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Abstract

As a part of Japan’s efforts to internationalize, an ambitious plan was developed in the 1980’s that set
the goal of accepting 100,000 foreign students into Japanese universities by the end of the 20th century.
This target number was reached in May 2003 due to great support from the Japanese government.  Upon
this accomplishment, the government reexamined the goals and implementation of the plan in order to
introduce new programs for improving the quality of international students’ adjustment.  However, most
research used to develop these new programs focuses only on the students’ satisfaction and does not
take into account the quality of their academic performance, nor of the professors’ perception of the stu-
dents’ academic performance.

The analysis of a survey questionnaire (2001) completed by 131 Hiroshima University professors
who have international students in their Master’s courses showed that when these professors teach inter-
national students at the Master’s level, they are motivated primarily by social rather than academic inter-
ests and place lesser importance on the students’ academic qualifications.  It appears that these profes-
sors of Hiroshima University are primarily accepting international students with the goal of improving
the Japanese people’s multicultural understanding as well as increasing cooperation between Japan and
other countries.  Allowing this to be the primary basis for acceptance into Hiroshima University, rather
than academic qualifications, has led to the acceptance of some academically poor international stu-
dents, professors’ dissatisfaction with these international students’ academic achievements, and a less
internationally competitive higher education system.

1. Introduction

The world is continuously becoming a globally standardized system.  The process of globalization in
commerce and communication inevitably affects educational systems and their objectives since interna-
tional experiences are seen as highly important both to the individuals and the nations (Bruch and Barty,
1998).  The higher education sector has played a particularly important role in globalization as it fosters
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a massive flow of students between nations with the purpose of studying abroad.  Many countries have
deliberately adopted an open door policy to encourage the inflow of foreign students from across the
globe.  According to Knight and Wit (1999), the internationalization of higher education may be defined
as a process of integrating an international/intercultural dimension into the teaching, research, and ser-
vice functions of the institutions.

Japan is among the countries that have ventured into programs to encourage the internationalization
of higher education.  In the late 1980’s, the government of Japan created an open-door policy for inter-
national students with the goal of accepting 100,000 international students by the end of the 20th century.
The government intended to foster multicultural understanding and international cooperation.  By May
2003, this goal was reached with international students numbering 109,508 (Japan Times, 2003).
However, with the large focus on quantity, the issue of the quality of higher education for international
students has been somewhat neglected.  While studies have been conducted on improving the interna-
tional students’ living and studying conditions in Japan, there have been no thorough studies on the
quality of the international students’ academics and the views of Japanese professors on this.

One reason that studies on the standard of international students’ academics have been neglected is
the divergent views on this issue.  There are differing views even among professors on whether policies
should continue to emphasize quantity rather than quality, or the two concurrently.  According to Mituta
(2000), Japanese higher education needs to accept more international students in order to be internation-
alized, supporting that there is still a crucial need for Japan’s higher education system to international-
ize.  Those who follow this philosophy believe that studies and improvements made to universities
should focus on how to attract more foreign students.  On the other hand, Hara (1987) concluded that
“Japanese professors are less satisfied with the quality of international graduate students,” indicating
that there is a need to reassess the policies pertaining to the recruitment of international students with a
focus based on more strict criteria for admission and stronger academic expectations.

The objective of this paper is to investigate the issue arising from the two aforementioned studies
reporting that there is “the need for more international students” and that there exists “professors’ dissat-
isfaction with the quality of international students’ academic performance.”  This paper will attempt (1)
to determine that dissatisfaction by professors with the academic performance of international students
does exist and to specify specific areas of concern, (2) to determine what factors, besides academic
achievement, motivate professors to continue to teach international students and what criteria, besides
academic qualifications, are used to determine the admission of international students, (3) to prove that
there is a correlation between the current Japanese policies to increase the quantity of international stu-
dents studying in Japan and the substandard academic qualifications and expectations for international
students, and (4) to advise Japanese universities of beneficial policy revisions pertaining to international
students based on the Hiroshima University model.

Findings are based on a case study (2001) of 131 professors at Hiroshima University who teach inter-
national students at the Master’s level.  Although this case study does not represent the situation of
Japanese universities nationwide, nor the opinions and experiences of all Japanese professors, it can be
assumed that the experiences and perceptions of the professors surveyed at Hiroshima University are
somewhat indicative of the sentiments felt by professor’s nationwide.  This case study is intended to
show the existence of certain problems in the current policies towards the admission and education of
international students, to suggest possible improvements, and to show a need for further and more
expansive studies on the topic.  It should be noted that when “Japanese professors” are mentioned in this
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paper in relation to the case study, it is referring only to the professors surveyed in the 2001 Hiroshima
University case study.

The perception of Japanese professors at Hiroshima University towards international students will be
discussed with emphasis on (1) the level of professors’ satisfaction with the academic performance of
international students, (2) the professors’ actual interests in having international students, and (3) impor-
tant factors for determining their acceptance.  More precisely, this paper further explores the reasons
why Japanese professors continue to accept international students even if they are not satisfied with the
quality of work produced by international students.  The first two sections of this paper discuss the
Japanese policies towards international students and provide a literature review of previous studies.  The
concluding section describes the findings of this case study and discusses the standards of admission and
academics that universities should expect of international students based on these findings.

2. Japanese International Students’ Policy

In today’s world, higher education is shifting from a national to international model.  The government
of Japan is trying to be more open to the world and to participate in international cooperation.  One way
of doing this is through the internationalization of its higher education system, which is primarily
attained by attracting foreign students to study at Japanese universities.  In 1983, when the policy of
accepting 100,000 international students by the end of the 20th century was created, there were only
10,428 international students in Japan.  The target number of 100,000 international students was set as
this would place Japan as the second largest host country in the world to foreign students after the
United States.  At that time France with 119,336 international students was the second largest host coun-
try (Horie, 2003).

The policy was very ambitious and important to Japan’s internationalization because it aimed to
increase the number of students ten times within only two decades.  Even though the Japanese govern-
ment had been supporting the acceptance of international students prior to this, little was done to active-
ly recruit these students.  The great support that has been given to fostering international students in the
last two decades has led to the achievement of their 100,000 student goal.  There are three main purpos-
es of this policy:

1. International students are expected to contribute academically to Japan’s higher education system.
2. International students can contribute to the improvement of the Japanese people’s cross-cultural

understanding.
3. International students can contribute to the expansion of Japan’s cooperation with developing coun-

tries. (The Commission for International Students Policy Toward the 21st Century, 1983)

The government of Japan reexamined the policy implementation in 1999 and established various new
programs to improve the living conditions of international students.  The government has been encour-
aging universities to adopt these foreign student policies as a part of their new direction towards interna-
tionalization.  For example, the government has created centers and campus housing in national univer-
sities and has expanded the scholarship available for international students (Kanisawa, 1999).  However,
the program has been silent on the issues of quality of higher education for international students and the
professors’ perception towards students’ academic achievement.  Improving the living conditions for
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international students alone is not sufficient to improving students’ educational experience and to
achieving the goals of the program.  Part of the third policy objective (expanding cooperation with
developing countries) is to assist the beneficiary countries in the development of their human resources
by providing high quality education to students studying in Japan.  Therefore, professors’ perception of
the academic performance of international students is crucial if Japan’s internationalization program is
to bear long lasting benefits not only to the Japanese society, but also to the foreign countries supplying
the international students.

3. Literature on International Students Study

According to Altbach (2004), about 2 million students worldwide now study outside their home coun-
tries and that number is expected to grow to 8 million by 2025.  The U.S. has been playing a leading role
as the biggest host country of international students.  The U.S. received 451,934 students in 1999, which
was the biggest proportion (34%) of OECD international students (OECD, 2002).  Thus, most studies on
international students have been conducted in the U.S., which accounts for about 70% of all studies
(Altbach, 2000).  The world research trend in this field is moving from “micro” to “macro,” such as
from “student oriented” to “faculty, university, and society oriented,” since the number of international
students has reached such high levels (Altbach, 1985).  This prompts researchers to move from “quanti-
ty” to “quality” issues of international education, such as the impacts of international students on institu-
tions and societies.

As for Japan, this field of study is quite new since the country has less experience in receiving inter-
national students compared to other OECD countries.  The 1983 announcement of the policy to admit
100,000 international students by 2000 motivated various social researchers to conduct studies on inter-
national students from several perspectives (Horie, 2003).  The majority of these studies focus on inter-
national student services such as accommodation, scholarship, the admission system, and academic and
personal advising (Iwao & Hagihara, 1988; Uehara & Yamazaki, 1989; Ogita, 1986; Somucho, 1993;
etc.).  These studies were motivated by the realization that the attainment of more international students
requires improved assistance particularly during the students’ adjustment stage.  According to the
survey1 done by Uehara and Hicks (1989), the following are the top 10 difficulties that international stu-
dents are facing in Japan:

1. Financial burden
2. a) Japanese indirect expression

b) Irritation
3. Slow progress in their studies
4. Lack of guidance and help for their studies
5. a) No Japanese friends

b) Impenetrable Japanese groups
6. No open discussion with their advisor
7. a) Insufficient knowledge about Japanese culture and society

b) Insufficient advisors’ guidance and direction
8. a) Language problems

b) Suffering from fatigue
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9. Homesickness
10. Uncomfortable when communicating with instructors in their department
Financial problems and cultural adaptation are the top issues for international students since Japan is

one of the most expensive countries and at the same time a very homogenous society.  As mentioned
earlier, the government of Japan has introduced new programs and assistance for solving these prob-
lems.  However, there is a more serious issue relating to academic conditions.  This is the quality of
guidance provided by Japanese professors, as international students indicated they are not happy with
the slow progress and guidance they receive with their studies.

In Hiroshima University, two case studies concerning international students were conducted in 1987
by Hicks and in 2001 by Tamaoka.  Both case studies investigated international students’ opinions
regarding their living and academic conditions in Hiroshima University (Table 1.).

Comparing these two case studies, one can see that there has been some improvement in the educa-
tional and living conditions of Hiroshima University even though the research questions were not exact-
ly the same.  Surveys on the “Satisfaction of International Students in Japan” (2001) conducted in
Tokyo and Nagoya Universities gave results similar to those of the 2001 survey done at Hiroshima
University (Tamaoka).  More than 70% of international students were “relatively satisfied” and “satis-
fied” with their learning and living conditions in Japan.  However, students claiming to be satisfied with
their education do not necessarily indicate that they are receiving a high quality education and are per-
forming at a high level of academic achievement.  To determine this, one must also take into considera-
tion the professors’ opinions towards the academic performance of international students.  Hick (1987,
200) coined the term “Almighty Professors” and noted that “... whether the student or the professor
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Case study 2 (Tamaoka, 2001)Case study 1 (Hicks, 1987)

Satisfaction of International Students in 
Japan: What Makes International 
Students Satisfied with Japanese 
Universities 

The Guidance of International students at 
Japanese Universities: A Look at the 
Organizations and Person’s Responsible

Title and name of case 
study

Hiroshima University, International 
Student Center, 2001

Hiroshima University, Research Center of 
Higher Education, 1987

Organization

Tamaoka Katsuo Joe HicksResearcher

To examine international students’ 
satisfaction with their learning and living 
conditions

To examine international students’ 
satisfaction with their professors’ helping 
and guidance

Purpose

309 international students25 international studentsParticipants

QuestionnaireQuestionnaire and InterviewMethod

82.44%2 of international students were 
generally satisfied with their learning and 
living, most significant predicting 
variables were suitable curriculum, 
progress of research, friends, cultural 
adjustment and part-time job.

40% of international students are not 
satisfied with their professors’ help and 
guidance, main reasons were “professors 
are too busy” and “mismatched research 
interest.”

Results

Table 1. Case studies on international students in Hiroshima University, 1987 and 2001.

Source: Hicks (1987); Tamaoka (2001)



themselves likes it or not, professors are totally responsible for the international students once the inter-
national students are placed with them ...” Indeed, Japanese professors play an important role that needs
to be acknowledged in the improvement of Japan’s higher educational system for international students.
Unfortunately, overall there has been insufficient recognition and research of professors’ opinions of the
quality of higher education provided to international students and the level of their academic achieve-
ment.

4.  Case study of Hiroshima University

Hiroshima University is one of the Japanese universities in which international students are provided
with government-financed assistance programs.  It has a Graduate School for International Development
and Cooperation (IDEC) whose courses are taught both in English and Japanese, as well as the
International Student Center.  However, Hiroshima University, like all other national universities, has
been autonomous since April 2004.  This means that Hiroshima University is required to make its own
international student policy.  A study looking at professors’ perspectives of international students, such
as what this paper will present, will assist such a university in developing internationalization strategies.
Design of the study

Survey: The subjects of this survey were professors from 13 departments at Hiroshima University
who had international students in their Master’s courses.  Because of the lack of prior studies on profes-
sors’ satisfaction with international students’ learning, it was difficult to identify which factors were
most influential to professors’ overall satisfaction with the international students.  For that reason, a pre-
liminary interview was conducted with ten professors who had experience in supervising international
students in their Master’s courses.  In addition, the findings of the studies by Uehara, Hicks (1987), and
Tamaoka (2001) were used in selecting the most influential factors in this survey.  The questionnaire
was written in Japanese and delivered in September 2001 to 263 professors through the internal mail
service of the university and by personally visiting offices, with 131 (50%) returned.  The questionnaire
consisted of 10 questions.  A brief content description is provided in Table 2.  The survey was conduct-
ed using the five point Likert scale shown below:

Very much not very much
5------------------4------------------3-----------------2------------------1 
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ContentQuestions

Professors’ age, faculty, living experience abroad, number of students under his/her 
supervision, origin, language used in communication and financial status

Q1-5: Professors’ profile

Professor’s interest in having more international studentsQ6- Interest

Professor’s overall satisfaction toward international Students’ studyQ7- Satisfaction

9 factors, which professors think are important for accepting international studentsQ8- Acceptance

10 factors, which influence professors’ overall satisfactionQ9- Satisfaction

3 factors, which professors think are important to society Q10- Contribution

Table 2. A brief content of the questionnaire.

Source: A Survey, Hiroshima University, 2001



Sixty percent of 131 professors had lived abroad for less than a year, 30% of professors had been
abroad from 1 to 3 years, and 10% of professors had more than 3 years experience of living abroad.  The
length of the professors’ residence abroad was designated as an influential factor to the professors’ per-
ception of international students as it reflects their experience and interest in working in an international
arena and with people of other cultures.

In order to have a clear picture of the professors’ perception toward international students in terms of
their academic areas, faculties were divided into four groups based on their field of study.  These groups
are Science (which includes the faculties of Medicine, Science, Biological Science, Advanced Science,
Dentistry and Radiation), Social Science and Humanities (SSH) (faculties of Letter, Education, Law,
and Economics), Engineering (which has its own curriculum and programs separate from that of the
Science faculties), and the Graduate School of International Development and Cooperation (IDEC)
(selected as one group because it has special programs for international students given in English and
Japanese).

Altogether, respondents had 300 international students (Table 3.) where 43% came from China, 7%
from Korea, 4% from Taiwan, 31% from other Asian countries, and 14% from other continents exclud-
ing Asia.  In terms of financial support, 41% of the students had scholarships, while 59% were private
students.  As for the language used for communication between the professor and student, 45% used
Japanese, 39% used English and 16% used both Japanese and English.  Moreover, the ratio of student to
professor was 2 or 3 students per professor.

Descriptive analysis was used to show the level of professors’ satisfaction, interest and importance.
ANOVA and t- tests were used to determine whether there are some differences among groups or
between variables.  Multi-regression was used to find the most influential variable to overall satisfac-
tion.

5. Findings and Discussions

5.1 Professors’ overall satisfaction
The first goal of this study is to determine that dissatisfaction by professors with the academic perfor-

mance of international students does exist.  Usually the term “professors’ satisfaction” refers to profes-
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Student-professor communicating 
language

Financial status of 
students

Professors’
experience
of living
abroad*

Number of

Faculty

bothJapaneseEnglishprivatescholarshipstudentsprofessors

144716542611.18234Engineering

31355323535.97116IDEC

944955168.47135SSH

202530274121.77646Science

4612911016811817.1300131Total

Table 3. Data of professors and their international students.

*experience of living abroad is by month
Source: A Survey, Hiroshima University, 2001



sors’ contentment with school administration, their satisfaction with the working condition, salary, sup-
port in academic progress and so on.  However, in this paper, “professors’ satisfaction” refers to the pro-
fessors’ contentment with the academic performance of their international students.  It is relevant to
study the professors’ satisfaction as they have in depth knowledge of their students’ academic achieve-
ment.

As Fig. 1 indicates, almost half of the 131 respondents were satisfied, with the remaining half as
either neutral or not satisfied with their international students.  While 51% of the respondents indicated
that they were either “very satisfied” or “somewhat satisfied” with their international students, 13%
indicated either “not much satisfied” or “dissatisfied”.  Moreover, professors were more satisfied with
students on government scholarships than with private students (F=16, df=8, p=0.05).  There was no sig-
nificant correlation between language communication and professors’ satisfaction.

It is difficult to determine if a professor’s satisfaction, or lack of, is actually a valid indicator of an
international student’s academic achievement as professors often have different expectations from one
another.  In addition, insufficiency in data limits any comparative analysis in the professors’ satisfaction
between international and Japanese students’ studies.  Therefore, careful consideration of these limita-
tions must be made before the author comes to any conclusion about this study.  As such, the author
considered ten factors, which will be used to determine the professors’ level of satisfaction with their
international students.

These factors (Fig. 2) were selected based on interviews with ten professors from Hiroshima
University.  According to these professors, the performance of a student depends not only on his/her
academic qualifications, but also on non-academic factors such as his/her cultural adjustment and finan-
cial condition.  It was observed that the surveyed professors of Hiroshima University were satisfied with
the “motivation,” “relationship with professors,” and “cultural adjustment” of their international stu-
dents.  Professors were less satisfied with the academic achievement, i.e. “the quality of the Masters’
thesis,” “professional knowledge,” and “class achievement”.  The T-test determined the following
groups (Table 4.) depending on the level of satisfaction.

5.2 The quality of masters’ thesis
The stepwise method showed that three factors significantly influence the professors’ satisfaction

(Table 5.).  These are the quality of the Masters’ thesis, financial independence, and the relationship
with the professors.  The quality of the Masters’ thesis has the highest inter-causal relationship with the
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Figure 1. Percentage of professors’ overall satisfaction by the Likert scale.

15% 36% 35% 11% 2%

0% 20% 40% 60% 80% 100%

1

5 - very much
satisfied

4 - satisfied

3 - neutral

2 - not satisfied

1 - not very much
satisfied 
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Figure 2. Percentage of the 131 professors’ satisfaction on 10 factors by the Likert scale
Figure 2. Note: 5-very much satisfied, 4-somewhat satisfied, 3-neutral, 2-not much satisfied, 1-dissatisfied
Figure 2. Source: A Survey, Hiroshima University, 2001.

4%

7%

4%

12%

17%

9%

23%

14%

24%

29%

37%

35%

45%

34%

36%

44%

40%

41%

52%

48%

46%

46%

42%

41%

30%

36%

24%

38%

20%

17%

11%

12%

8%

10%

15%

11%

11%

5%

4%

5%

2%

0%

1%

2%

3%

0%

2%

2%

0%

1%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Master thesis

professional knowledge

class achievement

contribution to class

financial independence

basic knowledge

language ability

cultural adjustment

relationship with
professor

motivation

5
4
3
2
1

FactorsMean differencetSatisfaction level

Relationship with professors
Motivation
Cultural adjustment

.36

.39

.17

5.15
5.09
2.45

Much satisfied

Language ability
Financial independence
Basic knowledge
Contribution to class

.10
-.12
-.10
-.17

1.16
-1.13
-1.39
-2.00

Satisfied

Class achievement
Professional knowledge
Master thesis

-.17
-.24
-.46

-2.45
-3.30
-4.01

Less satisfied

Table 4. Ten influential factors in the groups by T-test.



professors’ overall satisfaction (r=0.514**, r=0.296*) (Fig. 3).  Professors who were satisfied with the
quality of the Masters’ theses were generally satisfied with the quality of their students’ performance.
The opposite holds true for those professors whose students produced low-quality theses.  Due to the
significant relationship between overall satisfaction and the professors’ interest in having international
students (r=0.407 p<0.01), it appears that professors have an interest in teaching qualified students who
can successfully produce high quality Masters’ theses and excel in other academic areas.

The second influencing factor to a student’s performance, and thereby the professor’s satisfaction, is
the financial independence of the student.  Financial stability is a major concern of every international
student, especially those living in a country such as Japan that has a high cost of living.  Based on the
results of this study, professors of Hiroshima University were satisfied with the level of financial inde-
pendence of their international students (Fig. 2).  In this survey, 41% of international students were on
government scholarships, 8% had private scholarships, and 51% were privately financed.

The third influencing factor was the student’s relationship with the professor.  Professors were gener-
ally quite satisfied with their relationship with international students, making this factor one of the most
successful (Fig. 2).

To sum up the current findings, of the three factors that most influence the professors’ satisfaction
with their international students, the lack of quality of the Master’s theses along with a lack of class
achievement and professional knowledge are the most significant causes of professors’ dissatisfaction.
A challenging question now arises: If the professors are not satisfied with the quality of the Master’s
theses and other areas of academic performance compared to other factors, what other interests make
them continue to accept international students?  In other words, why don’t professors raise the academic
standards of admissions for international students if they are not satisfied with previous/current students’
academic performance?  Professors appear to have a motivation for accepting international students at
the current standards even though they are not satisfied with the students’ academic achievements.  It
would be beneficial to both students and professors to know and understand these motivations in order
to better the relationship between student and professor and to encourage higher academic achievement
from the student.
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Correlationsigt
Standardized 

coefficient
Non-standardized 

coefficient

PathpartialBetaStd. errB

.545-.608.471-2.860Constant

.514.602.0006.260.549.108.674Masters’ thesis

.168.240.0442.050.193.091.186Financial independence

.164.234.0501.990.190.122.244Relationship with prof.

Table 5. Most influential factors to overall satisfaction

Figure 3. Inter-causal relationship with overall satisfaction.  Note: **p<0.01 *p<0.05

Financial

independence

Overall

Satisfaction

Quality of

Mater’s Theses

.168*

.249*

.296*

.514**



5.3 Professors’ motivations for teaching
The second goal of this study is to determine what factors, besides academic achievement, motivate

professors to continue to teach international students and what criteria, besides academic qualifications,
are used to determine the admission of international students.

Based on the results of the Hiroshima University survey, half of the professors were interested in hav-
ing international students while the other half were either neutral or not interested.  The results showed
that of the 128 professors who answered this section of the survey, 19% were “very much interested”,
28% were “somewhat interested”, 36% were “neither interested nor disinterested”, 12% were “not much
interested”, and 5% were “disinterested” (Fig. 4).

It is necessary to again mention the three aims of Japan’s current international student policy to deter-
mine which among them are relevant to professors’ interests in teaching international students.  These
aims are academic contribution, social contribution to Japan, and cooperation between Japan and the
students’ home countries.  This study found that there is a significant correlation between the professors’
interest in having more international students and the level of importance of social contribution to Japan
(r=0.291, p<0.01) and also cooperation between Japan and the students’ home countries (r=0.217
p<0.05).  The most surprising finding is that there was no correlation between professors’ interest and
students’ academic contribution to Japan.

These professors give more importance to international students’ social contributions than to their
academic contributions.  Three types of social contributions were included in this survey, with the
results revealing that they were all more important to professors than academic contributions (by T-
test):
1. the cooperation between Japan and home countries (t=3.115, df=127)
2. the development of home countries (t=2.704, df=126) and
3. the improvement of Japanese people’s multicultural understanding (t=1.765, df=127)

Another interesting finding was that the longer the professors have lived abroad, the more interested
they are now in having international students (r=0.251 p<0.01), and particularly English communicating
students (F2,125=3.54 p<0.01)

Surprisingly, the factors that determine the professors’ satisfaction with international students under
their tutelage (academic achievement, financial independence, and the student/professor relationship) do
not align with their motivations for teaching these students.  Professors indicated that they are satisfied
with international students who succeed academically.  Yet, these same professors are more interested in
the international students’ social contribution than their academic performance.
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Figure 4. Professors’ interest by the 5 level-scale. Note: 5-very much interested,... 1-disinterested

19% 36% 12%28% 5%

0% 20% 40% 60% 80% 100%

5

4

3

2

1



5.4 Professors’ acceptance standards
The professors of Hiroshima University do not appear to be concerned about academic qualifications

such as previous research achievements, scores of entrance exams, and the educational background of
international students in the Master’s program.  Almost all professors recognized that international stu-
dents’ motivation and their ability to adjust in Japan are more important than their academic perfor-
mance when they make the decision to accept international students (Table 6.).  However, in normal cir-
cumstances, academic performance should be considered as the most important criteria for accepting
international students.  Professors, though, gave more importance to students’ eagerness to study and
their ability to adjust to Japanese society than to their academic ability.

That professors accept international students with little concern for their academic qualifications sup-
ports the contradiction between satisfaction and interest (quality and quantity).

In summary,
1. Professors are not satisfied with the academic performance of international students, especially

with the quality of the Masters’ theses.
2. Professors are interested in teaching international students due to the students’ contributions to the

Japanese society, rather than their academic outputs.
3. Professors are accepting international students without much concern for their academic qualifica-

tions.

6. Conclusion

The third goal of this paper is to prove that there is a correlation between the current Japanese policies
to increase the quantity of international students studying in Japan and the substandard academic qualifi-
cations and expectations for international students.

It appears from the results of the Hiroshima University case study that professors, although they
would prefer to teach students with higher academic qualifications, do not raise their admission stan-
dards because they believe that it is more important to Japan’s society and efforts to internationalize to
admit a large quantity of international students rather than to improve the quality of their educational
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tdfmean
% professors by Level of importance

Variablesnum
12345

8.501294.53173062eagerness1

2.881274.2111193544adjustment ability2

2.061284.1724163445previous contact3

0.931274.0824203540research plan4

0.861294.0722174336financial proving5

-5.811263.5618384013educational background6

-5.761263.5239334412score of entrance exam7

-7.331263.36414343710previous research achievement8

-10.491263.0861844257recommendation9

Table 6. Percentage of professors’ priorities on accepting by the Likert scale.

Note: 5-very much important...  1-not very much important



system.  They believe that the way to increase the number of international students studying in Japanese
universities is by maintaining low academic requirements for admission and consequently lowering their
expectations of some students’ academic performance.  Although Japan achieved the targeted number of
100,000 international students, this quantitative expansion was made at the expense of quality.

The fourth and final goal of this study is to advise Japanese universities of beneficial policy revisions
pertaining to international students based on the Hiroshima University model.  The government may
continue to reduce support to international students as it has done during previous years.  This is alerting
universities to develop their own effective policies on international students that take into consideration
the balance between quantity and quality issues.  The author’s recommendations are as follows:

1. Academic qualifications for admission to Japanese universities should be raised for international
students.  Low standards do not necessarily guarantee the highest number of admissions.  Albatch
(2004) noticed that the US, with the most successful academic system in the world, benefits from
attracting the best and brightest of other countries.  As a result of having the most academically
renowned higher educational system in the world, the US also has the largest number of interna-
tional students of any country.  During the 1999-2000 academic year, 514,723 international stu-
dents brought $12.3 billion into the U.S economy, making education its fifth largest service export
sector in 1999 (NAFSA: Association of International Educators, 2001).  Japanese universities could
benefit from the US model by raising their academic qualifications and thereby improving their
academic reputation, becoming more internationally competitive, and enticing greater numbers of
intelligent and ambitious international students.  This will also benefit Japanese Universities since
Japanese higher education is moving towards privatization, which is putting pressure on the univer-
sities to increase their competitiveness and to turn a profit.

2. In addition to raising the qualifications for international student admissions to Japanese universi-
ties, Japanese professors should raise their expectations of the students’ academic performance and
should also provide better guidance to the students.  Ultimately, this will benefit international coop-
eration and internationalization of Japan more effectively than just admitting large numbers of
international students.  Producing well educated international students in the Japanese higher edu-
cation system benefits the students by increasing their knowledge and skills, benefits the professor
by increasing their satisfaction with their students, benefits Japan as a nation by contributing to an
influx of more highly educated people into their nation and educational system, and benefits the
home country of the international students by producing a well educated person to return to their
homeland with knowledge and skills that will be a contribution.

Notes

(1) This study is a case study only of Hiroshima University (2001) surveying professors who are super-
vising only international students at the Master’s level.  Thus, the results of this study should not be
assumed to represent every professor’s perception in Japan.

(2) This survey was conducted of more than 300 international students who were studying in national
universities in Japan and was chosen since it had similar findings to other surveys.

(3) 82.44% indicated “Yes” when the question was “Are you generally satisfied with your learning and
living” (the question included both learning and living in one sentence and only asked about general
feelings with “Yes, No” questions).
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