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1. FROBAH

EZ[ERIE, ZOBERRIEBTBETILIATH SIS, EROLWHRKNEESTH 2
7, ZNPARET LR LD F RTINS, £k, RO LTI, FHERIIH
BoOUOWMEL TN T 228, BT L IIESLIEBIHRNT, ZhETHELSRT
b5, BSPBEHELR TR, BEREEOI-DICRAZTNELCO» L0 HERNTRIE
Sz, WMEXE, HEEREHARCOLEECB T 28 OIHECETE, BR*EDLH
RKEEZ2-OOREDH L LCOEBTNLICAZ SIS, BEREM L L 2B DegER
EVIHIERKITOVTCEET2LDOD L OOMHAZRETSZ L2 HW LT3,

2. ¥ &

BREEI CLIZBARLEOAETCRRL, GLAAKECHBICAZ, ko, 2hd@z
BIakod, HRCEBEINTRVEY, ik, BRICOVTORERIIEE T TOMRL
N3P, ThETOFEIOUHETCELRREINTELLDL, HWHBOKTIERLVS Z
EIXOERICIIEVSHZ LI IcBbh, BEOTOMESEREVIDDENRELTVED
PEIPEZIBE, 2RSS LI ICBbNLS,

PERDBEME DA T, FHFOEHPENOBEEIHRL SN3 I 2%\ (HI21F Clément,
Dornyei, & Noels, 1994; Noels, Pelletier, Clément, & Vallerand, 2000; Af%, 1997), L% L,
BEIBEREVIDDRDVTESLLE, 2RREROGFLDETE~OWMDEARS L LTEL
T3 kHicBbhs, £/, FEOUMECIE, BAOKE (trait) L LT, 2% h&EEWE
BAZER L LTI 2 R-o T30, &ifiRErL 5, BEHOERDORIGPEE~DHD
HAZRT, BP9 E)PHBILTW3 L) IcBbh, Z2RRENLESO LS IKBEbh
5, 2%h, HELLTHEOT 2R BE, ThiEAROENEE LTlbh, REPIR
ZBATHFET B TH 2, BEFORGLE L THESIT2R28E, 24T/ S
DRUEPXMO L TBIZEHRKLRTEY, BWTH 3, v

7, BOTHEONREZMOEZ 2BREV) ZLIZDOEKREDBVOAL ST, AL
BREEIZLIETH, ACKDVERZERTELNZZELHZ2 LI ICELRS, AL LI
BT LW LRI UTIRES, AL, BEOTRERE VY 2 LIFHREAO R &
w3 ﬁ@k'@ﬁbﬂf: D, H2VIEEFIHL TENEIEBRHICRDEAED LW B TH-
7eh, ¥FRBBEORLILVIBRTH-4DLE, DEDDT LIZMNEBERELERS K-
b Twd, Zhid, RLVPEKPEHIET ) & ERFEDER AR & LTwT, »o%
EHRTHBHUTHS ), SOk, BETTIRERLEVI ZLIFRVI LI LEREEL S 3
LEFBETHY, EEBELLILIITH S, ZOHRERIBIAEIEZE Lbhky, L
FERREZRO 2HMWIZOVTELBHA, FEERE V) Z LIEVEROER 2L 228
i, BREZHEOZLRMAEEDEILLO»L0IBRVEED DI 2 LBk, BREE




D 2-dOHBBIAEBETLORDD, ZOMRPLERIENALEL B,

¥F, MEOLTRFBHERIIOWTOLRIFENET ATV, ZNIERZ S (EHBENL
BRO—AIETH - T, B0V - FHEBREED 3 2 L2 HET 27D IIEBOBWT OMA
I CRARDSTHD, HofE, 2 hEMIERTAHECOEREDTCILEND S, %
ITUT TR, B RoT LRI, RUOFTBI2HRK L LTEBEOTRZRASEHR
DWW TEET 3,

3. E RO DELR

Tk, BT IO TOERYHEICEOVT, BEOUREEFER L IEEIIOW
r%%?% Bz, FEERLIERIGEVEBbN 3, BEORATOBK I L v I BiE
o state motivation Iz DWW TEBERIT, Z I TEBBZEMICOWVT, KA SHE-ITER
P oEET D,

3.1 state motivation: RREDFOEE T

FRDEED, HKEBBERKICOWTEET L E, ZNEEBEOREOFTOEEDKRTE L TEH
s tBbnzkd, EEORVOPTRI Z2ERKL LTHEOT 2R 3HRY, ZEEK
WKEHZ D EDDRICR 372595, ST OMED LTk, RUEPLIIROFTOEME DT %2 &>
7% D & L T state motivation & \» ) BE&H3H b, AEBHBEOMRISIEHIN TV 5, KT,
HETHONTELHESIHE L RROFTCOEE S OE#E2 K->/ b D & LT, Tremblay,
Goldberg, and Gardner (1995) & Gardner and Tremblay (1998) i Xk 2R ZEIT 65N 3,
NS OETIE, BT % trait motivation & state motivation IZ[EX 5% LT\ %, trait
motivation & ZAADRENZEE L L TOHEO W TH D, #3K AMTB (The Attitude/
Motivation Test Battery: Gardner, 1985) 2 ko THIGNTERLb DI, T trait & LTOE)
oW Tdh 2 L I T %, state motivation ZFE DRI TCOEEIIT EINTw3B, 22T,
¥ §°13 2 0 state motivation & XA EHE IR L IN TV I0EET 5,

Tremblay, Goldberg, and Gardner (1995) & Z OFRERHFZ% CTH % Gardner and Tremblay
(1998) X, BT O RO AL S TARMAL EMODEFL» 5 DR IZE T T state &
trait DX F 24T TV 3 28, 5 I BI%-T 1) 12D\ > Tld Boekaerts (1986) DEERICE VTV 3,
Boekaerts (1986) 1, #BEMOBEITIOEL I 2 L4206, AUEANRL2EBLR
BBEFRAZICHLTRE2EMESINENMT 2L WIHIHEDP S, BAOREW - EEHLFFHEL
LThEHEIF (GMO: General Motivational Orientation) &, ZEJ#{To T 3BOEKED
7 (TSMO: Task-Specific Motivational Orientation) % 43} T \» 3, Boekaerts (1986) &,
Z @ TSMO & iZ “the outcome of a set of appraisal processes at the moment a learner is
confronted with a learning activity” T®% 3% & L, FEHENY A 7100 L THT 5 EHA LT
2 EkJ\) (appraisal) DFERESNS, FRAZIDVTOLPRRLERL T3, ThiC
#-7% Tremblay, Goldberg & Gardner (1995) X TSMO 2347 3% state motivation &
FEOY, #F#E, “motivational responses to the learning 51tuat10n” LW HRET, FERAIK
?TT%%E’%O)ELT“’CZB ZLEBELTV3,

INRSDEEDERICHBEELAIL, FFEVIAZIKEY »h 58, R (trait) TH 3
HERECHnR 7 U 3EER (arouse) S, EBEMNZ DS A7 IZOWTEHEPEMK D) (appraisal)




EfToTnRBEEZLNTVRILTHS, BUZBHRPRLZIRAZIC > THEST»ED
2D, FEEVZOBEHMPLI R DBNILE2RBL-TEY, ZORME D PRIICLk>T
BlzdtEizohTn3, 6o, state motivation £ i3 ¥ R 2 I OWTDIAEDERTH
D, BOBANEZDI R 2 FFHERBZED LI KRIM-o70, L5 T L2ETHBETH S,

¥ 7, EED LTI state motivation I IZfTENI & T Ty, Boekaerts (1986) <¢iE,
Bj13 SiSAT (Situation Specific Action Tendency) & LT, TSMO (2 ¥ b state motivation)
ERANCEEINTVD, ZOSISATIRY A7 275 LT oBEOE N (effort) 2ERL 7
RZHDT, FE~OWMHEAFEMB D ER>TWw3, £7, Tremblay, Goldberg, &
Gardner (1995) & Gardner & Tremblay (1998) i=&\>T®, state motivation & iZ7lic, 785
DIERELE U TR E2FHIL T3,

Z T ETOELEZEIC state motivation & ¥EEFER L OFSNLEEEELZ L, XOLkS
BRIODEERVIES S, £7, state motivation IZEFENBIRA I 2 ED L S5 IKZTE-o 72D,
% D&Ml (appraisal) DR TH 2 LEZ 5N 3D, ZhiRAICoOWTOFMTH 2 I, =
WHZ B L, FHEDRRESNZ I AT IOV TOLNER L, BANIZYD LI HERTH
% 9 %, Boekaerts (1986) Tl TSMO O T[R4 & L T, self-efficacy judgment, personal
utility judgment, success-expectancy judgment, teacher perceived utility, peer success
expectancy judgment, attractiveness judgment, perceived difficulty judgment »32\¥ & ¢
V3D, FHDOETREINSPHAINZOTREZLBEHNCHEDLN TV 372, Zhs THES
MOBRBAETSH 3, %7, Tremblay, Goldberg, & Gardner (1995) & Gardner &
Tremblay (1998) C state motivation % #| 2 %= ®»IcE I N 7-HHIZ “How motivated were
you to do well on the last trial?” %>, “How motivated will you be to learn the items on
the next trial?” & WoZFEETHYH, ZhosDEEAMRET 3BIPLERDEESEREI 1T
INToRYv, £oT, FHEiPERITOBEFONIRREBED LI RLDH, T 5IEL
ERTIMNEND S, ZOHORMI, FHERLES oL E, ZRRBICEBERI R IR Y
BRIl v ) ZERTTREL, EBIEOLIKBOEAE» LW FHEcab k
YiICBbHbNns, state motivation DEFHETIL, state motivation £ FENIFBEO B D E INT W
50, TNOWEDOEBDIZDOVTE DIFELEET 2 0ENH 2,

7L, TNSDEEMICOWTHEZ BITIE, state motivation DADEETIREZI A SN
Wicd, DT CRAECEEOTERIC O LWTEREL, I TS sE1e2Rkokn, &
IC state motivation DERDERICH 2, ¥HHIC K 55l - BRI L v AEEL, #
BAHED T,

3.2 MO ERMS

BROUER TR, BOU 2 BICEAOREORE L IZRATIC, RITD S ORI E NE &
DHEPOYIE>TRIZODEZEZ TV 3, S ki, ABED LS ICH#E 2T kD
TRIGT 25 &) ERY, EROETHOED ARSNTw3 (Pintrich & Schunk, 2002), =
NRARDEFEICL 39 27 OFFERLEKDT (appraisal) L#5ET2 L 25Th 3,

RRBROTHER T, B0 L IITEER, o7 neX L RTw 3, HZIiF Pintrich
& Schunk (2002) i* “Motivation is the process whereby goal-directed activity is instigated
and sustained.” L WIHIEHEEL T3, ZDLdi, AMSr»OEAZBROAZ BT LT




Z2DOTIREL, ANBHBZRET TS »OTEE L 2BOTEBROBRLZ OTEIZHRT 5
2DDO TR R REENT LIEATHR S, Z07aReR I RAR, NEEEE R 2HE
SHFRICBLEY AnSTw3 (Dornyei & Otto, 1998; Williams & Burden, 1997), B>
UEHLIZZOSaADERTH 2,

TReAL LCOBESITEVIZBARBIEIIETLRIVEEL, BRVBE4H5ZLEE
E1H, NEEKBEWEO T Dornyei (2003) 1%, ¥ A7 KB HEBEOHE ST DT a0 R
% K % { appraisal, task execution, action control ®321Z431}C\>%, appraisal i3§ ) %
SR (FRI72ET) 2R, 2EOETEERZ2E=I—F370REIhTVE,
task execution IZEREIz ¥ XA 7 ICH DT Z L 2T, BHIC action control 1%, ZEF%2MIF
KD ZEDIECHEL, TEH2ERTsILE2ET, ZD3O0HT, IhI AR CHE
LLTEREEERICH 2 b DL, appraisal D THE» S OB EAET 2 /uk R L
task execution ¢H Y, TEIOBIROEEOICY 3, Lo TBUT TR ID2ODAIMICER LY
TTEREEDZ

state motivation FFED & J i<, FHFHIZA D » 5 ORI LD TREL, ZORITIT X -
THBHELS L WIRFET2 L, TENERO /o Ak, ¥EEONNER, RILZFHE -
BRI T 5 RE, THOBRBORE(I2RFTon LBbNns, i, i  BRIUO
BB, ANEROERLETTREIZbDOTIREL, N o0fll (B¥ALY) 25 2LT
RIZERKTHSZ, LihoT, B GNER) LwIELMABILPTEL, ZNnodD
DOBEFE TR LTRAT 2L, RlOoXdikkks, 2L, ZOREHETTrRR
PR BT TET, ZRFNOBBIZELVTEZTERIAELTCw30d, $50IEREDX
3 HBERDBME L Db L o ERBFED TRV, BT state motivation IZD W TDEED S
RMEic o7z, FHEIKBWTED LI RLHNRREEZDOPLEE I ROV TRADEZSEZX
TEST, T/, HAOREETHOBIMRICIOWTIE, FHMENTEICHKT T2 LI ATRLT
VW3S, BERICED LS KBRT 200HEETIER Y, LT, FHEORBIZOVTES
KRS EETIRESD 5,

FEEoPMER | _ [ om-E%s0 | _[ 0B
(traits) (appraisal) (behavior)
T
WREE - SHUER
(context)

B1 #ggsrorRntR

COXDIZ, ¥EENJEICHLUCTHERZ L), BROGZFIESHTH LI RAR,
B O EBROPFCRIEBENT Tu—F IcEO BROBMTH 5 (BF, 2002), SEMEOBR
Bz OoWTREOEEBBRETHB I L, Tk, FARRBBEELOPPOYOLEITRILONS
BEThy, BELEAOLPOHDOETH 25HE - BRSTOBRESBEETHLLEI6ND
Jz, I TRBAHNTY S u—FicEI L EROPCHHE - BIROUBED L S BRI TY
237,

BE (1997) B XUHRA (1995) ki, BAK7 7 n—FicEo CHEiRlE, BfFxEt
FACENTEZLEZ NS, BICHA (1995) i3, B xMifEe 7 iaReo & 5 icgEfc




EBELTV5, R XMEE TN OREIZ, SR & ORIBICHN U RAIRE X 12 X H Eeko1F
Z2ITH LEEINTVLERILS 2, ZORMNEE, ThFTBRENTE 4 FHERERD T
(appraisal) ICAHS T2 LEX oN3, LikdoT, E—0FME LTHEIN-%, FELENRSD
VORREDE ) BRRPEOSNZDH LI FRICHLTIE, 2D X700 T ORI L i
EEEZXDILENTEDLAS), lifHL L, ZOBEERILVERIDLEd D, L) HEHKD
ZExIET, HREX@EE F IO & o7 Wigfield & Eccles (2000) i, = OffifEnHdT iz 11,
FAZENLTRU 2 REMZMMME (intrinsic value), FROBER Y O=— X OBED S
£ U 2 HMAY% (utility value or usefulness), R T 2 - £ DEEH#: (attainment value or
importance), ¥ A 7 179 Z LA ) RIE L v > = BEHHE (cost) BEETNhB L LT3,
MR I3, ZORBEERLERIT 2 LNTELZHEI DLV RAADTEWERDZ L 2157,
ZOHWICIREORBEEORESL D, BOOHAPABEOREL Y, BOYHBREEYEE
N3 EEZSN 3 (Wigfield & Eccles, 2000; 2578 , 1995; )5, 2002)., - iz E T 1L,
Boekaerts (1986) 25247 C\>7: TSMO O FRAEE S, A% iR LliEIc I 3 2 L 25T % 5,
self-efficacy judgment, success-expectancy judgment, peer success expectancy judgment,
perceived difficulty judgment |3 BIfF i & £ 1 2 & T & D, personal utility judgment,
teacher perceived utility, attractiveness judgment iXflifHIc& ¥ 2dDLEI NS,
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K2 H#HXMEETI (358, 1995)

B_ORM & LT 27U - BROW LTB L OBIRTH 205, K 2T, B L fHE I
ERICTEBCHET 200 &) IKEidbhTw 3, IS EEE FAESCHED 58
A L0, fHifl & R AR, 78 (BXUZ2OBETH 22 TRE) 2 RBERLRELT
VBELDTHLH, L LEBROEEZBBTIZ, ¥R 720 TOER T Tik% ¢, Williams
& Burden (1997) #5BRTW2 X2, FEHERZIZI (H3VRBIIRWL) LwIEER
EPBBETH D, HRFLMHEIXS R 7 ICOWTBRLEBRTH-T, ¥R 2I0O0nTOHEHRT
Loz, Z2ILTH~EZIL, fiELHFOBEHREb LI, FOXIEBMVERE TN
REZTOLHENRDZLBbN3,

Z D7D, fifELHRRCET 24 L dbE T, THOBIPHALELED 2EBRE LcHE
BE (goal setting) 2HET 3 &, HEOBEIIO /oL A2 LY RKBTE3 L Bbh 3,
BESREL R, M2EEL, CoBREDEREXHETH LV FBHOLFARED, ZRERL
BIF2DICEDCOVDHERES DLV LTHORI L L, FEBNOWYHAF &k 2 B
BLEZDILHMTE, oz, ML MECET 2 HNICE T EESRE, &2 0ILER
SNBLEXBILHTES (Loche & Latham, 1990; Winne, 2001), LB EEE »H = & iF
iX goal DERTH %23, ZOHKREVEET 2 LD IFEME £APT W%, HE (intention:
Dérnyei & Ott6, 1998) t#iAEZ 2 L, BEZREBAZETLOLLIFLIRT OTIEE
VWHrtBbnzd, BERECLIVITONLEE (BR) 3, $BFOE=y Y v 7OEEDT
BEROERICRZLEZ NSy, EELEEREBE CH 2 (Pintrich, 2000a;




Zimmerman, 2000a), FEFEXM2ERL CTEFICHRIHEA TR B L 05 B#HE, HEWIC
YEETHAI,

INLDOFEBEREICE ] 2ERILL, 0, BOBRBICOWTHISIKFERIILZDONK3
TH3Y, BREIZOVTIIHHET L, TTHNBEROBRRE IR (trait) & LTOBAZER
TH53, LId->T, FEALEFLRERLAbOTIERL, HE, EE2ET. ZoBRBicow
TOEBRRERKIH D, FEOBEALHN, BEOETRE» oBEIN-EFE, HEL
FOHECICET 3 8&R Y, RALBERVEENS, RICHHE - BRI ORKIE, bhors
D, EEOEEFZMICBVLT, EEENECHREICOVWIFHEL, BRRET 2BRETH 2,
L3> T, AWERE L ToORKRNEZHNLERcldi, BELOMEERoR TR I 2H)
RIRBMBERTHS, ZOBRICBVT, EFHFEFIAZILO>VTOMMEEHRZEAELD, &
SIZDERICEIOTHEREODRE CERI R L, THOMIPH AL EBRO NS,
ZOFHERERBRER, BOBEOME (MWER) »HEBEEL LRI AENZ DT, BAZ
LICBRTH D, A—DFRAITYH, EHHLX>TRIMY SRR I LPEZ SN B,
ZO0L-o0FEIER, ANEROBWICEZbDEEZ OGNS, RBICTHORE X, £FEDY
EEITo R I L2ETERETH 2, ZTT2EAANBEECERREDOHED, THD3OD
BEHIcENZ EENTED, Z2hdTEOER (choice), RITDME (effort), Ltk
(persistence) T#% % (Graham & Weiner, 1996), %7, RUCIZEEN TV, TEORK
RELTHEERRE~NLES,

B, NRERLFTHIIEZICET OV TWAD TR, FHi - BRI OBRBEL IS L
TVREKEBLEY, sr0oRNERSSNIZ, HTH3TE8HNBEEINELITTIELRL,

FEFORMER ] ‘ - BRSO OBRE I | T8
$BOAM. =X FRORR
<> <B> CFETHLED
FERNT (RB) ~ORK-BAD BYFL HW
TR £330 DRI EEOBE
B> BAIEBEE
HORAITOVTORS <BmEE> s
PR ORRIZONTORE FRMOHERE SR> -ZREHRRYEE D
LHEERE “HE LA
BT SRR (REOKR)
BEOLTERORE <HE>
X TEBHESH
a8 o DEAH
nE
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WHERIZTME BRIV 2BLCTH~HENCHEET 5L £ X503 (Tremblay,
Goldberg & Gardner, 1995; Gardner & Tremblay, 1998),

7, THEORBIIERE,SOMBMICX->TRIBZILZENTRE S, BICETERE
BOBEILIOOTEETZEE, BENHBMERD, ZRE2EFEREIZIR-L0 LV
BRPEETHS), BRMEED-OIBEAERZTRT 2, ZhRALBRE2TRT5 2L
THY, TNREFEONM - BHROTOBRBICEEIIT 52 LE2EKRT 2,

Z T3 2#iz, state motivation IZ DV TDEEN SEN - H>DOEMICHT 2L %
¥ LD THI\, 7, state motivation & X524 - BFIk-J\} (appraisal) D#ERTHDH, 2
NIIHE & IR T 2l L B A o s, 2FD, APV E2DI LEFICOWTHEHE® T
DTIERL, RELHYTC22008IE (Rh v EI»BET2/EE, TE30E 5 »icH
T3HE) OBRRBTbhsLEIONS, KRiT, HELTEEOBETH 2D, Fic X bk
SN A7 DER (HELHRF) 2RI CEERESLIN3 LEZ o3, BEREORE
TRERPEEIN, TEHOHAELRIBROONZ EEIONS, IhdtvbidghLib,
TEPFIERIIND (B NG), b - BRSOV ORI, o3>0 E
EFTZLRODTRRWES I D,

7B, TEIERBE TR THBERL L TRbNL T\ 30Tl & B >Tw3,
LPLBERECIBREEZ BB CEELAETH 3, B IMETCRTHOBRI O
M (effort, persistence) kb3 Z L33%\v> (H21F Gardner, 1985), ZhiZFBID B %
HETH 22, BROXENBTHOEMLECICORIING LEZ oW, FEHFRICERT 2
WHbH2 (JEEF - H)1l, 1997; Pintrich & De Groot, 1990),

5. RRVHEBADFRE
BEOTPEERRLISBNLERTH 2, BSOS L ITHOBRLERO 7O XA ThH
5LEEINTVS LBRY, RADVEETIREROEL T, 70 ADL&TRIELT
BETHDRMT, BLATRLRADEID—PIITOWTEEL TR EEZ N, AlKkD
HIMABRLZoTVEI DB LBONS, LhoT, BT LETERL VI Z LT
BELINIE, ZOILIXEITRETLOPERTH S, £, HIE, ML, BELSLVo
7BET S LR FEIROALT, ZhoBEARNICIRED L) BEKT, fAE2ETIOLL
TEON TR E2OHPEET 2 Z EBBEICR S, 20D 3 IR L ~BiES ) oKD
EDBOZIE LTV EDO0LEZR L, AVBEOBENTEZLDOLH/FTES, AL, &
ALTwB3Lw) ZERFEEITELE, ZNRTHORIOESZEL TR EELI NS, &
7o, FBEPEEIIH L CTHEERL TR EIDEZ 2 2 LI, FHEOREOHECET 3
BA2BERLTWREEZIOND, i, EENMEELRFEZHEIDEVIBIER, £
NNBERZEL TR LBRTE 2, INsORRSTHE DT OEERER L VI KE BRI
BT 28ETH B, TNFNBELZAEICET2 L, AUBSEZETLOTIRRYL,
FIRRIC, BEOY - FEBREEOD L2 EL M, ¥HEOMBENLT LI EL T3
DPREICT 2HE»H 5, ZORKICYH, R3S TRENEZBEO OB CEHENITZ I LEE
RLTw2D0EEZ2 LERNOIES S, SOV  FEEREED 20O HBIZES
REINTVEY, ZNoPHES IO 7 A0 EOBRBICBENI3 2L 2HBELTVS
DLV BRTEENTEN, BT REEEREED B LV I LA ERT 20,




WL TH S,

208, ¥VPEOMEBLIRIILLTwIOIELZ I EBLEIIR S, BEHEP TR
LCEREED LY LT3, #nidappraisal DBRBEOMEPEHZEORED h 28L3¥ L)
ELTWw3BZEREERL, ZOELIEHN, UL bOTHE, L L2 L) REHHEA
BT B2 LT, trait OFSTVED D, WEAOHEDLEBFEBEINICENT 5, 2Dk,
LB L RN A E 2T 2 LU DETH S I,

HEZEHRERRICB VT 28T OMRLEREZRD 2RI OV COERTIE, EHERPEL
Vo HEEOHEICET 3 2 ENFEEIC LD I EBFLAELTH S LEbNn 3, HEFEORAIE
OWTREBEBRZZEEN PRV EI KBNS, SBBIHROLTHHEEERO LTY, H
FOAHEOHER, HEERDLILDDOHEERICERT ILENHB159,

xE

1) ik, B0NEREEXEFLLERIFRERS 200358 A9 H, EHEERS) KB
ZOBRRO—FICETE, WERZRBIETLEBEZMA DD TH S,

2) BAK T Tu—FOfnEREEROE», BESTEROREORVD S, BRERSE
ﬁ BEEGENSS D (RA, 1995), RAN7 7o—F LZBLR2BHEEREFO, I

R T T —F i BEOHAE L 2ERE, BENEEREAEELIRIE, EBRoEED
*vw#@%wﬁﬁ&a%%trvaa%ien,:nuﬁ%amﬁﬁﬁaiaﬁwmmtﬁ
ROBbhIRIWBIZEREEATWILELNE7:0TH B, ZOBEbLH I, £BENE
ER2EDL)RRITEo T30 L) FHl - BRIV Iz o weEL 6N 528, FH -
BRI Z2To T3 L BETZ 281X, BEJIE2RBANICRI TR LickD, BN
7 7R —FIE I ERVPEVWREE S A TSNS LHKL 72,

3) Doérnyei & Ottd (1998) 1% goal & intention ZEEL TVv> 338, Tk s 3% % 3 goal
I3 “the first concrete mental representation of desired endstate” :EZEIN TV 57T
H3, TOFERITE B goal iF, TEOWMIPLHMMERE TSI LTIIRL, FRZIRDONVT
DR DT, K3 DMEICE 22 bDEEZ 515, %7 intention & commitment (Locke
& Latham, 1990) ZfES5 b DL LT 338, IO commitment & IZEBRICTEZREIZ) &
BWT 2 LERRT 5, o T, U TITBI L 0BHE LTREEZ N T 3 B (goal) i3,
Doérnyei & Ottd (1998) #E % intention 1275 LEZ B I LW TE B,

4):@@@E&dﬁ@fukx%#ﬂﬂ%b%b@fu&< 6% R 20 OB TH

o YMXDHEHWIXEA OB O HEREEELT 3 2 L TikE, BESUPEEREROR
%Lowfﬁﬁ%&rm FIABLRTWHEHRERZILTH B0, WA DDV HEED
BT 2SR ENL, POBFTLEELHMKERIIC S I L2EALT, M3k LB
SO AOMER RV, BB, ZOMOERICHLD, AXFRLELBWTIERL
R ic ko Xk R 2212 L - (Alderman, 1999; ##, 1995; Crookes & Schmidt,
1991; Dérnyei, 2001; 37K , 1998; BEE , 1994; &/\, 1994; =75, 1983; B4, 1979; Murphy
& Alexander, 2000; Pintrich, 2000b; Ryan & Deci, 2000; 4% 3 , 1993; T 1, 1981, 1985;
Weiner, 1985; Wentzel, 2000; Zimmerman, 2000b),

5) ZoEIZBEL T Julkunen (2001) X, # X7 BFHEVRRICB YT 28I IcE 2 3 &
ZET 27902, task motivation & WIHEARZEAL T 3,




6) BARVETIUTHBEAMES N B, BRMICED A THBE FEHT LB TEBR
Y % EXBR S %V (Yamamori, Isoda, Hiromori, & Oxford, 2003), Z1BH %R0 o
IR FER L ABERBETHY, 20%DICBTEHZHMT 2 2 RN LAEIEECH 2
(Chamot & O’Malley, 1994), BIBDE b Dornyei (2003) Tid, HEDORITOEHES T Iz
BiL, appraisal & task execution IZilZ T, TE%§If3 % action control dHEEI LT\
3, THOHEEZEET 52 L REROFHESITOBEEBLI2bOTHD, FEROEES
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ABSTRACT

A Framework for Clarifying the Conceptual Ambiguity of Motivation

Takamichi ISODA
Institute for Foreign Language Research and Education
Hiroshima University

This paper is intended as a proposal of a framework for delineating concepts related
to motivation. There seems to be conceptual confusion among teachers and researchers as
to what motivation, or gakushuu iyoku in Japanese, refers to. Various meanings are
attached to the words due to the muiltifaceted nature of motivation. In this paper,
motivation is discussed from a theoretical point of view. A particular emphasis is placed
on the situation-specific dimension of motivation because teachers tend to talk about
motivation by referring to students’ behaviors in class, rather than their relatively stable,
trans-situational traits. Such a task-specific perspective is taken in studies on state
motivation, which posit that learners appraise tasks to interpret and form mental
representations about them. Thus, motivation is broadly divided into two different levels,
i.e., learners’ stable traits and.temporal, fluctuating state motivation resulting from
appraisal of classroom tasks. Since appraisal seems to be what teachers are most
concerned with in talking about students’ motivation, learners’ appraisal is discussed in
detail by integrating motivational concepts from literature in psychology as well as applied
linguistics. Theories suggest that learners appraise tasks to form mental representations
with regard to value and expectancy. Value is a general motivational concept which
includes the aspects of appraisal on interest, relevance, utility, and cost. Expectancy is a
general concept reflecting the learner's confidence to complete the task. These two
general aspects of representations will consequently affect goal setting, or in other words,
intention.




