ____ you. She thought you’d do the work
better.
a) for c) by
b) in d) of
7) All students want independence their parents.
a) to c) by
‘b) from d) away
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8) She insisted listening to Keisuke Kuwata’s music all the time.

a) for c) by
b) to d) on
9) Japan is lacking exploitable natural resources.
a) by c) in |
b) for d) on
10) I'll look your dog while you’re gone on vacation.
a) by c) after
b) of d) with
Answers:
1)b
2)d
3)c
4) a
5)d
6) b
7)b
8)d
9c
10) c

L SREEHNEIFESTTNROR M= —ZT7 XU HOBILITEROE
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TTo ThIFARHDFETT ! (FLALOHWEEIFALDETTLR?)EL
WEIBF % BA T FREBICANT TS Lo ZhZhORERIF—ELNMEDN

£EAo
about by in of out
at for into onto to
In New Orleans today, _ 1140 Royal Street _______ the

French Quarter, stands the Lalaurie House. Dr. Louis Lalaurie, his wife, and

three daughters moved the three-story mansion in 1832.

Madame Lalaurie was beautiful and hosted gorgeous parties. But few
people knew how cruel, cold-blooded, and crazy she actually was.

She was cruel _______ the slaves who lived and worked there. The
cook was chained to the fireplace in the kitchen. Sometimes slaves
disappeared. One day a neighbor saw Madame chasing a little girl while
whipping her. She chased the girl ________ the roof, where the girl
jumped to her death.

In 1834 a fire broke ______ in the kitchen, possibly set ________
the cook who could not endure the situation anymore. The house was
partly destroyed. Firefighters found more than a dozen slaves, male and
female, chained in the attic. They were naked. Some were in cages made
______ dogs. There were human body parts scattered around.

People in New Orleans were very angry. A mob gathered outside the
house, calling for vengeance. Suddenly a carriage roared away from the

house, and the family was never seen again. Where did they go? To

neighboring towns? Did they infect those towns, t00?
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Later, people moved into the house, but they were haunted by
strange noises, cries, and groans. Ghosts have been seen walking

—— . on balconies and in yards. Today the building is used as

apartments, but can the spirits

Part 8: RIEEEX

ZHDEODAR:

1) LR— MZDWTODEHER

2) WERE

EXBLR—- FTIEREXEFE>TIEIWIFEEA !

In contrast to Japanese writing, English essays do NOT usually contain
quotes by people. BADBX L IFE . HEDHX TILBEE. ADdER7E=5]
RAXEfEWEEA., BIAXOERIZLAVESIZONAFELLS,

Bz L. "Willyou come?":EL Kb D[z

He asked me if | would come.& &% %7,

RERIE

BE: choOXEMEEACEIRS L.
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1)

2)

3)

4)

5)

6)

7)

8)

“I'm a student,” she said.

“Can you speak French?”

“I'll do it tomorrow,” he said.
“Could you help me?” she asked.
“Don't do that,” he stated.
“Please look,” the said.

“I've already done that,” she said.

“She did it yesterday,” he said.

Some good answers (others might be possible).

1) She said she was a student.

2) He asked if | could speak French.

3) He said he would do it the next day.
4) She asked if | could help her.

5) He told me not to do that.

6) She asked me to look at it.

7) She said she had already done that.

8) He said that she had done it the day before.
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Part 9: Bid
COEDAR
1) 8559
A) THHREIEFEOD U R b
B) EhEAD K
i) BEfIRE
i) REET
i) EiFBE
iv) BEET
v) BERT
vi) RERT
vii) IREFT THEST
viii) 3k
iX) RFHET
X) RFEZTT
C) BFROCHEEHE

1) B8
A) TRABFREDY R b
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B A A
B IR 7ERE B {8 E R BED R REST
beat beat beaten beating
begin began begun beginning
bind bound bound binding
bite bit bitten biting
blow blew blown blowing
break broke broken breaking
bring brought brought bringing
build built built building
buy bought bought buying
catch caught caught catching
choose chose chosen choosing
do did done doing
drink drank drunk drinking
drive drove driven driving
eat ate eaten eating
fall fell fallen falling
feel felt felt feeling
find found found finding
fly flew ‘flown flying
forget forgot forgotten forgetting
get got gotten getting
give gave given giving
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hear
hide
keep
know
lead
leave
lose
make
meet
pay
ride
run
say
see
sell
send
sing
sink
sit
speak
spend
stand

steal

heard
hid
kept
knew
led
left
lost
made
met
paid
rode
ran
said
saw
sold
sent
sang
sank
sat
spoke
spent
stood

stole

heard
hidden
kept
known
led
left
lost
made
met
paid
ridden
run
said
seen
sold
sent
sung
sunk
sat
spoken
spent
stood

stolen

hearing
hiding
keeping
knowing
leading
leaving
losing
making
meeting
paying
riding
running
saying
seeing
selling
sending
singing
sinking
sitting
speaking
spending
standing

stealing
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strive strove striven striving
(strived) (strived)
swim swam swum swimming
take took taken taking
teach taught taught teaching
tear tore torn tearing
tell told told telling
think thought thought thinking
throw threw thrown throwing
understand understood understood understanding
wear wore worn wearing
ROBAE. BESBHERTOICZOENEDLS RN,
B o 3R 72 By B8 LR BE 5 RESH
bet bet bet betting
bid bid bid bidding
cost cost cost costing
cut cut cut cutting
fit fit fit fitting
hit hit hit hitting
put put put putting
quit quit quit quitting
read read read reading
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shut shut shut shutting

spread spread spread spreading

B) EhEDKH!

B.i) ——

MOESHEEFLUILLIE (WO AT ENSIHIFITEH L XEA) Bt
BERHEEOET, |

every day, week, month, etc.,

always,

usually, often,

sometimes,

once in a while,

hardly ever, rarely, almost never,

never

Bi:
| (we, they) drink coffee every morning.

He (she, it) hardly ever sleeps in the afternoon.
B.ii) MIEITH (am/is/are + verb-ing) L& &S (hRETULDHE

WOIDIFTIEHD EEA) now EHWVWET, FERRIEODVLWTHLHLTEE
[CEhbhdZeEHh £,
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IR
She is reading a book (now).

He is going to Seattle tomorrow.

B.iii) ___
HigBE FEETIEIL(FEbhET, LIEUIL expressions £ &EE2H 5
bh 7., Bl 2IE: yesterday, last night, last year, the day before

yesterday, three days ago, and the week before last.

fi:
| went to Takehara last Sunday.

The kitten was born six weeks ago.

B.iv) BEEFTHE (ZLIELIE When X While 25 XD ARMZH DN
E 3 B
(Japanese on p. 53 of TOEFL ¥ U 7X)

IR

When the bell rang, all of the students were ’sitting in their seats.

While living in Kyoto, | often went to Kawaramachi.

B.v) BERTE, ibEhEbhEztA. KEDHE by, before, ¥
after.L £&(2H 5bh ¥, (Japanese on P. 57)
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il
By the time | arrived, he had already left.
She had already eaten before | got home.

After he had started work, he became sick.

B.vi) _____
BHIRARTE [T@8%. 2T LTLWARWBXEIZT EZZEIZDVWTED
hZE 9, for, since, already, ¥ yet.& LIEZLIXFELNET,

(I

I've been to Tokyo three times. (EEATLEEA. )
She has studied English for six years.

It’s been a long time since | saw her.

We’ve already seen that movie. We don’t want to see it again.

He hasn’t finished the work yet.

B.vii) IRES T HEITH liiﬁtf%ﬂﬁeb\l:ﬁm‘cu\%gtzo WTHELZXT,
LIEZUIE for ¥ sincet &EEI2HBbhET,

Bi:
She’s been sleeping for 10 hours straight.

've been working there since last March.

B.viii) __

BHIERE IROIDOETHLDOEEXT, !
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i
She’ll be here tomorrow.
I'm going to play tennis the day after tomorrow.

We move next Wednesday.
B.ix) kRETH (FEELCHARETT .

fi:

I'll be helping her tomorrow, so | can’t meet you then.

B.X) kEETHE £FLHBTT, LELE by&&dllH BHONET,
| will have finished the project by the time she gets here.
HERE

FSE 1: BMBRAERIRELETREOLEE SHAERURST L.

1) Lissa (hate) to eat liver.

2) 1 (believe) you when you say you didn’t steal it.
3) George (play) the piano at the moment.

4) | (not: have) much money these days.

5) He (take) a bath, so he can’t come to the phone right
now.
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Answers

1) hates

2) believe

3) is playing
4) don’t have

5) is taking

RIRE 2: BHIBEEHIBEETREOEE N ERU RS .

1) When he was young, Joe ______ (speak) Arabic well.
2) When Ray phoned | ________ (work), but | stopped to talk with him.
3) Sachiko (climb) a mountain when she suddenly

slipped and broke her leg.

4) | (own) a car at one time, but | don’t now.

5) When the firemen broke down my door | (sleep).
Answers

1) spoke

2) was working
3) was climbing
4) owned

5) was sleeping
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P95 3: £ LB ELLWERDODINBZEZERU BRI L.
1) As part of its ongoing effort to improve guest service and offer more

diverse menus, Disneyland some of its restaurants and

is taking a fresh, new approach with the food served throughout the Park.

a) redesigns c) redesigning
b) would redesign d) has redesigned
2) The Boundary Waters Canoe Area of northern Minnesota a

unique place in the heart of the North American continent.

a)is c) is being
b) are d) will have been
3) In the early 1700s, pirates were said vast riches for

safekeeping and later retrieval along the coast of South Carolina.

a) would hide ¢) hiding
b) hid d) to have hid
4) The common house fly can taste its feet and its
mouthparts.
a) used c) using
b) for use : d) useful
5) Chemists always have to stay ahead of the times.
a) torn ¢) sunk
b) striven d) worn
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6) In Jack London’s The Call of the Wild (1903), a civilized husky named
Buck _____ from its home in California and is forced to do hard
work in cold Alaska.

a) fell C) is spent

b) is stolen d) paid

7) Swimming at sea, the chance of drowning is much higher than the

probability of by a shark.
a) eating c) having eaten
b) having been eaten d) being eaten

8) In the contest, one winner shall

a) be caught c) be chosen
b) catching d) chose
9) The Kobe earthquake could even in Hiroshima.
a) being felt c) feel
b) have felt d) be felt

10) Finding Nemo, a fun movie about a clownfish, my eyelids
open.

a) kept c) blew

b) was kept d) was blown
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Answers:
1) d
2)a
3)d
@ﬁ
5)b
6) b
7d
8)c
9)d
10) a

Part 10: &S — A

XS — A A
=)L ROTF—TIVOFNLEEORE LR —ZRBATETDY
A RZEZTCTFEN, EETHILEEDOBAE ATIIHIYR—%
BELET, LHELREREZL 2EBOR—2RVET | T—T
DI HBETOREICEZ TESOTENEZRLTAEL L 5.
EBIZBERTEET, £ T Let’s tryll
HE BV R—OREFCE LI RoTVET,

BREODXRa7—
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New Zealand Canada Scotland
$10 $10 $10
$20 $20 $20
$30 $30 $30
$40 $40 $40
$50 $50 $50
$60 $60 $60

PR

500R~630m : HREFEXEDORFITY !
400H~499R: ZDF—LR=IUTHoXFERFVEL LD
S99ALUT : BoZhiEYXMo BARKDEL & Do

New Zealand

$10— Tom was arrested becausehe _______ some money.
a) stealed b) stole

$20— Takako hardly ever coffee.

a) drink b) drinks c) drunk
$30— | just bought new car. It’s green and was cheap.

a) the b) a c) ZH
$40— I could help you if | time.

a) have b) had ¢) had had d) would have
$50— The accident ___ if you had been more careful.
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a) wouldn’t have happened b) wasn’t happening
c) wouldn’t happen d) might not happen

$60— 1 stayed in bed instead of coming to school yesterday.

a) have b) should have c) might d) might have

e) must not have

Canada

$10— Lissa had been for one hour, so she was tired.
a) speaking b) spoken

$20— We’ve already that movie.

| a) saw | b) been seeing C) seen

$30— They think
a) the b) a c) Z=EH

Japanese government should lower taxes.

$40— Lightening strike me at any time.

a) may b) is c) would d) must

$50— Man: Did he do the work? Woman: He

a) can have b) could have  c) might d) must
$60— She doesn’t have much money, so she ___ want to do it.

a) can b) hardly c) definitely d) hasn’t e) may

Scotland
$10— Ray all his money on Horse 6, and won!
a) betted b) bet
$20— Sachiko very happy if she gets a high score on the test.
a) would be b) will be c) is being
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$30— Have you ever seen Ocean?

a) the b) an c) Z=H
$40— _________ United Arab Emirites is a country with a lot of oil.

a) The b) A c) An d) Z=H
$50—If 1 _________ the answer, | would tell you.

a) know b) have known ¢) had known d) knew
$60— The house is extremely clean, so it vacuumed.
a) may have been b) might have been c) could have been
d) would have been e) must have been

The following questions belong to the following error type:

Verbs-- New Zealand, $10; Canada, $10; Scotland, $10; New Zealand,
$20; Canada, $20.

Articles— New Zealand, $30, Canada, $30; Scotland, $30; Scotland, $40.

If—Scotland, $20; News Zealand, $40; New Zealand, $50; Canada, $50;
Scotland, $50.

Modals—Canada, $40; Canada, $50; New Zealand, $60; Canada, $60;
Scotland, $60.

Answers—
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New Zealand: $10 = b; $20 = b; $30 = b; $40 = b; $50 = a; $60 = b.
Canada: $10 = a; $20 = c; $30 = a; $40 = a; $50 = b; $60 =e.
Scotland: $10 = b; $20 = b; $30 = a; $40 = a; $50 = d; $60 =e.

Game 2

New York
$10— When | walked into my kitchen, | noticed that ___ cats had drunk
all their water.
1) (nothing)
2) the
$20— | avoided Mr. Takahashi, because | don’t really like him.
1) to meet
2) meeting

3) to have met

$30— Miki offered me, but | politely refused.
1) help
2) to help
3) helping
$40— If Hikaru Utada’s father had not been a singer and songwriter, she

herself one.

1) became
2) should have become

3) would have become



4) might not have become

$50— Is there anything wrong the plan?

1) on
2) at
3) with
4) for

$60— We every step to guarantee that the Prime

Minister’s visit will be a successful one.
1) had taken
2) have taken
3) would take
4) would have taken

5) had been taken

Georgia

$10— strawberries are my favorite fruits.

1) (nothing)
2) The
$20— Amy painted the room

1) beauty
2) beautiful
3) beautifully
$30— She promised the work, but she didn’t.
1) to do
2) doing
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3) having done

$40— She understood what | said, but she was able to do it

anyways.
1) was
2) really
3) hard
4) hardly

$50— If she more interest in me, | would ask her out on a date.

1) shows

2) showed

3) has shown
4) had shown

$60— This food is typical this part of Africa.

1) at
2) of
3) by
4) to
5) on

Wisconsin

$10— She is a talented pi'ano player. She plays the piano
1) skillful
2) well

$20— Hi, Ray! Nice to see you! Let me buyyou _____ drink.
1) (nothing)
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2) a
3) the
$30— The work is

1) interest
2) interesting
3) interestingly

$40— The teacher was angry me for not turning in the paper.

1) to
2) by
3)in
4) with
$50— I'm constantly astonished Ichiro’s hitting ability.
1) at
2) with
3) for
4) by
$60— When he saw the alien, he trembled fear.
1) by
2) for
3) on

4) about
5) with

Answers:
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New York

$10— (2) If you made a mistake,
grammar. Section 1

‘ $20— (2) If you made a mistake,
grammar. Section 3
$30— (2) If you made a mistake,
grammar. Section 3
$40— (4) If you made a mistake,
grammar. Section 4
$50— (3) If you made a mistake,
grammar. Section 7
$60— (2) If you made a mistake,

grammar. Section 9

Georgia

$10— (1) If you made a mistake,
grammar. Section 1
$20— (3) If you made a mistake,
grammar. Section 2
$30— (1) If you made a mistake,
grammar. Section 3
$40— (4) If you made a mistake,
grammar. Section 6

$50— (2) If you made a mistake,

grammar. Section 4

click HERE and read more
click HERE and read more
click HERE and read more
click HERE and read more
click HERE and read more

click HERE and read more

click HERE and read more
click HERE and read more
click HERE 'and read more
click HERE and read more

click HERE and read more
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$60— (2) If you made a mistake, click HERE and read more about the

grammar. Section 7

Wisconsin

,$10_ (2) If you made a mistake, click HERE and read more about the
grammar. Section 2

$20— (2) If you made a mistake, click HERE and read more about the
grammar. Section 1

$30— (2) If you made a mistake, click HERE and read more about the
grammar. Section 2

$40— (4) If you made a mistake, click HERE and read more about the
grammar. Section 7

$50— (4) If you made a mistake, click HERE and read more about the
grammar. Section 7

$60— (5) If you made a mistake, click HERE and read more about the

grammar. Section 7

Game 3

Texas

$10— What did you eat for lunch?

1) (nothing)
2) the

$20— She did the work , S0 she was criticized.
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1) bad
2) poor
3) badly
$30— | had gotten off from my work at the factory, |

wouldn’t have been able to go to the Mr. Children concert.
1) If
2) Because
3) Unless

$40— When Jill smiled me, a great feeling rushed through me.

1) at
2) to
3) through
4) over
$50— Sue is skilled negotiating.
1) with
2) for
3) by
4) at

$60— He reminds me a boyfriend | used to have.

1) for

2) in

3) of

4) at
5)(nothing)
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California

$10— dolphin is 2 mammal, not a fish.

1) (nothing)
2) The

$20— The Last Samurai so good unless Koyuki had been

in it, | think.
1) had been
2) would have been

3) wouldn’t have been

$30— If | the answer, I'd tell you.
| 1) know
2) knew
3) had known

$40— She smoked so much. Now look at her

discolored teeth.
1) shouldn’t have
2) may not have
3) must not have
4) must have been
$50— The John | know is much taller. That | him.
1) will not be
2) should be
3) has been
4) can’t be

$60— There’s no reason doing such sloppy work.
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1) at
2) of
3) on
4) for
5) (nothing)

Utah
$10— It's
1) (nothing)
2) a
$20— Scott got an
1) excited
2) exciting
3) excitement
$30— George is a
boss, | think.
1) quick
2) quickly
3) quickest

nice weather today. Let’s go out.

job in the field of computers.

decision-maker, so he would be a good

$40— Koichi Tanaka wouldn’t have won the Nobel Prize in Chemistry

unless he

day in and day out.

1) works
2) has worked
3) had worked

4) should have worked

92



$50— The Backstreet Boys succeeded producing another hit.

1) on
2) of
3) for
4) in
$60— The soldiers searched ____ his pockets, but found nothing.
1) on
2) by
3) to
4) after
5) (nothing)

Answers:

Texas

$10— (1) If you made a mistake, ciick HERE and read more about the
grammar. Section 1

$20— (3) If you made a mistake, click HERE and read more about the
grammar. Section 2

$30— (3) If you made a mistake, click HERE and read more about the
grammar. Section 4

$40— (1) If you made a mistake, click HERE and read more about the
grammar. Section 7

$50— (4) If you made a mistake, click HERE and read more about the
grammar. Section 7

$60— (3) If you made a mistake, click HERE and read more about the
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grammar. Section 7

California

$10— (2) If you made a
grammar. Section 1
$20— (3) If you made a
grammar. Section 4
$30— (2) If you made a
grammar. Section 4
$40— (1) If you made a
grammar. Section 5
$50— (4) If you made a
grammar. Section 5
$60— (4) If you made a

grammar. Section 7

Utah

$10— (1) If you made a
grammar. Section 1
$20— (2) If you made a
grammar. Section 2
$30— (1) If you made a
grammar. Section 2
$40— (3) If you made a

grammar. Section 4

mistake,

mistake,

mistake,

mistake,

mistake,

mistake,

mistake,

mistake,

mistake,

mistake,

click HERE and read more
click HERE and read more
click HERE and read more
click HERE and read more
click HERE and read more

click HERE and read more

click HERE and read more
click HERE and read more
click HERE and read more

click HERE and read more
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$50— (4) If you made a mistake, click HERE and read more about the
grammar. Section 7
$60— (5) If you made a mistake, click HERE and read more about the

grammar. Section 7

FBI3E: Ik - BEORWEAP LR EZTORKE»E
95

ZEFw L DEF & J5 Writing High-Quality English Paragraphs

ZDEOHNE :
A) LV XIVERTEELEZDIZ
B) &R

A) LV XIVWERIXDEXFH

LFRFERIEE OIFEFICHETT, WEV L FKD2OLH
DERA,
1) EEL Db oL bRER—XEBEO—BIZLDITBENTL &L,
2) MHBO—XIHL ETOXIIADOXEXET S, b LIFZ0EAY S
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2BbDELTLIIESN,

KROBHEIILERO2-OOEEV L EE Lo TEPNLEXEDOHTY, ¢

During the past 50 years, black Americans have made
remarkable progress. Since 1964, laws have guaranteed
equality at work, and government policies have tried to help
black people. Today, the salaries of young, well-educated
black and white Americans are nearly identical. Two out of
three black people belong to the American middle or upper
economic classes. Blaék and white people work together in
most companies. The vast majority of white people have
neutral or positive feelings toward most black people, and
vice versa.

BBEOBRIZEALTAELL ), ETHMOOXTRHIDEED
FETHD EFE. BACBIT AR ESNT, | &)
ZEERRTVES, £ LTERICHKL X TR MESMICHE S L)
WL OnFETFTTWET,

L2sL, FEEO2OD®REY ZEIZIFSNbHD 5, BIZE,
ToEAREVRAXEDHDDOILIEZDOREY ZL DL HITER->T
w&wﬁbi5oik747vsy¢%ﬁm:®i5&%ibikwé
< HbVEFA, HOEZZBBLTIEIY) LHArL, ZO2200RE
D LR FEDMDIZL A LDOBE TELNLET D TRA TN TS

VY,
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B) #RERIE

HE 1 TNThOXELTTOLESOBRERERT b0 T, &
DXDPBEEDERT, BEOMDDOXERBZRELDOTLE 52, )5
DL & 725 XD THREBIZ M &%é‘)\h&éb\,_

1) ———— Not until 1886, with only 16 warriors, 12 women and six
children remaining, and pursued by nearly 5,000 U.S. troops and
3,000 Mexican soldiers, was Geronimo captured.

———— By 1881 the Cheyenne, Sioux and Nez Perce Indians had
all been vanquished, and only Geronimo’s Chiricahua Apaches
roamed free in the American southwest and northern Mexico.

——— Refusing to live on a reservation, Geronimo’s band killed
ranchers and settlers to get food, ammunition and horses.

———— Geronimo, whose real name was Goyahkla, is
remembered by most Americans today for his ferocity in battle,
refusal to give in against overwhelming odds, and his sharp

intellect.

2) ____ During the past 30 years there has been a sharp increase.
———— Human life has become cleaner, with indoor plumbing and
better drugs, so the immune system seems to attack the body
itself because it has nothing else to attack.
———— The reason is not clear, but pollution and changes in

lifestyles are leading candidates.
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Allergies used to affect only some people, but now a lot

of people are bothered by them.

3) ____ Ants defend caterpillars from wasps, and in return, the
caterpillars secrete a clear liquid rich in amino acids which the ants
drink eagerly.

——__ Lycaenoid caterpillars are found throughout the world
and constitute 40% of the 13,500 known butterfly species.

_____ Many types of caterpillars and ants form mutually
beneficial partnerships.

____ In particular, these symbioses have been documented

between ants and colorful Lycaenoid caterpillars.

HE2: MENDOIEFEDER LRDIXTY, %< 420ILD
XEXFETH, bLIEZTOXDOFLERDXTTBROEORITERTLE
REXBHYVET, TOESTWVEXDOTHEIBIZ X ZEE AL I,

1) 1 think life in the country is better than life in big cities.
____ Itis important for people to breath fresh air.
——__ In the country, people are not near good hospitals.
——__ Big cities are too noisy.

—___ Water tastes very good in rural areas.

2) Canadians always seem so proud and happy to be Canadian.
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———— At the Olympics, they carry around the Canadian flag with
big smiles on their faces.

———— Relations between Canada and the United States have
sometimes been difficult, but they are improving.

—___ Before sports events, Canadian citizens sing the national
anthem, sometimes with jet fighters flying in formation over the
stadium.

———— People volunteer to join the Canadian army, showing they

are willing to die for their country.

3) Mongols practically ruled the world in the 13t century.
———— Mongols later came under the control of China.
————_Inthe year 1214, China was forced to move its capital to
the south.
———1In 1221, about 100,000 residents of Samarkand on the
old Silk Road were killed by Mongol warriors.
———— By the year 1280, Mongols controlled land all the way to

the Mediterranean Sea.

ﬁES:bEy&z&i%%i%f%%zﬁ%mfhéwﬁ%n%ﬁn
BREOHMDOLEREX 2 S,

1) Topic: Cigarettes
Supporting Ideas: 1) Cigarettes cause cancer. 2) Cigarettes

harm teeth. 3) Cigarettes cost money.
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EZDH -
® People should not smoke for a number of reasons.
e | think cigarettes are bad for the following reasons.

e There are many reasons why people should not smoke.

2) Topic: Similarities between Japan and Morocco.
Supporting Ideas: 1) Both countries have mountains and lots
of ocean. 2) Both countries are capitalist. 3) People in both

countries like public baths.

Some Possible Answers:

® There are many similarities between Japan and Morocco.

e Japan and Morocco have a lot more in common than most
people might at first imagine.

® Japan and Morocco seem to be a world apart, but in reality the

two countries have many things in common.

3) Topic: An Introduction to Hiroshima Prefecture

Supporting Ideas: 1) Hiroshima City is famous because an
atomic bomb killed many people there in 1945.2) Most of
Hiroshima Prefecture is covered by mountains. 3) The biggest city

is Hiroshima, with a population of about 1.5 million.

Some Possible Answers:
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e Hiroshima Prefecture is an interesting place.

e Hiroshima Prefecture is located on the southwest part of
Honshu, Japan.

® Hiroshima Prefecture is a mountainous district of Japan, with

Hiroshima City being its largest city.

Write a Good Paragraph about Yourself

TDEOHNE :

1) one-paragraph essay BEE%/MEXTDEX FlzoW\T
2) /METDH

3) MEX DY

HEE/IMXEEL
HEBE/MEXRHFAREE MO T, TOEFLIZEL HB1EX. b LIEE
FSEDOFRORZEDBRERLE TH I BONB DT, (EEIANER L
SRMOEEZSRIZL T EEW)
HEB/MEXZE ORMBETY, ROWED ZL > T E S,

REY =L

D) MDOXTHBCHAREOBEREE_ZF, ZiL thesis statement &
FRIZET,

2) $2< 3024 DDLTENZR thesis statement ¥ X+ 3HEm% 1 -
FEET,
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3) EHBITEVT TIRRRMIROERICSNT Lk, REZOBRPELLR
WOPERNET,

4) &% DL Tk H 227D thesis statement z b 5 —ER~_ET,

/NG SC DB
FROME & /MEIE LIT LIE TOEFL 12 TS &5 FEL ZDEETY,

Question 1: Some students think that living in an apartment is better,
while others think that living in an on-campus dormitory is better. Which

opinion do you agree with, and why?

| think that to live in own apartment is better than to live in an
on-campus dormitory. First, it is important to live alone, because man
must remember to cook, to wash his or her own cloths, to clean the
rooms and to use money. Second, it is not comfortable to live in an on-
campus dormitory with friends from morning till night. Also, we have
more time in own apartment than in an on-campus dormitory. In

conclusion, | think we should choose to live in own apartment.

IMEXHEENTHEL X D !
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Write about:
® Introducing Yourself
® Your School Experiences
® Your Work Background

® Your Future Dreams

Introducing Yourself
1) What’s your name?

Type your answer here;

Example Sentences:
I’m Michihiro Tanaka.

My name is Michihiro Tanaka.

2) Where are you from?

Type your answer here:

Example Sentences:
I’'m from Hiroshima.
| come from Hiroshima.

I was born and raised in Hiroshima.

3) How old are you?

Type your answer here:
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Example Sentences:
I'm 20 years old.
| just turned 18.

I'll be 19 years old in next month.

4) How many brothers and sisters do you have?

Type your answer here:

Example Sentences:

| have one brother and two sisters.

| don’t have any brothers or sisters.

| am the oldest of three kids in my family.

m the middle child of three children in my family.
I'm the third child of four kids in my family.

'm the youngest of four children in my family.

5) What do your parents do for a living?

Note: In English it is better NOT to say a vague expression such as “My
father works in a company. Instead, be specific! Exactly what type of job
does your father/mother do?

Type your answer here:

Example Sentences:

My father is a salesman. He sells furniture.
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My father is an accountant in a small company in Hiroshima.
My father teaches science in a junior high school.

My dad is a professional truck driver.

My dad works around the house. He’s retired.

My mother owns a small grocery store.

My mother owns and runs a farm.

My mother works in the shipping department of a factory.
My mom is a saleswoman in a large department store.

My mom is a housewife.

6) At (name) University, what’s your major?

Note: Putting a clause such as “At Hiroshima University” in the beginning
of the sentence provides a good transition from the topic of family to
your school life.

Type your answer here:

Example Sentences:
At Hiroshima University, my major is engineering.

At Hiroshima University, | major in education.

7) What year are you?

Type your answer here:

Example Sentences:

'm a freshman.
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I'm a first-year student.

I'm a sophomore.

I'm a second-year student.

I'm a junior.

This is my third year.

I'm a senior.

This is my fourth and final year, thank goodness!

I’'m a graduate student.

8) Do you like school? Why or why not?

Type your answer here:

Example Sentences:

| really like school because...

| think my classes are mostly interesting. For example...
| think school is kind of boring because...

| really don’t like school. | think...

9) These days, what kind of things do you like to do?

Type your answer here:

Example Sentences:
| like to watch TV and listen to music.
| like playing the piano and skiing.

| love to go watch movies and to climb mountains.
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These days | really like my part-time job.

10) In the future, what do you want to do?

Note: Like above, putting “In the future” in the beginning of the sentence
provides a good transition to a new topic. For an answer, it is good cite a
specific occupation.

Type your answer here:

Example Sentences:

In the future, | want to be a chemical engineer.

In the future, | would like to teach pre-school children.

In the future, | would like to own and operate my own company.
After | graduate, | want to be a sportswriter.

After graduating, | would like to go to Germany for one month, and then...

Now, put it all together!
CLICK HERE

—

Finally, add and cut sentences to make your paragraph unique and

interesting!
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Your School Experiences
1) What’s your major and school?

Type your answer here:

Example Sentences:
My major is biology.
| major in dentistry at Hiroshima University.

I'm in the Faculty of Integrated Arts and Sciences.

2) What year are you?

Type your answer here:

Example Sentences:

I’'m a freshman.

I’'m a first-year student.

’m a sophomore.

I’'m a second-year student.

I’'m a junior.

This is my third year.

I’'m a senior.

This is my fourth and final year, thank goodness!
I'm a graduate student, getting a master’s degree.

I’'m a Ph.D. candidate. | specialize in...
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3) What are your favorite classes in college?

Type your answer here:

Example Sentences:
My favorite classes are...

Especially, | like...

4) What high school did you graduate from?

Type your answer here:

Example Sentence:

I graduated from (name) High School.

5) What classes and activities did you like in high school?

Type your answer here:

Example Sentences:
In high school, | especially liked...

My favorite classes in high school were...

Now, put it all together!
CLICK HERE
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Finally, add, combine, and cut sentences to make your paragraph

unique and interesting!

Your Work Background
1) What part-time jobs have you had?
Note: It’s good to say the name of the company.

Type your answer here:

Example Sentences:

| work at 7-Eleven.

| work at Shoji, a grocery store.

I’'m a private home tutor.

| worked at Yamada Industries, doing factory work for 3 months.

For one year | worked at Chugoku Shinbun, delivering newspapers in the

mornings.

2) What exactly do/did you do in that job?

Type your answer here:

Example Sentences:
| work at the check-out counter.

| clean the building at night.
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| work on an assembly line, helping to make...
| taught English and math to junior high school students.
I handed out advertisements to people walking in the street.

| helped put things on the shelves.

3) What do/did you like about the job?

Type your answer here:

Example Sentences:

I like talking with the customers.

A lot of nice people work there.

The money is pretty good.

I was able to learn about sales.

I could see up close how a company office runs.

I learned a lot about children, and | was able to help them.

4) What do/did you NOT like about the job?

Type your answer here:

Example Sentences:

The boss is not very friendly.

The money is not very good.

I had to work late at night (or early in the morning).

| didn’t have enough time to do my schoolwork.
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5) What kind of work do you want to do in the future?

Note: Putting “In the future” in the beginning of the sentence provides a
good transition to a new topic. For an answer, it is good cite a specific
occupation.

Type your answer here:

Example Sentences:

In the future, | want to be a travel agent.

In the future, | would like to teach high school children.
In the future, | would like to own and operate my own company.
After | graduate, | want to be a nurse.

After graduating, | would like to go to Australia for one month, and then...

Now, put it all together!
CLICK HERE

Finally, add and cut sentences to make your paragraph unique and

interesting!

Your Future Dreams

1) What do you want to do in the future?
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Type your answer here:

Exahple Sentences:

In the future, | want to be business executive.

In the future, | would like to help poor people in Africa.

In the future, | would like to own and operate my own store.

After | graduate, | want to be a forest ranger.

After graduating, | would like to go to the United States for one month,

and then...

2) Why do you want to do that?
Note: It’s best to type at least three or four sentences, answering this.

Type your answer here:

Example Sentences:
| want to... because...
It is important to...

| think that...

These days...

Now, put it all together!
CLICK HERE

113



Finally, add, combine, and cut sentences to make your paragraph

unique and interesting!

®A4E . PR —BREEREOEWVMEXEEIS

PEEEEAE: EWAT L TV A —AICERZ2BECLETR TV 77—
AETBZLEIBNIENZENEBLENI L X DD

INRXDFB| &

1) ZRENAROBRIZKH LTS DIEEDEREDIT. AEZEVEL X I,
2) BREEV, b7 Thesis Statement #EFEXEL x 5,

3) =N % X#F$ %X supporting statements ZEEE L x .

4) E-FORMIBREBEVONPEEFEEEL X I

5) mErEEELL Y, |

Step 1: TNENFAINERICH LT3 DELOEBZDT, AE
LB,

Computer Games are Good Computer Games are Bad
-- They are fun. -- They are bad for the eyes.
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-- They develop eye-hand -- They are anti-social.
coordination. -- They are expensive.

-- They stimulate the mind.

Step 2: R ZEV. H727=® Thesis Statement 3 £< .

thesis statements 4

“I think computer games are good for the following reasons.”

“I believe that computer games are bad for a number of reasons.”
“Computer games have more good points than bad points.”

“I'am convinced that people should avoid playing computer games.”

Step 3: Thesis Statement » X+ 23 supporting statements # %<,
BRGREMED LLVWTLE Y, (Wr=wnol L RBERENTT,) -
First...
Second...
Finally...
bLLSIZ, ROLIREELELET, :
(Or, you can be more imaginative and use expressions such as :)
To begin with...
For starters...
Also...
In addition...
Furthermore...
Moreover...

... is/are also good/bad because...
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Last but not least...

FROMBENEENALOFTEDOLI T L TEDNLDDO», BiEZZ Y v 7
LTRTHELLS, |

HRENTV A= RFBEL RNV LEEEXDEE, FIARKOLI I L%
ELZLENTEET, !

First, computer games are bad for the eyes.

In addition, when people sit in front of a computer for many hours,
they fail to learn how to communicate with other people.

Last but not least, computer games cost too much money.

Smp4:$%tﬁ®$(%%ﬁ#%#é)%%k%&ﬁ4yf%%wf\ﬁ
FNTRNONEN) Z EEBFHLELE Y, ZOLE, but, however X
yet L VWoEEEEES LIV TLE ), FIXIEROXD1 2% 0 Step4d
Y TEDEIENTEET,

Some people think that computer games stimulate the mind, but
actually , like TV, they dull the mind.

Computer game supporters claim that the software is enjoyable,
however there are many more enjoyable things in life, such as playing

sports, talking with friends, and hiking in the woods.

Step 5: % &<, In conclusion, To conclude. In summary < To
summarize &\ o7 (B =nfEl) BEEEE> LIVTLLEY, 20X
RIS,
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i :
In conclusion, there are many reasons why computer games are bad.

To summarize, | think people should avoid playing computer games.

LIER> TREDOBREIZRO X 51220 F3
| believe that computer games are bad for a number of
reasons. First, computer games are bad for the eyes. In
addition, when people sit in front of a computer for many
hours, they fail to learn how to communicate with other
péople. Last but not least, computer games cost too much
money. To summarize, | think people should avoid playing

computer games.

MR X 1 BETOEHEE L TAHEL x5,

R RE#Z & : What do you think is the best way to study a foreign
language?
HIRTDEZDE]S KVHEROEBEIIMTLL S 2

Step 1: TNENFAEIOBERIZH L T3IDIIEOEHEZSIF, XF
ZEDELED
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Step 2: ERZBV. H727-D Thesis Statement Z&EE XL & v,

Step 3: #N %X B supporting statements ZEEEL X D

Step 4: WL HFNOE (EELHET D) BbRERFA U FEFNT, 72
FBWNTRNONENWI ZEEHALELE O,

Step 5: FEmEEEELX .

FNTREBIZI 227V v 7 LTHREOBEVEZ/IMEIXZRTHEL X
S51RELLTEY IO~ EFTHELE D,
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{2 Imagine that you are a leader in a government. The government
has a limited amount of money. Which of the following sectors of the
economy would you recommend receive more money?
HRICBBERNTROEIDHDATT., 4. BFIEIRONAZFEEZ L >TWE
T ROBEDHEDOIBLEDOHFBIZbo L bFREEINETLLD ?

E T 3 heavy industry (such as steel or chemical factories)
¥ T2 light industry (small factories)

HEAEEZE (such as computer companies)

F— ¥ X% (such as department stores)

EFEfEM (such as hospitals)

Step 1: TNZENFRBOBRIZKHLT3IDIEEFDOEBBEE DT, AF
ZLDFEL I,
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Step 2: EREZZBV, H727- D Thesis Statement 2 Ex L 1 5,

Step 3: £ & XFF3 53 supporting statements ¥ EZxF 1L 1 5,

Step 4: FRLWOE (EHEVHEETR) BEbREARS LV I 2EVT, &
EWTRVONENS Z L EHHEALELL D,

Step 5: fEmezEEEL: S,

TNTERBEICIZZIZ7 Vv 7 LTHREDEVEIRIXERTAREL &
STAELLTED IV D~EERFTHELE S,
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FESE: gk TOM
IEKEDEOHDHREE A - IS

Hiroshima University's English E-Mail Exchange! (Bulletin Board)

http://flare.media.hiroshima-u.ac.jp/english/writing/basic/bbs/bbs.cgi

EXRED=OHDHEETF v+ v b (Hiroshima University’s English Chat Page)

EBOE: TRk : AT+ —<IARFERLE X —
WVDEETT

CDEDHR:

NEA-NVOEEA

2) E A=)V (1a BR)

HENRFEEEA-ILOEEZS

EARCITEZFHEERETE(DIECTN LB A . BERLEBRL
CPEEIRLTOWHSTT, SBT3 EFELVUETECLE NS 2L E
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FTT

EX—-ITORBMEBEXE

TROXIE E A—LPEAEHAFRICLEONIXETT, M¥EICHBE
DIFECAREHARET., BECHZLONERNA (TER) KROLDT
To BRI HBRBLEBECHIRREEBIRETEDAVLSTLEL L
S50 BUA-LIZHDEBADFELELL S,

AE: HEWAR E X-ILOFE. BEOMIZIIOHXEICZAZANSDT
(Fa < 1ITITHEZIITIECHBHANFTEAETY

XEEIUwH LT PIXERTHELLS

(ZHhD&FELTRETT, )

This section contains:

1) A list of expressions used in e-mail

Beginning/ Greeting a Third Person/ Giving Encouragement/
Congratulating/ Asking for Advice/ Asking fbr Information/ Giving
Advice/ Requesting/ Expressing Thanks/ Sympathizing/ Apologizing/

Inviting/ Turning Down an Invitation/ Shopping on Internet/ Finishing

2) Example e-mails
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Writing Informal Letters and E-mail

Letters to friends are EASY to write in English, because there are virtually

no rules of organization. The only important rule is to use good grammar!

A List of Expressions Used in E-mail

Below are expressions which can be used both in e-mails and in “snail
mail” letters. Expressions listed early in each group tend to be more
casual, while those listed later in a group tend to be more formal. In any
particular e-mail, avoid using more than two expressions from a particular
category. Try to use expressions which you are relatively certain are

socially appropriate for a particular occasion.

Notice that in e-mail, in contrast to snail-mail, people often skip a line

instead of indenting to show a new idea with a new paragraph.

Click on an expression to see how it’s used in REAL e-mails!

(Only the namés of people have been changed.)

E-mail 014 &

Hi (name)! 1, 6,9, 14, 20, 23, 24, 25, 26
Hi there, (name) 3

How are you? 4, 11
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How’s everything going? 23

How have you been?

It was so nice to hear from you. 27

So nice to hear from you 30

| was glad to hear from you 28

It’s always nice to hear from you. 1

| hope you are doing fine. 7

| hope things are going well with you these days. 26
Hope you are well. 2,9

Long time no see. ' 3

Hope all's well in your world! 3

Hi everyone!  (to more than two people) 5, 21
What’s new? |

Are you keeping warm/cool these days?

Dear (name), 2,7,10,11, 15, 16, 19, 27

ErDAIE (IB) £BLK

Say hi to (third person’s name) for me. /71 8
(Name) says “hi.” | 27
Send my regards to (third person’s name).

Give my regards to (third person’s name).

HAlE->Th
Good luck on (your test).

Good luck with this! 14
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Wishing you the best.
| wish you the very best. 30

'm sure you’ll do well.

| have confidence that you can... 30
You will also do very well. 30
Study hard. 30

I'll be thinking about you.
Let me know how it goes.

Let's hope it will come out! 6

BOTESTITVWET

| heard you...

(Third person’s name) told me that you...
Way to go!

Alright!

That’s great news!

Congratulations!

Congratulations on passing the test!

I’'m happy to hear that you got the job!

T RNAR%EXRSD S

What do you think?

How does that sound? 14
What do you recommend | do?

Would you have any ideas about what | should do?
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| was wondering if you could give me some advice.

BHRERT
| have no information... Do you? 2
Please let me know. 2, 7,15, 21, 23

Please tell me more about it! 19

B3

You should...

Maybe you ought to...
Why not... ?

If | were you, I'd...

BEWET 3

Please... 22

Can you...? 27

Would you... 9
Could you please...? ‘ 2, 4

Could | ask a favor of you?

Would you mind...?

Would you be able to...?

| was wondering if ... 3, 4,23
If it’s not too much trouble, could you...?

If you don't mind, would you... 10

I would like to request that... 22

126



Would it be too much to ask you to... 9

| would appreciate it very much if you would...

BHERT

Thanks a lot! 10

Thank you kindly. 2

It was great meeting you this week! 24

| really like the (N).

Thank you for (N) 6, 16, 18, 20, 25
Thanks for (v-ing) 13

It was very kind of you to...

Thank you in advance. 11

DERELTWRRFBERT
Hang in there!

Keep your spirits up!

I'm so sorry to hear about (N).

| was sorry to hear that... (S)

BEUEL~RS

Sorry to let you down.

Sorry to trouble you.

Sorry about this short notice.

First, | have to apologize for... 12

I'm afraid | can’t (VP)
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I’'m sorry, but | won’t be able to...
| feel guilty about...

Let’s try to get together in the near future.

RAR

We are going to have (N)

We hope you... 8

How about... 8, 15, 21

Would you be interested in... 7

Are you interested? 23

Would a Sunday be convenient for you? 21

Come visit us 20
| was wondering if you would like to...

| was wondering whether you... 17

| would like to invite you to... 22

Reply ASAP by e-mail, or call me at homé.

If you have some free time... 1

Why not... 1

Let’s... 1

Turning Down an Invitation
As kind and inviting as your suggestion is, | regret that | have to

decline at this time. 21

A% -y b SaviElT
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Dear Sirs,

Dear (company name)

| visited your home page.

| would like to...

| placed an order for...
Please let me know about...

Please could you check on this as soon as possible?

E-mail D#&hbH h

See ya.

Cu. 28

See you Saturday, 14

Take care! 18, 25, 27, 30
Stay in touch. 27

Bye for now. 3
All the best 3,8
See you later, (other person’s name).

Hope to see you soon again. 9

That's all for now. 6

I hope you all have a great weekend! (to more than two people) 5

Love, (your name) 5, 20, 24, 25
Fll send e-mail again soon. 24

I'll contact you later... 26

Looking forward to... 13

Looking forward to hearing from you. 22
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You will always be a welcome visitor in our home. 29

Best regards, (your name) 2,10, 11
Kind regards, | 15
Best wishes, 4,9
Bye now, 16
Enjoy studying... 28
Keep cool! 23
| Sincerely, (your name) 1, 7, 26
Sincerely yours, (your name) 12, 19

BTE: Pk : 7+—~< NV XEPELS FTHE
RERATRBEEY T8 |

This section contains:
A list of important style rules.

Exercises.

ERANBRXEZEL LTHERBLRBEE L

1) BgidLrnwz e, Eﬁ@%%’éﬁ(ﬁé%(:t&ié:‘t%é?'@z@éo =
BLBMADKRLT 74 72EHDOEOL LTHATZILTHE, L
b, MADOKRBRZSIATEHBE. FL LISEXBREELLEDH D, ZOA
DHED7A T4 PICBEALDHZDRE5IE, ZOANZFAET 20 LR TH 5,
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AVFEL—RA U F—2 Y PeTLEREZBLTIHEEABRBOCHNRESEIH
LTCERDBILENS, FACREEZZIV. BXO—HTHEENTHSD
ZrREIGE LTERSN D,

T ROABUNDODDEEIAL LTRALRITNERS RV, T
FRAMTCRACERDIEDN. BIAL LTIRRINTORVWEGEFE AL
HTEVWES S, RICIREFGORTRECRIPMEESLFED WV S,

DEDESIZ EADERCTA T4 725IHT 256 RNELETH 5.
SEXBOED FZZDV A FORXDEEHFTRAINL TN D,

2) EECHEHTAEICHTEACF v I LTHEVEL LD,

3) MTFHEAND LS LELED. (BTEETHDICHMBRANR—R
T9do)

4) Fw>xix "1”, "you”, "we" XD AR AFEEDLRVWLSIELEL L

>

20

L7=d-T, “As | mentioned above...” ¥\ 5 X E (X" As was mentioned

above...” L WO ERIZTRETT,

5 3AFIIZE 22 RkD20T. GREEEITPIRVESIELELLES.

Do you know where the origin of tea is?” & ¥ 3 "Tea originated in

southern Chine near the border with india” W5 X3 icLE L X 5o,

6) “ItII”, "he’s”, "they've” R X OEMERIEFELRVESICLELL S

131



7) XBETEHFEFEDLRVWESICLELES,
%1 21”400 people...” & 3= ”Four hundred people...” 2 &< £ 3= L
9o

8) £9 10 KBOKTEZNZ 7Ry T, 10 U FEOBEIKFTELILS
CLELES,

"There were 9 people...” £ & 3""There were nine people...” & & ¥

ERS

9) frecently” L WS BEZ{F S L XIFBRAZTRIZLARITAIZVWT A,

1 : "Recently the government has researched the amount of dioxin.”

10) “most people” * E< k3 Ic&5 2D F L & 5. "most of people” iX ]
EWVWTT, \

LU 72285 T, "most women”. "most animals” & 72 b £ 3 5. "most of the

people” FREWIZIER DY T8 A

11) Zbecause”, "and”, "or"EXEEICEbRr VLS ICLEF LIS,

12) BEZTEZFE S5 b b iZ”came to be...”®”came to understand...”

REEWD  EBEEXFETIORBIFLLS,

”Students came to be hard to deal with.” ¥ ¥

”Students are hard to deal with.” 3 ~RET9,

13) MERWABIED RV, BEEKRSDERT L X man”D”
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he/his/him”Zf5 Z L IX#IT LS. XBEZEL LE2DDHEDPHLET ;
A) HEEICT 5 ;

PR B F EE 72 FEE
Give each student his paper Give students their papers
as soon as he is finished. as soon as they are finished.
The average student is The average student is
worried about his grade. worried about grades.
B) ¥ LsZEZR S, ONE,HE/SHE Z {5 ;
Z R FHEE B2 A EE
If a student got an A, he did not Anyone who got an A, did not
have to do the extra work. have to do the extra work.
Anyone who wants to go to the If a student wants to go to the
game tomorrow should bring game tomorrow, she/he
his money. should bring money.
CDORBRTHLD
BEDOABEYIRAHE EF LVLWHE
mankind humanity, people, human beings
man’s achievements human achievements
man-made synthetic, manufactured, machine-made
the common man the average person, ordinary people
man the ship staff the ship |
six man-hours six staff-hours
chairman coordinator (of a committee or

department), moderator (of a

meeting), presiding officer, head,
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chair

businessman business executive

fireman firefighter

mailman mailcarrier.

steward and stewardess flight attendant

policeman and policewoman police officer

congressman -congressional representative

14) MXTIEEKEXEFLAVLSICLELLS,
FIZIE.” Will you come?” &9 %4 D I(Z He asked me if | would come
e ETRETT,

15) such as &&3HKHVIZ and so on ¥ etc ERLTIEWFEHA,
VA A

5. TDORBIEHEFVIZEIE>FDLABEVWAST T, LEA>T “Japan
imports |

potatoes, corn, wheat, and soon,” & L\5 & 5 &xlx “Japanimports food

such as potatoes, corn and wheat.” &3 XRETT,
16) cannot [FVENEF D DEELFE WS ZEEREITHEEEL LS,

17) “The number of students is increasing.” &%&3 X1 hI(Z “Students
are increasing.” LEWTEWIEEA. AL B B BEPHEI 1B L0
RIBICIFEZZDR-EDTEZLEH Y £H A LED>T"Thenumber of
-8 ERTESIZ LELES, £ KPE-IL BIBEPHE SR EH
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z 5BV E D "Theamountof —is..." EELLSZLEL&L3,%):The

amount of trade is going up.

18) BEDIILEFVESXFHPDEHAR-XZZEITEL LS,

This section contains:
1) A list of important style rules.

2) Exercises.

Some Important Rules for Writing Formal Essays
The following rules are based on common mistakes which Japanese
university students have been seen to make when writing English essays.

They are in no particular order.

1) Do_not plagiarize. It is very important to write while using your own
words. Plagiary is defined as copying another person’s vocabulary
expressions, or using another person’s ideas without giving that other
person credit. If you like another person’s vocabulary expression (even
two words together), then put quotation marks around the expression
and cite the source. If you like another person’s unique or interesting idea,
then you must give that person credit. If you interview another person,
write about something unique seen on Internet or TV, or use another

person’s charts or pictures, then you must clearly give that other person
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credit in your own writing. In addition, asking or paying another person to
write parts of texts may be interpreted as a form of plagiarism.

A writer must cite research sources for everything that is not
“common knowledge.” If you have seen vocabulary expressions or ideas
in several different places where no sources are cited, then it is probably
common knowledge.

Sometimes researchers are fired and graduate students are expelled
from universities for committing acts of plagiary.

In summary, if you want to use another person’s “unique phrase” or
ideas, you must give that other person credit. For details on making
references, see the section of this Internet site which concerns writing

research papers.
friend check r r before giving i

ween lin h her or a frien

corrections.
I "we", except for the thesis statement.
So, instead of: "As | mentioned above...", write" "As was mentioned

above..."

5) Avoi i ions. R rs want answers!
So, instead of: "Do you know where the origin of tea is?"

Write: "Tea originated in southern China near the border with India."
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6) Do not use contractions "it'll", "he's", "they've" etc.

7) Do not begin a sentence with numerals.

For example, instead of writing: "400 people..." write: "Four hundred

people..."

8) Always write out numerals under 10. But use numerals 10 or above.

Instead of writing: "There were 9 people...", write: "There were nine

people..."

9) The word "recently" usually requires present perfect tense.

So: "Recently the government has researched the amount of dioxin."

10) Write "most people," instead of the incorrect "most of people”

Likewise, "most women", "most animals", etc. But "most of the people”

is OK.
11) Avoi innin ntence with " o
12) Avoid the grammar "came to (be, understand. etc.) Instead use

present perfect tense. So, instead of: "Students came to be hard to
deal with."

Write: "Students are hard to deal with."
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13) Use non-sexist language. Avoid the word “man” and “he/his/him”

when referring to general phenomena. When writing sentences, there are
two ways to do this:

A). Make it plural.

Sexist Language Alternativ

Give each student his paper Give students their papers
as soon as he is finished. as soon as they are ﬁnished;‘

The average student is The average student is

worried about his grade. worried about grades.

B) If necessary, use ONE, HE/SHE.

Xi n Alternativ
If a student got an A, he did not Anyone who got an A, did not-
have to do the extra work. not have to do the extra work.
| Anyone who wants to go to the If a student wants to go to the
game tomorrow should bring game tomorrow, she/he
his money. should bring money.

Also, see this table:

lly Inappropri Good Alternatives
mankind humanity, people, human beings
man's achievements human achievements
man-made synthetic, manufactured, machine-made
the common man the average person, ordinary people
man the ship staff the ship
Six man-hours six staff-hours
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‘chairman coordinator (of a committee or
department), moderator (of a

meeting), presiding officer,

head, chair
‘businessman business executive
fireman firefighter
mailman mail carrier
steward and stewardess flight attendant
policeman and policewoman police officer
congressman congressional representative
14) Do not use dialog (conversation) in a formal essay! For example,

instead of writing: “Will you come?” You should write: He asked me if |

would come. (See the Exercise Il below.)

15) Do NOT use the expressions and so on or etc, Instead use such as.

The expression and so on is too unclear for formal writing. Thus, instead
of the informal “Japan imports potatoes, corn, wheat, and so on,” write

“ Japan imports food such as potatoes, corn and wheat.”

16) Note that cannot is one word.

17) Do NOT write “Students are increasing.” Instead, write “The number
of students is increasing.” People, problems, cars, and other countable

objects cannot physically increase, decrease, go up or go down. Instead,
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”

write “The number of .... is...
Likewise, for noncountable objects such as water, beer, happiness,
and money, write “The amount of... is...” So, for example, write “The

amount of trade is going up.”

18) Indent every paragraph 5 spaces.

Exercise 1—Checking to See If You Understand These Rules

[r h nten
1) I will write about plastic.
2) The government has come to do a better job.
3) Most of soldiers are good.
4) A great deal of pollution is releaséd into the atmosphere recently.
5) My fafher is a mailman.
6) 5 out of thirteen people will die of cancer.

7) Owls are endangered. Because their forests are disappearing.
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8) What was the role of the Emperor during the war?

Exercise ll—Avoiding Dialog in Formal Writing (Rule 14 above)
Change these sentences:

1) “I'm a student,” she said.

2) “Can you speak French?”

3) “I'll do it tomorrow,” he said.

4) “Could you help me?” she asked.

5) “Don’t do that,” he stated.

6) “Please look,” she said.
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7) “ I've already done that,” she said.

8) “She did it yesterday,” he said.
Some possible answers:

Exercise 1:

1) This paper will explain about plastic.

2) These days the government is doing a better job.
3) Most soldiers are good.

4) A great deal of pollution has been released into the atmosphere
recently.

5) My father is a mail carrier.

6) Five out of thirteen people will die of cancer.

7) Owls are endangered because their forests are disappearing.

8) The role of the Emperor during the war is controversial.

Exercise 2

1) She said she was a student.

2) She/he asked me if | could speak French.

3) He said he would do it the next day.

4) She asked me if | could/would help her.

5) He stated that | should not do that./ He told me not to do that.

6) She asked me to look.
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7) She said that she had already done that.

8) He said that she had done it the day before.

FESE: Tk EVRAVE—DEXF

1) VXAV Z—0DHH

2) EVRZL Z—DH

3) &

4) EUVRRLZ—%EL#HE (Bulletin Board)

1) XAV Z—DOHHA

General Rules
DEHFEEL-DPDTE—

A) RIEDBREZFENIC. RERKBULAPTVABRN, & LZEAD
BAZLE “TR?” DL RBESCZOANDREPHEICOVWTHE
CDHRWVWEB D, W, HBERETOMEEVNRSIE, “Dear (%
HIZITTRARL REDPEFEMED 2 L) 0BT IHABEASTICOW
TEL AL,

B) FMDVIMIC, HREDFREENVZEREHEZBRBZZ L,

C) —DDEBEICE. PROT—DDERFS Y M2EL, ZLT—FE
BRRAEA L MEBED—FBHRODOXBIIEILEDD 5,
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D) BUILEI TR LADH 2 HDBEV,

2) BAEEIC T2 RV EREEDXHEFIFALRVNI L ALRILDODEITR
EERD” LHBH. MAOKERRESEMES DILRITF =1, BEERD
R, 2~B6DODXBETELHLS. EVRAL Y —DBE—DDE
BE—DOXERZFEATEEITOIHEDRV. BEERES Y MOIRBTE
BB —D0FHICZRIM EFRALRLSICLPIT LD,

Detailed Style Rules
1) SO TEFHKDO—F LICEL,
2) BHHEFHRDOE LD ELIZEL, (See every letter)
3) BB ADEZH I LFFT2EL L EbH D, SeeEl.
4) X EHI N ZRHREOKRE:
a) Dear (ZEAD%RI), #HZIE Dear Amy, SWADEETHNITE
5.0 ZHIDBDI < 2SN TIC, See:D1.
b) Dear (&%), %1 21X Dear Ms. Barber, ZEWAICE >/ L Hk
W XA EVWEITEESIBEES P FE L. KELLTOD
RN DS RVWEE “Dear (LHiL & F) Fred Kuss” &
KDYHAEETH %, See: E2.
c) Dear (BEK), TWMADOEZHZHLRVWEBAEFES . X, SHADEL
%%ﬂ%&m%é\%E%tiﬁ%@@%%%bfw%o%aCL
d) Dear (2%t4&. B3), #I%IZ : Dear Real Estate Agent, ZHA
Kok HEL ZHIDASRWBEHE S, See:B1
Xy FHROBDICRELZHIFZ2ZL b ARETH %, See: Al.
5) ‘RIZMDERR:

a) We continue to sincerely value you as a customer.  See D2.
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b) Thank you for... See E4, E6.
c) Please find enclosed... (noun) See: B2.
d) This year we are proud to announce that... See B7.
e) This is just a reminder that... See D3.
f) With respect to... See ES.
g) We truly regret the need to take this action but...  See C3.
h) The details concerning each product can be found at our Web site.
See: D6.
i) Please see the attached... (noun) See: CS5.
j) If you have any further questions, please contact... See C7.
k) Feel free to contact me at... See: B6.
) Please do not hesitate to contact me if | may be of additional
assistance.
6) BT HEZ % AFE:
a) Sincerely, See: E3.
b) Sincerely yours, See: AS.
c) Cordially yours, See: B3.
d) Cordially, See: C2.
d) Best wishes, See: D2.
7) BEETY A > BT %, See every letter.
8) B4 D&HI. X7, B, FAX, E-MAIL#%%<. Seealmostevery

letter.

Reasons for Writing Letters

NHLWERZ2HS>E 3, See: A2, B3, C2, D4.
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2) BERICBIULDHDPY—ERBLDLI CRETEZLTHAT %, See:
A3, C4, D5, ES8.

3) EOMEIHRTEZ LS. BEROAIRZILESBVWEZASE S, See
A4, B4, B5, C6.

This section contains:

1) An explanation of business letters
2) Examples of business letters

3) Practice exercises

4) Practice writing a business letter. (Bulletin Board)

1) An Explanation of Business Letters

General Rules
1) Be organized—

A) Have an appropriate, relatively-friendly greeting. If the letter-
receiver is a friend, you can write a sentence such as “How are
you?” and possibly ask about the person’s family or work. But if it
is truly only a business relationship. Then, after “Dear (last name,
or full name— not first name)”, you can start immediately with the
main point of your letter.

B) Early in the letter, state your main reason for writing.

C) Each paragraph should deal with one main point. And the most

important point of each paragraph should be in the first sentence
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of that paragraph.
D) Have an appropriate, relatively-friendly closing.
2) Be concise—Don’t use unnecessary words and sentences. “Money is
time” says a famous expression, and you don’t want to waste the time
and money of others. Have relatively short paragraphs— probably from
two to six sentences each. In a business letter, sometimes a one-
sentence paragraph is OK—it can effectively emphasize a point-- but do

not do it more than twice in one letter.

Detailed Style Rules

1) Your company logo is usually at the top of the page.

2) The date is almost always at the top of the letter, either on the left

side or the right side. (See every letter)

3) On the left side, the letter-receiver’s name and address are sometimes
written. See: E1.

4) Some greetings typically used:

A) Dear (first name of letter -receiver), Use this only if you
consider the letter-receiver one of your friends. Note the
comma after the name. See: D1.

B) Dear (last name), Use this if you have never met the letter-
receiver, or are not very close emotionally to that person. If you
are not certain how close you are as a friend, then this is the safé
and correct choice. See: E2.

C) Dear Valuable Customer, Use this if you’ve never met the

letter-receiver., you do not know the letter-receiver’'s name, and
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it’s a customer-seller relationship. See : C1.
D) Dear (Qccupation name), Use this if you've never met the
letter-receiver, and you do not know his or her name. See: B1.
Or, it is possible to put a small headline at the top of the letter. See: A1.
5) Some useful expressions:
A) We continue to sincerely value you as a customer. See D2.
B) Thank you for... See E4, E6.
C) Please find enclosed... (noun) See: B2.
D) This year we are proud to announce that... See B7.
E) This is just a reminder that... See D3.
F) With respect to... See ES.
G) We truly regret the need to take this action but... See C3.
H) The details concerning each product can be found at our Web site.
See: D6.
) Please see the attached... (noun) See: C5.
J) If you have any further questions, please contact... See C7.
K) Feel free to contact me at... See: B6.
L) Please do not hesitate to contact me if | may be of additional
assistance.
6) Some typical closings:
a) Sincerely, See: E3.
b) Sincerely yours, See: AS.
c¢) Cordially yours, See: B3.
d) Cordially, See: C2.
d) Best wishes,  See: D2.
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7) Sign the letter in cursive style See every letter.
8) Type your name, address, phone, fax, e-mail, etc. See almost every

letter.

Reasons for Writing Letters

1) Announcing something new. See: A2, B3, C2, D4.

2) State why or how your service or product will help the customer. See:
A3, C4, D5, E8.

3) Remind the customers that you exist to solve their needs. See A4, B4,

B5, C6.

2) EZRAVE —DH

A)
August 1, 2003

Greetings from the New Sales Manager at XX Industries (1)

| am happy to inform you that, as of August 1, 2003, | have been

appointed Sales Manager at XX Industries.(2)

Fifteen years in the steel production industry, combined with my 10-year
involvement in the management of a successful advertising company,

have provided me with an extensive hands-on background from which to
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help you.(3)

Having been entrusted with the development of a new team to better
serve you, our clients, | welcome your questions and opinions at any time.
We are here to provide effective solutions to your daily business

concerns.(4)
Sincerely yours,(5)
(writer’s signature)

Ray Barber

XX Industries

1-2-3 Magame
Asakita-ku, Hiroshima

Japan 739-1111

Tel: 082-845-0000
Fax: Same as phone number
e-mail: barber@ xxx

WWW: http:www.xxx

B)
August 2003
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Dear Language Teaching Professional,(1)

P find encl (2) the XXX Publishing catalog for 2004. It contains

many exciting new titles for teachers and students.

This vear we are proud to announce that(7) English Language

Publications, well know for producing high-quality foreign language
textbooks, has joined our company.(3) With an extensive range of
Australian English textbooks, this addition broadens the range of

language learning materials we are able to offer teachers in Japan.(4)

In this year’s catalog we have added many new things! We especially
recommend:
® The Daily Lives of Americans and Japanese—A new four-skills
series by Joe Lauer. This series was developed with the help of
teachers from many different teaching environments.
® Australia Today—A useful reading text for students wanting to
travel to Australia.
® Listening to Australian  English—Teaches  Australian

pronunciation and vocabulary in a fun way.

At XXX Publishing, we always welcome comments and feedback from
teachers and students, because we believe that teaching materials

should be based on classroom needs.(5) We would be happy to send you
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sample copies of student books. Eeel free to contact me at(6) the

address below.
Cordially yours,(3)

(writer’s signature)

Paul d’Arras

National Director

XXX Publishing

1257 North 55* Street
Milwaukee, Wisconsin

USA 5321-1717
Phone: (Country code: 1) 414- 555-1212

d-arras@xxx

WWW: http:www.xxx

9)
October 23, 2003

Dear Valuable Customer:(1)
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Due to current worldwide conditions and rising transportation costs,
Smith Transportation Company is forced to increase base rates to all

customers effective November1, 2003.(2)

While other major transportation companies have made rate increases
over the past twelve months, this is the first time in over four years we
have found it necessary to increase our rate structure. We truly regret

the need to take this action but(3) we can no longer absorb the rising

costs that we have incurred.

Be assured that we will continue to work with all our carriers, vendors and
suppliers to keep costs as low as possible so that we can keep our rates

competitive within our industry. (4)

Pl h hed(5) Price List for details.

Because of the volatility of the market, certain surcharges are subject to
change. Please understand, that we continue to work with each carrier as
well as with governmental agencies both in the USA and around the world
on your behalf to get these surcharges reduced and ultimately

eliminated.(6)

If yvou have any further questions, please contact(7) your local Smith

Transportation Company office or sales representative.
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Cordially,(2)
(Signature)

Don (Captain) Berg
Shipping officer

Smith Transportation Company

D)
August 25, 2003

Dear George,(1)

How are you today? It was good to see you last week. | hope that you and

your family are doing welll

‘We appreciate your order the other day. And, we continue to sincerely
value you as a customer.(2)

This is just a reminder that (3)we’ve opened a new branch of Latin

American Handicrafts near you.(4) I’'m very proud of this new store.

Our products continue to be purely handmade, designed and constructed

in South America without involvement of child labor at any stage.(5)
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As you know, the products are mostly made of pure brass sheet, die-

made with hand embossing and carving, and silver electro plating polish.

All the brass products need to be rubbed with brasso liquid polish and

cotton buds, and these are absolutely free with every purchase of brass

products.
The details concerning each product can be found at our Web site.(6)

Photos of each product are also displayed there.

| hope to meet yod again soon, George!

Best wishes,(2)

(signature)

Sachiko Ota

Latin American Handicrafts
1257 North 55 Street
Milwaukee, Wisconsin

USA 5321-1717

Phone: (Country code: 1) 414- 555-1212
customer-service@xxx

WWW: http:www.xxx
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E)
August 1, 2003

Anita Baker (1)
1919 N. Powell Ave.
Madison, Wisconsin

53211-1111
Dear Ms. Baker,(2)

Thank you for(4) your July 21t letter to my 2™ District Legislative Office .

| welcome the opportunity to respond.

With respect to(5) your Questions #1 and #2, please be advised | voted
against and vigorously opposed the original deregulation bill specifically
because of the potential negative impact on the local economy.(8) The
capping of rates at 10 percent lower than the market caused what is now
~ history: a budget deficit of $100 million. The origihal deregulation bill also
required state utilities to divest themselves of in-state owned generating
facilities. | believe very strongly that the sovereign rights of the state
should prevail over any federal initiatives in this area, and that Wisconsin
should not be permitted generating stations located within the state to

become deregulated.
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| trust my concerns will be useful to the Governor’s Task Force. Thank you

for(6) allowing me this opportunity to submit my comments and please

do not hesitate to contact me if | may be of additional assistance.(7)

Sincerely,(3)

(Letter-writer’s signature)

Lissa Berg

Representative—2™ District

3) BRE

1) FHEEE N E—BERBEEEXOL I TEETREIVD ?
A) FHROBRAIDI To
B) FEOBEAHFDH =D To
C) FHRDORBDST To

RNIEfE= - 1-54, see General Rules, #1B.

) BELTALS: Hirj-ix John Smith CEY R AL I —%%EA5L LT
W3, HrEYarrEildoTnT, HiZArPEREADI L LTS,
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B RBREZZEZTHL D,

HREREB A
Dear Mr. Smith,

Dear John Smith, (EE: O <RBEETHZ. )

RNIEfETZ - J=1585, see Detailed Style Rules, #4.

3) BELTAHLD: HREKMEANICESEILBRVALEBIZEY RV

F—ZEA2LLTVET. ZOFREBEVWABTTCHIALEES . &Rl
BHIS RV HRIEZFMPEFRAS L LTNWS, BUIREBREZENTAL S,

aJEERE X
Dear Valuable Customer,
(REFEHCREBLEMIT S, )
RIEfETZ - =15#, see Detailed Style Rules, #4.

4) RICRBES > FHEBREDIENTH S, ChEFEHETEILSIHEDNS
ELthm&faiﬁo
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A) We continue to sincerely value you as a customer.

B) The details concerning each product can be found at our Web
site.

C) Please do not hesitate to contact me if | may be of additional

assistance.

RIEfET - =154, see Detailed Style Rules, #5.

FHOBBRICHSDLEIZ YA > F 5E1I“Sincerely,” L RIET 2 Z & & Tlde
TH5o

CODEICFROBBTHLIDZ—DHIDOHEERDP>EREEZEZT
HELDo

131
B DF:

DY A MTEAFRHRER:
Sincerely yours,

Cordially yours,

Cordially,
Best wishes,
ANIEfES= - /=154, see Detailed Style Rules, #5.
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FOE: Pk BREEDEET
BREEDEEZTS

MEZODHBICAPRTND :
1) BEZEDEDL S

2) BEZDHI

3) BAOBEEZE>THLD

BEEZEDED A

) VOV EFES>THROBEERE-THLDS . BRIAIZBEEEZHETE
LD, eemail ZFE>TERBLCESABLI V. X, A1 F—%v N ETE
BEZEELVA M H D, ERABEEPRDOIET I LIRS

2) BEEZEIRZARHEHEIZ, IRTZALAR NI LODZILDVERT
Hb. ERZEZMULLHIBEEZRATSRVES D,

3) BEEZZQLS>RA/BIIHT LS  HE. 2R AE&ER. EFMNIE.
B BVADbE. |

4) PRIV ARXDPAFYZRR? PA)AROBEEZXREOTH ZRIIICH
2T %6 EBPAFIIARXDBEERIBICEL OB TH %o

5) BEEREEZFERS . HDVWEFVWRREAZTIOEEIT LI, AIZIE. “&F
BLHBOABEZHYLTWE” L, “=UV=ZFEDOF—LEEZHD
727 DFEDBE->ED LTWVWE, BADBEEDRER. FE. FFNIEREZEH
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BALLD. BADERICHEH L EEMAZZFESI DI ENTIC. BOORHETXE
Ric§25Fb%2E2A L5, LT BAPEATS I Ea—%—V 7}
Tz 7 HENTHEI S, Al : Microsoft Word.

6) BEABEDLI KM IIHEEZEZ 2DPEBRI L Do

7) EBEICEZ S,

B E DB
E%@E@%%K@%Eﬁﬁ?%%é;&@ii&%%ﬁ%%@iﬁﬁﬂ?ﬁ
%o

HE  ROFETELRA. FoL<KALLI LD —BEETH . HI
ZIE, 207930 DBICESLTAR—IABLE, X, BOEabRICERE
DEETED ADELH. BFES T e-maill ZREZZEVWTEBI I, #
HOBE. FEP—BENRSBROTHDIEVWTEI LR,

Writing Resumes/ Curriculum Vitae
This section contains the following two parts:
1) Rules for making resumes.

2) Examples of resumes.

3) Make your own resume! (Bulletin Board)

1) Rules for Making Resumes

1) Create an electronic version of your resume. These days, instead of
snail-mailing resumes to employers, it is often best to send your

resume to the employer via e-mail within minutes of learning of an
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opening. You can also post it on a resume bank site that employers
can search for matches.

2) Keep the resume relatively short. It should be able to fit onto one A4

page. Employers do not want to read more than one page.

3) Divide your resume into parts such as these: Goals, Education, Work

Experience, Professional Affiliations, Licenses and References.

4) American or British style? American resumes usually put the most-
recent activities first. British resumes tend to go in chronological order
(with the oldest activities first).

5) Use concrete words to describe your skills. Do not use vague
descriptions. For example, use "managed a team of software
engineers" rather than "responsible for managing and training."
Describe your past experiences, education, professional affiliations,
and so on. Use jargon and acronyms specific to your industry .
Describe your interpersonal traits and attitude. List the names of
software that you use, such as Microsoft Word.

6) Describe how n help th mpany!
7) Be truthful.

2) Examples of Resumes

It is easy to make your own professional, personal resume if you
follow the styles of these resumes. -

Note: It is important that you do things in exactly this way. For
example, put a space after all colons and commas! Also, you must include

references—the names and phone numbers or e-mail addresses of at
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least two people whom employers can contact. Students should usually

list their education first, because that is usually their strong point.

HARRZEDEESE :

(7 AV AR)
Curriculum Vitae
Full Name: Michihiro Tanaka Birth: October 29, 1983
Sex: Male Present Address: Apt. 10,
| Minaga Haitsu, Saijo-cho
Nationality: Japanese Higashi Hiroshima City, 739-1741

Japan.
Phgng: 090-1844-xxxx
Martial Status: Single

E ion:

April 2002-Present--Hiroshima University, Faculity of Education, Major:
Music.

April 1999-March 2002--Tanegashima High School, Grade Point
Average: 3.7. |

Work Experience: None

Other Achievements:
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Captain of High School Wind Ensemble Club.

References:

Prof. Shin Nakayama, Hiroshima University,

Higashihiroshima-city Hachihinmatu Hara, 0824-29-2288

Mr. Katsutoshi Suzuki,UtsunomiyaHigh School,

Nishinoomote-city Nishinoomote, 09972-3-3331

My Goal:

I would like to be a music teacher.

Student with very little work experience
(British Style)

MIKI SHIMIZU

33 Maple Street, London W2 3BT
Telephone: 020-7654 3210; Mobile: 07960 999999;
miki9999@hotmail.com

Employment
1999-2001 Shoji Grocery Store, Higashi Hiroshima, Japan

A grocery retailer in Japan.

Sales Assistant
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. Advised the main shop's customers about organic and health foods
. Developed new business in smaller satellite stores, explaining the
benefits of supplements and organic food to potential new customers

. Increased sales at both the main and the satellite shops. The extra

profits were used to expand the business by establishing a new shop

E ion
Sep 2003 - Present King’s School of English, London
English language school; passed Cambridge First Certificate exam

in June 2002

1999-2003 Hiroshima University, Higashi Hiroshima, Japan

Degree in Business

QOther Skills
Computer literate: good knowledge of Word and Excel, as well as e-mail
and the Internet

Fluent in Japanese; practical knowledge of English and Korean

Personal Details

Date of Birth 6 January 1975
Nationality =~ Japanese
Gender Female

Work status Student visa

Interests Studying English, visiting museums, playing golf
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TERER»H 22005

(7 A1) AR)
Curriculum Vitae

Full Name: Hiro Tanaka Birth: April 30, 1975
Sex: Male Present Address: 354-226
Nationality: Japanese Shimominaga, Saijo-cho
Phone: Japan (0824) 26-1502 Higashi Hiroshima, Japan, 739

USA (414) 963-9319 Family: Wife and 1-year old son
Education:

July 2001: Master of Arts-- Applied English Linguistics/ Teaching English
as a Second Language, University of Wisconsin.

September 1997: Successfully completed an 8-week course in Teaching
English as a Foreign Language, Japan International Cooperation
Agency (JICA), Morocco.

June 1997: Bachelor of Science-- Economics,

Hiroshima University.

Teaching Career:

April 2002- Present: Full-time English Instructor, Hiroshima University.

September 1997~ July 1999: High School Full-time English Instructor,
JICA, Rabat, Morocco. |
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Most Important Publications: (There are several others not cited
here.)

The Daily Livgs of Americans and Japanese. 2003. Nan'un-do Publ.
Tokyo.

The TOEFL and How to Improve Your Score. 2004. Studies in Culture
and the Humanities. Hiroshima University. Vol. 3. pp. 199-209.

References:
Professor Jane Foster: University of Wisconsin. Phone: 01-425-1111.

Scott Wikgrem (Boss in Peace Corps): e-mail: Wikgrem@yahoo.com

Person in 20s, with some work experience

(British style)
CURRICULUM VITAE
Andrew Foster

105 Cheriton Road
Darchester

Dorset DY4 4HQ

Telephone: Dorchester (0305) 69542

Date of Birth: January 15%, 1978
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Educatfon

GCE ‘O’ level examinations (June 1998) : English Language (3); English
Literature (4); Mathematics (5); Combined Science (6); History (1);
Geography (1); (December 1999): French (5).

GCE ‘A’ level examinations (June 2000): History (8); Economics (E);

Geography (B).

2n Class Honors Degree in Psychology (B.Sc.) from Hull University (2001)
Diploma in Music (Dartington Hall, 2002)

Post-Graduate Certificate of Education in Primary Teaching (2003)

Other Achievements

Captain of School Swimming Team (1996-97); School Basketball Team;
School Debating team; School Debating Vice-Captain (1997); University
Basketball Team; President of University Arts Society (2000); President
of Student Union, Dartington Hall (2000-2001); Grade 8 - Piano; Grade 6

- Harpsichord.

Employment

1994-1997 Part-time work weekends/holidays furniture
removal

1996-1999 Christmas work for post office

9/97 to 4/98 Salesman, Little Foxes Record Shop, Fulham, London
9/01 to 10/22 Salesman, HMV Record Shop, London
10/02 to 7/03 Junior Officer, Arts Council, London (with
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responsibility for music projects)

4/04- Present Self-employed harpsichord constructor

Interests & Activities

Playing the piano and harpsichord; playing renaissance music on authentic
instruments; instrument making, particularly keyboard instruments;
chess; European literature and philosophy; psychology; hill walking;

horticulture; active member of Ecology Party.

Personal
Married 1999
Two children, born 2001 and 2002

References

Dr Bryan Tunniwell, Dartington Hall, Devon College. E-mail:
ggg@hotmail.com

Mr. Richard Raine, Headmaster, Grove Middle School, Dorchester, Dorset.

Phone: 02-333-3333

Make your own resume! (Bulletin Board)
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This section contains:
1) An explanation of cover letters.
2) Practice writing a cover letter (Bulletin Board)

3) Practice filling out an application form.  (Bulleting Board)

Applying for a Job

In addition to having a resume (see resume page), there are two other
important tasks related to looking for a job: Cover Letters and Filling Out

Application Forms.

A Cover Letter

I. Rules for Writing Cover Letters
The first skill which will be covered here involves writing a cover letter.
This is a letter which accompanies a resume when you apply for a job by

mail. An application by e-mail also should include a cover letter.

A cover letter typically consists of three paragraphs.

1) In the first paragraph, tell why you’re writing and the main reason why
you would do a good job.

2) In the second paragraph, explain about your background.

3) In the final paragraph, thank the employer for considering your
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application.

Il. An Example of a Cover Letter

10, Rowley Road,
Chelston,
Torquay
Personnel Manager,
SIFAM,
Torquay
18%* May, 1983
Dear Sirs,

I'd like to apply for the job of ‘Canteen Assistant’ that | saw
advertised in yesterday’s edition of The Daily Post. For the last two
years I’'ve been working in a primary school canteen in Newton Abbot, and
had experience before that working in a pub.

I’d be grateful in you could tell me rhore details about the job before

you invite me for an interview...

HIAEDEXF

ROHELUAAAKICTKAR K ¢
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Private and Confidential

Please complete this form and return it to the Personnel Director.

Which post are you applying for?

How did you hear about it?

Surname Forenames
Mr/Mrs/Miss

Permanent address Telephone
Present address (if different from above) Telephone
Date of birth Place of birth
Marital status Maiden name (if applicable)

Number of children (sex and age)
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Name and address of next of kin (please state relationship)

Have you ever been employer by us before? (If so, please give details)

Please list schools, universities attended

Date Name Subjects taken Results

What training courses or further studies have you undertaken?

Languages (state proficiency)
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Technical or professional qualifications

Give names and addresses of previous employers, working backwards

from present/last job

Dates Name and addresses | Salary Job title and | Reason for

duties leaving

What it your general state of health?

How much time have you had off work, through illness, in the last five

years?
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What are your main current interest, hobbies, membership of clubs, etc?

Names and addresses of two references (References will not be taken up

without your prior consent)

| believe the information given to true

| understand that | may be required to undergo a medical examination

Applicant’s signature Date
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FOR PERSONNEL DEPARTMENT USE

Example of Completed Form

Private and Confidential

Please complete this form and return it to the Personnel Director.

Which post are you applying for? Japanese teacher

How did you hear about it? Internet homepage
Surname Forenames
Mr/Mrs/Miss

g
Ota Toru Mr.
Permanent address Telephone
9-1 Shugaku-in-cho,
Ukyo-ku, Kyoto, 606-8046 075-721-1111
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Present address (if different from above) ~ Telephone

1-12-21 Magame,

- Saijo 739-8521 (0824) 24-6353
Date of birth Place of birth
April 30, 1985 Kyoto, Japan
Marital status  Single Maiden name (if applicable) ==

Number of children (sex and age)

Name and address of next of kin (please state relationship)
Satoko Ota (mother) and Michihiro Ota (father)

Address is same as permanent one.

Have you ever been employer by us before? (If so, please give details)

No.
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Please list schools, universities attended

Date

4/03-

Presen

t

- 4/99-

3/03

Name

Hiroshima University

Kyoto Higashi High School

Subjects

taken

Major:

Education

Results
GPA = 3.2
GPA = 3.8

What training courses or further studies have you undertaken?

Kawai Juku College Preparation (Feb. 2001- Dec. 2002)

Languages (state proficiency)

Japanese = Fluent

English (Reading = Very good; Writing = Good; Listening
= Good; Speaking = OK)

German = Beginner

179



Technical or professional qualifications

Abacus = Grade 6

Give names and addresses of previous employers, working backwards

from present/last job

Dates Name and addresses | Salary Job title | Reason

and duties | for leaving

5/03- | Gusto 900
12/0 |Restaurant, yen/hr | Washing To
3 Saijo. dishes concen-
Phone: 0824- trate
24-1111 more on

studies

What it your general state of health?

Excellent
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How much time have you had off work, through illness, in the last five

years?

2 days

What are your main current interest, hobbies, membership of clubs, etc?
m Karate (brown belt)
B Reading science and history

m University guitar club

Names and addresses of two references (References will not be taken up
without your prior consent)

Junko Noborizato, Gusto Restaurant, Saijo (Phone:
0824-26-1111)

Professor Jun Tanaka, Faculty of Education, Hiroshima
University, Higashi Hiroshima, 739-8521 (Phone:
0824-24-1111, e-mail: tanaka@hiroshima-u.ac.jp)
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| believe the information given to true

| understand that | may be required to undergo a medical examination

Applicant’s signature

Date

FOR PERSONNEL DEPARTMENT USE
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This section contains:
1) An explanation of how to write a letter to a foreign school, requesting
information.
2) Practice filling out an application to study abroad.
Applying to Study Abroad

1) Writing a letter to a foreign school, requesting information.

There are at least two reasons why you might want to write to a foreign
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school. First, you might want to ask for more information about a certain
program that you have read about. Or, you might want to ask if the

school has an English program for foreign students.

In either case, this letter has the following form:

1) Make the request in the first sentence (because you are a
customer)!

2) Tell them when you want to study there.

3) Tell them a little about yourself.

4) Ask for other information such as housing and food expenses.

5) Thank them.

2) Filling Out An Application to Study Abroad

Example:

English Language Center Application Form

And Financial Certification

Print out this form, complete it, and mail it to the following address.

Admissions Secretary
English Language Center
Michigan State University
| International Center

East Lansing, Ml 48824-1035
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Telephone: 517-432-1149

This Application is for: Month

If the English Language Center has already closed admissions for the

session (check A or B):

____ A. Please hold my application and deposit until the next session in

which there are openings. | could attend Month _____ Year

____ B. Please return my application and deposit as soon as possible.

Family

Name

First Name

Other Names

—_ Male ___Female
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Date of Birth

Native language

Country of Birth

Country of Citizenship

Permanent Home Address

Current mailing Address
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Persons Accompanying you to the United States:

Spouse’sName

Children:

Please provide the following information for each child as it appears in
their passport:

Family Name

First Name

Country of Birth

Date of Birth

Age Country of Citizenship

Accommodations:

————in a student residence hall

————An apartment in married student housing

Do you smoke? No Yes

Education:

Secondary

Year Graduated
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University

Years attended

Year graduated

After completing my studies at the English Language Center,

| plan to:

———_ Return to my country

—___Enter an American university

Name of University

Location

Major field of study

Have you been granted admission?

Please notify the ELC Office if you are in need of handicapper services.
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Example of Completed Form:

English Language Center Application Form

And Financial Certification

Print out this form, complete it, and mail it to the following address.
Admissions Secretary

English Language Center

Michigan State University

| International Center

East Lansing, Ml 48824-1035

Telephone: 517-432-1149

This Application is for: Month _September Year __2005

If the English Language Center has already closed admissions for the

session (check A or B):

__X__ A. Please hold my application and deposit until the next session in
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which there are openings. | could attend Month _____ Year _______
B. Please return my application and deposit as soon as possible.

Family Name Suzuki

First Name Eri

Other Names

___Male _X__Female

Date of Birth September 10, 1987

Native language Japanese

Country of Birth Japan

Country of Citizenship, Japan

Permanent Home Address 3-12-21 Magame

Asakita-ku, Hiroshima
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Japan, 739-1741

Current mailing Address_______ 34 Shitami Heights

Saijo, Japan, 739-8521

Persons Accompanying you to the United States:

Spouse’sName (Nobody)

Children:

Please provide the following information for each child as it appears in
their passport:

Family Name

First Name

Country of Birth

Date of Birth

Age Country of Citizenship

'Accommodations:

_X___in a student residence hall

———_An apartment in married student housing

Do you smoke? No__X__ Yes
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Education:

Secondary nomiya High School: nomi
Year Graduated 2001

University Hiroshima University

Years attended 4 years

Year graduated 2004

After completing my studies at the English Language Center,

| plan to:

——__ Return to my country

X__Enter an American university

Name of University Not decidedvet

192



Location

Major field of study Physics

Have you been granted admission?

Please notify the ELC Office if you are in need of handicapper services.
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This section contains:
1) An explanation of how to write a short story.
2) Examples of short stories written by Hiroshima University students.

3) A Bulletin Board in which students can write stories, and get feedback.
Write a Short Story: Improve Your Fiction Skills!

Good fiction has the following three characteristics:

1) Setting and Time—Use your 5 senses—sight, sound, touch, taste,
and smell—to describe an interesting place énd time. Use colorful
adjectives.

Some examples of interesting settings: A deserted beach. An empty
classroom. A crowded festival.

2) Char, r—Use interesting expressions to describe the people in

your story. What do they look like? What kind of personalities do they
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have? Tell the personal backgrounds of the people. Try to have
interesting relations between people. For example, if your English teacher
and your mother got together, what would happen?!

3) Plot—Will you write a mystery story? An action story? Science
Fiction? A historical story?

A standard plot line features the main character facing and then
overcoming a major problem. Try to have nail-biting emotional
situations! Try to incorporate humor into your writing! (Humor is
important.)

Anybody can write high-quality fiction if he or she tries. Have fun!

2) Examples of Short Stories

Here are some short stories written by freshmen at Hiroshima University.
They are well written and creative. After reading them, try to write your

own short story. Maybe you can become famous and rich!

Once Upon a Time
by Hiroko SEKI

Once upon a time there was a happy family in a far away country.
There were only three people in the family and it was made up of a

grandmotbher, a little boy, and a little girl. The two little children felt happy
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" although they didn't have parents. The grandmother's name was Emma,
the little boy's was Ryan, and the little girl's was Clara. They always did
farm work in their fields near the house. The two little children, Ryan and
Clara, were busy bees.

One day Clara said to her grandmother, Emma, “Why don't we have
parents?” Emma couldn't answer anything or wouldn't answer. Clara
wondered about why Emma was reluctant to answer, but Clara decided
that she should never ask Emma this question again.

Their uneventful lives continued.

One day a white animal appeared in front of Clara. She was very
surprised!! It said to her, “l am a sheep, as you can see. I'm from the world
of sheep. | came to take you to a place you want to go to. Where do you
want to go?”

She couldn't answer because it was a sudden happening, but she
thought hard.

The sheep said, “Let me see. Well, let's go to my world because this
year is my year!”

Clara thought “I haven't answered yet...”

The sheep took her to the world of sheep. It was a world surrounded
with sheep. Everything she could see was shéep... The sheep were
leading a free, easygoing and happy life: blue sky, clear air, grasslands
covered with green and fresh water...

“What a great place this is!” Clara thought. She was a continuance of
emotions. She also thought that she would like to stay there ever after.

She loved nature, so she thought like this.
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However, the sheep said to her that she could stay there only one
month.

So, she decided that she should play hard with sheep, take care of
them, and love nature more. Almost all the sheep were kind to her, but
only one sheep was frosty to Clara. It seemed to hate her. During the
month, she talked to sheep, took naps with sheep, and walked together
with them.

The month passed in a flash. It came time to go back home. Almost
all the sheep were crying, even that frosty sheep. Clara tried to speak to
it. “Why are you crying? Because | must go back home?”

That sheep nodded.

Clara continued, “But, you don't like me, do you?”

The eyes of that sheep changed to a kind expression, and it began
to talk. “I never hated you. To tell the truth...”

“To tell the truth, what?” Clara said.

That sheep tried to hesitate, but dared to speak the truth. “To tell
the truth, | am your mother. | have been staying here because a spell was
cast on me by a witch and changed me into this figure. She cast a spell on
your father, too! He changed into the little boy you know well.”

Clara was struck dumb with astonishment. “But who is the little boy
I know well?” she thought. Then, she suddenly understood who he was.
“The little boy is Ryan!!” she shouted, and said. “Where is the witch?”

Clara's mother answered. “The witch died, so we don't know how to
break the magic, but she wasn't a bad person. She just cast a spell as an

experiment from the beginning. It just only failed... However, | never have
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a grudge because this life is very fun for me. Please trust mé, Clara. So, go
back home alone at once.”

Clara understood her feelings, so she decided to go back home alone.
She said to her mother, “Goodbye Ma’am... but, we will surely meet
againl!”

Her mother promised.

Clara was very happy and went home with the first sheep.

“Emma,” Clara's grandmother, said to her, “who were you speaking
with?”

Clara answered “With nature!”

Clara knew everything, but never told anything to anyone. So, she
led an ordinary life, and said to Ryan and Emma with a smile, “I love you.”
The two persons didn't see, but they answered to Clara, “I love you,

too.

They lived happily ever after.

A Horse-faced Prince

(Anonymous Student Author)

In a certain country, there was a princess who was very, very beautiful.
She was so beautiful, but very proud and haughty. One day a king had a
big party for people who wanted to get married with the princess. He

tried to make her choose her match. Many people were invited. She
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ordered them to line in rank order and looked them over. And she found
fault with the men and criticized them, like, "You look like a barrel," or
"You are tall and lean, so powerless," or " You look pale and grim." And so
on.

Because the good-natured prince at the head of a table had a little
long face, she said "Look everyone, his face looks like a horse’s!" And he
was laughed at by everyone. Since then, he was called "the horse-faced
prince." The king who saw this got angry and in front of them promised
that the beggar who came to the door first would be her husband.

About three days later, a man began to sing in front of the door to
get some handouts. The king who heard it said "Get him in here" The
man, who was called in front of the king and the princess, wore shabby
clothes and was very poor.

The king said "I like your song very much."

And the man said "Right, then please give me some handouts."

The king said, "I'll give you my daughter." Then soon, he called a
priest and celebrated a wedding.

After the wedding, the king said "Now that you are a beggar’s wife,
you can go anywhere with him." She was turned out of the castle with him.
She had no choice but to go with him.

They left there and plodded their way. When they came to a big
woods, she asked " Whose woods is this?"

The beggar answered " This is horse-faced prince’s."

She lamented, saying "If | had chosen him, these woods would have

been mine. Oh poor princess. | should have chosen him!"

201



When they left the woods and came to the grassland, she asked him
again," Whose grassland is this?"

The beggar answered "This is horse-faced prince’s."

She said "If | had chosen him, this grassland would have been mine.
| should have chosen him!"

Presently, they arrived at a small house. She asked him "What a
small and poor house! Whose house is this?"

He answered "This is our house. We live here from now on."

"Where are the servants?”

"There isn’t one. You must do everything yourself. Come now, cook
dinner." However, she couldn’t even make a fire, so he just had to make a
fire and cooked.

In this way, they managed to live a few days, but they had eaten
almost all that the king gave. The husband said, "You are really worthless.
You can't make a fire, spin threads, or trade at the market. So, | went to
a certain king and asked him if he needed a servant in a kitchen. Then he
said that he would employ you as a servant." Like this, the princess
became a servant and did a lot of hard work.

One day in the castle there was a big party. The head cook said "You
may look in but don’t enter the hall." She Iodked in the room from
behind the door. Everything looked gorgeous in bright lights. She realized
that what had got her poor and humble was her pride and haughtiness.
She had caused her own punishment. She was ashamed of what she was.

Suddenly, big clapping happened and the prince came in. To her

surprise, he was the horse-faced prince. Then he said to her "Shall we
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dance?" He plucked her by the hand and she finally entered the hall.
Everyone laughed to see her miserable cloths.

She said "Please lose your grip. | apologize for my rudeness. Please,
please lose your grip."

He said "Please listen to me, don’t be frightened. It was me who
lived in that miserable house with you. | did that to distort your pride and
punish your haughtiness. | wanted you to know that a pure mind and
kindness are more beautiful and important."”

"I’'m so sorry," she wept bitterly.

He said to her gently, "Trust me. Those detestable days have
passed. You got back the beautiful mind. Now let's celebrate our
marriage."

Like this they led a happy life.

Love and Happiness from the Horizon

(Anonymous Student Author)

Long, long ago there was a very small island in the Pacific Ocean. It
was warm throughout the year and peaceful there. People who lived there
were also kind and friendly.

On the island, a man and his daughter were living together happily.

"I'm home, Helen. I'm very hungry. Is dinner ready? " he said.

"Yes. It's OK. How was your day today? " she said.
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The man, Richard Brown, was a farmer. Helen gathered shells and
sold the shellworks in order to help out her family budget. Her mother had
been dead about ten years. She died when Helen was seven years old.

"lt's getting stormy tonight. | wonder if it will be fine... " she said.

"If it isn't fine tomorrow, we won't able to work. But, it's useless to
worry. I'm going to bed for tomorrow's work. Good night, Helen. " he said.

"Good night, Dad. | have a hunch that something will happen... "
she said to herself.

The next morning, the father went to the field and the daughter
went to the beach in order to gather shells as usual. When she arrived
there, she found a grounded ship.

"What's happened? "

She quickly ran to the field where her father was working. "Dad! A
big ship has gone onto a rock! " she shouted.

"What? Well, let's go and report that to the elder, " he said.

After they reported it, the natives of the island helped the crew of
the ship. The crew members said that they were from a far-off country.
They received a warm welcome by the islanders.

The next day when Helen was working on the beach, one of the crew
members came to her and said, "Hello. | really apbreciate you helping us.
And | heard you found our ship. If you had not found it, we would all be
dead. Thank you very much, Miss...."

"Helen Brown. Call me Helen, please. We're glad to meet people from
a far-off country. Have you come to like our island, Mr...?" she asked.

"I'm Paul. Just call me Paul. This island is very beautiful. | like the sea

204



the best,” he answered. "l like you, too...”

“Oh! It's getting dark. | must go home to get ready for dinner.
Good-bye, Paul. " She went home in a hurry. |

After that the two often talked about their own hometowns,
families, and dreams on the beautiful beach till the sun set in the clear
blue sea.

But, Richard worried about his family budget. "Helen, how are your
shellworks selling? | don't think you work hard as before. What's the
matter with you? " he asked.

"Nothing. Sorry, I'll work hard tomorrow. Good night, Dad," she said
shyly.

Twenty days later, the ship on which Paul had come was repaired. So
the crew members decided they would go back to their own country two
days later. The crew members and the islandérs were glad that they could
go back and held a party. They ate many delicious foods, drank much,
sang songs and danced. But, Helen had mixed feelings. Paul had, too.

"Come on, Helen." He took her to the usual beach. "l want you to
go with me." He strongly said, and held her tightly.

She was puzzled, " Could you wait for me? | have a beloved father.
So... "

At last the day of departure had come. Paul was waiting for Helen on
the beach.

"Hey, Paull We must get going," a crew member shouted. Paul
started getting on the ship, disappointed.

" Paull Wait, please. Could you take me?" Helen asked.
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"Of course. Thank you. But, what did you say to your father? " he

asked.
"...I left a letter for dad."

And the two departed.

Dear Dad,

I'm sorry for going my own way. But, |
noticed that | loved Paul. So | decided to go
with him. | will come back to the island at
any cost.

He

len

Seven years passed, Richard worked in the field as usual. Then a boy

ran to him and said, "Grandpa!" There was a happy family on the island.

Eri and the Fir Tree
(Anonymous student author)
Eri was born in Tokyo, December 29, 2002. Her parents loved her
very much. And she was cherished by them. They lived happily every day.
However, Eri’s parents died in a traffic accident when she was five
years old. Then, she was adopted by her grandparents who lived in

Hokkaido and she went there. Her grandparents were very kind to her.
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But she always missed her parents and her friends in Tokyo. She
thought every night, "Mama, Papa, why did you leave me alone?" Her
grandparents didn't find how to console her.

At her sixth birthday her grandparents took her out for a picnic at
the farm they had. Then, she found a big, big fir tree. She looked up at
it a long, long time. Her grandfather came near her.

She asked him, "How long has the tree lived?"

He said, "I don't exactly know, but it has lived for a few hundred
years. Your mother liked it very much. She used to climb the tree and
play."

Eri clung to the trunk. She felt that she was being hugged by her
mother. She was happy. She began to like the tree, too. Ever since then,
her mind brightly changed. Her grandparents were happy too, because
they could see her smile.

In April she entered an elementary school. She had good friends
soon. But she was often teased by some boys because she did not have
parents. Whenever she was teased, she went to the tree and talked to it.
Then, she felt calm and got well. Also, she went there whenever she was
happy. For example, she came in first in a marathon race, took the top
grade in her class, and was bought a bicycle by her grandparents for her
birthday present. Whenever she was happy or unhappy, she spent much
time with the fir tree. The tree was all in all to her.

When she was thirty years old, a man visited her. He said, "My
name is Suzuki. | serve in the Tokyo Metropolitan Government. We are

working on a project for scenery development in front of the Tokyo
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station, in order to make the place better. We have decided that a big
Christmas tree should be placed there. So, we want a big fir tree. At
last, | found one which you have. Please give me the tree. It will be a
symbol of the place."

Eri dropped into deep thought and said, "I'm sorry, | can't.
Because---------- " She began to talk about the relation between her and
the tree to him, and she said, "l need it for my life."

He listened to her talk seriously. After he brooded for some time,
he said, "0.K.l understand your thought. Your talk moved me. It's a pity
that | can't get it, but | give up. Thank you, Eri." Then, he returned to
Tokyo. |

Several days later, a big typhoon hit the town where she lived. She
couldn't go out from her house. She worried that a branch or trunk of
the tree would snap. After the typhoon went away, she ran to it. It
wasn't change at all. She was happy to see it. However that night, she
thought, "I don't know when a typhoon will hit my town again. The next
time, the tree may not be able to bearit." She was greatly exercised by
the tree. Finally, she thought that it would be good for the tree to be
loved by many people. Then, she determined that she would give Mr.
Suzuki the tree. |

Mr. Suzuki was very pleased to hear that. "Thank you, thank you, Eri.
| promise you that we’ll treasure it,"” he said.

After that, the tree was moved to Tokyo. In Christmas season, it
was decorated with many shining tinsel and colored lights. Many people

were fascinated by it. It made them happy. Eri was happy to hear that,
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too. The tree was loved by many people ever after.

-the end-

A Picture
By Hiroki Murasawa

Six years had passed after the World War 2. Even in this small
town in Tokushima Prefecture, the war’s influence was not little. But
people kept their sad memories deep in their hearts and lived their days
dreaming better lives. Actually the Japanese economy was making great
progress, and people’s lives were becoming rich.

In a quiet classroom, Chika Yoshida was waiting for her
homeroom teacher to come. It was about four o’clock and all her
classmates had left the classroom along time before. She felt a bit
irritated, as her mother must have been waiting for her. Her mother, Tae,
always wanted her to come home at a scheduled time. |

Tae was a small and stout woman. She was an old type woman.
Her husband Tatuo had died four years before, when Chika was eleven
years old. Tae and Tatuo had four daughters and one son. No, they had
five daughters, but the youngest girl Chihiro had died during the war. She
wouldn’t have died if there had been no war, Tae still thought. Chihiro
got sick, but if she had only gotten proper medicine, she would not have
had to die. Tae hated the war, and she also hated poverty. “If | had had

enough money and could have called a good doctor even during the war.

209



| could have saved Chihiro” Tae sometimes remembered how Chihiro died
in her arms. But now she had to work at a factory to raise five children.
Chika’s old sisters, Maki and Keiko, started working after they graduated
from junior high. Chika’s brother Kazuya was a high school student, and
the younger sister Nami was still in the fifth grade of an elementary
school. Tae wanted Kazuya to go to college, but she needed a lot of
money for that. When she thought about it, she always sighed.

Chika’s teacher Mr. Maeno came into the classroom and merrily
talked to Chika. “Have you been waiting long?” Chika just smiled back,
though she wanted to say “Yes”. She was taught to be polite to the
teachers and she thought it was rude to say that she had waited for a
long time. “Now Miss Yoshida, why don’t you sit down?” Mt. Maeno
pointed to the chair in front of him. Chika sat down facing Mr. Maeno.
“Miss Yoshida, | heard you are not going to high school. Is that right?”.
“Yes Sir” Chika answered. “Why is that? | know your father is dead, but
you are a very good student. And if you wish, you can get a scholarship to
go to high school. I'd like to talk with your mother and ask her to let you
go to high school.” Chika was staring at her slippers. They were very old
as she was using the ones of her sister’s. Chika wanted to go to high
school as she liked to study. “What will mom say if | tell her that | wanted
to go to high school?” No. Chika thought. That would just make mom sad
and confused. She had to work to make money for her brother. Chika
looked up and opened her mouth. “Thank you, Mr. Maeno. I've made up
my mind, i’d like to work.”

Chika was a beautiful girl. She had big brown eyes and beautiful
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white teeth. Many boys wrote to her to ask her to go out, but she never
wrote them back. Tae had thrown most of the letters away before Chika
got them. So when she started working at Murakami Company, Hiroya the
son of the president soon realized that his eyes were constantly looking
for Chika. |

Hiroya was a tall and slim man. He was six years older than Chika.
He was very diligent and warm-hearted, but not handsome. Chika was not
interested in Hiroya a tall. There were many other young, rich and good-
looking men around her. She was thinking she would choose one out of
them. Naoki was the best, Chika thought. He was the son of the owner of
a famous hotel. He often asked her to go out though she never said yes.
She wanted to say yes, but Tae forbade that.

One day Naoki talked to Tae on her way home. He said, “I got a
letter from Mr. Murakami yesterday. It said you got engaged with Mr.
Murakami. I’'m sad but | will give you up. Congratulations. Please be happy
with Mr. Murakami.” Chika was shocked. She wasn’t engaged with Mr.
Murakami. She dashed back to the company and when she found Hiroya,
she shouted. “When did | say | would marry you? | did you write such a
letter to Naoki?” Her face was red with anger. Hiroya dropped his eyes to
the floor and did not say anything for a while. Then, he looked up. Looking
into Chika’s eye, he said. “I love you. | want you to marry me. | don7t
won’t anybody to talk to you” “No!” Chika screamed and ran back to her
house crying.

The next morning she didn’t want to go to work, but she could

not quit the job and. She could not loose the job. It was hard to be with
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Hiroya in the same office, but she tried to concentrate on the work.
Nothing happened in the office, but when she got home she was surprised
to find a letter from Hiroya. It was a long letter telling how much he loved
Chika. Everyday the letter came. The mail carrier said “here comes your
periodical letter.” After six months, Chika went to see Hiroya with two
big bags full of letters. She said, “Ok, Pl marry you.”

After forty-five years, they are sitting at the living room of Tae7s
house. Tae is now 90 years old and sleeps most of the time. Chika and
Hiroya had two daughters and both of them are married and have children.
Chika talks to Tae, “You know what, mom? Hiroya went 1o the park with
his grandson the other day. There he thought he dropped his purse, which
had his driver’s license in it. It was a very cold day, but he kept looking for
it over two hours. Actually his purse was In another jacket. He is getting
very old.” Tae said to Hiroya, “Why didn’t you stop looking for that? You
could have caught a cold. The driver’s license can be reissued.” Then
Hiroya said shyly, “I looked for it as it looked like rain on that day. | had a
picture of Chika in that purse. | didn’t want to let it get wet in the cold rain.
Then he opened the purse and showed the picture to Chika and Tae. It
was the picture Chika used when she got a job at Murakami company. The
picture had turned red, and though it had been handled very carefully the
side is a little crumpled. Chika didn’t know that Hiroya has kept the
picture for nearly 50 years. Hiroya said, “Chika is the woman | loved and |
promised to make her happy for all her life.” Chika said to Hiroya, “I've

been always happy with you.” Tears dropped from Chika’s big eyes.
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Your Service Area is the Earth

by Emi Yamamoto

Your service area is the Earth. Investigate the state of the planet,
and start your work within a week.

[Warning] ruining Concluded.

On graduation day, new angels receive not only their diploma but
also a letter of appointment. My letter said the above contents.
“Earth? I've never heard of such a planet. Moreover, a word of warning is
ruining...?!”
After that, | investigated the Earth. It was...
The Location of the galaxy: included in the solar system.
The average atmospheric temperature: about fifteen degrees
centigrade.
The population: more than six billion.
It had water and plants. Seemingly, the planet was blessed to live in.
But... | muttered to myself while looking at pictures of the Earth.
“I's shining bluey... What a beautiful planet it is. | can’t believe it is
expected to be ruined in a hundred years.”
Several days later, | arrived at the Earth. That place was probably
Tokyo, which was said to be one of the richest cities of the planet.
“Damn it all! What polluted air this is! How dare they regard this city as

the richest!”
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| reviled involuntarily while observing from the sky. When | went
down to the roof of a high-rise building, my white wings were already
tinged with yerllow. The atmospheric pollution, water pollution, and the
flood of garbage and the wars... the planet had pressing problems piled
up mountains high.

“An angel’s work is to make human beings happy. Pluck up my sprit!
Something must be done about problems to prevent them from ruining it.
| have no more than a hundred years.”

| encouraged myself and lifted my face. There was a gaping ozone

hole in the sky. By the way, angels generally can’t take action against
| objects directly. In addition to that, angels are invisible from human eyes.
For that reason, angels whisper to human’s consciences.

| went down to a busy street. Car fumes caused the atmospheric
pollution, so | was thinking of stopping people from using cars. At the
moment, | found a man who was about to ride his car. | whispered to him.
“Don’t use the car... Don’t contaminate the air...”

He glanced at his gold watch, then rode his car and went away. | felt
misgivings about his behavior, changed my mind, and whispered to
another person. But the man also used his car. | got angry little by little.
| flew to a footbridge, and shouted myself hoarse to congested traffic
under my eyes.

“Don’t use cars! Don’t contaminate the air! If you don’t settle
problems, this planet will be ruined in a hundred years!”

Cars went on discharging fumes as if they couldn’t have anything.

“Hey hey, boy!” It’s just so called Fruitless efforts!”
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Suddenly | heard a strange voice behind. | looked around, and a devil
sat on the handrail of the footbridge. He smirked and went on talking.

“Inhabitants of this planet are very very selfish. Everybody thinks of
only themselves. Giving them warning.s is like preaching to the deaf.”

| must not tolerate the devil’s speaking just as he likes in the
capacity of an angel. So | said, looking at him sharply.

“They only haven’t realized their crises yet! Once they realize, they
must start to restore their mother pla...”

“Haven’t realized? Start to restore? Hum! Mind you, raw éngel. They’ve
already realized it. However, they intend not to restore but to abandon
their mother planet.”

No sooner had | finished speaking than he told back, | could do
nothing but utter “What..?” That was as much as | could do. His utterance

‘was shocking.

“Oh boy. What do you know? They intend to emigrate to the Mars. A
probe has already been launched. Human beings dump anything - garbage,
usable clothing and radio active wastes... even the Earth!! Ha-ha!
Disposable planet! It’s funny!l They get all the use of the Earth and then
discard it”

“Shut up! Shut up Devil! They’ll abandon the mother planet? How
can that be true! I.. | believe humans. | believe that humans will restore
their planet. | believe they love their birthplace!!” | cried holding my head
in my hands. He grinned at me.

“Your ideas are green. The Angel’s work is to make human beings

happy isn’t it? Then, to let them do anything they like is the easiest way
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to make them happy.....Oh! It’s high time for me to have lunch. See ya,
bye!” The Devil flew away. | just stood erect on the spot, and only
repeated in order to keep back my tears.

“| believe in humans, | believe in humans, | believe in...” At the
moment, a woman came along to the footbridge. Before my eyes, she
chucked an empty can. It grazed my face, and fell beneath the footbridge.
“I...believe...” A tear rolled down my cheek.

Since then | had been bustling about trying to make people
reconsider the state of this planet. One occasion, | came across a lot of
happenings. A boy blackmailed an old woman. A woman was beaten black
and blue by her husband. A man picked a fight with a complete stranger,
by the only reason being that a stranger’s shoulder had touched his
lightly. To my dismay, nobody tried to help another. Some people
pretended not to see the incident, others remained spectators. |
witnessed the terrible aspects of humans. | was depressed completely.
Five weeks had passed since | arrived at this planet.

“The Devil’s remark was quite right. They think of only their own.
I've understood why wars aren’t over. Thinking coolly, who will be able to
live among people who live now until a hundred years later? Their
irresponsible behavior is convincing.” | murmured sifting on a sooty shack.
The sun was setting. | was looking at it. At that moment, “BOOOOM!”

“Suddenly, the roof of the shack disintegrated. | fell on my buttocks.

“This is adding insult to injury! ...Why? This floor is awfully soft...oh

my!” | jumped back, because | just sat on a man who was exhausted. Of

course the man did not notice me, he staggered to his feet. He seemed to
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be the owner of this shack.

“Oh darling! Are you alright?!”

A lady ran up to the man. He said with a sad look,

“Honey, | failed again... I'm afraid | may not be able to accomplish
this machine. Six years have passed since | started to develop this...The
month after next, our baby is due to arrive. Now may be the time for us to
resign.” He looked at his wife who was obviously in the family way. She
also said,

“Though it is wonderful to solve contemporary energy problems by
bringing to completion this machine which can make energy from any
garbage... Eventually, we lost our laboratory.” She glanced over their
surroundings, which were littered with broken pieces of the roof.

| was amazed at their conversation. That the planet should have
people like them! They were anxious about problems. They made efforts
to solve them. | heard myself saying,

“Cheer up! Every failure is a stepping stone to success!! You are
expecting a child aren’t you? In that case, you never give up all the more!”
Then, he lifted his face and said as if'he heard my voice.

“I never give up. | want to leave my children the beautiful earth. Now,
let’s clear these broken pieces away. I'll reopen the development from
tomorrow, honey.”

The wife smiled,“Ok, we should get a tarpaulin in place of the broken
roof” and began to help her husband.

| was stupefied for some time. It was unbelievable that | could

encourage people.
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“Why? Oh , perhaps...l always appealed to people by saying “Don’t,
don’t” before. But this time, | did not use “Don’t.” Oh | see. The important
thing is not forbidding but inspiring!” | took wings to the chaotic city with
an expectation.

A hundred years later. A graduation ceremony was held in heaven
that day. A new angel received his letter of appointment. He smiled as
soon as he read it.

“m lucky to be fixed to work in such a nice place.”
Your service area is the Earth. Investigate the state of
the planet,

and start your work within a week.

[Warning] none. Concluded
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This section contains:

1) An explanation of how to overcome writer’s block.

Overcoming Writer's Block
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PROBLEM: The teacher gave us a boring writing assignment. What can |
do?

ANSWER:

- choose a subject you are interested in (if the teacher will allow it)

- ask your teacher how you can personalize a topic to make it more

interesting

PROBLEM: | don’ t know what to write about. What can | write about?
ANSWER:

- Make a list of topics which you might be interested in writing about. Do
not write full sentences; just make a list; write only key words. You may
find a good idea on this list. |

- Look at the section of this project which gives suggested writing topics,

under “long opinion essays.”

"PROBLEM: | don’ t want to spend time writing. What can | do?
ANSWER:
- Resign yourself to the fact that you have to write the paper. And if you

choose an interesting topic, it might be fun!

PROBLEM: | am worried about writing the paper. | feel a lot of pressure
ANSWER:

- Focus your energy by rehearsing the task in your head.

- Just begin to write. Once you get something on paper, other sentences

will begin to flow.
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- Get some exercise. Go for a walk or go jogging. Good ideas often appear
when doing physical exercise.

- Talk to your teacher. He or she will be happy to give you some ideas.

PROBLEM: | feel like | don’ t want to write anything unless | have it
perfectly worded. What can | do?
ANSWER:

- Ease up on your self-criticism. Nobody write perfect sentences from
the start. Everyone writes down something—anything—and then rewrites
it later.

- Break the task up into small assignments. Decide that you will first do

one little part. Then things will flow naturally!
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A5

6) After doing step 5 above, quickly use a word such as “but”,
“however” or “yet”, and state why that opposing opinion is wrong.
See: Co, A6

7) In the first sentence of your final paragraph, restate your thesis
statement. See: C7, A7, W4

8) In the final couple of sentences of the essay, summarize your main

points. See: C8, A8

This section contains:

1) An explanation of how to write long opinion essays.
2) Examples of long opinion essays.

3) A list of interesting essay topics.

4) A Bulletin Board for students to write their own essays.

Writing Longer Opinion Essays (A Typical TOEFL Essay)

Writing a formal essay which expresses your opinion is a fun activity!
Such writing can be submitted to a newspaper as é Letter to the Editor, is
commonly used on the essay section of the TOEFL, or can be used when

writing a persuasive letter to a boss or a colleague in a business setting.

This section contains the following parts:

® Rules for writing longer, formal, opinion essays
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® Examples of opinion essays.

® Suggestions for writing topics

Rules
Below are some basic rules regarding the organization of a typical
5-8-paragraph persuasive essay. Read these easy-to-understand rules,
look at the example essays, and then practice writing your own
persuasive essay!
1) Begin the essay with a general statement or a fact. Do not begin a
long essay by étating your opinion. See: C1, A1
2) At the end of the first paragraph, clearly state your opinion. This is
called the thesis statement. See: C2, A2, W1
3) Each paragraph should have one major reason which supports your
thesis statement. You can begin these paragraphs with words such
as First, Second, or Third. But do not overuse that style. It is very
good to begin these paragraphs with expressions such as To begin
with, For starters, Also, In addition, or Likewise. See: C3, A3, W2
4) The main idea of each paragraph should be clearly stated in the
first sentence of that paragraph. This is called the topic sentence.
See C4, A4, W3
5) In about the fifth or sixth paragraph, write a little about the
opposing side’s opinion. See: C5, A5
6) After doing step 5 above, quickly use a word such as “but”,
“however” or “yet”, and state why that opposing opinion is wrong.

See: C6, A6
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7) In the first sentence of your final paragraph, restate your thesis
statement. See: C7, A7, W4
8) In the final couple of sentences of the essay, summarize your main

points. See: C8, A8

Key to Abbreviations
C = Cigarettes are Good
A = Air Conditioners are Not Needed

W = Westerners Should Not Waste Time Learning How to Write Kaniji

2. IMEX DB

Cigarettes are Good

A lot of people talk about the bad influences of cigarettes these
days.(1) They usually point out problems that smoking does to a
smoker’s health, and that non-smokers cannot avoid smoke when
smokers are around them. But | think cigarettes are not so bad for the
following reasons.(2) |

First,(3) smoking calms smokers and lightens stress. Nervousness
and stress often decrease the working efficiency of workers. To keep a
mind calm and do a good job, cigarettes are able to play an important role
for some people.

Second, recently non-smoker’s rights have been protected
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enough.(4) Only in small public places called “smoking areas” are
smokers allowed to smoke. So, non-smokers can live daily life enough
without breathing any smoke against their will.

Some people say that cigarettes are one of the causes of cancer.(5)
However,(6) even non-smokers have not a few possibilities to suffer from
cancer in the future. So | think cigarettes are not so bad because to be
under stress has a lot of demerits such as decreasing working efficiency
and even harming health more.

In conclusion, | think cigarettes should not be blamed to the extent
they are today.(7) They keep smokers’ minds stable, increase working
efficiency, and may even do mental health good. In addition, non-smokers

can avoid smoke even in public places.(8)

Il Air Conditioners are NOT Needed

Nowadays a lot of people want to live comfortably.(1) In summer,
people make their rooms cool and in winter they make them warm by
using air conditioners. But, | think that Hirodai should not install air
conditioners in classrooms.(2)

To begin with,(3) air conditioners harm peoples’ health. For
example, their skin, eyes, and throats become dry. Moreover, it is
difficult for people to adapt to the changes of temperature between
indoors, where air conditioners are used, and outdoors.

Next, the cost of electricity is high.(4) Hirodai is big and there are

a lot of classrooms. So a lot of air conditioners are necessary. In short,
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without them, the cost of electricity would go down.

Finally, a lot of carbon dioxide is discharged by consuming electricity
when people use air conditioners. Carbon dioxide causes global warming.
in electric household appliances the rate of discarding carbon dioxide by

using air conditioners is high. ( See figure)

Refrigerat 5. 13. 13. |1. | 1. |0. |Othe
or 8|6 |5 |54 |7 rs
26.4 13.1

5.8 -foot warmer
3.6 -iron pot
3.5 —cleaner
1.5 -blanket range
1.4 -washing machine
0.7 -fan
(%)
So it is too dangerous to depend on air conditioners.

Air conditioners are widely used all over the country, and there is at
least one air conditioner in each family.(5) Most people use them.
However,(6) | think that natural temperature is best.

Using air conditioners has a big influence on human health, economic
conditions, and a natural environment.(7) This is why Hirodai should not
equip classrooms with air conditioners. People at Hirodai should enjoy

Japan’s four seasons.(8)

228



Westerners should not waste time learning how to write kanji

Most westerners living in Japan are WASTING THEIR TIME if they study for
the Kantei. Instead, they should devote their energies toward studying

for the Nihongo Noryoku Shiken, 1st level!(1)

It is an established linguistic fact that writing kanji uses a totally
different part of the brain compared with learning Japanese speaking,
Iistening, and reading skills.(2) For proof of this, just look at the large
number of westerners who are good at speaking, or listening, or reading,
buy cannot write more than a handful of kanji. Learning to write kanji

is similar in value to the art of shodo. Writing ability has some value

in itself as an art, and there is a slight transfer of ability into the
reading, speaking, and listening skills, but those many, many hours that
it takes to learn writing could better be spent reading, speaking or

listening to Japanese.

The reason has to do with GOALS.(3) Most westerners in Japan, for their
jobs and daily lives, need to be able to speak, read, and listen to
Japanese. They rarely need to write kanji. And when they do need to

write, if they are good at reading, they can skillfully use a computer.
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| really enjoy reading. In Japanese, | read about history, science, and
politics. If | had to study hour after hour about how to write kaniji, |

would know a lot LESS about Japanese culture.

In summary,(4) if you want be a so-so painter and a so-so Japanese
speaker, then study for the Kantei. But, if you want to be a GOOD
Japanese listener and reader, then you should study for the Nihongo

Noryoku Shiken, 1st level.

3. Examples of Controversial Issues and Minority Opinions

WEOTERDLSLERPLPHEEBRICIOLTEVNTH#EL LS !

DEROBRICOVWTHNZEL LWVWIDOEFERICBHLANI LTI,
BIZIE, FEAEDOAF TEMIRYRI LR EEZTVWET, dl. &
Rl TERMERUTH D0 LS Z@mUEREZRDIFZLELES,
HRFFDELSRVWERUZ PO LNERA. LU, dLHREDPDEIRD
BERE - - PIZIE TBFEIRCLERILETH S.0 EEVWLERSEE@RXE
FEBCHEHEFNDDLRBTLLD

TiEOUR MIwmEETLERDLSBER L. '}‘%&%‘E@ JRXMTT,

1) Atomic energy is good.
2) Japan should open its rice market completely.
3) The Liberal Democratic Party is good.

4) Hiroshima University should not install air conditioners in classrooms.
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5) Japan should break all relations with the U.S.

6) The Social Democratic Party is the best.

7) Japan should send a lot of money to help the former Soviet Union.

8) Japan should allow foreign workers to enter the country very easily.
9) Japan should spend a lot of money to send a manned spaceship to
Mars.

10) Cigarettes are good.

11) School uniforms are good.

12) Patients should/ should not be informed that they have cancer.

13) All boys-schools and all-girls schools are better than coeducational
schools.

14) Corporal punishment is a good idea.

15) Capital punishment is a bad idea.

16) Organ transplants are a bad/good idea.

17) Abortion should be made illegal.

18) Men and women are not equal/ Women should stay home.

19) Voluntary euthanasia is a bad idea.

20) Japan's education system is good/bad.

W R R FEHERFEP 1 - RABRERCEHREOTERDLOAE
RIZE<KIAHNET, CNHUVEDERBATEENABRETHREZDESD
BEREEVWTHELLD !

There are many other controversial issues in politics, science,

religion, business, sociology and the news. Be creative and
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choose one of your own ideas!

4. Bulletin Board for

F1OHE: : Bk saXxEL

Writing Thesis and Research Papers

This section contains:
I. How to write research papers.
- II. Fifty Expressions Often Used in Thesis Papers
lll. Abstracts
IV. References. (Avoiding Plagiary.)

V. Examples of research papers.

Section 1

1. How to Write Research Papers

For a Key to the Abbreviations, see the bottom of this page.

Common Logic Found in Thesis Papers
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i. Introduction—
The opening section usually has a few of the following characteristics.
1) Papers often begin with a general statement of fact. The
first sentence often states a problem which exists in the scholastic
field. This is NOT your opinion, and it is NOT the main point of the
péper. For examples, look at these opening statements: P1, E1, B1,
G2, Geo1, M2
2) A sentence in the introduction narrows down the problem: P2,
E2, B3, Geo2, M3
3) One or two additional sentences continue to explain about
the problem: P3, B4, G3, Geo3
4) Often the introduction states that there has been a lack of
reseérch: P4, BS
5) A sentence in the introduction often states a traditional,
established finding in the field: PS5, E3, G4, Geo4
6) Often there are one or two sentences»explaining about more
recent findings: P6, E6, B2, G5, GeoS
7) The main idea of the whole paper is clearly stated. Sometimes
it is the final sentence of the first paragraph. Sometimes it is
the first sentence of the final paragraph in the introduction.

See: P7, E7, B6, G6, Geob, M4

ii. Body
1) Gives more background, reviewing the literature. In a short

paper, this step might be skipped. G7, Geo 7

233



2) Explains materials and methods: E8, B7, Geo8, M5
3) Every sentence in each paragraph supports the first sentence

in the paragraph. P10, E9, B8, M6

iii. . Conclusion
The concluding section usually has a few of the following
characteristics.
1) A statement summarizes what the author has done above. P8,
G8, Geo9, M7 |
2) And the author goes on to discuss relevant points P9, M8
3) Summarizes the current situation. P11
4) Papers often end on a note of hope, or on a warning of danger
to come. P12
5) A statement explains the usefulness or uniqueness of the
findings.E10, B9
6) A statement explains what needs to be done in the

future.E11, B10, Geo10, Geo11, M9

Key to the Abbreviations:

B = Biology “Betanodavirus as a novel transneuronal tracer for fish”
by Takanori lkenaga, Yuki Tatecho, Toshihiro Nakai, Kazumasa Uematsu.
E = Engineering “ Colloid Release Velocities in Soil Columns during
Short- and Long-term Multiple Irrigation Events” by Masaharu Motoéhita,
Toshiko Komatsu, Per Moldrup, Noriatsu Ozaki, Lis W. de Jonge.

G = Genetics “Metabolic  significance and expression
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of Caenorhabditis elegans type Il 3-oxoacyl-CoA thiolase” by Masanori
Bun-ya, Motohiro Maebuchi, Summanuna H. Togo, Takao Kurosawa,
Takashi Hashimoto, and Tatsuyuki Kamiryo.

Geo = Geology “Zinc-rich Pyrite from the TAG Active Mound, the
TAG Hydrothermal Field, Mid-Atlantic Ridge” by Su Young Lee, Masatsugu
Ohnishi, Yasuhiro Shibata, Makoto Watanabe, Kenichi Hoshino, Mayumi
Jige, Xiangping Gu, Hitoshi Chiba, Tamotsu Oomori, Kantaro Fujioka and
Peter A. Rona.

M = Mathematics “INSET as a Tool for Improving Mathematical
Competence: Analysis of the Teachers’ Performance Before and after a
Training Program” by Teresita Bambico.

P = Psycholinguistics “The Myth of Absence of Dyslexia in Japan”

by Jun Yamada

Section 2

Il. Fifty Expressions and Sentence Structures Often
Used in Thesis Papers
Note: However, But and Also appear with very great frequency

throughout thesis papers, so they are not included here.

Although, Though, In spite of-- B102, Geo101, Geo109, Geo111, M112,
M116, M132

Among others-- M105
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As regards to—See With regards to.

Briefly—B117, Geo117

Certainly-- P102

Correlation between—E128, Geo118

Due to—B115, Geo119, Geo120, M153

€.0..-- Means “for example” Geo103, Geo105, Geo106, Geo113, Geo114
Eirst, Second, Third-- P100

For example-- P106

From these and other evidences—See Thus.

Further, Furthermore, In addition, Moreover (Note: Equals A/so in

meaning,
which is not included here because it is so frequent)-- P103, P104,
E115,E117, E122, B107,B111, B112, G102, Geo104, Geo107,
M108, M115

Furthermore—See Further.

i.e., This is an abbreviation for the Latin id est, meaning “that is” or “in
other words” or “in simpler terms.” Note the two periods and the
comma mark.E108, E112

Hence—See Thus.

In_addition (to)—See Further.

In contrast-- B101
in fact—M147

In general—Geo112, M142
in order to-- B100, B105
In other words , That is to say that, That is,-- E111, E119, M114, M118,
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M119, M141 |
In_particular-- Geo102, Geo115, M102
interestingly—M125
In the field of —B114
In_(the) future studies—E135
In_the case of, In this case—M127, M135
In the meantime-- G104

(In) the (present) study, (In) this studv; The (present) paper, This

paper—B116,B118, B120, E118, E125, E129, E130, E133, E137,
G107, Geo116, M130, M131, M133, M134, M136, M153

In_this light—M101

It is pointed out that—Geo121, Geo122

It can be gleaned that—See These findings suggest that.
Lastly—M128

Level of significance—See significant.

Moreover—See Further.

More specifically—See In particular

not only... Iso -- P101, M104

On the other hand-- E113, E120, B108, Geo110, M120, M148

Recently-- Almost always (99% of the time) requires present perfect
tense in thesis papers.E110, E124, E126

Respectively -- P107, G103, M117, M121, M146, M151

Significant (statistical difference), level of significance—M137, M138,
M143, M144, M145, M149, M150

That is (to say that)—See In other words
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The present paper—See In the present study.
Thereby—See Thus.
Therefore—See Thus.

These findin hat, These resul hat, This indica
that, It can be gleaned that-- G105, B113, M139, M140

These results suggest that—See These findingssuggest that.

This indicates that—See These findings suggest that.

This paper—See In the present study.

Though—See Although.

Thus, Therefore, Ther n, Hence, From th n her evidences—
P109, E114, E116, E121, E123, E125, E132, E136, B103, B109,
B110, G101, G102, Geo108, Geo114, M103, M106, M109, M110,
M111, M113, M129

While—M122, M123, M124, M126, E131

With regar As reqgar With r -- M107, E134
With respect to—SeeWith regards to.

; A semicolon almost always has an independent SVO sentence after it.
That second sentence explains the first sentence in more detail:
G106, P105. A second less-common use of a semicolon is to divide a
list of things : B119 |

: Colons are usually preceded by an SVO sentence, and a list of nouns

must follow the colon. See B104, B106, E127

Section 3
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Il Abstracts

Abstracts are usually one paragraph in length, and they contain the
following characteristics: 1) State the goal of the research. 2) State the
experimental method used. 3) State the results, and the importance of
the results.

For more details, see the section of this Web site which explains
about writing single paragraphs. For actual examples of abstracts, see

B13, G1, Geo11, M1

IV. References

It is illegal and immoral to plagiarize. If you use the unique ideas of
another person, or if you use more than two consecutive words which
that person has written or said, then you must publicly give credit to that

person.

References
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multimedia on listening comprehension. System, 25, 1:39-53
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T —(Organization Effectiveness of Upper Secondary School English
Language Departments and Their Commitment toward

Communicative Language Teaching). JALT Journal, 24, 1: 33- 47.

(Note: If Japanese, try to translate the name, and put the translation in

parenthesis after the Japanese.)

V. Examples of Research Papers.

(FEEEH O instruction: ThZhoHmXXFEHR—YiCL. 22
CHRICY =R )V I7F&ED/MNRHELZDIT3)

Betanodavirus as a novel transneuronal tracer for
fish**

Takanori lkenaga, Yuki Tatecho, Toshihiro Nakai, Kazumasa Uematsu*

Laboratory of Fish Physiology, Faculty of Applied Biological Science,
Hiroshima University, Higashi-Hiroshima 739-8528, Japan

*Corresponding author;
Kazumasa Uematsu

Laboratory of Fish Physiology, Faculty of Applied Biological Science,
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Hiroshima University, Higashi-Hiroshima 739-8528 (Japan)
Tel. +81 824 24 7943, Fax +81 824 24 0790

E-mail address: uematuk@hiroshima-u.ac.jp (K. Uematsu)

** This article is strictly protected by copyright. It is reproduced here with
permission from the authors and the publisher, Elsevier Ltd., Oxford, UK.
It was originally published in Neuroscience Letters, le. 331, 202, pp.
55-59.

Single copies of the article can be downloaded and printed only for the
reader’s personal research and study. For details, see:

http://www.sciencedirect.com/science/journal/03043940
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Abstract(13)

In order t0(100) obtain a potential new tool to analyze networks of
the central nervous system of teleost fishes, we tested a fish-pathogenic
betanodavirus, sevenband grouper nervous necrosis virus (SGNNV), as a
transneuronal tracer using the freshwater angelfish Pterophyllum scalare
as a test animal.  Intravitreous injections of SGNNV into the right eye
resulted first in the labelings of neuronal cell bodies in the ganglion cell
layers of the retina and then those in the inner and outer nuclear layers in
sequence. For the first time, labeled neurons were found also in the
stratum periventriculare of the contralateral optic tectum, the
ventrolateral and ventromedial thalamic nuclei, and the periventricular
nucleus of posterior tuberculum in the brain, then the periventricular
pretectal nucleus pars dorsalis and pars ventralis. In_contrast.(101) by
injections of biotinylated dextran amine into the eye no labeled cell
bodies were observed in these brain areas, but axons and terminals were
labeled anterogradely.  These results suggest that(113) the virus could
be transported in both directions in axons of the first order neuron and
transfected the second and third order neurons by passing across
synaptic clefts, and that this technique is practically applicable to the

study of neurobiology in teleost.

Keywords: Betanodavirus; Transneuronal tracer; Teleost; Retinal

projection; Tract tracing technique; Angelfish; Viral nervous necrosis
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In the field of(114)neurobiology, tract tracing is an indispensable
technique to analyze neural networks in the central nervous system using
neuronal tracers, which are transported in neurons by the axonal
transport mechanism.(1) Due to(115) a series of recent
improvements in this technique, several neuronal tracers such as
horseradish peroxidase (HRP), biocytin, and dextran amine have been put
to practical use to label whole neurons including their soma, dendrites,
axons and synaptic terminals [21].(2) However, these methods
provide inherently limited information regarding only single neurons that
take in tracers, not neural networks, with the few exceptions that
biocytin and neurobiotin can be transported through the gap junction
because of their small molecular size [3, 4].(3) Although(102) wheat
germ agglutinin conjugated with horseradish peroxidase (WGA-HRP) has
been used as a transneuronal tracer [1], it usually results in weak
labelings of recipient neurons because the tracer taken in is gradually
diluted in the way of the transportation. [21]. Ther n.(1 in
studies of mammals, a variety of neurotropic viruses such as
pseudorabies virus (PRV) and herpes simplex virus (HSV) have been used
to overcome these problems [12, 17]. These neurotropic viruses are
ideal as transneuronal tracers because they infect and spread within
chains of synaptically linked networks of neurons and once they infect a
neuron, they replicate within it [12, 17].(4) In fishes, however, there
have yet been no studies using viral transneuronal tracers.(5)

Betanodaviruses cause in a variety of marine fish a disease called

viral nervous necrosis, which is one of the major problems faced by

243



marine aquaculture throughout the world [14, 15].  This virus is an
unenveloped, icosahedral capsids (25 to 30 nm in diameter), and the
genome is composed of bipartite, single-stranded, positive sense RNA
molecules [11, 13]. At present the virus can be divided into four
genotypes based on the nucleotide sequences of the coat protein
gene:(104) the striped jack (SJ) type, tiger puffer (TP) type, barfin
flounder (BF) type, and red spotted grouper (RG) type [16]. The RG
genotype has the widest natural host spectrum among the four
genotypes. Betanodaviruses are neuropathogenic and inflict
conspicuous damage characterized by vacuolation and degeneration of
neurons throughout the central nervous system including the retina.
These symptoms suggest that the viruses, once they infect a neuron,
replicate there and are transported across a synapse to the next neurons
in the same manner of PRV and HSV.  This feature inspired us to test
the virus for the use as a transneuronal tracer for fishes. In the present
study,(116) the possibility of a betanodavirus, sevenband grouper
nervous necrosis virus (SGNNV; RG genotype) as a transneuronal tracer
has been examined in the angelfish (Pterophyllum scalare).(6) There
have been no reports that freshwater fish are susceptible to the
betanodavirus, but we confirmed preliminarily that ‘SGNNV can multiply in
the central nervous tissues of the angelfish.

The virus inoculumn of SGNNV (strain SGWak97) was prepared from
naturally infected juvéniles of the sevenband grouper Epinephelus
septemfasciatus as described previously [9].(7) Briefly,(117)the

infected brains of fish were homogenized with Hanks' balanced salt
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solution (HBSS) and then céntrifuged at 1200 x g for 10 min.  The
supernatant was filtered and stored at -80 “C until used.  Thirty-three
angelfish ranging from 23.5-43.8 mm in body length were used in this
study.  Fish were anesthetized by immersion in a solution of 150 ppm
tricaine methanesulfonate (MS-222), then 5 ul of the virus filtrate in
HBSS (1010.8 TCID50 /ml) was injected into the vitreous body of the
right eye using a microsyringe (Hamilton, 10 ul). After6, 12,15, 18, 21,
24, and 48 h survival periods, the eyes and brains were removed and
fixed in Bouin solution (saturated picric acid : formalin : acetic acid = 15:
5:1). After the fixation, the tissues were embedded in paraffin and
sectioned transversely at 10 um.  Sections were pre-incubated in 0.3%
H202 in methanol, then reacted with diluted normal goat serum (Vector
Laboratories, Inc.). The presence of SGNNV in sections was detected
immunologically by incubation with a rabbit antibody against striped jack
nervous necrosis virus (SINNV), the type species of the betanodavirus
[2] at a dilution of 1: 1000 with 1% bovine serum albumin. A close
antigenic relation between SGNNV and SJNNV has been demonstrated
and anti-SJNNV rabbit serum has been used for detection of SGNNV [9].
Following an overnight incubation at room temperature, the sections
were incubated with a biotinylated goat anti-rabbit I1gG (Vector
Laboratories, Inc.) and then avidin-biotin horseradish peroxidase complex
(Vector Laboratories, Inc.).  Infected neurons were visualized with
0.05% diaminobenzidine (DAB) in 0.05M Tris-HCI buffer (pH 7.4). The
sections were counterstained with thionin, dehydrated, cleared, and

coverslipped.  In_order to(105) compare with the labelings with a
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conventional tracer and to identify the primary projection site from the
retina, intact fish were anesthetized and 15% biotinylated dextran amine
(BDA, Molecular Probes) was injected into the right eye in the same
manner as the virus injection. After a 48 h survival period, the brains
were removed and fixed in 1% glutaraldehyde and 4% paraformaldehyde
in 0.1M phosphate buffer (pH 7.4).  After fixation, the brains were
embedded in 15% gelatin and sectioned on a microslicer (DTK-1000, DSK
Inc., Kyoto) at 60 um. These sections were first treated with 0.3%
H202 in methanol, and then incubated with 0.2% ExtrAvidin (Sigma) for
1 h. The sections were reacted with 0.04% DAB containing 0.025%
CoCl2, 0.025% NiCl2 and mounted. They were then counterstained,
dehydrated, cleared, and coverslipped.

In the experiment in which BDA was injected into the eye, labeled
axons and terminals were ob.served in following sites in the contralateral
brain (Table 1):(106) the stratum opticum (SO), stratum fibrosume et
griseum superficiale (SFGS), and a boundary of the stratum griseum
centrale (SGC) and stratum album centrale (SAC) of the optic tectum
(TeO, Fig. 2a), ventrolateral and ventromedial thalamic nucleus (VL and
VM), dorsal and ventral periventricular pretectal nucleus (PPd and PPv),
nucleus of accessory optic tract (nAOT), nucleué paracommissuralis
(NPA), and periventricular nucleus of posterior tuberculum (TPp, Fig. 2c).
In these areas, no neuronal cell bodies labeled retrogradely were
observed.(8)

In the experiment in which SGNNV was injected into the eye (Table

1), labeled cell bodies were observed for the first time in the ganglion cell
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layer (GCL) in most cases and rarely in the inner nuclear layer (INL) after
15 hours of survival (Fig. 1a).  Following 18 hours of survival, labeled
areas were spread into the inner and outer nuclear layers (ONL) at the
rather central retinal area (Fig. 1b). In the brain, labeled neuronal cell
bodies were observed first in the contralateral stratum periventriculare
(SPV) of the TeO (Fig. 2b), VM, VL, and TPp (Fig. 2d) after 18 hours of
survival.  After 21 hours of survival, neuronal cell bodies were also
labeled in the PPd and PPv.  After 24 hours of survival, labeled neuronal
cell bodies appeared also in the torus longitudinalis (TL), habenular
nucleus (Ha), parvocellular superficial pretectal nucleus (PSp),
parvocellular preoptic nucleus posterior part (PPp), NPA, nAOT, and
nucleus lateralis valvulae (NLV) in addition to the areas stated above.
Furthermore,(107) after 48 hours of survival, labeled neuronal cell bodies
were observed also in the telencephalon (TE), hypothalamus (dorsal zone
of periventricular hypothalamus, Hd;(119) ventral zone of periventricular
hypothalamus, Hv), nucleus of medial longitudinal fascicle (NMLF),
cerebellum (corpus cerebelli, CCe; lobus caudalis, LCa; eminentia
granularis, EG), medial octavolateralis nucleus (MON), and the medullary
reticular formation (RF).

In the present study,(118) SGNNV injections into the eye resulted in
labelings of neural cell bodies in the SPV of the contralateral TeO. On
the other hand.(108) there were no labeled cell bodies in the TeO in
specimens injected with BDA, but only labeled fibers and terminals were
found in the SO, SFGS, SGC, and SAC. These are known to be terminal

areas projected from the retina in teleosts [20], and the SPV neurons
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receive this projection on their dendrites [7]. Therefore,(109) it is
suggested that SGNNV taken into retinal ganglion cells are transported in
the optic nerve to the axon terminal in the brain, pass across the synapse
and infect SPV neurons. In some other areas,i such as the PSp, PPp, VL,
VM, PPd, PPv, nAOT, NPA, and TPp, labeled somas were also observed.
The PSp and PPp were suggested as the first projection sites in the
diéncephalon from the retina in Lepomis cyanellus [18]. However, no
projections to these areas were observed.  This might be due to the
short survival time after BDA injection.

Retinopetal neurons exist in the telencephalon and preoptic area in
many teleosts [19]. Thg refore.(110) labelings of neuronal somas in
the TE and PPp might be results of the retrograde labeling.

The retinal ganglion cells receive the projections of the bipolar cells
and amacrine cells in the INL, and these neurons contact the
photoreceptor in the ONL [6]. In the retina, labeled cell bodies were
observed first mainly in the GCL, then also in the INL and ONI, suggesting
that SGNNV was also transported and transfected retrogradely.

In every specimen injected with SGNNV, no labeled axons and
terminals were observed.  This result might arouse a suspicion whether
brain neurons were infected with the virus diffused through the
circulation of the blood. However, the fact that retinal ganglion cells
were labeled first and the authentic second order neurons were next
suggests that the virus is transported across synapses. In.
addition,(111) if the virus was transported by the blood, labeled neurons

would be observed in the whole brain areas unrelated with the retinal
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projection in a short period of time.  However, labeled neurons were
found in a few restricted specific areas. In many teleosts, the retinal
projection to the TeO is completely crossed [5, 8, 18] as observed by
BDA injection in this study, and labeled neuronal cells by SGNNV injection
were observed mainly contralateraly, strongly suggesting that the virus is
not transported via the circulation. Furthermore,(112) in a preliminary
experiment where the nodavirus was injected into axial muscles,
numerous viruses were isolated from the brain and spinal cord using a fish
cell line E-11 [9] that was routinely used for the detection of the
nodavirus, but not from the blood (unpublished data).

The presen (120) is the first report to demonstrate the
effectiveness of the SGNNV as a transneuronal tracer for fish.(9)
Further studies are essential to reveal direct evidence that the SGNNV is

transported across the synapse.(10)
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Figure legends

Table 1.  Latency of the viral tracer after intravitreal injection in the
angelfish, and the brain and retinal structures where terminals terminals
labeled with biotinylated dextran amine (BDA) and neurons labeled with
the betanodavirus (SGNNV) were observed. Symbols indicate positive
(+) or negative (-) labeling.  For abbr_eviations for brain and retinal

areas, see text. ND: not done.

Fig. 1. Photographs showing virus-positive cells (arrowheads) in the
angelfish retina at 15 hours (a) and 18 hours (b) survival after
intravitreal injection.  GCL, ganglion cell layer; INL, inner nuclear layer;

ONL, outer nuclear layer. Scale bar, 100 ym

Fig. 2. Photographs of transverse sections of the angelfish brain after
intravitreal injection of biotinylated dextran amine (a, ¢) and the
betanodavirus (b, d). Labeled axons and terminals (arrowheads) are
observed in the SO, SFGS, and a boundary of the SGC and SAC of the
optic tectum (a) and TPp (c). Labeled cell bodies (arrowheads) in the
SPV of the optic tectum (b) and TPp (d). For abbreviations for brain

areas, see text.  Scale bar, 100 um

SPECIAL NOTES FOR THIS PAPER

9) Notice how this paragraph has only one main point: How the
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experiment was conducted. Normally such an important topic would be
spread over a few paragraphs, but this paper is so short that the

experimental method could be described in one paragraph.

COLLOID RELEASE VELOCITIES IN SOIL COLUMNS DURING
SHORT- AND LONG-TERM MULTIPLE IRRIGATION EVENTS
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Introduction

Knowledge of the transport behavior of contaminants through
subsurface soil is necessary for preservation of soil and groundwater
resources.(1) Strongly sorbing contaminants (heavy metals, phosphorus,
some pesticides, some volatile organic chemicals (VOCs) and some
polycyclic aromatic hydrocarbons (PAHs)) may be transported through
the vadose zone bound to mobile soil colloids, i.e., (108) by colloid-

facilitated transport.(2) Recently,(124) great attention has therefore
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(125)been on both colloid transport and colloid-facilitated transport of
strongly sorbing contaminants through soil (Grolimund et al., 1996;
Kretzschmar et al., 1999; McCarthy et al, 1989; Ouyang et al,
1996).(3)

Our previous works (Motoshita et al., 2001, 2002a) investigated the
leaching behavior of inorganic and organic colloids and dissolved organic
matter through soil columns and the influence of selected factors

(irrigation intensity, soil handling, chemical composition of irrigation

solution) on colloids and DOM Table 1 Soil texture.
leaching  behavior.(6) In___this Clay(<5mm) 16.3(%)
study,(125) the results are used in a Silt(5 -

renewed data analysis with the 75mm) 26.1(%)
purpose of describing the colloid Sand(75 mm

leaching behavior in more detail.(7) —2mm) 57.6(%)

Normalized colloid release velocities

(CRV) calculated from the data of the Table 2 Soil properties.

column experiments were plotted CEC 10(meq/100g)
against accumulated outflow, to form TOC 2.39(%)

a so-called CRV fingerprint plot. CRVs 93(mgP/kg
at different experimental conditions Olsen-P soil)

were compared to better understand
the mechanisms of colloid transport
in the soil.(7)

Materials and methods(8)

255



Soil columns

Loam soil was taken from the surface (0-20cm) of an agricultural field
that had not been recently(126) cultivated, located in Higashihiroshima
city. Stainless steel columns (20cm diameter, 30cm length) were
inserted and carefully dug out from the surface soil to get intact soil
columns. Soil surface was sliced to be smooth and 3 cm glass beads
layers (diameter size:(127) 2.79-3.96mm) were placed at both the tdp
and the bottom of the soil layer in order to disperse homogeneously the
applied solution into the soil matrix and prevent collapse of particles at
the bottom of the layer. For repacked columns, sieved (<2mm) and air-
dried soil was packed in stainless steel columns. The actual soil layer
depth was 20cm and 3cm layers of glass beads were placed in the same
way as for the intact soil columns. Each experiment was carried out with
duplicate columns to confirm the accuracy of the results. Soil texture and
properties are shown in Table 1 and 2.(9)
Procedure for column experiments

Irrigation solution was prepared with 0.085mM NaCl and 0.015mM
CaCl, so that its ionic composition was close to that of natural rain. The
solution was applied to the soil columns with 10mm/hr or 30mm/hr at
selected time periods (between 1 and 6 hrs) after the first drop was
collected from the bottom of the soil columns. A total of 3, 6 or 12
irrigations, with 42 hours flow interruption between eaéh irrigation, were
applied to each soil column. Effluent was collected at every 30 minutes
(10mm/hr) or 10 minutes (30mm/hr). The overview of experimental

conditions in the 7 leaching experiments is given in Table 3.
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Table 3. Experimental conditions for the seven soil colloid leaching experiments.
Duplicate soil columns were used for each experiment. The interval between
irrigations was in all cases 42 hr. Solution with 0.085mM NaCl+0.015mM CaCl, was

used except for Exp.8 (0.1mM CaCl,) and Exp.4 (0.1mM CaSQO,) and the 12th irrigation in

Exp.7. MP=macropores.

Irrigation | 1st-3rd | 4th-6th | 7th 8th 9th 10th 11th 12th

Exp.1Packed
soil, OMP

Exp.2 -
Intact soil

10mm/hr

Exp.3 3hrs
Packed

soil, OMP

Exp.4
Packed
soil, OMP

" Exp.5
Packed
SO“,OMP : ’ 10mm/hr
Exp.6 éhrs |
Packed
soil, 4MP

Exp.7
Packed
soil, OMP

30mm/hr |30mm/hr [30mm/hr {[10mm/hr |10mm/hr {30mm/hr |30mm/hr
2hrs 8hrs 2hrs 24hrs 60hrs 2hrs 8hrsX

XApplied solution is 0.255mM NaCl+0.045mM CacCl, solution resulting in a sodium

concentration thatis 3 times higher _
than in the solution (0.085mM NaCi+0.015mM CacCl,) used during the other 11

irrigations in Exp.7.

257



Determination of colloid concentration

Collected effluent from the soil columns was filtrated with a Tmm
glass-fiber filter (GA-100, ADVANTEC CO.) and the turbidity of the
filtrate was measured. Our previous study investigated the correlation
between (128)turbidity and concentration of colloids for the same loam
soil used in_the present study(129) (Motoshita et al., 2002). Turbidity
and colloid concentration were significantly correlated (R2=0.83) and the
obtained conversion coefficient from measured turbidity (NTU) into
colloid concentration (mg/L) was 0.90.
Colloid release velocity and fingerprint plot

In_this study,(130) normalized colloid release velocity (CRV) is
introduced as an index for col!oid mobilization. Normalized colloid release
velocity has the dimension of [mg colloids/(mm water) (m? soil)] and is

calculated as

CRV(Colloid Release Velocity) = ( Q,-Q, ) / ( F,,*SA ).
[1]

where Q, and Q,[mg colloids] are accumulated colloid leaching at two
consecutive sampling times (t, and t,), F,,[mm wafer] is the difference in
accumulated outflow between t, and t,, and SA[m? soil] is the cross-
sectional surface area of the soil column. In other words,(111) CRV is a
measure of the amount of colloids released per unit of outflowing water
and per unit of soil cross-sectional area, i.e..(112) normalized with

respect to both water flow and soil cross-sectional area. The fingerprint
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plot is here defined as a plot of CRV versus accumulated outflow of water.

Results and discussion
Soil handling and ionic composition effects on CRV

Colloid release velocities from both intact and packed soil columns are
shown in Fig.1. Both CRV curves are increasing but the slope of the CRV
curve for packed soil columns is larger than that for intact soil columns.
The structure of intact soil has been developed for a long time and
therefore has a strong and stable soil structure. On the other hand,(113)
packed soil columns have an unstable structure because of the
disturbance caused by repaéking the soil. Therefore,(114) the packed
soil more easily released colloids compared to the intact soil.

In Fig.2, CRV curves during irrigation with three different ionic
composition solutions (NaCl+CacCl,, CaCl, and CaSO,) are shown. CRVs
during application of NaCl+CaCl, solution are higher than for the other
two solutions. Furthermore,(115) CRVs for NaCl+CaCl, solution
increased with the increase of accumulated outflow while(131) CRVs
in the other two cases were almost constant. Sodium will disperse the
aggregated soil particles and produce soil colloids. Therefore,
(116)the infiltration of sodium solution accelerates the release of
colloids from soil matrix. Comparing the cases of CaCl, and CaSO,
application, containing the same cation but different ionic strength,
the low ionic strength solution (CaCl,) mobilized more colloids than

the 3 times higher ionic strength solution (CaS0,), since the electrical
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double layer around soil particles will expand with the decrease of ionic

strength and counter ion valence.
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—a— Packed soil (column no.2
§ —0-— Intact soil écolumn no. 1;
“go —— Intact soil (column no.2
= 60 |
=
o
2
@
=
30 L
g 30
&
:g —
z | @
[ &) 0 1 !
0 10 20 30 40

Accumulated outflow (mm)

Fig.1 Comparison of CRV (Colloid
Release Velocity) from packed soil

columns and intact soil columns.
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Fig.2 Comparison of CRV (Colloid Release Velocity) during

irrigations with different ionic composition.
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Fig.3 Comparison of CRV (Colloid Release velocity) from soils with and without

macropores (O macropore and 4 macropores).
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Macropores and irrigation intensity effects on CRV

The presence of macropores in the soil can cause preferential flow
and therefore(132) colloids can be rapidly transported through
macropores. CRVs for the soil columns with 4 macropores were higher
than that for soil columns without macropores, as shown in Fig.3.
However, the presence of macropores did not significantly enhance |
colloid release from the soil matrix, as compared to for example
changing ionic composition (compare Fig.2 and 3). At higher irrigation
intensity, soil particles may be more easily detached from the pore
wall because of the strong hydraulic force. This may explain the higher
CRVs for the higher irrigation intensity during the initial irrigations
(Fig.4, 2nd irrigation) where the soil was most affected by the soil
packing. For the last irrigations, however, no significant effect of
irrigation intensity could be found in_this study(133) (Fig.4), in

agreement with Jacobsen et al. (1997).
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Fig.4 Comparison of CRV (Colloid Release Velocity) during experiments with

different irrigation intensities.
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Fig.5 Time-dependence of CRV (Colloid Release Velocity) during the long term irrigations (8hrs (30mm/hr),

24hrs (10mm/hr), 60hrs (10mm/hr)), also(117) showing the effect of ionic composition of applied

solution on CRV.
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Long-term irrigations

During long-term irrigations, CRVs were low and appeared to reach a
steady level at an early stage, but then rapidly increased with the
increase of accumulated outflow and finally reached an almost constant
level regardless of irrigation intensity (Fig.5: 7th and 9th irrigations). It
could also be found in the 10th irrigation (tbtal irrigation: 600mm) that a
long-term irrigation resulted in an almost constant CRV. The dramatic
increase of CRVs from early to middle stages of irrigation seems to be
caused by the effect of sodium contained in applied solution. Sodium will
disperse the aggregated soil particles. Aggregated soil particles seem to
have sodium capacity for enduring destruction, supported by the fact
that the slopes of CRV curves during different irrigation intensities
changed at almost the same accumulated outflow. That is to say
that(119) aggregated soil particles start collapsing when the

accumulated infiltration of sodium reaches a certain level.
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(Figure not available here. See Internet site.)

Fig.6 Conversion processes of raw data to CRV fingerprint plots. Dotted line
show the apparent steady state colloid release velocity for eac
irrigation/columns (mean values of last 10 (for 7th and 12th irrigation) an
6 (for 10th irrigation) data points).

To confirm sodium effects on mobilizing soil colloids, 0.255mM NaCl +

0.045mM CaCl, solution (whose sodium concentration and ionic strength
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are three times higher than those of the solution used for the other
experiments) was applied to soil columns during the 12th irrigation under
otherwise comparable cohditions to the 7th irrigation. The CRVs in the
early stages of the 12th irrigation were larger than in the 7th irrigation
(Fig.5: 7th and 12th irrigation), but the steady levels of the CRVs at the
final stages were lower in the 12th irrigation.

The higher sodium input (12th irrigation) will initially result in
enhanced colloid release from the soil matrix. On the other hand,(120)
soil water around soil particles is mixed with the applied solution during
time. The ionic strength of the applied solution for 12th irrigation was 3
times higher than that for 7th irrigation. Thus,(121) the ionic strength of
soil water increased during the 12th irrigation, resulting in a decrease of
the electrical double layer around colloids and a lower steady level of CRV
at the last stage of irrigation.

Usefulness of colloid release velocity plots for colloid-
facilitated contaminant transport risk assessment(10)

Normalized colloid leaching velocity plotted against accumulated
outflow is useful for understanding colloid leaching behavior. Three
examples (7th, 10th and 12th irrigations in Exp.4) of raw data plofs and
colloid release velocity plots are shown in Fig.6. As shown in Fig.6, the
slope of raw data is defining the colloid release velocity.

Colloid release velocities apparently approach an almost steady level
at the last stage during long-term irrigations in Fig.6. In this study,(E118)
the steady line for colloid release velocities at the last stage was

determined by using the mean values of last 10 (for 7th and 12th
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irrigation) or 6 (for 10th irrigation) data points. Colloid release velocity at
the steady state is useful for the estimation of potential colloid-
facilitated contaminant transport. The amount of potential colloid
leaching can be calculated by using the steady value of colloid release
velocity, the soil area under consideration, and the total amount of net
rainfall + irrigation. Eurther,(122) if contaminant partitioning coefficient
to colloids is known, the potential amount of -colloid-facilitated
contaminant transport can be estimated.
An example of risk assessment for potential colloid-facilitated
transport of phosphorus

“Chemical leaching potential (CLP[mg chemical/ (ha) (yr)]) by colloid

facilitated transport is calculated by

CLP = CRV,, * I, + 10000 - K.
[2]

where CRV,[mg colloids/(mm irrigation) (m? soil surface)] is CRV at
steady state, |,[mm irrigation/year] is net yearly rainfall, 10000[m? soil
surface/ha soil surface] is conversion coefficient of surface area, and
K..[Img chemical/mg colloids] is chemical partitioning coefficient with
respect t0(134) the mobile soil colloids.

'Potential phosphorus leaching was calculated by using the CRV plots.
Around 200 (mg colloids/(mm irrigation) (m? soil surface)) was obtained
from Fig.6(b) as the CRV at steady state. Phosphorus partitioning

coefficient (K,,.=0.004 (mgP/mg colloid)) reported in our previoué paper
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(Motoshita et al., 2002b) was used and total irrigation was assumed to
be 1500 mm/year (mean precipitation from 19 years survey in
Higashihiroshima area). From this, phosphorus leaching potential (PLP)
was estimated as PLP = 200 (CRV,,)- 1500 (l,,): 10000-0.004 (K,.) =12
[kgP/(ha) (yr)]. Thus,(123) the loamy surface soil with a high Olsen-P
content (Table 2) shows a significant phosphorus leaching potential. This
example illustrates the usefulness of CRV fingerprint plots for chemical
leaching assessment.

In_the futur ies,(135) more experiments under various
conditions (soil type, soil depth, irrigation intensity and so on) should be
conducted to construct a database of CRVs.(11) Thereby,(136) the
possibilities for estimating colloid-facilitated contaminant transport and

its contribution to total contaminant transport will improve.
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ABSTRACT(1)

We cloned the cDNA of the nematode Caenorhabditis elegans
encoding a 44-kDa protein (P-44) which is similar to sterol carrier protein
x (SCPx). The genomic DNA data and northern blot analysis excluded
the possibility of P-44 to form SCPx-Iike fusion protein. P-44 is required
in the formation of bile acid in vitro from CoA esters of their enoyl-form
intermediate in the presence of D-3-hydroxyacyl-CoA dehydratase/D-3-
dehydrogenase bifunctional protein. Also rat SCPx converts 24-
hydroxy-form intermediate under similar condition to bile acid. Erom
these and other evidences,(101) P-44 and SCPx were categorized as
type Il thiolase. The mMRNA encoding P-44 was detected in every
developmental stage of this organism: egg, larval stages, and adult. P-
44, therefore, (102)seems essential for the normal functioning of this

organism.

Index Entries: Caenorhabditis elegans, b-oxidation; thiolase; bile acid;

sterol carrier protein x; peroxisome.
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INTRODUCTION

Peroxisomal b-oxidation plays an important role in bile acid
formation.(2) The CoA esters of trihydroxy- and dihydroxy-5b-
cholestan-26-oic acids which are derived from cholesterol, are converted
to cholyl-CoA and chenodeoxycholyl-CoA by oxidative cleavage of their
side-chain,_respectively.(103) This conversion occurs in peroxisomes
(7). The peroxisomal b-oxidation system for the degradation of
straight-chain fatty acids cdnsist of acyl-CoA oxidase, L-3-hydroxyacyl-
CoA hydratase/L-3-hydroxyacyl-CoA dehydrogenase (L-bifunctional
protein), and 3-oxoacyl-CoA thiolase (2). These enzymes, however, do
not participate in cleaving the cholesterol side chain, which carries a
methyl group at the a-carbon. Oxidase and D-3-hydroxyacyl-CoA
hydratase/D-3-hydroxyacyl-CoA dehydrogenase (D-bifunctional
protein;(106) alsocalled multifunctional protein 2) involved in bile acid
formation were later identified (3). The thiolysis in bile acid formation
also seemed to be catalysed by a distinct thiolase, because no
conventional thiolase were functional in this process.(3)

Sterol carrier protein x (SCPx), a 58-kDa protein, is located in the
matrix of mammalian peroxisomes and carries at the C-terminus the
complete sequence of SCP2, which stimulates various steps in cholesterol
metabolism in vitro (4).(4) Seedorf et al. demonstrated rat SCPx has
thiolase activity towards straight-chain acyl-CoA, with a unique kinetic
property in addition to sterol-carrier and lipid-transfer activities (5).(5)
In_the meantime, (104)we cloned the cDNA of Caenorhabditis elegans

encoding a 44-kDa protein (P-44) which is similar to SCPx but lacks the
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SCP2 sequence. The present paper(107) reports the metabolic

significance and expression of P-44.(6)

Structure and catalytic activity(7)

P-44 (412 residues) has 56% sequence identity to the thiolase
domain of SCPx, but lesser (at most 20%) to conventional thiolases (6).
Unrooted neighbor-joining tree made with P-44 and 14 thiolases showed
that P-44 was positioned closest to the thiolase part of SCPx and was far
apart from other groups of thiolases i.e. bacterial, mitochondrial and
peroxisomal thiolases (6). The C-terminal tripeptide of P-44, Ser-Lys-
lle, which resembles the peroxisomal-targeting signal 1 suggests that this
enzyme is imported into peroxisomes. However, the peroxisomal matrix
localization of P-44 is yet to be proved.

Purified recombinant P-44 cleaved straight chain 3-oxoacyl-CoAs
- (Cqg.1¢) in a thiolytic manner by the ping-pong bi-bi reaction mechanism
(6). The inhibition of P-44 by acetyl-CoA was competitive with CoA and
non-competitive with 3-oxooctanoyl-CoA (6). This pattern of inhibition
is shared with SCPx (5) but not with conventional 3-oxoacyl-CoA thiolase,
which is inhibited uncompetitively' with respect to 3-oxoacyl-CoA (7).
We concluded that P-44 and SCPx are distinét from conventional

thiolases and constitute type Il thiolase.

Type 1l thiolase in bile acid formation
P-44 and SCPx in the presence of D-bifunctional protein showed

significant thiolase activity when bile acid precursors (3a, 7a, 12a-
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trihydroxycholest-24-enoyl-CoA, 3a, 7a-dihydroxycholest-24-enoyi-CoA,
stereoisomers of varanyl-CoA, 12-deoxyvaranyl-CoA), and branched
chain fatty acid (2-methylhexadecenoyl-CoA) were used as substrates
(8). This reaction was not seen with conventional thiolase. Cholic acid
and chenodeoxycholic acid that were chemically identified, as evident
from gas chromatographic analysis of the reaction products, proved the

indispensability of type II thiolase in bile acid formation (8).

Expression of P-44 mRNA

Total RNAs obtained from specific stages (egg, L2, L4 and adult)
were prepared and analyzed by northern blot analysis demonstrated that
MRNA encoding P-44 is transcribed in every developmental stage of the
animal (Fig. 1). By means of in situ hybridization, the mRNA was
detected in nearly all regions of L4 larvae except the pharynx region. No
signal was found in control experiment using sense RNA as probe. These
findings suggest(105)that P-44 is essential for the normal function of

this organism.(8)
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Fig. 1. Detection of the mRNA encoding P-44 in different developmental
stages by northern blot analysis. The Bristol N2 strain of C. elegans was
grown at 20°C as described by Sulston and Hodgkin (9). Mixed
population of worms were treated with alkaline hypochlorite to obtain
viable eggs (9), which were hatched in the absence of nutrients; and used
to synchronize the cultures of C. elegans. The resulting larvaes were
transferred to plates containing cells of E. coliOP50, as a food source (9).
L2 farvae was harvested 20 h after feeding, L4 larvae at 40 h, egg-laying
adult nematodes at 75h. Samples (5 mg) of total RNAs were obtained
- from specific developmental stages of C. elegans, egg (lane 1), L2 (lane
2), L4 (lane 3), and egg-laying adult (lane 4). Northern blot analysis was
performed as described previously (6). 3?P-labeled DNA fragment
encoding P-44 (6) and CelF which is C. elegans homolog of eucaryotic

initiation factor 4A (control) were used as probes (70).
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Abstract(11): Pyrite rich in Zn, up to 3.1 wt%, was found in the TAG
active mound of the TAG hydrothermal field, the slow-spreading Mid-
Atlantic Ridge at 26°08’'N and 44°49°W. The Zn-rich pyrite is
characterized by an optical homogeneity, a homogeneous distribution of
Zn in the back-scattered electron images, both at a magnification of about
500, a negative correlation between Fe and Zn contents of the pyrite and
a rather small unit cell edge (a, = 5.4117 £ 0.0008 &), strongly
indicating that the detected Zn is present in the pyrite in solid solution.
Such Zn concentrations are observed exclusively in dendritic pyrite,
suggesting that the Zn-rich pyrite grew from hydrothermal fluids of a high
degree of supersaturation due to quenching on the seafloor.

Keywords : Zn-rich pyrite, dendritic growth texture, solid solution, TAG
active mound, TAG hydrothermal field, Mid-Atlantic Ridge

1. Introduction

As indicated by synthetic experiments on the Fe-Zn-S system (e.g.,
Barton and Toulmin, 1966; Boormah, 1967; Scott and Barnes, 1971),
pyrite does not have a solid solution field towards sphalerite.(1)
However, it is not so rare that naturally-occurring pyrite contains
significant amounts of various elements, including Ag, Ni, Co, Zn and As
(e.g., Deer et al., 1963).(2) Some of these elements may be present in
pyrite as impurities or also in solid solution.(3)

As far as we know, Zierenberg et al. (1984) was the first to notice
anomalous high content of Zn, up to 4.2 wt%, in pyrite from seafloor
massive sulfide deposits at 21°N on the East Pacific Rise.(4) It was
suggested, however, that they are probably due to the presence of
submicroscopic inclusions of sphalerite.

Later, in a paper concerning the mineralogy and chemistry of sulfide
deposits drilled from an active mound of the Snake Pit hydrothermal field
on the Mid-Atlantic Ridge, Honnorez et al. (1990) gave microprobe
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analyses of pyrite associated with sphalerite, some of which were rich in Zn,
up to 4.5 wt%.(5) The high Zn contents in pyrite were also attributed to
submicroscopic inclusions of sphalerite.

Tivey et al. (1995) deduced patterns of fluid flow and mixing within the
TAG active mound on the Mid-Atlantic Ridge at 26°N. Although(101)
they noted variable enrichments of Cu, Zn (up to 1.92 wt%) and Pb in
pyrite from white smoker chimney samples recovered from the active
mound, they did not give any explanation for the enrichments. Knott et
al. (1998) analyzed mineralogically and chemically core samples drilled
from the TAG active mound and underlying altered basement during Ocean
Drilling Program (ODP) Leg 158. Pyrite in vein-related Fe-Cu sulfides
contained 0.65 wt% Zn, which might be a result of the presence of
sphalerite inclusions below the surface of the polished section.

During the course of detailed investigations of massive sulfide samples
from the active mound of the TAG hydrothermal field (Fig. 1) on the
Mid-Atlantic Ridge at 26°08’'N and 44°49'W, the largest seafloor
hydrothermal field known, we have found pyrite rich in Zn up to 3.1 wt%.
This paper(116) presents and discusses the results obtained for the Zn-
rich pyrite in massive sulfides collected from the TAG active mound.(6)

2. Geological Setting(7)

Since the TAG hydrothermal system was found in 1985 as the first
high-temperature hydrothermal activity associated with large massive
sulfide deposits and vent biota in the Atlantic Ocean, there have been a
number of collaboration and multidisciplinary studies (Rona, 1985; Rona et
al., 1984, 1986, 1993;Campbell et al.,1988; Edmond et al., 1995; Mills,
1995; Thompson et al., 1985, 1988; Gamo et al., 1996; Rona and Von
Herzen,1996; Fujioka et al., 1997; Herzig et al., 1998; Lalou et al., 1998).
In_particular,(102) the results of the ODP Leg 158 have enabled
elucidation of the internal structure of the TAG active mound, as well as
vertical mineralogical and chemical variations within the .mound
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(e.9..(103) Humphris et al., 1995; Herzig et al., 1998; Knott et al., 1998).

The TAG hydrothermal field lies on one of 15 spreading segments of
the Mid-Atlantic Ridge between the Atlantis fracture zone (30°N) and the
Kane fracture zone (24°N). The TAG field occupies 5 km by 5 km area of
the floor and east wall of the rift valley between water depths of 2,300 m
and 4,000 m situated between 2 km and 8 km east of the axial high along
the center of the spreading center. In addition to(104) the active mound,
the TAG hydrothermal field includes additional active and inactive
hydrothermal zones, including low-temperature zone, Mil zone and Alvin
zone (Fig. 1).

Geology of the TAG active mound is only briefly(117) outlined here.
The high-temperature hydrothermal activity at the TAG hydrothermal field
occurs on the TAG active mound (Fig. 2). This is a steep-sided structure
measuring about 200 m in diameter by 35 m high with base at 3,700 m
water depth on the floor of the rift valley near the bottom of the east wall
2.4 km east of the spreading axis (e.9..(105) Rona et al., 1993). The
TAG active mound, which was estimated to contain as much as 5x10°
metric tons of sulfide ores (Rona et al., 1993), consists of the following
three units, a central conical edifice, upper and lower circular platforms or
terraces (Fig. 2). The central edifice, up to 20 m high and 50 m in
diameter near the mound center and composed mainly of chalcopyrite and
pyrite, is characterized by vigorous discharge of high temperature black
smokers, up to 365°C. The upper platform, lying at water depth of about
3,645 m and composed mainly of sulfide talus and debris with oxidized
irregular surfaces, is about 100 m wide, surrounding the central edifice.
On the southern side, the transition from the lower to upper platform is
marked by 5 m high scarps that lead to a relatively flat surface at depths
of 3,642 to 3,650 m (Humphris and Kleinrock, 1996). The surface of the
platform is oxidized with a reddish brown color. A number of black
smoker and white smoker chimneys, active and inactive, occur on the
platform, as well as low-temperature diffuse flow. Large flat-shaped
blocks, up to about 60 cm wide and sometimes composed of anhydrite
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with a grayish white surface, and much smaller ones are scattered on the
surface. The lower platform with its top ~150 m in diameter lies at water
depth of about 3,650 m, composed mainly of sulfide talus, debris of
various sizes and dead chimneys and their collapsed equivalents and
predominated by pyrite. It is bounded by scarps and also has an irregular
surface with a reddish brown cover (Fig. 3A). Low-temperature diffuse
flow is commonly seen on the platform. Because of the asymmetric
superposition of the upper platform, the lower platform cannot be
distinguished on the northern side of the mound (Humphris and Kleinrock,
1996).

219Ph/Ph and #3°Th/#4U age determinations on sulfide samples from the
active mound suggest that hydrothermal activity at the currently active
TAG mound probably began at 50 to 40 ka, or earlier in the area of the
lower platform, followed by intermittent formation of sulfides related to
episodic pulses of high-temperature activity every ~5000 yr during the
past 20 ka (Lalou et al., 1990, 1993, 1998).

3. Occurrence of Zn-rich Pyrite-bearing Sample(8)

The original sample containing the Zn-rich pyrite occurred as a rather
hard sulfide block (24cm x 22cm x 16cm) on the active mound of the
upper platform (Fig. 2) and was collected during the DSV Shinkai 6500
diving program, as part of MODE’98 Leg 2 cruise in 1998 (e.g..(106)
Fujioka et al., 1998). In the immediate vicinity of the sampling site, there
occurred many active and inactive chimneys, which were generally short
with heights up to about 1 m and thin with basal diameters up to about 30
cm. It is characteristic that dense swarms of shrimp, Rimicaris exoculate
and lesser amounts of Chorocaris chacei (T. Naganuma, pers. comm.) were
observed on active chimmey walls (Fig. 3B).

Photographs of the Zn-rich pyrite-bearing massive sulfide sample
(#430-R-002) are shown in Figure 4. The specimen is dominated by
pyrite (~80%) with lesser amounts of sphalerite (~15%) and chalcopyrite
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(~5%) with a reddish brown surface and a dark gray inside.
4. Mineralogy of Zn-rich Pyrite

Photomicrograph and back-scattered electron images of the Zn-rich
pyrite are shown in Figure 5. Representative microprobe analyses of Zn-
rich pyrite (first generation pyrite) are given in Table 1, together with
those of other marginal euhedral pyrite (second generation pyrite) and
fine-grained aggregates of euhedral marcasite crystals, forming well-
developed dendritic or arborescent texture. Also shown are chemical
compositions of other larger euhedral pyrite grains in the massive sulfide
sample. It is noted that the Zn-rich pyrite shows a negative correlation
between Fe and Zn contents (Fig. 6) and that other pyrite and marcasite
grains have very little or no Zn. Eurthermore,(107) it is characteristic
that the Zn-rich pyrite, as well as the Snake Pit Zn-rich pyrite (Honnorez et
al., 1990), is slightly deficient in sulfur relative to Zn-poor and Zn-free
pyrite as listed in Table 1. Also it is worth while to notice the fact that a
unit cell edge of the Zn-rich pyrite (2,=5.4117 *+ 0.0008 A) is somewhat
smaller than that of usual pyrite (a,=5.417A) (Deer et al.,, 1963). As
seen in the back-scattered electron images, the area involving the Zn-rich
pyrite consists of two contrasting parts, lighter and darker. The former is
rich in Zn, up to 3.1 wt%, while the latter is almost free from Zn.  Each of
the two parts is optically and compositionally homogeneous at a
magnification of about 500. Microscopic observation at a high
magnification has revealed that the darker part is composed of fine-
grained aggregates of marcasite which occur as overgrowth on the pyrite
and also as replacement of the pyrite (first generation) along
microfissures, which are then rimmed by fine-grained euhedral pyrite
(second generation). The marginal pyrite is also lighter in color on the
compositional images, but it contains very little Zn (Table 1).

5. Discussion and Conclusions
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The back-scattered electron images (Fig. 5B and C) and the negative
correlation between(118) Fe and Zn contents of the pyrite (Fig. 6 and
Table 1), as well as its rather small unit cell edge (2,=5.4117 £ 0.0008
A), strongly support that Zn in the pyrite occurs as a solid solution.
Therefore,(108) unlike the suggestions made by Zierenberg et al. (1984),
Honnorez et al. (1990) and Knott et al. (1998), it seems improbable that
it results from the presence of submicroscopic inclusions of sphalerite in
pyrite.(9)

As revealed by the back-scattered electron images and microscopic
observations at a high magnification, the dendritic part is composed
mainly of Zn-rich pyrite surrounded by fine-grained aggregates of euhedral
marcasite occurring as overgrowth on the pyrite (first generation).
These are further rimmed by fine-grained euhedral pyrite (second
generation). Such marcasite contains very little Zn or is almost pure, as
described from the Snake Pit hydrothermal field by Honnorez et al. (1990).
Fine-grained marcasite also occurs as replacement of the Zn-rich pyrite
along microfractures. Such mode of occurrence indicates that Zn present
in the pyrite lattice was removed during replacement, resulting in
depletion of Zn in newly-formed marcasite. The marginal or rim pyrite
with euhedral habit (second generation pyrite), though(109) lighter in the
back-scattered electron images (Fig. 5), possibly due to(119) “edge
effect”, contains very little or no Zn, as in other larger euhedral crystals of
pyrite in the massive sulfide sample (Table1). The present discovery is
based on observations using microscopic and microprobe techniques at a
magnification of about 500. However, it is emphasized that for a better
understanding of this problem, observations using electron microprobe or
transmitted electron microscope at much higher magnifications are
needed.(10) .

Pyrites in the massive sulfide samples from the TAG mound show
variable growth textures such as those of euhedral (mainly cubic) texture,
rounded colloform growth and dendritic to arborescent growth texture.
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However, it is important to notice the fact that significant amounts of Zn,
up to 3.1 wt%, are incorporated exclusively into dendritic pyrite, as well as
a homogeneous distribution of Zn. On the other hand,(Geo110) in
pyrites whose growth forms are other than dendritic, their Zn contents are
extremely low. This textural preference allows to conclude that the Zn-
rich pyrite was originated from hydrothermal fluids of a high degree of
supersaturation due to(120) quenching on the seafloor. Systematic
decrease in sulfur with increasing Zn contents strongly suggests that solid
solution relationship exists between FeS, and ZnS. However, it is pointed
out that(121) a question is still left open why synthetic pyrite does not
have a solid solution field towards sphalerite, in_spite of(111) that such
solid solution relation sometimes exists between natural dendritic pyrites.
In general,(112) dendritic to arborescent textures, as well as colloform
texture, are primary ore texture, which are typical of crystal growth from
supersaturated fluids in open spaces. Those ore textures are common in
ancient volcanogenic massive sulfide deposits, including Besshi-type
deposits (e.g.,(113) Watanabe et al., 1993), Kuroko-type deposits (e.g.,
Watanabe, 1974) and their Precambrian equivalents (e.g., (114)Frater,
1985; Vearncombe et al., 1995; Watanabe, 1996). If their primary ore
textures are well preserved, it is reasonably expected that significant
amounts of Zn are present in dendritic to arborescent and/or colloform
pyrite from those ancient deposits. Therefore,(114) it_is pointed out
that(122) systematic analysis of pyrite of various occurrences and
textures, whether in modern or in ancient volcanogenic massive sulfide
deposits, should be carried out.(11) }
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Figure captions:

Fig. 1 Map showing a location of the TAG hydrothermal field on the
Mid-Atlantic Ridge (modified from Rona et al., 1993). Abbreviations
are: TAG H.F. = TAG hydrothermal field; MAR = Mid-Atlantic Ridge; A.Z.=
ALVIN zone; M.Z. = MIR zone; Low-Temp.Z. = low-temperature zone;
V.D. = volcanic domes.

Fig.2 Map showing a topography and geology of the TAG sulfide mound,
together with an idealized cross section.

Fig. 3 Photographs of the sampling site on the lower platform of the
TAG active mound. (A) A mound composed of dead chimneys,
collapsed chimneys and sulfide blocks of various sizes scattered on the
irregular surface. (B) Dense swarms of shrimp on active chimney walls.
Scale bar is 20 cm long.

Fig. 4 Photographs of the Zn-rich pyrite-bearing sample (#430-R-002)
(A) A part of the original sample with an oxidized surface. (B) A cut
sample showing a fresh dark gray inside. Scale bar is 10 cm long.

Fig. 5 Photomicrograph (A) and EPMA back-scattered electron images
(B) (x220) and (C) (x600) of the Zn-rich pyrite. Scale bars are 100
um long for (A) and (B) and 10 yum long for (C).

Fig. 6 Relationships between Zn and Fe contents of dendritic-textured
pyrites.

Table caption
Table 1  Representative EPMA analyses of the Zn-rich pyrite (first
generation pyrite), together with those of fine-grained marcasite and
marginal pyrite (second generation pyrite).
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Abstract.(1) An excerpt in the NCTM’s overview of principles and
standards for school mathematics states that mathematical competence
opens doors for productive future, lack of it closes those doors. To
prepare students, therefore,(129) to become mathematically competent
individuals for the future, teachers should not only be knowledgeable
about what they teach but also proficient in how they teach (ACE, 1999).
In_this light, (101)teacher education has become one of the major
concerns of the Philippine Government. However, review of literature in
the country reveals that researches about the impact of INSET on
teachers are scarce. Taking this situation into account and being inspired
by the importance of research as a means to improving both mathematics
education and mathematics teacher education (Fung, 2001), this
paper(130) presents the result of a study conducted to investigate the
teachers’ performance before and after a training. It was found out that
there was a significant change in the teachers’ performance both in
content and strategy-related skills in teaching mathematics. Also, the
paper(131) shows the areas in mathematics where the teachers
performed best/least after training.
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INTRODUCTION
The Study

Burgess and Galloway (1993) assert that the prime purpose of
in-service education and training, also known as INSET, is to improve the
quality of teaching, although,(132) according to them there is little
evidence on the extent to which it affects the classroom.(2) It is within
this premise that this study (133)was conducted to examine the impact
of the in-service training program that had been conducted by the
Elementary School Mathematics Workgroup of the University of the
Philippines National Institute for Science and Mathematics Education
Development (UP NISMED ESM) for a set of Grades 1 to 4 elementary
mathematics teachers in the Philippines.(3) More specifically,(102) this
study aimed to find out the effect of the training by comparing the
teachers’ performance in content and strategy-related skills before and
after the training program was conducted.(4)

Description of the In-service Training Program(5)

Elementary mathematics education should not only focus on the
development of mathematical concepts and skills but the learners’
thinking as well. Hence,(103) the in-service training program was
designed not _only to enhance the teachers’ knowledge of mathematical
content but also(104) to prepare mathematics teachers in providing
opportunities for the development of higher order thinking. Among
others,(105) the training focused on the means to generate activities and
problems that will promote mathematical thinking. The mathematics
teachers were then exposed to this kind of activity, where they were
tasked to solve problems, answer questions, discuss and work out activity
sheets.

A pretest was administered to the teachers on the first day of the training

to determine their existing knowledge in mathematics, problems they
encounter, difficulties and misconceptions that needed extra attention
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during the training. The result served as basis for the UP NISMED ESM
trainers, where the researcher happened to be a member, in delivering
their sessions in the training. A similar test was given at the end of the
10-day intensive training.

METHOD

The study used several steps to seek valid information for the
hypothesis it sought to test. The performances of the teachers both in
content and strategy-related skills before and after the training program
were carefully examined. For the teachers’ knowledge in mathematical
content, the pretest and posttest results were compared, while with the
teachers’ instructional techniques, the study(134) used the evaluation
forms accomplished by the mathematics supervisor. In filling up the
forms, the supervisor used data from observations in the teachers’
classroom before and after the training. Also, the data gathered through
focus group discussion with the teachers, classroom observations and
post-conference discussions were used to compliment and supplement
the results of the previous data mentioned.

Thirty-five elementary mathematics teachers from Paranaque City
participated in the in-service training program. Out of this number,
however, two were not able to take the achievement test. In the analysis,
therefore,(106) of the pretest and posttest results, only the 33 teachers
with complete outputs were considered. As regards to (107)the data on
the instructional skills, only 31 were considered due to unavailability of
some outputs.(6)

A two-tailed test, Comparison (or Dependent) t-test at .05 level of
significance was used to test differences between the teachers’
mathematical ability and instructional techniques before and after the
training.
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Moreover,(108) the following steps were performed using the McNemar
Symmetry chi-square as another way to assess the significance of the
difference between the performances of the teachers before and after the
training program. ‘
A McNemar’s test uses the Chi-square distribution. Thus,(109) a square
table shown in Figure 1 was prepared in which the diagonal reflects
teachers whose performance in the pretest and posttest had not change.
Figure 1. A square table used in testing Significance of Change

Posttest
+ -
+ A(+,+) B(+,-)
Pretest
- Cl+) | D(=)

The matched pair samples from the pretest and posttest answer sheets
were tallied in the prepared table.

The responses in each item in the pretest/ posttest were summarized in
the square table as follows:

correct in the pretest, correct in the posttest

correct in the pretest, error in the posttest

error in the pretest, correct in the posttest

error in the pretest, error in the posttest

The computed Chi-square (X?) values were referred to the table of the
distribution of Chi-square with 1 degree of freedom (Bohrnstedt & Knoke,
1994). If the computed Chi-square is less than the critical value found in
the table for the desired level of significance,(138) in this case(135) .05,
the gains in the responses in the pretest and posttest is not significant.
Hence,(110) at the .05 level of significance, the critical value of Chi-
square is 3.841.
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RESULTS and DISCUSSION

This study(136) aimed to determine if there was significant change in the
teachers’ performance in mathematics after they participated in the in-
service training program. Also, it pointed out specific areas in
mathematics where the teachers performed best/least. Table 1
summarizes the t-test analysis for the teachers’ mathematical ability and
instructional skills.

Teachers’ Mathematical Ability

The mean score in the pretest was 17.88, which is equivalent to
51% of the total perfect score (35 points). The posttest gave a mean
score of 26.85 or 77% of the perfect score. This could give an initial
impression that the teachers’ performance in the posttest was better than
in the pretest since there was a gain of 26% in the percentage of mean
scores.

A comparison of the standard deviations for the two distributions
(4.97 and 4.06) shows that the scores in the posttest were a little less
spread out from the mean score than the scores in the pretest. It might
also be noted that while the pretest has a greater variability (4.97), it has
a smaller measure of central tendency (mean=17.88) compared to the
posttest’s standard deviation of 4.06 and mean score of 26.85. This
would be described as being better and more homogeneous in their
knowledge in mathematics when the teachers took the posttest than in
the pretest.

The t-test reveals that the p value associated with the t value (-12.53) is
less than the predetermined alpha (0.05), suggesting that the difference
of the means, -8.97 (17.88-26.85) is highly significant.(137) The result,
therefore,(111) shows that the difference in the teachers’ performance in
the posttest and in the pretest is an indicator of an improved
mathematical ability.
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Teachers’ Instructional Skills

It can be seen in Table 1 that the mean scores of the teachers’
instructional skills before the training is moderate (54.71%).(7) This
means that the teachers were already somewhat equipped with good
instructional techniques based on the supervisors’ criteria before they
attended the training. Though(112) the teachers had made a remarkable
change in their scores as revealed by the difference of the ‘BEFORE’ and
the ‘AFTER’, the level of attainment AFTER the training was only 78.03%.
This indicates that(M139) the training institution can still look forward for
a greater change in the teachers’ instructional skills after the training.

However, it can be gleaned that(140) the mean score before the training
was about 23 points smaller than the mean score after the training (that is
(141)54.71-78.03). This difference gave a p value less than .05.
Thus,(113) it is safe to say that there was a statistically significant
difference between these two means. In_other words,(114) the
observed difference in the two means is greater than the difference
expected through chance coincidence and that the difference could be
attributed to the effects of the training program.

The Focus Group Discussion and the Classroom Observation
Furthermore,(115) the data gathered from the Focus Group
Discussion (FGD) reveals that the teachers, in _general(142), admitted
that they have improved their teaching ability after the training.(8) They
disclosed during the discussion that the training program had helped them
become more creative and professionally more competent teachers.

Results in the classroom observations and post-conference with the
teachers show that the training has substantially influenced the growing
acceptance of teaching mathematics using activities and problems that
promote the integrated skills of problem solving, critical thinking, creative
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thinking, and decision makingl The following were some of the strengths
these teachers exhibited during the

Table 1. Summary of the Analysis for the Teachers’ Performance Before
and After the Training.

Mean Std. Sig.
Variable N | Deviation t (2-
Before | After Befor | After tailed)
e
Mathematical 17.88 [26.85 |33 [4.97 |4.06 |- .00*
Ability 12.53
(Perfect Score =
35)
Supervisor’s 54.71 |78.03 |31 8.02 [9.26 |19.11 |.00*
Evaluation of
Instructional Skills
(Perfect Score =
100)

* - Significant at .05 level

classroom observations:

Awareness of the importance of group work or cooperative learning;
Greater use of open-ended type questions or questions that provide
opportunity to develop higher order thinking skills (HOTS) among pupils;
The use of concrete objects as a springboard to developing understanding
of mathematical concepts;

Giving pupils more time to explore concepts and make sense of
mathematics.

Some teachers observed, however, have shown difficulty in adapting the
skills which they were extensively exposed to during the training.
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McNemar Test of Symmetry for Significance of Item Gains

While(116) t-test evaluates the significant difference(143)of the
two means, the McNemar Test of Symmetry tests the significance of item
gains from before and after the training program. Table 2 presents the
Chi-square (X2) values for the test of change per item of the pretest/
posttest of the teacher-participants.

Of the 35 items in the pretest/ posttest, only 17 or 49% showed
significant(144) positive gains. And with this number, Items 34 and 10
showed the highest and second ‘

Table 2. McNemar’s Chi-square test of Change in Knowledge of the
Concept Measured per Item of the Pretest/ Posttest (N=33)

ITEM NO. | A(+,+) B(+,-) C(-,+) D(-,-) Chi sqgr

1 26 0 14 0 5.14*
2 19 2 5 7 0.57

3 30 0 2 1 0.5

4 26 2 5 0 0.57

5 32 0 1 0 0

6 11 2 7 13 1.78

7 8 0 15 10 13.07*
8 24 4 4 1 0.12

9 3 1 6 23 2.28
10 4 0 20 9 18.05*
11 18 5 8 2 0.31
12 18 1 12 2 7.69%
13 13 6 10 4 0.56
14 18 3 8 4 1.45
15 9 2 20 2 13.14*
16 19 1 10 3 5.82*
17 4 2 11 16 4.92*
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18 8 8 8 9 0.06
19 3 2 21 7 14.09*
20 14 3 12 4 5.82*
21 8 3 13 9 5.06*
22 26 11 6 0 2.28
23 18 0 14 1 12.07*
24 24 1 7 1 3.12
25 9 2 15 7 8.47*
26 19 0 14 0 12.07*
27 18 2 13 0 6.67*
28 12 6 8 7 0.07
29 2 1 14 16 9.60%*
30 23 2 6 2 1.12
31 1 5 17 10 5.50*
32 29 0 3 1 1.33
33 2 3 5 23 0.12
34 0 3 29 1 19.53*
35 19 6 8 0 0.07

* - Significant at .05 level, (one-tailed)

highest significant (145)change, respectively(146). Item 34 tests the

ability to draw in the grid a rectangle given the area and perimeter. In
fact,(147) eighty-eight percent (88%) of the teacher-participants who
were not able to answer it correctly in the pretest gave the correct answer
in the posttest. QOn the other hand,(148) Item 10 requires identifying a
part of a whole in a partitive proportion.

The following are additional items with significant(149) positive change:
ltems 1 and 7 which require identifying fraction in a number line and
knowledge in forming an addition sentence given two shaded parts of a

rectangular region, respectively.(117)
Item 15, that is,(118) identifying the perimeter of a figure drawn in the
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grid.

ltems 16, 17 and 26 which measure their knowledge of conversion for the
topics linear, area and mass measurements.

Iltem 19 that asks about the radius of a circle drawn in a grid.

ltems 20 and 25. These items measure their skills of estimating. They
were asked to approximate the temperature given a particular time of the
day and also to estimate the lengths of some objects.

Items 21 and 23 which cover topics about Graphs.

Item 27 which requires knowledge in divisibility rules.

Item 29 which requires knowledge in factorization.

Item 31 which requires basic facts about the four fundamental operations,
multiplication, division, addition and subtraction (MDAS).

Iltem 12, that is, (119)converting fraction to decimal.

The training institution can still look forward for great significant(150)
changes in the following items:

Items 9 and 33 which 70% of the teacher-participants have not mastered
even after the duration of the training program. Item 9 was about
whole-to-part ratio, while item 33 requires the ability to estimate the mass
of an object.

ltems 2, 6, 18 and 28 which about 20% to 40% of the teacher-
participants did not get right even after the training. Items 2 and 6 were
about Rational Numbers where they were asked to represent in a drawing
a part of a whole and to arrange a series of fractions from greater to least,
respectively.(151) Item 18, on the other hand,(120) dealt with
estimating areas of given objects. To be able to answer [tem 28, one has
to utilize the strategy of working backward in doing problem solving. It
dealt with finding a number whose divisor, quotient and the remainder
were given.

A slight remediation, however, is needed on the following:(152)(9)
ltems 13 and 14 which 12% of the teacher-participants have not
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mastered even after the training. Both items required knowledge on
Rational Numbers, these are, representing a shaded region in a decimal
fraction and arranging the given decimal fractions from least to greatest,
respectively.(121)

Iltems 11 and 30 which 2 or 6% of the teacher-participants still got wrong
even in the posttest. Item 11 dealt with, again, Rational Numbers where
teachers were asked to represent in decimal fraction a point in the number
line; while(122) item 30 involved addition of whole numbers.

Items 3, 8, 24 and 32 required the least remediation in which only 1 or 3%
of the teacher-participants had not mastered. Item 3 required the
teachers to shade a part of a whole, while(123) item 8 required their
knowledge dealing with part-to-part ratio. Items 24 dealt with estimating
angle measurements, while(124) item 32 required basic knowledge about
the square of a number

Interestingly,(125) the following are additional items which the teachers
have mastered after the training program: Items 4, 5, 22 and 35. Item4
dealt with identifying the shaded part of a given set of objects, while(126)
Item 5 was on comparing proper fractions. In the case of (127)ltem 22,
it required with the basic knowledge on Graphs, specifically on reading a
bar graph. Lastly,(128) ltem 35 engaged with a simple two-step problem
solving on the topic Area Measurement.

The presence of the achievement test and the instructional skills
evaluation instrument is deemed important in this paper, but due to(153)
space constraint it will not be posted in here. However, these two
instruments will be presented during the actual presentation of the
paper(154)in the conference.
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The Myth of Absence of Dyslexia in Japan*
By Jun Yamada

Many strange myths still remain in Japan.(1) Dyslexia-free Japan
may be viewed as one of them.(2) Developmental dyslexia has been
hidden at a deeper level and is difficult to see.(3) This situation actually
reflects a lack of research on dyslexia.(4) Makita (1968) concluded with
the results of his questionnaire study that “the prevalence of dyslexia in
Japan (0.98%) is some ten times lower than in Western countries.”(5)
Stevenson, et al. (1982), comparing reading performance of children in
Taiwan, Japan and the U.S., demonstrated that Makita’s conclusion is
unwarranted.(6) Yamada & Banks (1994) suggested that about 6% of
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school children are dyslexic.(6) The myth perpetuated by Makita
(1968) seems so robust that is difficult to dispel.(7)

Let us discuss the following statement of Wydell & Butterworth
(1999):(a)

... and as Makita claimed back in 1968, the great majority of
children learn how to read and write in Japanese without
noticeable problems. Even when the children are identified as
having reading disabilities, these children tend to have specific
other cognitive deficits as well (Stevenson et al.,, 1982). Further,
these reading disabilities tend to be due to visuospatial rather
than phonological processing impairments. [emphasis added]
(p-279) (b)

Unfortunately, this statement is either incorrect or illogical.(c)
First(100), the notion of learning without noticeable problems would be
surprising not only(101) to many parents having experienced sending
their children through the Japanese school system but also(101) to
‘anyone who is familiar with classroom activities in an elementary
school.(d) Duke (1997), who observed a Japanese language class in an
elementary school, was surprised that every child there could read.(e)
However, it is doubtful whether a non-Japanese educator notices subtle
signs of dyslexia on an occasional visit to a classroom.(f) Contrary to
Wydell & Butterworth’s belief, the fact is that even normal students may
be children with reading problems(g);(105) for example(106), average
10™ graders are able to correctly name only 86% of the 1945 official kanji
that they are expected to know by the end ninth grade (Yamada,
1998)(h). '

Second(100), Stevenson et al. (1982) indicated that the
percentages of fifth graders who were performing reading tasks at least
two grade levels below average were 7.5%, 5.4%, and 6.3% in Taiwan,
Japan, and the U.S., respectively(107). But were the Japanese children
with reading difficulties the only ones who tended to have other specific
cognitive deficits? If not, and if we suppose that some 80% of the poor
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readers in the U.S. group are dyslexic, we would assume the same to be
true with the Japanese group. This would mean that 4.3% (5.4%
multiplied by 80%) of Japanese fifth graders are dyslexic, which is much
higher than 0.98%.(j) |

A third factor camouflaging the existence of dyslexia relates to(100)
the fact that the main cause of developmental dyslexia is unknown at
present.(k) Certainly(102), visual errors are frequent among children with
reading difficulties and even among normal children (Yamada, 1998). It
seems premature to postulate that visual errors have little to do with
phonological processing. Children with phonological processing
impairments may rely heavily on direct visual information and make more
visual errors simply because of their phonological processing impairment.
Further(103), metalinguistic knowledge such as phonological awareness
seems to play a major role in learning to read in Japanese. No in-depth
analysis has been undertaken concerning the issue of how poor
metalinguistic knowledge manifests itself in the course of learning to read
in Japanese.(m)

Having refuted the myth of a dyslexia-free Japan(8), let us take a
look at the present Japanese situation(9). The general public knows little
about dyslexia. No dyslexia association exists in Japan. Reading research in-
general is not active despite the fact that many important questions need
to be addressed. The number of members of the Japan Reading
Association is some 300, and only a few presentations are made at its
annual convention with none involving dyslexia. At the Dyslexia Clinic at
Hiroshima University, which is in the author’s charge, parents, educators,
and researchers occasionally ask for information about dyslexia. They
claim that reading problems do exist, while they don’t know what to do
with them.(10)

Thus(109), the situation looks rather pessimistic, suggesting a
prolonged survival of the Japanese myth.(11) However, a bright side of
the future may be seen among young researchers and students trained in
Western nations:(105) sooner or later, the veil of the myth of dyslexia will
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be uncovered. Also(104), the Japanese Ministry of Education, perhaps
as a result of the pressure of parents and teachers, is now concerned with
issues of dyslexia.(12)
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SPECIAL NOTES FOR THIS PAPER

Introduction

7) This states the main idea of the whole paper. In this particular paper,
the author is going to discuss whether Makita’s finding is true or not.
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Body

a) The author takes up a controversial statement.

b) Notice how a long quotation is indented like this. Also, when the author
wants to highlight certain expressions, he italicizes them and also puts
the statement “emphasis added” at the end.

c) The author states that that person is wrong.

d) This is the first reason.

e) States how one person disagrees.

f) But quickly states why that person is wrong.

g) States why the other person is wrong, too.

h) Evidence supporting the previous statement.

j) This whole paragraph states a second reason why the traditional finding
(of Makita) is wrong. |

k) This whole paragraph states a third reason supporting the author’s
main goal. Notice that the paragraph’s main point is clearly stated in the
paragraph’s first sentence!

m) Each sentence in this (and every) paragraph gives evidence which
supports the first sentence of this (and every) paragraph.
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