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Disposition and Rhetorical Change of Bildung in the Internationalizing Curriculum Studies
— Revision of Bildung as a pedagogical concept that overcomes the moribund state of
curriculum studies —

Yuichi Miyamoto

Abstract: The purpose of this study is to observe disposition and rhetorical change of Bildung
theory in the internationalizing curriculum theorizing since 1990s to 2010s. ‘Didaktik meets
curriculum study group’ led by Hopmann, Westbury, etc. had a certain impact on promoting
cultural dialogue between Anglo-American curriculum tradition and German-Scandinavian
Didaktik, in which different intellectual systems confronted with each other. Although many
literatures have already focused on this dialogue, there is a need to understand that this
dialogue was not a mutual dialogue but an active appealing from German to American
curriculum theory for overcoming the diagnose of its ‘moribund’ state. Bildung as a
hermeneutic discipline played an important role to transform the hegemonic tradition of
curriculum discourse. Not only could this study reveal how Didaktik tradition was signified in
the international discourse, but also clarify the rhetorical transformation of German Didaktik
itself that pretended its significance utterly deviated from domestic discussion: Bildung-centered
Didaktik as a past paradigm in German Pddagogik had been revived in the field of international
discourse. It could be then concluded with a need to recapture the historical figures like
Humboldt and Klafki.

Key words: Anglo-American Curriculum Studies, German Didaktik, Bildung, Reconceptualism,
Humboldt
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VARELTWIFD L)%, VTV AF T aFuk [
M) OBIMOBETH S LBRTLO0KD LVER

WRDEEE N KTy 7] (F20034) 285 T
7 (Gough, N.) @ Z O#EFIE, 20144E 12 KIFYE
nzENY F7y 72 oBFETHIH & (Pinar 2014, p.
D, EBMZIYF2T 20803027 Eebko
TWa, [HL—EBD L) 528, [RA
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WEgEo@hn L gz fal, 7)) F 27 a0/
" (Provinciality) & $54L, TT7OREN
BoOX)EEEtshtns,

L Lads, £0k)hart7 bAoB%ExR
HALZD Db OT, ANV FTy 7 RURED Y
J — X (studies in curriculum theory) 4o iz
B KMEINTVwEDE, 7Y F25 08T 2
MRDOEBEN AT E= —=DKK L LT A vz
% (Didaktik) -+ L —7 75 ~ (Lehrplan) %% & 3%
KB HYF 25 20% (Curriculum studies) o -
Wi dH b vy 2L ThHb, 784 F— (Pinar, W.
F) ow9, FEEHOHL - BRI BERO T O &
Wy rET M, bIMITEHTEY SN, [
Cr—=7 4 A—5IHH) OFNY KT v 7 MRIZB
JAFREREF—73IKOA ) ¥ 2T 45 (Anglo-
American Curriculum) & 3—a v /8 2 ¥ IVF ¥
7 DMH—%3% % (European- Scandinavian Bildung
- Didaktik) &\W9 oD EELEREKA Y F 25 A
W & FEREMAT 2L ThHole (HHE) Ak
TR (MR TRR7: [REDHMMT AT L] ©
—JIH#) AT 2RAEHORMICEIETD 5,
EVIHDY, —HTREFON) X 27 2G0T A
ANEHEETVOTRICE T ETHMPRL TV B X I
RAZBZMPHTHY, SHIMBETE, THoryrE)
TARAY Y F—MMLE W) TR I OYFET VD
RRUIREDNSHEDL RV, V—Ah VIV FET O
HEFVEBDOEALDIEI)A, PISADOL ) % (BEL
V) BB TS X XIE LR LT Tw a9 5T
&% | (Autio, 2014, p. 17)c ZZTH—7F 1 F (Autio,
T) &, WROHY F 25 AHFEONTE= =037 A
VAEHY, TAVHIDOH) 25 Lk by s
72 @ AL PRk @ Bildung—FjiE—& v 9 d ) —D2 D~
FEZ—-DERENEN T 2OTH D, FekBEHY
F 2T AEDNT I AL L EEHEBRZ TV DD
BRI RBREE LT, FAYEBEFBLIOTL)DT
Bildung #E&1, H <IX19904E L X b, 20204E D
SHIZE LWL O, N4 VEBOMIZEEE»D
T AA YV FETREE, FXRBERT V7 E O
HIZEoTHhHEHEINTEL,

ZHFY, VKRBEA ) F 2T AH5EE N4 v EIRE
DZE - K - BHRISEBRIL, IhE ThAET
b, WHOLHTH RS WO G L INTE,
(H# 112007 5 # 112008 5 11112019 ; 1)112020% 2 i,
Didaktik (#f) & instructional design Ck) @xflb#
D<o T/ (2007) % S PO SCRRTLE, W
EAR DI OWE R & I L 72 b o & LTHI 213 Panti¢
& Wubbels, 2012; Horlacher, 2018%) L22L i 5

Daw# 1%, 1960-704£ /o1 ¥ > ' — >~ (Robinsohn,
S.B) W& h)FagrmzBHIERENTZDO
3% <, 19904 AR LARE N 3 % [E B AL o> =T o T i
WO BIFRICBIF % AT 781k, 28] & THi&
W R ST O & G U W (2002), B
XU, *r 7 (Menck, P.) (Z#HL7zt@11 (2011),
[FIZEHE DIkl D#dE % A 7= (2020) D =KD H
Tholze LALINLDTLIIBWTY, Z#liEo
HILICEAEANS Z LT, Yo W0k T
BT OWHLHIR L & ) F 25 AGRICBIT 5 EE
ZIEREIHEOONTLE > TWE LY ICEDNR
%o LWVIHDDL, HEFH, KREDOSAL -0 [HiEE
F3% (Reconceptualism) | KA v D27 5 7F%F0 [t
HIMRER O BIZ7 ] LHEMT 5 2 & 28 L -0k
L, 20004E LA DMFE DR DT, & L A8 F—
D& ERT Bildung & L AN T, HSER
DOYEEZBZ L8752 LM, BCHHEIR
VBHBENTVZ20THS . OBV TIEA Y
DOKRMILIKDOFHHE L Z B TT [ N v EZFOR’
HE] ZW SN LA, CORAEIKEA ) ¥ o
F MFFRICE- 2 D BIRIBIZO W T SN T & 7R
EHZTODOFLL b=V ¥y rE3€gTwa, il
(2020) T, FAYENNOAY F 25 M5O [%
7] W TPISA B0 KA Y HIRFOER =T L0
Tw5%%, [Didaktik meets Curriculum ] 2SEIREIY 2
7)) F 2T AMEOTIETHE2DEF, & LANEED
FCHFICAEDETHTEMENY 2B L2 MM v #
B0 [ACEE] PEHENLRETHS I,

AR & L A19904F 48 5 5201045 L#& D 1) F Thie
<, FAYVEIAZ L BIERE N ) F 2 7 A ~ORi
WS8R %M 50 7o A PRY —DEIF72 [What
might Didaktik teach Curriculum?] (Westbury,
2000) &) Wi, S F—%EERE T HUCKE D
U F 2T AEO4HININT 5 A4 DTN 70 [ B
BEZL, aVYEFYY—R—2ADH Y F 2T A
NDFNEFT AT T ABERRML, 51T
WFHENEOAME % R 2 TR & v Fhilifgx e %
T5LIAHETRAMPNTEZOTHL, BT
I L7zikAa2s, WKE—0WTREBI— ) 25
LWFFE [#5E (moribund)) ] IREZ Y, 4
O [FRIETFEDLBIME I ZHZ, FEBITE
R RLTEELZVOR] EWIAEBFONEIC
B3 2 Al & B~ OBZRITHEA 9 & LWz
WSMNITT B LI, IRBETEDEERA Y F 25 4
WIS T2 EEDLREERONDL L) I -b s,

29 LB WANOFRICE £ 59, JeRBA
DFFOBAREDY &L LTH720 3Nz A4 v EIZFM
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YR A ) F 27 205281 % Bildung ORLE EZHF— ) F 27 AFFRICH T2 F A4 Y BRFOREOHT —

I2B1F % Bildung BE&OEWHACERD $72, Wik
DR D HHFLE LTk ORISR 2 72w, Tk
AN F 2T AHEOL M) v ZITRILT AR Y Y 2k
BN, FAVHREE, BHEFOMG L ERIC
LYy v b A& s LT Bildung #22i] (Revision
of Bildung as a pedagogical concept) ] (Willbergh,
2015, p. 348) T AHEE E WA/, T2 MEOE
FLHMWRATEERTRILT, ZLOMLTS
BENn/oh»rz 5 7% (Klaki, W.) &7 YKLk
(Humboldt, W. v.) THV, &) bUFEHEE, FAY
PIFNTRBLEBREINDE LD Rh 572 AT
Hotzlwv) Xy S, FAVEBRFEMOT 47
T4 T4 OFAL, B LA &N & OBEOEV S
WL ENTELOTH S,

VI EARBEF 2 ARE, 20004EMHOFKE A Y F 2
7 LHFZEISH 2 F A Y HIRFOFRE OB BIT S
Bildung #E & DM E T & EDOEREZW S 22T 5
ZDZE%, FLDICIREN) F 2T L8 FA
VEIFEDED LIS L S hzoh (BT
fii), Bildung BE& % B O RHNIMLEMS T2, &
DEHZHRE A ) F 2T AFFEANOREIEE 2 L
zod ELH), ZOREOL Y vy 7i3EDL)
ZIHERIET % M A v #d% 220 Bildung BE&I12 b 725
L7=0h (GENEHE) &) RaFE s & I 6
35

I. RREAVX 27 LHREFNTY
BRF DL

1. 1990-2000FKICH T 2TEKEHY ¥ 25 LR
E RN YBTBRZDOR T

FORPSFICT A ) A L B A Y OHEES - BIZFEOM

OB AORERIZT TIZIMMAIIE U F 178 2 #

HTHER & N7z, [Didaktik meets Curriculum study
group) DOIEEZRERE T H190ERUBETH 5, +
A8 KEZEDIH 72 (Gundem, B), F—IVKED
HRB S #F W IEI O & 7~ >~ (Hopmann, S.) &V
71— (Riquarts, K.), 71 V' FKED F A v (Doyle,
W), 7z AN —, I—=F v RE¥ED A2 (Menck,
P) @28 % b > TR SN FZ Vv— 713, 904
RIS OIS A ) F 25 AWZEDIRICHE T 23
#H 2 WM L (Gundem & Hopmann, 1998; Hopmann
& Riqurats, 1995; Westbury, Hopmann, & Riquarts,
2000), DIk § A Bz o BA Al % JoRE S )
¥ 2T AR FBET AP ER SN TV T2,

FF1220004E 12 A - TH 5 OWF7E Tlid, [Didaktik
meets Curriculum ] 7 )V — 7 OEFESHIE L & 75 T,
WEITE O IR SE 5% < A HN D L H 124D, 20104
K F CTEESHRIEAR QLN TE T,

2T, INHOXWTHELBREINTWS Y2 A b
N =2 X B WO ENIEL TH D, LLF,
Loz X PR — (2000) 12X R E KD RIS,
MR ASE D X HITF WIS hCwi-ort,
LRI, I v ey, BEMEO=ZMTERT S,
2. BREAHY X 17 LRDOEEH

9, Y2 AMRNY=HI12E 5T, FREAY Fa
FAFO TARENEHE] LvwH0ir [Z0FT T
BOFERIZIAT— (199 O [H)Fa2TuLF
3 o) H ¥ JE PR (Basic principles of Curriculum and
Instruction) ] & WIHRBPHOBKE LD T 7 A FOip
TRENTZTL—LT—=2, Wb 4 T5—FHH
(Tyler Rationale) THMIA>WTLEH | £Ebh
% (Westbury, 2000, p. 19), $23Ea1H A 5 %), H Y
F 2T ADOMEPSHFMIIELETORITLEE VT,
WEHEBRII A L OB TREE S N7k 4 (object)

bk HhV*¥aFh Hige

1. BEEHE (Lesson Planning)

B & 72 BRI (core question as) EDE ST (how)

7212+ 728 (what and why)

PAE (contentas) SR (object)

B35 (example)

B1EER (aimas) RRY (task)

I—JL (5M) (goal(direction))

PREETEE (lesson planning as)

O — RERET (course action)

S BB (frames of reference)

HBEER (teaching as)

JERITTA (enactment)

GEHFDVBMEE (icensed)

2. R (Research)

B4 DFER (individual teacher)
HENDBE (teacher thinking)
(FRFRAY (interpretative))

BADDOE, RPN HHT
(art of teaching, Didaktik analysis)
(ﬁ?%ﬂﬁ'\](hevmeneutic))

B DRI RIEE

(assessment of successful teaching)

HEEDEEE (student achievement)
(5Fs L BEE (scores & standing) )

TN b OEE, AR

(professional appropriateness, reflection)

3. R (Theory)

HEBE (function) 4 (preparation)

HF S (Initiation)

HEHF (sequence) BRIABRELL

(subject matter comes first)

[Ea)ioye-Jiva

(Bildung comes first)

FR1:HUF 217 LELRFEOEGHOLEE: (Westbury, 2000, p.18)
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HA B

Zfl5E (enactment) L, #—7%"» NI THRT
THONZTA =A% P L CEMML TV I EPEPE
N2, TOEBINLHEN LI VL) g, EiEo
BT B L o THEE NS, B F 2T
ADEELITVDIFER LIEZOB TR Db S N2
D a—AD [ (implementation) | # K322 &
LY, [¥RUEDOL M) vy 25 VAT A TED, &
H5LEMINEH ) F 2T 2HmOEEOKRE HD
TE&72b0THDHA, ZOWMKFIE, FHEKEL LT
2 - B8R (to change and redirect) 35 720124F
HELTVEDOTHY, FREHMRE - FR—bL, il
DV—T4 T —=7&2EPITT D0 L TR
WOTH5D || (ibid, p. 21) EHRAAMIZEIN TV S,
ZH LA Fa gl - LWEBUIOZ LAHH
PIFE2R L2501, JokBA Y F 2T AFIEOR
RTUT T Ao R LNV 2 BENE
ORH LEPUCH T 22 B EICHL, HBELAL
NEEHT L REE L LTHREEL) DL W) HTHD &
ENd, [OFBE AL - oGS % gD b
HAWA ) F 27 20BEOMEN LAY 2T 4
B, FRY AT L LERTOHFORBIIEEE 2 5
AP ANEBIRT 20 ) F 2T ML Tu s
S AOWME N F 2T Lk B EERMEEL L
LCT#ZTWwA] (ibid, p. 34)o WhbWDL 7 TR
JCIHEM L 7=k A ) 29 A5, T (4
FLTLDIATAY MUBLED ST IUE, HHIEHE
WCYATADORZ W [2=V 2 M THY, VR
T AL o T [#AE N (animated) |, FEREN5D
FAELLTALZEN, LTIDYATAILESTD
B33 (source of animation) & (& 7 S\ ] (ibid.,
p.21) W) XD BHMHETH D, [T 2 HOMF
T, WHERZAOHEIRICIZo &) LIRSz
VX2TEADPORDIFRIAT DT 4T3 v 3dh
D, TOYATLOWBNHEL L TOHN~O—HL
TR O AR TR T v b e — VAAEAET B ]
(ibid, p. 28) LiRfIS N iy, HAHIRE LT T Y
b OBEARYERH L UCTRM S 172347 Ao E AT
A5 ZONL0BAEDbLWESbI,

3. N YERZEDOEGH

il TRAVICBWTIEZII LI F 2540
[RERH) - THESE] - TR 0 X 9 R TS H & 138
ootz RN - BEWERICRE L THo > A
TAL] BHELEELNTE, wbh{, FAVHE
%% B CJEBIE Bildung TH 5. 4 HOMIRLE 0%
%% (contemporary bildungstheoretische Didaktik)
—HIH#E) & THMioEE L BE0— BT 6%
BROBRE, TLTELZ) LEREHOHH

(examples) Z#ELRKDTEYH, L TF 7, (Bildung
L9 %Ew)EERT) HIENICETE N 2 HRHNE R
AWM, EHRES-o72b DA AR - 3
BINIZ##)E (encounter) T2D&PFH I LDTE
b, BETOEEREESC VDD ) FEBHELT
W5 | (ibid, p. 27) #1 T, FREIZBWT, ¥F
7SS [Object] TDHDTHLDITHL, N4V
BHIIBWTIEZ) LERRENLNEIMHZ0
BZH Al 30fE, AZZwdOd [example : i
Bl - Fifl] —ZOHFEEDL-EH I ET DO
W) X)) ICHYE ST WD (cf Derbolav, 2003), F
A Y EIRETIE, HREREM E S oAb 0L
MEEIHT, B2 eVIERONIELAMEN & v
SMEbE T HR—FREREE BT 5, W3R
CWE &) BT 208w ) N TR o7 4
T VELTRETA2ELIICTETN D, [NEL
13, BRICEBRL D 28&0 - TEmBlE e &b
DELTHEINTV S, WIBENADEE N2 e
EHOLEINDLHLED P& PER T B O Al
(educational substance (Bildungsgehalt)) —AE 1
P, WS, R BIGR, RN, fifE, 5Eid &—
LEND, () FBIGMEO BT T, BIRNE L,
AR LW SEADLITK LT TfERE L L CoflifEl
BREAAL N M ZE5LY 5, WhW AR
BREBRANLEL R TELDTH D, 29 LIz
WNZ, Faemm, AR REkE VS 425% b 5T
LC, PR OBRZHE N O HBE il % M < —
O 7T L, HELRVTOAY Fa
A ERRET DA F 25 LOHRILTT S
DTH 5] (Deng, 2018, pp. 780-781) . fHMDFik%E
FUMEBICHZ 5 2 & T, HEOHEI, #EXKTE S
HELEED & i, AHEEZY, EEOFH2S
Fht, G KO E) FTE, HHEFIIHEY %
AR T HEMWRICERL L LD, TOBE
T ) B OFRS, WKL E L TIRENOFELZD
RS FoFnz2H) 0REMTHY, 2212, FA
Y YAZEEARNT BT 2 BAEDBIN L [[HIZFE
(Didaktiker) ] oo lFgERi, FLb27E ) 0,
ED L IZ L THIROERIZE PN S, 51213k
WHBME > TATEL Lol wvnd
EIXH DD TRV () #E5IEFIILOIL,
ZONEDNERE-BICE > TEI) BEXDEDHLDOH, &
DEHCL7HZORFEES HHDPIKTIND 2 &8
TELONEVY), IKICES LTEBE SN FHN
LO—HERLKD D, UHE) BIRFHEGEOLD
i TEZENENOMP OHR s HMA R Ta e LT,
BRSO 235 REMIMEICHE S LT, ZoO3E, ok
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YR A ) F 27 205281 % Bildung ORLE EZHF— ) F 27 AFFRICH T2 F A4 Y BRFOREOHT —

M, SO&EFELEDITMERINRAER S RVONE
HATHE L RITE R 5% v ] (Westbury, 2000, p.
29)o [#hli7- 61229 L CRERO—5IH#) HlE
W-7urs<Fyr2hh)¥aI2BLTZ0OME
P4 (Bildungsideal) D ARE W 2 fFIRE TH 5o [HE)
HoftFolzz>Th, HiEH ) F2524 L0
HRFEOME—0 [#FH (author) ] ZDOTH %, (HE)
HYF 2T LDEHEE L OMRE & L TOEEAOKE
X, MU FLTATmE R LA GokED) BE
DRI BIZFRAON VLD TH Y FlF7-DOTH
%] (ibid., p. 35)

M. RRKEBHV X 27 LHARICHT S
FAYBBRZEORE—N1VHER
ZOEGEHMIEHY X 25 LSHDIEH
ICEHADENFTEDDD—

FRoOY 2 A MY =12 R0 ED ¥
4 MVix [What might Didaktik teach Curriculum? ]
LENTHY, TN VEIRFIHEFNERE
AL EN TV LR 5, BATHIZEIC BT
% [H&Ww] 2 [HHEE] o7ev iy, Z2olssmic
BWT, N4 UEEZENPSIRBEH ) F 25 A0S
T BIMEDOBRIAD LN T WD TH D, Tt
EDDITIKE A ) F 2T AEOFTEFET DI
2ANEFTATELTRESN, 7)) F2T7 601,
TR 2R R A2 ) 3By & LT, 20004 LLREZ 0 #3%
DT OMBENIRD > TELIEZBETLILNTE
%o LLFTIX, [#HE (moribund) | JIRFE D 3K #
V¥ 2T A% villd 28k & U TR B T HR A
(Bildung-centered Didaktik) fiiE2) ST & 724
HWEPSLNICT 5,

1. [BE%E] REORKBEHU X127 LHRBEDELE
LTONAF— [BiERER]

JORBEA ) F 2T 2T L N VEIRFOE#RD
FOFEL, TOERICIBTE A5 F—I12Xbh ) Fa
T LGOS TR OdE N & 2 O3B O BT <
b b, 19694, ¥ 277 (Schwab, J.) &, Mo
YRE DA ) F 27 2098128 LT [Curriculum is
moribund] & BWI L7z ZOfEEBH 25 & 217
A F—1F, GEELEEREERNE T A4 T~
JEE &[RRI - =M Th D & LTHHAL, [F
Wi 7% (Reconceptualism) | #81F 5% T, #1) F =
T DTS ML AR e SRR A 2 ) A7z, Pl
EHROREDNSHEEMAOBHZ T L O, X1 F—
OFEFH L H v 2 % [Understanding Curriculum | (1995
FEHM) T&, 10852 T, Bk, A, Y=

— PG, RA MRS/ B/ RAVES >V,
HIa Y+ 757 4 —, %, wh, HIEmICE TA
Fon [EHD A ) F 25 L% (Contemporary
curriculum discourse) ] 2SER E Nz [H) F 25
KENE, WEEICEEEM, AEER, Yxry -, Bl%
F, BN, B, R, BB L0, A1)
FaIadbrMRPHSAHY LA OHD R Z %
FTOT L) ERKBET AL R DLDTH S| (Pinar et
al, 2002, pp. 847-848) &, #V) ¥ 2T AWIFEOM LA
OBGRILZ KA, AEOREZIC, [The field is no
longer moribund] (Pinar et al, 1982, p. 222; quoted
from Pinar et al, 2002, p. 847) & ¥ 27 7~ Ok %
RREEL5IHTH LT,
2. BEREEROIENSY ETEETY

XA F =D, JORBE A ) F 2T AR AEEN
FMWTEOY; & 2 Y, FICHEWIIZ, BiRY:, RA
MEZEER BAFEY Vo400 KkE R EM
WM AZG &2 D L9 12 hotze LA L, o
MW7z ) F 2T AWFEILKREEC Trural formations
of queerness, intersubjective becoming, posthuman
condition, biomedical world, eugenic ideology, suicide
policy, despair, technological flow, spiritualism,
critical geography, hospitality and ecological ways
of knowing L o7z, HF VAT LHIILIES ISR
Ixt M)y TR F v s by 7S]
(Deng, 2018, p. 692) £ 9 IZ7% > Tw oz,

[b9)ZZFTLNEHOHICD I &) Eb2D
A9 WV F2T20%EE (I)F 2T L5100, &
V¥ 2T A% AV FaTs0%E HETOHK
) £ X7 20N - FRNEICHETS M E Y
71, GHBBIKLBT 200 ¥ 27 2B
(curriculum theorizing) DM FEITIEDH IR EZHL
TLESZ LD, BMEZILOHERELE LT [4
BOWLF] (PHE), 7)) F 27 AHBOBE 2%
R, DIIRINIUESHOA Y F 2T APER
2L ORBEN LB TELS o TLE 572 (ibid, p.
694) &, FUIEINSAF—DBEON) F 2T ANED
WEZE RN C) THELTWb, YaT 7L N4y
PIZF ORI OWTHEL TE T VIl 5T, /8
A F =R IE LR LB D LAY F 2T
LEOBHENE, [ 27 TONRYRFITHT 5In% L
LCAREINTERD, 1X721LC, 19604 LIcBlgE s
N7z moribund DIKEE L { 2 T LIZHBL D
7259 ? ZOFIMITHT L D D o & moribund 127 >
TLEosTwhwnpy? | &, FEORERIMLIC L2
TWido7z (ARkOWEIZOWTIX, Young, 2013;
Deng, 2015a; Deng 2015b; Lundgren, 2015% Z4) °,
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HA B

XACEIREBIRE
RN HEy

OQ- N3 /
Blankertz, Klafki, Menck, S é\ /

SUBJECT MATTER

JL—" @ Spranger, W.Flitner, Weniger, ~ /
& % : Minsteraner Schule: s /S

Z, 2

<%\ empirical instructional research
W, d—y t R S S

« (@) P. Heimenn, Roth, Bruner

) Oo % : Aebli (Piaget), Giel,

<

(Mollenhauer), Meyer, \{5’ 3 ng %% S (O Hiller, Prange
&'/ &/ % \ %
& &/ S AN
<&/ S 2Ne \ O\ Q
< S ® 7(
/
/
/ INTERCOURSE
/
charismatic
TEACHER Jemocratic STUDENT
CATECHETIC

A3 azg—a VREERE

Je— 1 R : Buber, Bollnow, Langeveld Int
£ & : Loch, Mollenhauer, Rumpl, Schaller (Mead), "‘
Biermann, Winkel, Wagenschein

1:FarYUicks, #BEZAREFLCELAL, BEZOHTT LVORBIZOWNT
(Kiinzli (2000, p. 49DETAMNE, LFEOHE - REIFIZOWTETOEERE L)

\(The Didakilk rlanlo (amendod by the author
nzli, R. (Horten-KrOger, G. (Tran)) (2COL).

N Yot W37 o incae, 54052

784 F—® [let a thousand flowers bloom| & @
IFOFT, A F 2T hEAICHRZ 5801358t
SN L L—2& LTHERTHANIME 28 %,
T EBIMMEFERRERODE ) FHENFOAMiHE &
Bz L3t oize A F 2T AGRHZ Ol
IZBWTH ) REZHEHNEOURE LA~ O R % KL
DRTRL, N4 Y#EIZEB X O Bildung B i
ENDICES T2,

3. ANEFF4TELTORA VEEEE Bildung

FREHA ) F 2T LGOIV FT4TLLTD
FA Y ERFOWEKIZONWT, F2 YY) (Kinzl,
2000) X7 g 7FRruay, YU R EHNSHU
TORIZEEDTVD, [HMILLTENTLE, #
BRAZUTOMCEZR ) bDEF X %, - what is to
be taught and learned? (content aspect) * how is
“content” to be taught and learned? (the mediation
or method aspect) * why is “content” to be taught
and learned? (the goal aspect)| (p. 43), — R IZHAl
BHTIEHEA, ZZICTTIE, FkEA) ¥
LA OHE RS T b, WhIE R A Y
HEFE—F e M) v I T =<2 ANTE T
WAbZ HIB LA KB Y 27 20988 13ES T
— MEZZ, EDXHIE, MODIHERLDOH)E
HENAE L WO REN VIR TEY, £
DIFRPALAZ IR T A2 L ICBADVH L EEDND
DTH5o

SOOMWVICH T LEORLELZ KT 5
BHE 2 Bildung & S b, Wl AKX B TH 5
Bildungsinhalt (content: Bi5%%) & Bildungsgehalt
(meaning, substance, essence 72 & & HERE N5 [
HNTE - BRifE) 251 & &I, [HizFofEs
i3, A*?)éj(ﬂﬁﬁ:*ﬂ‘@ﬁi(ﬁ@ﬁﬁ’i’l_bf, Bildung ®

CHEHZGNEERET 52 L] (bid, p. 4) T

EF) D, TEEICE > TEEZON, NEHK D
% % Bk 72 R0 /R —Z 1175 essence of content-

Blldungsgehalt EIFIENB—IZDWTHIRT 52 & T
5| (Vasquez-Levy, 2002, p. 120) & EbN b,

F72, RaRORRIEN 2 & BE IO P TR
&, POBEMEICLY) Ty Y AERRDDIT, Hii-
HEGE - B &9 3EROBMRE A B IR =
DEFIVIPPEIBIBEND (M 1) HBIRFE DR,
=M ZENFNROEERIC BN, COETFVEML
T, WEOMBEZRAL ZEPREINTVDEDOTH
bo [HBEF=MZ THAICE > T, ERICK A4
IREHEOEBANEMRT L] S22 RRICT 5, 2
O [ OEMAZ, HELFBEZE RN
WHELTELRDLDTH D, IFFZMAWIL,
RiAS AN AEGE & HAM I b > TW L, TR U
MEASHEREDEM DR 2 LD L 5 I EE 5 2
THEATEPEV) ZEEMBLTVWLLDTH D]
E7) =B R0, Hii - A48 - B O=F DR
WCEHi SN ETVTHEZRZ 2 2 L ZRELTW
% (Friesen, 2018, p. 724)
4. BHEYE - YMARICHII2ENESBEHELTO

Bildung

Bildung-centered Didaktik {7 D% X 512k %
RV THERBE A Y F 25 2FRICBRESN TV o7,
HEYEORTIE, [HMIZBEARWL M) v 7L
MARRGEV] AVET Y —BEIIEDY [EED
2O (meaning) % BT 2 &2t % |
HEBBWBEOF VS F 54 THIFHE LT, i
WOXNRTIE, AL HM, HCASOBRGWZRED
NIZOWT Lok 2 )5 (Disposition of mind) | (Kim,
2013) OFE L EF MNP DL EDTE 2 HAMW
BROEBRFZOMG LA L LT, LM% b

LEHEOSTDVRIN TS,
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V. FAVEERZOL M) Y7 EBE
e

(252 EERMRDO T A THS (teaching
is an interpretative process) | &\ EHE BB,
YHI—EE R EIR— B2 T 5 KO
WIT, BIZ—FE MR BIE - 0T BB RoE, &
SICIEHBMOH 2 XEEORTTICES TR, fFRE
MRRWTIZ &9 &35 FA VEERFOERIE, T
KE A F 2T 2058017 55 F D IRBISKH LT L
WHID P A % F2 AL $ B R R 2 5845 & #ED T &
oo L22L, 9 L7287 2 MR 2550
WREAH R 5 — MO AICEE ST, L LARE
JEO B A Y I L THREOBAQERY & LT
FAZMIROHFE L TEMSOEEN RN LT
= 2 L ASEIREE

FA BN TG - BGHENEEEES X
i 19704EAUC T TS, MY, B L AVICH
F5b0L LTHH SN, HAZFEME2SRFEENT
7280 ) BHED D 55 200045 LU O [ 6B (i [l |
D Ao TIE, DIEFRTTICHMTIE RV
DEBMENDIZED, D L) REEMEDS, Kb
HRPELE, MR [TX)VADOHY X5 LHHNT
ELLFHoTIhho72H] L LT [HEDOAY
FaTLOKD] ZFEY, [ZLTEAVF2T A
PIERR 70 WA RS & ) il o AT K 7 15 8
(Westbury, 2000, p. 37) %ik5 I LD TE 3 FEKE
B O L TEESTONLEOTH S,

Bildung BfFOWiffilx, BRETIERLLLA A Y
HIRFEOLV ) v 7 ELTRZ DI ENTEL ), o
KA F 2T 20580V M) v ZIZHPIT A H R
MEZD 9 B0, KA VRS, REFOR
WEEBRICLY Y 7 v b A A E LT Bildung
% & F (Revision of Bildung as a pedagogical
concept) | (Willbergh, 2015, p. 348) ¥ 2 &) & % R& 72,
1. BRE=AFOFO Bildung

Bildung BE& DY UCEEFMIIL Y T 7 v b R
2720 ) Bh, REREEICED 20IF EAVICIE

2 7V =¥ ok EBEZARET L
(Friesen, 2018, p. 725)

NI-ODPE—ICHEZFZARET VN TH o2& VR
b M1DOF2rYVIZEDb00Mz, 79—
WCE2ZMBETV (K2) TREMBOHFLITRE
MO, AfE—HM O BLRIEK % Bildung 8% & R”$
Z &, #HEH I Bildung MEOBBRIEEEEY 2 5
HERTHDHE L THIMA SBEEIZKAAT Y T &
W) B Z o T b (Friesen, 2018, pp. 724-725) .

YR AROE T VM TH L5, SHL R
BEHORENRZ LV, ) MXNOLE 4 &,
BER 2G0T A Y BEFEORTHHEmaHlT &
NTWb, 72720, WA E T VIIEE - A5E -
HH &) 3 oDHIZ Bildung I 3LESF ST %
Molze 7)) =¥ DD, 7V 27 (Gruschka, A.:
M 201728) XY — (2019) 12X AELEDH
ZpHT X9 %< Bildung O ESFB=ZMILE TV
LEEIELNRD L E LN TETWw5, Bildung
DD EEWIRIL D AL E D A2 TE ST
BY, XF@YOEFNVOMBIE (revision) DMEEIC
Bildung BE& DO FEMO T STV 5,

2. BENEREELTDIZT7XETRILE

B, A YEREOEREZFHWHT 27201031
ENBZANWELT, LOXWTHIZIIMEICBHIN
BN T TFET RV ITHY, L)bIIES
BRA VEIZFNTIEBIZFZBEINL LD Lh o
NITHolze v Fx v 72, FA VEIRFEND
TAFYT 4T 4 OEAL LA & NI & OO
VTR RIS Z e TE %,

KA BEFEORFW NI OSSN S NT2D
72 A MY —=5LORIIBITFLEWNRTHY, 7
KWV, 797F Yx—=H—, u—F 777F,
T—=rrvx gy, AUIPFTF LNz, AR—ER
BILROMESE & 225 % 35T & 3 5 R B 2 360 %
FORRELT, FAYTIZERMIIZT 4 Ve v
T ==L B OBKITT B, LAY
WCZHEIN L0, TEREEMOME L TOHIZFN
AT ) R RGP & BRI 508 ] 23 L,
T &b O AR 2 BB AME 2 D T 7212
YREEIM 6 L2 i3 2B ERELZ2 7 7F T
&7z (1) 2020) .

LHPLZ T 7FEWAT, 3KkAYF2T L0980
LHkIZB W, Bildung OSBRI NLE, —Yo
PR 2GR CBBIO T E i SN B DA T VRV
FNCHotze FA VEIREDERD, BMDHEE%
HFLE Wb b & v ) ERFERIIC & 5> TED 2
LEBWT E, 7 ARV b o Bildung #FHICBIT S
FABNZHSRZ 2200 R % 2 Sz, kB 720 %
WCHREACEZHOMT LY L35, THAE RO
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FMEZAZIRT ) 2 TRIFOMERE L 25, 2N
AT, AXERWEEHROMMRIE, a7 0y —f%
PASEERN, REWEFLVE LTHY - AR T 50
WCAEBZLV MY v 7 e LTHERET 5,

Lo L, 527040 E ) F A Y ZIRFO R TG
MBI s Nz, ZodHoREIC 72 sz
DH% [ T ] TIEFERRY ] THEm] & (3
KA) F a7 AFFRICBIT 20 LIFIERO) FHii%
TRV MEREL Tzl v EEN, ML UH
BESIFICRE SN L EORMEOEEHNME O
BADMENIT, H5VIFHE DO RVEBEOZLEZ R L
TWBEIHICHRZ L, [XFHE] L LTLrHbh
TWhh o727 YRV b % Bildung % HUOEFLIZELF
72 [#F# (educationist) | & L CH#EHKT % (Liith,
2003, p. 61) Z & C, Bildung D=k & w9 BAHD |
DUEA R IEGED LICHIRFAFETL L TWD I L 2RE
IELTVEDTH D,

3. BEMLHAENGR?

Bildung (&0 H R EO MR IEEL LT
fLEAS T ST w2 (Pantic & Wubbels, 2012; Kim,
2013)o [HEER# ] HEMLL, #ifoBEERH
FRED T UL AL T L [HHE] & LToH
BHREHEINTVD, LALEAD, 29 L#HUG
Z2WT, FelvyagfOREDER 71407
¥ N & B BIRR O E & TIREEO50% LT 7217 A3
SNz a— A% PETHIENTEL] ZLEHS
ML, [BRFOE A~ OFRENE, LTLHHY
Fa7 0% EICHEEZERL Wb DT TR
%L, MHTHY F 2T AOE L ZHEFZFOE A DL
XD RERISENE - BLAEEZLTWD] ZE0h
2o 7z (Tahirsylaj, 2019, p. 180), WbiE, HEEMER
FARB ) F 27 AREHE &) BRI, E0%
HIZB W THKEMAETREDRZVIZD 2 0b 5
T, ZOHEGRE N A VB METEHEEO L DL
LTHKBIZTE— L ERTWEDTH b,

PLEORIC, Bildung 2350 & 32 8% 0ERL
B, JokENOEOMBETHE SN X912
LTMES NS D TH Y, HAHRICE o TIFFEREIC
bbhwAu—F e LTREEENTVwE I EhDb
Mo Tze FAG LSO T, Bildung % #E W&
NEWERITHHEVHOENT-DTH S,

V. bW

AT, 1990448 & 0 20204E4CICE 5 F THUT 5
NTE, FAVEIRFEEREN) F 2T 20%0

M ORFEE & 2 H DO H T Bildung DAZE D WTH S
MILTE, BIHTRIFHERONZ T 50
T, FRBEIZIZRVEESE LT, FA Y EBREOWE
ZHOT AL EELE LT, Bildung BE& 2 MiE o
WTWBRZEEHLMI L, BIHTIE, 295 L
TR L ORADS, B & ) Z L T20004E LB & 0 i)
SNT, FA VEBEFOIRE~NDORELBEKL TV
T2 ExWH2ICL, FoPLRL M)y 2 LT
Bildung 2883 N T2 L2 LI L7
ZOEHE, LV DUIFICRE A Y ¥ 2T AZEEED]
LC& A F—0 [FilaE®] off & 2w
My 28L LT, ZLCELIVETF VIV —R=ZD
HEYERHIMEDO I VY F 5 4 THRERE LT, K
ENTVEIENDbhoTz, BVHITIX, 29 L%
BOFERITIE, A VEZFMIBT 5 Bildung #&
DUETOFNENH -7 L EZHLNII Lz, AV
BHENTTTICBIMEEIN TV 7 YRV b s 57
FEFFHML 2055, F-8EE=AORMBN LT
W& 3 5 CEBEIREE - R 725 72 Bildung &%
HEOEBRIZLVYNY M alas LTNED T 2BE
HELTVBRHEZEWOLDIC L. 7272, ZOHETD
A, EWICBIT S Bildung (o O PEH & 1387 -
oMl % %  HOFHMADOEAH L STz L
ol

L% L# U T Bildung $t &2 kB A ) F 2 5 A4
I LT, [FRPMO7DIMEzIZEDL I
B, TEBMTEZZZERELESVOR] v
IWFEM R AOT7 70 —F 2 RT X IR D
THEL o L IRETREBEIDH L L ITHED
N2, LENBDEFZFOL MY v 7 DOHEHETHD, b
L—9—DOFRBEIMEIC AT vy b=, 7R
PN — SIZHEE B IO & SR L TR
MALZ BT A EZ2|EL TS, [Ry I~ v, Y
A=, Tz AIRY=50—F|H) RAF—ED
A7 bERAL, SHIZBWTHREIZHATE W
I Lo Tnb, LAULREL Tz AZEDS
HAREBERZZ oL 3T 2w 9572, KL
ZTHDAY—F L A3 ZAOMHNITH OB AL <
SALWIHER B 2 E A BNB 759, (hE) 727
032 v > Ok AR R A P, 2L

BEOLEBIIHDRro72072, (W) Zhw z
2, SOFXyy FEMOLRAE, 29 LERRAZE
BICANTEPRIERS R\, 2F DAY F 25
LAEVL—=T T vEW) OOHEORICHEDIATN

\\\\\\\\\\\\\\\\

72 B3R kO W HHN S R R ol &1k
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PUERAY A 2 B B RS ) S &R BT
& %.] (Horlacher 2018, p.11. B MIXE TH#E) o
WA F=FLDLEHENY KTy 7 OO A8
CITEHLHDTEBELHFDO, ANTE=—2EVE) X
I BB EZHED RS, MROBA RN ) F 25200
ZEld, H)F 27 AL B RFEN 2 AL R
FHLEZON TSR EAT, TOMORKED
(R ~OMEZED S 2 222, EEEWLR S
V&5 AW, Wik bR REALDOH — 7 1
VICHIEL R, FLTEZNNSNEE R o720
MR E 2V ERE o b L Bbh
bo TDDOIIHEINLEREZLIE/Z—D, FA4Y
B2 BV Bildung & 3T T - 70 % 2 2
ZERETHIETHY, SLbhERMIERILIC
HWSNET7 YRV DA ) F 25 LmDHERE»S
WHOMENLZLDPEEE 257259,

(]

1 AF51E, 2000-20204F F T Journal of Curriculum
Studies DFH LV E 2 —ZHOIHER E N TV 5,

2 W OISOV T (2002) 12FEL VY,

3L F—OFEERIE, 45— HIA~OHH
b, LHOPTHLDMKINL 72> 277 5 ALK
DEFOTL L DITHMRZ LT, HOARFINERN
LTWwoTLESREFMENT VS, 84 F—%
JV)=N—=FIZ&L% [44T7—FREDOER | #LH
ANOFHHNT DV TIE Hlebowitch (1992) % 2,
KA F—HEDHEDPLENTE RS TEREZIRD
BoT, HMEEROFT VY F T4 TEREFCRL D
Wik & SR L EDEENZHREIL LD
C%do [HILOBESHESSKREOA ) F2F7 2R %
TA—ADOFEIRDOLNL, L2LE) LS
BBUEICH B HDOTIERL, ZOHMOBIIH S
DIEAHH . Flz, TIRFITAOHEHOTE R
EhH9e AR, TAVAOEREKIET A1) A O
LIFRHFMHELEVES o TV, LA EI)ED
Wi Tdh %o WIS LRI S B 2P, ]
(Pinar 2013, p. 7, quoted from Autio 2014.)

4 NI OHEBZE LTOIYET Y Y=, W
PRI E SN TV B h E OB
BICxEL g — v v SofE#EIC BT 5 BILDUNG %
BWANEY T4 TERRTE D, () HHH
Kol LES2IE, aVEF VY Iy—Dnaolzn
ABICHE WS & WD DOh ) DHBRARINEL

WEWHZEE, LA, THIFHEMICEBL b
Vo 2L ARZEVDRE, Loy, ar¥s
VY= IEEENE ISR T 2SI T 5,
Cbmg) BRI & AEGE, AR L < T
MoBbOOMOMEWEHGHLT LR LT
E2DHZEARDPEL TE RV, AMIZERAERK O
FIEE Alp s, HROEERO 7 10t 2 ZHE W
CHET DD TH S, FROHWAEZOTaE R
WCEHBRT 5 2 L UMD D A 9 e HlOT A 7 &
X, EICEHLL72BT, A BICERD T 28
By aaE M TE L LIONBEEMRT L LA
D TH 5] (Willbergh, 2015, p. 346) o

5 T8IRHE A1) F 1T 5 DOFHMAIEIEE FH %
AFHIT R LT, A - ZEGE - R/ SR SR
TEDL YW L HMOBRERZDOMFEIFIZONTE
AEWETLORMTIBL T4 —F Ny 2252 %
LIS T 2 B8RRI T AEEE LTHMATH 5,
(Panti¢ & Wubbels, 2012, p. 84)

6 FA Y EIZFIC B D GEER O B o i
[EQERP VR i N Wt J - R SR PN |
KON ZHRD T O AN D722 LAY, il
DYBMROEMEEL TWAH, 1)l (2019) B,
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